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I n t r o d u c t i o n

U n t i l  r e l a t i v e l y  r e c e n t l y  t h e  problem o f  a d u l t  i l l i t e r a c y  has been  

s t u d i e d  o n ly  in  c o n n e c t i o n  w i th  c o n d i t i o n s  i n  d e v e l o p i n g  c o u n t r i e s ,  

e i t h e r  t h e  c o n d i t i o n s  o b t a i n i n g  in  t h e  contemporary ' t h i r d *  world or 

in  t h e  pa s t  h i s t o r y  o f  t h e  c u r r e n t l y  r i c h  i n d u s t r i a l i s e d  c o u n t r i e s .

The con s en s u s  of  o p i n i o n  has been th a t  i n d u s t r i a l  w e a l t h  prov ided  

t h e  r e s o u r c e s  t o  o f f e r  both  rn u n i v e r s a l ,  f u l l - t i m e  compulsory  

e d u c a t i o n a l  o p p o r t u n i t y  o f  a t  l e a s t  t e n  y e a r s ,  and a m a ss iv e  output  

of  w r i t t e n  communicat ion which,  as  part  of  t l ie  o r d in a r y  d a y - t o - d a y  

b u s i n e s s  o f  l i f e ,  kept t h e  b a s i c  l i t e r a c y  s k i l l s  of  a d u l t s  honed ,

However,  t h e  f a c t  ch at  t h e  number of  a d u l t  l i t e r a c y  i n s t r u c t i o n  

programmes i n  England had grown from l e s s  th a n  t e n  in  1950  t o  more 

than  230 in  1 9 7 3 ,  t h e  major r a t e  o f  growth h a v in g  t a k e n  p la c e  s i n c e  

1 9 6 7 ,  s u g g e s t e d  t h a t  a d u l t  i l l i t e r a c y  was a problem which deserved  

t o  be t a c k l e d  on a n a t i o n a l  s c a l e .  But perhaps t h e  main re a s o n  fo r  

co n ce rn  was t h e  p u b l i c a t i o n  o f  r e s e a r c h  a l l e g i n g  t h a t  a d u l t  i l l i t e r a c y  

was not  a c h a r a c t e r i s t i c  o f  a mar g inal  number o f  p e o p l e .  On t h e  

c o n t r a r y ,  s u b s t a n t i a l  numbers were i n v o l v e d ,  whether e x p re s s ed  in  

p r o p o r t i o n a l  or i n  a b s o l u t e  te rm s .  Havi land s u g g e s t e d  t h a t  t h e r e  

were “ perhaps as many as  two m i l l i o n ,  who can be c l a s s i f i e d  as  

e i t h e r  ' i l l i t e r a t e ' ,  t h a t  i s , h a v i n g  a r e a d i n g  age o f  s e v e n  years  

or l e s s ,  or ' s e m i - l i t e r a t e ' ,  t h a t  i s ,  having a r e a d i n g  age o f  between  

s e v e n  and n in e  y e a r s  o f  a g e C l y n e ,  a l s o  wTitirig  in  1972 , c o n s i d e r e d  

t h a t  t h e  most probable  number o f  “ i l l I t . c r a t e s "  was two m i l l i o n . "

 ̂ See  B ib l i o g r a p h y  Part I ( R e f e r e n c e s )  P.369 f o r  t h i s  and a l l  
s ubsequent  r e f e r e n c e  numbers
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Other e s t i m a t e s  s u g g e s t e d  t h a t  "7% t o  10% o f  16 y ea r  o l d s  were

( a )l e a v i n g  s c h o o l  w i t h  a v e r y  poor r e a d i n g  a b i l i t y "  and some L ocal  

Educa t io n  A u t h o r i ty  o f f i c e r s  were prepared t o  hazard a g u ess  t h a t  

about  20% o f  s c h o o l  l e a v e r s  in  1974 were g o in g  forward i n t o  a d u l t  

l i f e  w i th o u t  hav in g  s a t i s f a c t o r i l y  mastered  t h e  b a s i c  l i t e r a c y  s k i l l s .

Perhaps t h e  most d i s t u r b i n g  f e a t u r e  o f  t h e  s i t u a t i o n  i n  1974 was 

t h a t  th e  o r g a n i s a t i o n s  p r o v i d i n g  l i t e r a c y  r e s o u r c e s  f o r  a d u l t s  in  

t h e  Uni ted  Kingdom were so  i l l - f u n d e d  and overwhelmed w i t h  s t u d e n t s  

t h a t  t h e i r  s t a f f  had l i t t l e  t i me  t o  q u e s t i o n  or r e f l e c t  on t h e  

v a l i d i t y  o f  t h e  u l t i m a t e  o b j e c t i v e s  o f  t h e i r  a c t i v i t i e s .  Thus t h e  

D i r e c t o r  o f  one scheme w r o te  "t im e has a lway s  been s c  p r e s s i n g  i t  

has been d i f f i c u l t  t o  j u s t i f y  i t s  e x p e n d i t u r e  on s o m e t h i n g  not  

im m edia te ly  a p p a r e n t l y  u s e f u l . " ^ W h i l s t  honouring t ire  d a sh ,  v e r v e  

and deep s e n s e  o f  s o c i a l  s e r v i c e  of  th e  f r o n t - l i n e  p r o o p s ,  n e v e r 

t h e l e s s ,  on t h e  b a s i s  t h a t  t a c t i c a l  s u c c e s s e s  do not c o n s t i t u t e  

s t r a t e g i c  v i c t o r i e s ,  I t h i n k  i t  proper t o  examino t h e  aims o f  a d u l t  

l i t e r a c y  e d u c a t i o n  and,  c o n s e q u e n t l y ,  t o  q u e s t i o n  c err ta in  f e a t u r e s  

o f  t h e  a d u l t  l i t e r a c y  schemes as  p r e s e n t l y  p r a c t i s e d . .

T h i s  s tu d y  i s  s p e c i f i c a l l y  concerned w i t h  l o c a l  schemes in  

t h e  United  Kingdom a s s o c i a t e d  w i th  a m a s s iv e  p u b l i c i t :y  and e d u c a t i o n a l  

c o n t r i b u t i o n  by ALRA (A d u l t  L i t e r a c y  R e so u rc es  A^encyy) and t h e  BBC, 

su pp ort ed  by ITV, i n  t h e  p er io d  197 5-1977 ( o u t l i n e d  iin p p . 56 f f ) .  

However,  t h i s  p r o j e c t  can o n ly  be re v ie w ed  in  the l i ^ h t  of  an  

e p i s t e m o l o g i c a l  d i s c u s s i o n  which i s  t h e  purpose  ) f  t l h e s e  i n i t i a l  

c h a p t e r s .

(a  )
from Adult  L i t e r a c y  Paper 1 - S ta te m en t  o f  proiosa 11 f o r  a b ro a d ca s t  
s c r i e s  by t h e  BBC, w r i t t e n  in  1975 by D. Hargr:avcîS,  BBC.

L e t t e r  from M, Bcntovim,  D i r e c t o r ,  L iv e rp o o l  Alult  L i t e r a c y  P r o j e c t ,  
dated  2 5 Juno 1 9 75 .



I have t a k e n  t h e  word ' s u c c e s s * ,  c o n n o t i n g  a s e r i e s  of  a c h i e v e m e n t s ,

a s  t h e  key n o t i o n  o f  t h e  s tu d y  f o r  t h r e e  r e a s o n s .  F i r s t ,  th e  n o t i o n

o f  ' s u c c e s s *  c l e a r l y  f o c u s e s  a t t e n t i o n  on the  l a r g e r  i s s u e s  o f  a d u l t

l i t e r a c y  e d u c a t i o n  i n  a way t h a t  th e  terms ' o u t p u t '  or ' g o a l '  do

n o t ,  th e r e b y  k eep in g  t h e  q u e s t i o n  'Why?' in  t h e  f o r e g r o u n d .

S e c o n d l y ,  I b e l i e v e  th a t  t h e  ide a  o f  ' s u c c e s s '  and even  t h e  c r i t e r i a

f o r  s u c c e s s  in  a d u l t  l i t e r a c y  schemes have been r e l a t i v e l y  n e g l e c t e d

by many p r a c t i t i o n e r s .  The f a c t  t h a t  one o r g a n i s e r  w r o t e ,  " I t  i s

( a )a l m o s t  i m p o s s i b l e  t o  f i n u  c r i t e r i a  f o r  su c c e s s ,"  i l l u s t r a t e s  t h e i r  

t e n d e n c y  t o  shy away from t h e  problems .  T h e r e f o r e  t h i s  e x e r c i s e  may 

be a c o n t r i b u t i o n  welcomed by t h o s e  p r a c t i t i o n e r s  who, through no 

f a u l t  of  t h e i r  own, have not  t h e  t im e f o r  t h i s  kind o f  r e s e a r c h .

T h i r d l y , t h e r e  i s  t h e  q u e s t i o n  o f  e d u c a t i o n a l  p o l i c y .  I f  th e  

c o n c e p t  o f  ' s u c c e s s '  as  a g e n e r i c  term c o n n o t i n g  a s c a l e  of  d i s c r e t e  

ac h ie v e m e n t s  can be i d e n t i f i e d ,  th en  n a t i o n a l  r e s o u r c e s  arc- more 

l i k e l y  t o  be e f f i c i e n t l y  a l l o c a t e d .

A c l o s e  ex a m in a t io n  o f  t h e  o b j e c t i v e s  or aims o f  a d u l t  i l l i t e r a t e s  

and t h e i r  t u t o r s  puts  i n t o  q u e s t i o n  t h e  a s sum pt ion  t h a t  re m e d i a l  

a d u l t  l i t e r a c y ,  d e f i n e d  s o l e l y  i n  terms of  r e a d i n g  and w r i t i n g ,  

s h o u ld  be i s o l a t e d  from programmes o f  adulc  b a s i c  e d u c a t i o n  in  

g e n e r a l .  . I f  t h e  re a de r  a g r e e s  w i t h  t h i s  i n t e r p r e t a t i o n  o f  th e  

r e s u l t s  p r es e n t ed  h e r e , t h e n ,  n o t w i t h s t a n d i n g  t h e  ach ievem ent  o f  t h e  

pump-priming o p e r a t i o n  conducted  i n  th e  Ihi ited Kingdom d ur in g  1 9 7 5 ,

( a ) L e t t e r  from A. W e l l s ,  O r g a n i s e r ,  Birmingham R ig h t  t o  Read Programme,
d a ted  8 J u l y  197 5
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new forms o f  approach must be d e v i s e d .  There i s  an e lem en t  o f

danger i n  th e  p r e s e n t  s i t u a t i o n ,  in  t h a t  t h e  pragmatic  s o l u t i o n

o f  1973 may e a s i l y ,  because  o f  i t s  v e r y  p u b l i c i t y ,  be th ought  t h e

( a )paradigm f o r  t h e  next  two d e c a d e s .

Thus* t h e r e  are  f o u r  b a s i c  q u e s t i o n s :

a )  What were t h e  aims o f  t h e  s t u d e n t s ?

b) W’liat were th e  aims o f  t h e  t u t o r s ?

c )  How f a r  were th e  aims o f  both m o d i f i ed  by t h e i r

e x p e r i e n c e ,  th e r e b y  s u g g e s t i n g  t h e  p o s s i b l e  need 

f o r  a r e v i s i o n  o f  a t t i t u d e s  or approa ches  t o  th e  

problem o f  i l l i t e r a c y ?

d) How f a r  were t h e  t u t o r s  and s t u d e n t s  ' s u c c e s s f u l '

i n ’a c h i e v i n g  t h e i r  s t a t e d  aims?

( a ) In October 1977,  a s e r i e s  c a l l e d  P a r o s i  was s t a r t e d ,  aimed a t  
e n co u ra g in g  n o n - E n g l i s h - s p e a k i n g  As ian  women t o  l e a r n  E n g l i s h ,
The arrangements  f o r  t h i s  s e r i e s  d i s p l a y e d  many o f  t h e  f e a t u r e s  
o f  t h e  BBC a d u l t  l i t e r a c y  p r o v i s i o n  and i t  t h e r e f o r e  appears  t h a t ,  
by e a r l y  1 9 7 7 ,  th e  a d u l t  l i t e r a c y  sys tem was a l r e a d y  c o n s i d e r e d  as  
a paradigm f o r  f u t u r e  a c t i o n  ( s e e  p . 56)



V

IhART I - CONCEPTUAL BACKGROUND

CHAPTER I

ILLITERATE ADULTS

By c o n t r a s t  w i th  th e  a d u l t  i n  d e v e l o p i n g  c o u n t r i e s ,  where t h e  

o p p o r t u n i t y  o f  r e c e i v i n g  even  primary s c h o o l  e d u c a t i o n  i s  l a r g e l y  

a mat te r  o f  ch a n ce ,  a d u l t s  î n t h e  U nited  Kingdom, w i t h  few e x c e p t i o n s ,  

have e x p e r ie n c e d  a t  l e a s t  e i g h t  t o  t e n  y e a r s  o f  com pulsory e d u c a t i o n .  

As a r e s u l t ,  i t  may be s t a t e d  w i t h  some c o n f i d e n c e  t h a t  i n  c o u n t r i e s  

where mass i l l i t e r a c y  i s  r i f e ,  by t h e  nature  o f  s t a t i s t i c a l  

p r o b a b i l i t i e s ,  t h e  i l l i t e r a t e  a d u l t  i s  as  l i k e l y  t o  be above a v er a g e  

i n t e l l i g e n c e  as n o t .  In th e  c a s e  o f  t h e  a d u l t  i l l i t e r a t e  i n  t h e  

United  Kingdom, i t  i s  v e r y  d o u b t f u l  i f  a s i m i l a r  a s s e r t i o n  would 

have any meaning.

Someone who has a t t e n d e d  s c h o o l  f o r  n e a r l y  t e n  y e a r s  and has  

not  been a b l e  t o  l e a r n  t o  re ad  and w r i t e  i s ,  w i t h i n  t h e  c o r r e c t  

meaning o f  t h e  term,  m a l a d j u s t e d ,  but i n  one p a r t i c u l a r  r e s p e c t .

Though t h e  problems of  t h e  a d u l t  i l l i t e r a t e  are  q u i t e  d i f f e r e n t  

from t h o s e  o f  t h e  c h i l d  i l l i t e r a t e ,  t h e  c h i l d  i s  t o  some e x t e n t  th e  

f a t h e r  o f  t h e  man, and i t  i s  worth remind ing  o u r s e l v e s  of  t h e  f i n d i n g s  

c f  R u t t e r ,  T izard  and Whitmore t h a t  among c l i n i c a l l y  r e s e a r c h e d  

c h i l d r e n  " d e v i a n t  behaviour o f  a l l  k inds  - a n t i - s o c i a l ,  d e l i n q u e n t ,  

n e u r o t i c ,  i n t e r - p e r s o n a l  d i f f i c u l t i e s ,  o v e r - a c t i v i t y  and poor  

c o n c e n t r a t i o n  - was c o n s i d e r a b l y  more f r e q u e n t  in  c h i l d r e n  of  low IQ 

or poor r e a d i n g  a b i l i t y . "
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However,  " t h e  r e a d i n g  a b i l i t y  o f  n e u r o t i c  c h i l d r e n  was much 

t h e  same as  t h a t  i n  t h e  g e n e r a l  p o p u l a t i o n " , Current r e s e a r c h  

t h e r e f o r e  s u g g e s t s  t h a t  w h i l e  poor r e a d i n g  may s i m p ly  mern no more 

th an  t h e  l a c k  o f  an unique a b i l i t y  t o  a d j u s t  t o  t h e  p r i n t e d  word,  

i t  may imply s e v e r e  maladjus tment  i n  c h i l d h o o d ,  p r o p e r l y  d e s c r i b e d  

as  n e u r o t i c i s m .  The Report o f  th e  A d v iso ry  Committee on Handicapped  

C h i ld r e n ,  i s s u e d  by t h e  Department o f  Educa t io n  and S c i e n c e  in  1 9 7 1 ,  

s t a t e s  t h a t  " t h e  v er y  g r e a t  m a j o r i t y  o f  c h i l d r e n  whose r e a d i n g  

a b i l i t i e s  are  s i g n i f i c a n t l y  below t h e  s ta n d a rd s  which c h e i r  

a b i l i t i e s  in  o t h er  s p h e r e s  would l ea d  one t o  e x p e c t  w i l l ,  i n  t i m e ,  

respond t o  good r e m e d i a l  t e a c h i n g  which i s  c l o s e l y  geared t o  t h e i r  

i n d i v i d u a l  n e e d s . "  However,  a l l  t h e  f o r e g o i n g  i m p l i e s  t h a t  a l t h o u g h  

t h e  c h i l d ' s  ap paren t  problem may be s o l e l y  one o f  a l a c k  o f  a b i l i t y  

i n  l i t e r a c y ,  i t  may a l s o  be t h a t  t h i s  l a c k  o f  a b i l i t y  i s  due t o  

fundamental  p s y c h o l o g i c a l  or p h y s i c a l  d e f e c t s .  I f  t h i s  i s  s o  then  

such c h i l d r e n  a r e ,  by d e f i n i t i o n ,  so  d i f f e r e n t  from t h e  norm t h a t  

t o  speak  o f  them as  h a v in g  a h ig h e r  or lower i n t e l l i g e n c e  q u o t i e n t  

than th e  a v e r a g e  f o r  t h e  p o p u l a t i o n  i s  an i r r e l e v a n c e .  I t  would be 

s i m i l a r  t o  comparing t h e  r e c o r d s  a c h iev ed  i n  t h e  P a r a p l e g i c  Games 

w it h  t h o s e  a c h i e v e d  i n  th e  Olympics ,

On a- p r a c t i c a l  p la n e  when d e a l i n g  w i t h  a d u l t s ,  e x p e r im e n ts  

conducted  in  t h e  p i l o t  s t a g e  o f  t h i s  r e s e a r c h  t o  s e e  i f  a d u l t  

i l l i t e r a t e s  would c o n s e n t  t o  some form of  i n t e l l i g e n c e  t e s t i n g ,  

ended in  t o t a l  f a i l u r e ;  no :;iatter how w i l l i n g  t h e  s t u d e n t  was t o  

c o - o p e r a t e ,  as  an a d u l t  he r e c o g n i s e d  an i n t e l l i g e n c e  t e s t  when he 

saw i t .  The ob v io u s  d i s t r e s s  t h i s  caused brought  t o  an end any
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f u r t h e r  a tt em pt t o  t e s t  i l l i t e r a t e  a d u l t s  on a l a r g e  s c a l e .  Of c o u r s e ,

t r a i n e d  p s y c h o l o g i s t s  a r e  a b l e  t o  t e s t  t h e  i n t e l l i g e n c e  l e v e l s  of

i n d i v i d u a l  i l l i t e r a t e s  b u t ,  s o  f a r  as  t h i s  co u n t r y  i s  co n ce rn ed ,  we

do not have th e  s l i g h t e s t  e v i d e n c e  f o r  s a y i n g  t h a t  any s p e c i f i c

p r o p o r t i o n  o f  i l l i t e r a r e  a du3ts  i s  above or below t h e  a v er a g e

i n t e l l i g e n c e  of  t h e  a d u l t  p o p u l a t i o n  as  a w h o le .  What we do know

i s  t h a t  many i l l i t e r a t e  a d u l t s  ho ld  q u i t e  r e s p o n s i b l e  i o b s ,  t h a t

many have s k i l l s  which many h i g h l y  l i t e r a t e  p e o p le  l a c k  but  t h a t  a l l

i l l i t e r a t e  a d u l t s  a r e ,  t o  some d e g r e e ,  m a l a d j u s t e d ,  i f  o n l y  b e c a u s e ,

g i v e n  t h e  o p p o r t u n i t i e s  in  t h i s  c o u n t r y ,  most p e o p le  do manage t o

l e a r n  t o  read  and wnrite, and s o c i e t y  g e n e r a l l y  e x p e c t s  them t o  do sfu,

C o n s eq u e n t ly ,  when t h e  problems o f  i l l i t e r a t e s  i n  t h i s  h i g h l y

s o p h i s t i c a t e d ,  l i t e r a t e ,  i n d u s t r i a l  s o c i e t y  were i n v e s t i g a t e d  in  th e

f i e l d ,  i t  was found t h a t  t h e r e  was no such p e rs o n  as  " t h e  i l l i t e r a t e " ;

r a t h e r  t h e r e  were p eo p le  who d i s p l a y e d  a b e h a v io u r a l  p a t t e r n  d e n o t i n g

a l a c k  o f  r e a d i n g  or w r i t i n g  a b i l i t y .  Often  t h e  r e a l  problem was

someth ing  e l s e ,  a l t h o u g h  t h e  r e g i s t e r e d  problem was i l l i t e r a c y .

For example ,  t h e  p e r s o n a l  problem:

"He was a r e a l  s o c i a l  work problem and I t h i n k  a l l  he r e a l l y  
wanted was an o l d e r  woman f r i e n d ,  thank you! He had 'O' l e v e l  
E n g l i s h  lan gu ag e and he d i d n ' t  b e l i e v e  t h a t  was a s u f f i c i e n t  
sta ndard  o f  l i t e r a c y  f o r  h i s  jo b ."

or t h e  p h y s i c a l  problem:

"He has  now t o l d  t h e  f a m i l y  d o c to r  t h a t  he needs  s p e c t a c l e s  
. . . . N o w  he has g l a s s e s  i t  has made a v e r y  g r e a t  d i f f e r e n c e  
t o  t h e  c l a r i t y  of  h i s  l e t t e r s .  He does  not  g e t  h e a d a c h e s . . .
J d o n ' t  t h i n k  i t  ev e r  occur red  t o  him t o  g e t  g l a s s e s , " ( b )

or a g a i n , t h e  p s y c h o l o g i c a l :

"He s imply  r e f u s e s  t o  wear s p e c t a c l e s  and he r e a l l y  does  not  
s e e  l e t t e r s  in  t h e  m iddle  o f  w o r d s , " ( c )
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Of co u r s e  t h e r e  a re  e x c e p t i o n s  t o  t h e  g e n e r a l  r u l e  t h a t  a d u l t  

i l l i t e r a t e s  are  m a la d ju s t ed ;  some s im p ly  did  not a t t e n d  s c h o o l  f o r  

l o n g  p e r i o d s ;

"I  t h i n k  he i s  above a v er a g e  i n t e l l i g e n c e ,  a t  a guet>s about  
105 t o  110 IQ, though I do not  know p r e c i s e l y . . . .  he was 
evacuated  dur in g  th e  war t o , . . , . a n d  he was so  f a r  from s c h o o l  
t h a t  he m issed  out and has never  caught  up s i n c e ,

N e v e r t h e l e s s ,  t h e  common c h a r a c t e r i s t i c  o f  some d e g r e e  o f  m a la d ju s tm en t ,

p h y s i c a l ,  mental  or s o c i a l ,  i m p l i e s  t h a t  t o  d e a l  a d e q u a t e l y  w i th

i l l i t e r a t e s  i s  an e x t r e m e l y  d i f f i c u l t  p r o c e s s ,  and th.at t h e  t r ea tm e nt

o f  t h e i r  problems s o l e l y  i n  terms o f  l i t e r a c y  cou ld  b e ,  and sh ould  be,

ques t  i o n e d ,

For t h e s e  r e a s o n s ,  a t t e m p t s  t o  c l a s s i f y  i l l i t e r a t e  a d u l t s  as  

a d u l t s  w i th  a r e a d i n g  age o f  a c h i l d  o f  sev en  y e a r s  or l e s s ,  and 

s e m i - l i t e r a t e s  as  a d u l t s  w i t h  a r e a d i n g  age o f  a c h i l d  o f  be tween  

s ev e n  and n in e  y e a r s  o f  a g e ,  seem t o  be g ro s s  o v e r s i m p l i f i c a t i o n s . ^ ^ ^  

Reading - t h e  p r o c e s s  o f  d e co d in g  - i n v o l v e s  t h e  r e c o g n i t i o n  of  

c u es  and t h e  c o r r e c t  a p p l i c a t i o n  o f  t h o s e  cu es  by a p r e d i c t i v e  p r o c e s s  

t o  a c h i e v e  l o g i c a l  and s e n s i b l e  outcomes .  When c h i l d r e n  a r e  b e ing  

t a u g h t  t h e r e  i s  a p r o c e s s  o f  d e v e l o p i n g  s k i l l s  and i d e a s .  When 

a d u l t s  are  b e ing  ta u g h t  t h e  problem i s  r a t h e r  one o f  r e o r g a n i s i n g  

s k i l l s  which t h e y  a l r e a d y  p o s s e s s  i n t o  a l o g i c a l  framework; o r ,  t o  be 

s u c c i n c t ;  c h i l d r e n  b u i l d  up memories ,  a d u l t s  b u i l d  on memories ,  and 

t o  compare a d u l t  r e a d i n g  w i t h  t h a t  of  c h i l d r e n  i s  t o  i g n o r e  t h i s  d i f f e r e n c e ,  

A l t e r n a t i v e l y ,  a d u l t s  may be c l a s s i f i e d  as  i l l i t e r a t e  or s e m i 

l i t e r a t e  by r e f e r e n c e  t o  t h e  a v er a g e  l e v e l  of  r e a d i n g  in  t h e  a d u l t  

l i t e r a t e  p o p u l a t i o n .  Such a c l a s s i f i c a t i o n  would,  l i k e  th e  c h i l d - 

r é f é r e n c é e  one,  imply normativ e  t e s t i n g  procedure s;  procedu re s  which  

( a ) T u t o r ' s  e v i d e n c e  

( Se c  P.2CA
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a re  b e ing  q u e s t i o n e d  by t h o s e  who c o n s i d e r  t h a t  c r i t e r i o n  r e f e r e n c e  

t e s t s  a re  s u p e r i o r .  In any c a s e ,  i t  i s  c l e a r  t h a t  by t h e s e  d e f i n i t i o n s  

t h e  number o f  a d u l t  i l l i t e r a t e s  would i n c r e a s e  markedly  i f  e i t h e r  th e  

r e a d i n g  a b i l i t y  o f  s e v e n - y e a r - o l d  c h i l d r e n  i n  our s c h o o l s  advanced  

or th e  r e a d i n g  a b i l i t y  o f  t h e  a d u l t  l i t e r a t e  p o p u l a t i o n  improved.

T h i s  argument was used by Dr Lewis o f  Nottingham. U n i v e r s i t y  i n  1953  

t o  show t h a t  i l l i t e r a c y  was n e t  i n c r e a s i n g  but  r a t h e r  t h a t  l i t e r a c y  

s ta n d a rd s  were r i s i n g . ^

Some E du ca t io n  A u t h o r i t i e s  have t r i e d  t o  a s s e s s  t h e  s i z e  o f  t h e  

a d u l t  i l l i t e r a c y  problem by a s k in g  th e  head T each ers  o f  sec ondary  

s c h o o l s  t o  e s t i m a t e  th e  number of i l l i t e r a t e  s c h o o l - l e a v e r s .  The 

d i s a d v a n t a g e  o f  t h i s  p rocedure  has been t h a t  some Head Tea chers  have  

used t h e  c r i t e r i o n  o f  i:hat t h e y  c o n s i d e r  s o c i e t y  demands by way o f  

l i t e r a c y ,  o t h e r s  have a p p l i e d  a normat ive  t e s t ,  and y e t  o t h e r s  have  

a r r i v e d  a t  a g u e s s  by u s i n g  both methods o f  a s s e s s m e n t ,

J e f f r e y s  a rgu es  t h a t  " s e m i - l i t e r a t e s  may be p e o p le  who a re  

ed uca te d  enough t o  be go t  a t ,  but not  ed uca te d  enough t o  understand  

what i s  b e in g  done t o  thern."^ My own e x p e r i e n c e  o f  t e a c h i n g  s u g g e s t s  

t h a t  a l th o u g h  i l l i t e r a t e s  o f t e n  do not know "what i s  b e i n g  done t o  

them",  t h e y  have a v e r y  f a i r  idea  t h a t  som eth ing  i s  b e ing  done to  

them and,  in d e e d .  P i e r s  Brendon d e s c r i b e s  how h i s  a p p r e n t i c e  b r i c k l a y e r  

s t u d e n t s ,  whose a v era g e  i n t e l l i g e n c e  q u o t i e n t  was about  90 and fe w o f  

whom co u ld  read  or w r i t e  w i t h  f l u e n c y ,  welcomed him w i th  th e  chant  

"We're b r i c k i e s ,  w e 'r e  t h i c k i e s . " ^  The h y p o t h e s i s  t h i s  s u g g e s t s  i s  

t h a t  an i l l i t e r a t e  s t u d e n t  i s  one who t h in k s he has a r e a d i n g  or 

w r i t i n ^  problem,  whether he i s  a ' b r i c k x e ' ,  an e x e c u t i v e  s a l e s m a n  or 

a c a f é  manager es s .
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For exam ple ,  t h e  problem was posed w)ion some s t u d e n t s  s a i d :

Befor e  I could about  w r i t e  my name and a d d r e s s ,  but now I ’m 
l e a r n i n g  a l l  t h e  t i m e .  You s e e .  I want t o  l e a r n  now. I ' v e  
g o t  s o  much t h a t  I wane t o  l e a r n  more,

Reading has  a lways  been d i f f i c u l t ,  but I co u ld  read words l i k e  
' a n d ' ,  'was'  or ' c y c l e ' ,  I can now w r i t e  a word,  l o o k  a t  i t ,  
and s a y  ' y e s  , t h a t ’ s r i g l i t * .

I cou ld  read  r e a s o n a b l y  w e l l :  I t  was th e  i \ r i t i n g ,  t h e  s p e l l i n g ,
words l i k e  ' c h i c k e n '  and ' l o r r y ' .

I c a n ' t  r e a l l y  e x p l a i n .  I went on a c o u r s e  where I had t o  
read  but I l e f t  i t  b eca u s e  my mind went b la n k .  Yet I know I 
can r e a d .  I ' v e  no troul>le  w i t h  f i l l i n g  i n  fo rm s .  I'm a f r a i d  
t o  w r i t e  i t  d o ; m , , ,  ,

I n t e r v i e w e r ' s  q u e s t i o n ;

I f  I had come i n t o  t h i s  room and asked you t o  w r i t e  s o m e th in g ,  
co u ld  you have done t h i s ?

S t u d e n t ' s  r e p l y :

I t h i n k  I co u ld  have done so  but I would have asked you "Do you  
mind t u r n i n g  round?" I d o n ' t  know what i t  i s ,  i t ' s  j u s t  t h e r e .

Or i n  a l e t t e r  from one t u t o r  "hence th e  odd phenomenon o f  p e o p le

w i th  m an ager ia l  l i t e r a c y  a p p l y i n g  f o r  h e l p ,  b eca u se  th e y  need

r e a s s u r a n c e  about  t h e i r  s t a n d a r d s ,"

This  h y p o t h e t i c a l  d e f i n i t i o n  o f  an i l l i t e r a t e  s t u d e n t ,  summari ly

p r e s e n t e d  h e r e ,  i s  supp or ted  by t h e  f u l l  a n a l y s i s  o f  e x t e n s i v e

i n t e r v i e w s  w i t h  t u t o r s  and s t u d e n t s  p r es e n te d  i n  Part  I I I ,  e s p e c i a l l y

t h e  summary on page 33 7.

L i t e r a c y  p r o j e c t s  i n  p r a c t i c e  c a t e r  f o r  a ra nge  o f  p e o p le  w i th

l i t e r a c y  problems;  t h e r e  a re  t h o s e  who cannot  wurite more than  one or

two cyphers  and who can re ad  l i t t l e  more th an  d ig r a p h s ;  t h e r e  are

t l i o s e  w i t h  s p e l l i n g  problems o n ly ;  and t h o s e  w i t h  problems o f  s e t t i n g

out t h e i r  i d e a s ,  e i t h e r  i n  b u s i n e s s  comr-unications  or in  th e  e x e r c i s e

o f  i m a g i n a t i v e  w r i t i n g .  In common, t h e y  need r e a s s u r a n c e  about  t h e i r

s t a n d a r d s ;  t t iey wish  t o  a d j u s t  in  a world where t h e  l i t e r a t e  i s

t y p i c a l ,  - a t  l e a s t  t o  t h e  e x t e n t  of  m eet in g  t h e  l i t e r a c y  demands o f
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t h e  p a r t i c u l a r  s o c i a l  environment  in  which t h e y  work and l i v e .

I n s t e a d  o f  t h e  n e a t  c l a s s i f i c a t i o n  o f  i l l i t e r a t e s  and s t -n i -  

l i t e r a t e s ,  t h e r e  was,  in  Cambrid gesh ire ,  a p o p u l a t i o n  ccmiing forward  

f o r  h e l p  r e p r e s e n t i n g  a spectrum o f  r e a d i n g  probleris  and,  in  p r a c t i c e ,  

t h i s  p o p u l a t i o n  i n c l u d e s  not o n ly  n a t i v e  born E n g l i s h - s p e a k i n g  p e o p l e ,  

but immigrants  who c o n s i d e r  t h a t  t h e i r  working language  i s  E n g l i s h  

and t h a t  t h e i r  problem i s  one o f  r e a d i n g  and w r i t i n g  i n  E n g l i s h ,

Can t h e  problem o f  i l l i t e r a c y  i n  t h e  U ni ted  Kingdom be q u a n t i f i e d  

i n  any way? Timothy R a i s o n ,  MP, w r i t i n g  as  a R e sea rch  F e l l o w  a t  th e  

Centre  f o r  S t u d i e s  in  S o c i a l  P o l i c y ,  opted f o r  a s e r i e s  o f  i n t e r n a l  

s c h o o l  t e s t s  t o  e s t a b l i s h  t l ia t  c e r t a i n  s ta n d a rd s  i n  t h e  3Rs have  

been met,  and t o  en sure  t h a t  p a r t i c u l a r  c h i l d r e n  not  a c h i e v i n g  t h e s e  

s ta n d a r d s  r e c e i v e  r e m ed ia l  h e l p 7  I f  such  a s y s tem  was i n t r o d u c e d ,  

some s t a t i s t i c a l  e v id e n c e  would be a v a i l a b l e  about  th e  appr oxim ate  

numbers of  s c h o o l  l e a v e r s  l a c k i n g  s a t i s f a c t o r y  l i t e r a c y  s k i l l s .  But 

even  s o ,  t h e r e  would be no means o f  d e t e r m i n in g  t h e  number o f  a d u l t s  

i n  t h e  p o s t - s c h o o l  p o p u l a t i o n  w i th  s i m i l a r  problems .  The a c t u a l  number 

o f  p eo p le  in  t h e  Uni ted  Kingdom w i t h  a l i t e r a c y  problem i s ,  t h e r e f o r e ,  

a t  p r e s e n t  unknown, l l a v i l a n d ' s  f i g u r e ^  i s  p o s s i b l y  a re a s o n e d  g u e s s ;  

t h e  f i g u r e s  o f f e r e d  by v a r i o u s  p r e s s u r e  groups can o n ly  be c a t e g o r i s e d  

as  i n s p i r e d  g u e s s e s .  The l a t e n t  demand co u ld  be e i t h e r  much more or 

much l e s s ;  in  f a c t ,  a c a s e  cou ld  be made f o r  s u g g e s t i n g  t h a t  t h e  

l a t e n t  demand f i g u r e  i s  two m i l l i o n ,  p lu s  or minus o n e - a n d - a - h a l f  

m i l l i o n  or s o .

I t  i s  o n ly  when we c o n s i d e r  t h e  e f f e c t i v e  demand t h a t  we a r e  on 

f i r m  ground.  In 1972 about  5 ,2 0 0  a d u l t s  r e c e i v e d  l i t e r a c y  i n s t r u c t i o n  

over a p e r io d  of  e i t h e r  s i x  inonths or one s c h o o l  term,^ During th e
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f i r s t  yea r o f  a d v e r t i s i n g  by t h e  BPC i n  1 9 7 3 - 7 6 ,  some 2 5 , 0 0 0  p eo p le  

c o n t a c t e d  t h e  BBC r e f e r r a l  s e r v i c e  f o r  h e l p ,  and an e s t i m a t e d  f u r t h e r  

3 0 , 0 0 0  c o n t a c t e d  l o c a l  a u c h c r i t y  and v o l u n t a r y - o r g a n i s e d  schemes  

d i r e c t l y .

T h e r e a f t e r  t h e  f i g u r e s  became more d i f f i c u l t  t o  e s t a b l i s h  

b e c a u s e ,  f i r s t ,  t h e r e  was some d i sa g r ee m en t  about  t n e  p e r io d  c f  

t u i t i o n  n e c e s s a r y  t o  q u a l i f y  a s t u d e n t  as  b e in g  *on t h e  b ock s '  and 

s e c o n d l y ,  t h e r e  was a q u e s t i o n  o f  d e f i n i t i o n ,  which was t h a t  some 

s t u d e n t s  were a l l o c a t e d  p l a c e s  i n  r e m e d i a l  l i t e r a c y  c l a s s e s  and cou nted  

as  b e in g  w i t h i n  t h e  'scheme* w h i l s t  o t h e r s  were p la c ed  i n  a d u l t  

e d u c a t i o n  c l a s s e s  d e s i g n e d  t o  d e a l  w i t h  minor problems o f  s p e l l i n g .  

These  s t u d e n t s  were sometimes counted as  part  o f  t h e  ‘E n g l i s h '  

p r o v i s i o n  o f  t h e  'normal* a d u l t  e d u c a t i o n  s e r v i c e .  Thus,  r i g h t  a t  

t h e  o u t s e t ,  t h e  meaning and p l a c e  of  l i t e r a c y  i n  a d u l t  e d u c a t i o n  became 

an i s s u e  o f  some importance and,  c o n s e q u e n t l y ,  i t  seemed a p p r o p r ia t e  

t o  d e a l  w i t h  t h e  m at te r  in  t h e  n ext  c h a p t e r .
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CHAPTER I I

THE MEANING AND PLACE OF LITERACY IN ADULT EDUCATION 

hat 1 s l i t e r a c y  ?

H i s t o r i a n s ,  when asked "What i s  h i s t o r y ? " ,  u s u a l l y  mount a two-pronged  

approach t o  e x p l a i n  t h e i r  s u b j e c t :  on one hand t h e y  d e s c r i b e  h i s t o r y

i n  terms o f  what h i s t o r i a n s  do,  and on t h e  o t h e r  hand Llicv d i s c u s s  

t h e  p h i l o s o p h i c a l  and l o g i c a l  a s su m pt io ns  which s e t  h i s t o r y  a part  

as  a s p e c i f i c  s u b j e c t  o f  i n t e l l e c t u a l  a c t i v i t y .  In  th e  f o l l o w i n g  

d i s c u s s i o n ,  t h e  same l i n e s  o f  procedure have been  a d o pt ed .

A c cord ing  t o  Smith ( 1 9 7 2 ) ,  r e a d i n g  i s  a p r o c e s s  i n  which meanings ,  

words or l e t t e r s  are  i d e n t i f i e d , ^  This  b a s i c  s k i l l  c h a r a c t e r i s t i c  i s  

ex tende d  by Goodman'(1 9 6 9 )  t o  i n c l u d e  i n f o r m a t i o n  p r o c e s s i n g ,  "The 

r e a d e r ,  a user  o f  l a n g u a g e ,  i n t e r a c t s  w i t h  t h e  g ra p h ic  inp u t  as he 

s e e k s  t o  r e c o n s t r u c t  a message encoded by t h e  w r i t e r .  He c o n c e n t r a t e s  

h i s  t o t a l  p r i o r  e x p e r i e n c e  on t h e  t a s k ,  drawing on h i s  e x p e r i e n c e s  and 

t h e  c o n c e p t s  he has a t t a i n e d  as  w e l l  as  on t h e  la ng u a g e  competence he
9

has  a c h i e v e d , "  Fu nd amenta l ly ,  l i t e r a c y  i s  m aste ry  o f  th e  medium of  

w r i t t e n  la n g u a g e ,  or co d e ,  and c o n s t i t u t e s  t h e  a b i l i t y  both  t o  encode  

and t o  decode m e s sa g e s .

To e x e r c i s e  t h e s e  s k i l l s  a person  must be a b l e  t o  p r o c e s s  t h e  

g ra p h o -p ho n ic  r e l a t i o n s h i p s ,  t h a t  i s ,  t h e  c o n n e c t i o n s  between t h e  

g r a p h ic  r e p r e s e n t a t i o n  of  l angu age  and th e  p h o n o l o g i c a l  sys te .a  o f  o r a l  

l a n g u a g e ,  t h e  s y n t a c t i c  i n f o r m a t io n  i m p l i c i t  i n  t h e  grammatical  

s t r u c t u r e s  o f  t h e  l a n g u a g e ,  and s em a n t i c  i n f o r m a t i o n .  The l a t t e r  s k i l l  

i s  t h e  p r o c e s s  whereby t h e  r e a d e r  u s e s  h i s  p as t  e x p e r i e n c e  or c o n c e p t u a l  

background t o  c r e a t e  meaning.  I f  t h e  r e a d e r  l a c k s  t h e  r e lovant
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knowledge ,  he i s  unab le  t o  s u pp ly  t n e  s e m a n t i c  component n e c e s s a r y  

t o  understand  what he has r e a d .

Thus,  t h e  s y n t a c t i c  c o n s t r a i n t s  o f  th e  E n g l i s h  langu age  e n a b le  

r e a d e r s ,  even  sm a l l  c h i l d r e n ,  to  p r e d i c t  what words might  r e a s o n a b l y  

f o l l o w  i f  t h e  t e x t  i s  g o in g  t o  be gram m at ica l ,  " I  am g o i n g  t o  nut

my  ................ here" g u id e s  t h e  r e a d e r  i n t o  e x p e c t i n g  a noun, or an

a d j e c t i v e  and noun wbidh c n n s t i t u t e  a nominal .  The p o s s i b i l i t y  c f  

a verb  i s  e l i m i n a t e d .  But i f  th e  s e n t e n c e  i s  "1 am g o i n g  t o  put  my

. . . c * .  on", t h e  s em anti c  c o n s t r a i n t  e l i m i n a t e s  t h e  p o s s i b i l i t y  o f
j

"goat" i n  t h i s  c a s e ,  a l th o u g h  "goat" c o u ld  be s e m a n t i c a l l y  c o r r e c t  

in  t h e  former s e n t e n c e .

Tlii s p o i n t  has been laboured somewhat becau se  t h e  Goodman a n a l y s i s  

of  tl)o r e a d i n g  and w r i t i n g  p r o c e s s e s  c l e a r l y  i l l u s t r a t e s  t h e  

c h a r a c t e r i s t i c  o f  l i t e r a c y .  S i n c e  a r e a d e r  must p o s s e s s  r e l e v a n t  

knowledge t o  su p p ly  t h e  s em a n t i c  component,  a l l  r e a d e r s ,  r e g a r d l e s s  

o f  t h e i r  g e n e r a l  r e a d i n g  p r o f i c i e n c y ,  must be i n c a p a b l e  o f  ccujprehendiTig 

some m a t e r i a l  in  t h e i r  n a t i v e  l a ng u a g e .  The p r a c t i c e  o f  b e i n g  l i t e r a t e  

i s  not o n ly  th e  e x e r c i s e  o f  a d i s c i p l i n e  w h ich ,  t o  have m ean ing,  draws 

from o t h e r  d i s c i p l i n e s  but i s  a l s o  an e x p e r i e n c e  w h ich ,  t o  have  

meaning,  draws on o t h e r  e x p e r i e n c e s .

S i m i l a r l y ,  i n  t h e  c a s e  of  h i s t o r y ,  t h e  p r a c t i c e  o f  exam in in g  

a n c i e n t  documents or o f  d a t i n g  p o t t e r y  i n v o l v e s  t h e  e x e r c i s e  o f  o t h e r  

r e l e v a n t  knowledge; r e s p e c t i v e l y ,  pa laeog raphy  and n u c l e a r  p h y s i c s .  

C o n s e q u e n t ly ,  so  f a r  as  t h e  p r a c t i c e  o f  l i t e r a c y  i s  c o n c e r n e d ,  i t  ii.ay 

be argued t h a t  i t  i s  p h i l o s o p h i c a l l y  i n c o r r e c t  t o  t r e a t  l i t e r a c y  as  an 

a c t i v i t y  which can be i s o l a t e d  from oth er  a c t i v i t i e s .  The q u e s t i o n  i s ;  

"Why i s  i t  important  t o  be l i t e r a t e ? "  and t h e  answer l i e s  in  an 

e x a m in a t io n  o f  th e  p la c e  o f  l i t e r a c y  in  human knowledge and communicat ion  

and o f  th e  r o l e  o f  l i t e r a c y  in  th e  e d u c a t i v e  p r o c e s s .
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Of c o u r s e ,  i t  might be s a i d  t l i a t  t h i s  approach o v e r -e m p h a s i s  es  

t h e  c o g n i t i v e ,  i n  t h e  s e n s e  t h a t  an a c t i v i t y  i m p l i e s  t h e  a p p l i c a t i o n  

o f  p e r s o n a l i s e d  p e r c e p t  i o n s , o n ly  some of  whicii  may be identi.J: ieci 

from th e  p e r c e p t i o n  th a t  one can or cannot: r e a d .  In p a r t i c u l a r ,  i f  

t h e  a c t i v i t y  o f  becoming l i t e r a t e  may be s a i d  t o  a r i s e  from a s e n s e  

o f  shame, how can i t  be argued t h a t  an a n a l y s i s  o f  l i t e r a c y  as  a 

c o g n i t i v e  e x p e r i e n c e  i s  r e l e v a n t  t o  t h e  s tu d y  o f  t h e  a c h iev em en ts  of  

a d u l t  i l l i t e r a t e s ?  J u s t  as  ‘ shame’ , t o  be e x p e r i e n c e d  by l i l i i r - r a t e  

a d u l t s ,  r e q u i r e s  an a c t  of  c o g n i t i o n  or an a n a l y s i s  o f  t h e i r  s i t u a t i o n  

b e f o r e  t h e  em ot ion  i s  i d e n t i f i e d ,  s o  i t  f o l l o w s  t h a t  t h e  r e m e d i a l  

a c t i o n  o f  becoming l i t e r a t e  and l e s s e n i n g  t h e i r  s e n s e  o f  ‘shame’ a l s o  

c o n t a i n s  a t h i n k i n g  component,  e x e m p l i f i e d  by an em oti ve  a t t i t u d e  

‘d e t e r m i n a t i o n  t o  t r y ’ .

So one can argue t h a t ,  u n l e s s  l i t e r a c y  i s  c o n s i d e r e d  as  p a r t  o f  

t h e  a c t i v i t y  of a r a t i o n a l  man, and t h e  a c t  o f  becoming l i t e r a t e  t h e  

r e s u l t  of  a r a t i o n a l  d e c i s i o n ,  i t  i s  q u i t e  p o s s i b l e  t o  m a i n t a i n  t h a t  

a r e l a t i o n s h i p  between an i l l i t e r a t e  s t u d e n t  and h i s  t u t o r  i s ,  by 

some m y s t i c a l  p r o c e s s ,  a t o t a l  e d u c a t i o n a l  e x p e r i e n c e ,  even  though it: 

i s  s o l e l y  one o f  s o c i a l i s a t i o n  ( d e f i n e d  h ere  as  d e v e l o p i n g  t h e  a d u l t ’ s 

u n d e r s ta n d in g  o f  h i s  p o l i t i c a l  r o l e  in  s o c i e t y )  and p s y c h o l o g i c a l  

balm. To a v o id  such a s t a n c e ,  th e  presumption i s  t h a t  l i t e r a c y  should  

be viewed  as  b e i n g  an a c t i v i t y  bounded by a c o g n i t i v e  framework,  

w i t h i n  which t h e r e  are  s e v e r a l  components ,  some d i s c i p l i n a r y ,  o t h e r s  

r e c o g n i t i o n s  o f ,  and r e s p o n s e s  t o ,  mankind as  a d i s c e r n i n g  a n im a l .

As Oakcshot t  ( 1 9 7 2 )  w r i t e s  "an e d u c a t i o n a l  engagement i s  a t  once a 

d i s c i p l i n e  and a r e l e a s e ;  and i t  i s  one by v i r t u e  o f  b e ing  t h e  o t h e r ^  

T h e r e f o r e  a p h i l o s o p h i c a l  ex a m in a t io n  o f  l i t e r a c y  as  part  o f  human 

knowledge i s  r e l e v a n t .
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P . I I ,H ir s t  (196 5) s u g g e s t s  t h a t  knowledge i s  s e p a r a b l e  i n t o  a 

number o f  d i s t i n c t  f o r m s ,  each form b e ing  "complex ways o f  und er

s t a n d i n g  e x p e r i e n c e  which  man has a c h i e v e d . "  In g r e a t e r  a e t a i l :

" . . . b y  a form o f  knowledge i s  meant a d i s t i n c t  way i n  which our 

e x p e r i e n c e  becomes s t r u c t u r e d  round t h e  use  o f  a c c e p t e d  p u b l i c  s y m b o l s . 

The symbols  th u s  h a v in g  p u b l i c  meaning,  t h e i r  use  i s  in  some way 

t e s t a b l e  a g a i n s t  e x p e r i e n c e  and t h e r e  i s  th e  p r o g r e s s i v e  deve lopment  

o f  a s e r i e s  o f  t e s t e d  s y m b o l i c  e x p r e s s i o n s .  In t h i s  way e x p e r i e n c e  

has been probed f u r t h e r  and f u r t h e r  by e x t e n d i n g  and e l a b o r a t i n g  

t h e  use  o f  t h e  symbols  and by means o f  t h e s e  i t  has become p o s s i b l e  

f o r  t h e  p e r s o n a l  e x p e r i e n c e  o f  i n d i v i d u a l s  t o  become more f u l l y  

s t r u c t u r e d ,  more f u l l y  u n d e i s t o o d .  The v a r i o u s  forms o f  knowledge  

can be s e e n  in  low l e v e l  dev el op m en ts  w i t h i n  t h e  common are a  c i  our 

knowledge o f  th e  everyday w or ld .  From t h i s  t h e r e  branch out th e  

d ev e lo p ed  forms which ,  t a k i n g  c e r t a i n  e lem en ts  i n  our common knowledge  

as  a b a s i s ,  have grown in  d i s t i n c t i v e  ways."^^

Each form o f  knowledge has c e r t a i n  c o n ce p t s  t h a t  ar e  p e c u l i a r  

in  c h a r a c t e r  t o  th.at form; w i t h i n  each form t h e r e  i s  a d i s t i n c t  

l o g i c a l  s t r u c t u r e  which g i v e s  r i s e  t o  c e r t a i n  e x p r e s s i o n s  which may 

be t e s t e d  and each form has  t e c h n i q u e s  and s k i l l s  f o r  e x p l o r i n g  

e x p e r i e n c e . a n d  f o r  t e s t i n g  t h e i i  d i s t i n c t i v e  e x p r e s s i o n s .  From t h e s e  

forms or d i s c i p l i n e s  H i r s t  d e r i v e s  a c a t a l o g u e  which  i n c l u d e s  h i s t o r y  

as  one o f  th e  i t e m s .

I s  l i t e r a c y  a d i s c i p l i n e ,  such as  h i s t o r y ,  or i s  i t  one o f  t h e  

" f i e l d s  o f  knowledge" which H i r s t  c o n s i d e r s  a r i s e  when knowledge t h a t  

i s  r o o t e d  in  more than  one form i s  b u i l t  round s p e c i f i c  phenomena? 

Being 1 i t e r a t e  s eem s ,  more n a t u r a l l y ,  an a c t i v i t y  d e s c r i b e d  as  a 

" f i e l d  o f  knowledge",  on t h e  grounds t h a t  th e  p r a c t i c e  of  l i t e r a c y
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s k i l l s  r e q u i r e s ,  as  shown above ,  o t h er  r e l e v a n t  i n f o r m a t io n  t o  

implement t h e  s em a n t i c  c o n d i t i o n ;  and s o  l i t e r a c y  t a k e s  from  

v a r i o u s  forms o f  knowledge.

However,  l i t e r a c y  - t h e  mastery o f  th e  medium o f  t h e  w r i t t e n  

language  - cannot  be s e p a r a t e d  from l i n g u i s t i c s ,  th e  s tu d y  o f

12langu age  i n  a l l  i t s  m a n i f e s t a t i o n s .  And, in  P o t t e r ’s d e s c r i p t i o n :

’’L i n g u i s t i c s  s ta n d s  in  i t s  r i g h t  p l a c e  in  th e  Dewey Decimal  
C l a s s i f i c a t i o n  between • soc io logy and n a t u r a l  s c i e n c e  b eca u se  
i t  i s  a s o c i a l  a c t i v i t y  on th e  one hand and a s c i e n t i f i c  s ys te m  
on th e  o t h e r .  I t  was an o u t s t a n d i n g  ach ievem en t  of  n i n e t e e n t h »  
ce n t u r y  p h i l o l o g i s t s . t h a t  th ey  succeeded  i n  e s t a b l i s h i n g  
t h e  autonomy o f  t h e i r  s c i c m c e  as  an ind ependent  d i s c i p l i n e  in  
i t s  own r i g l i t .  How, by a kind o f  paradox,  t w e n t i e t h - c e n t u r y  
l i n g u i s t s  f i n d  t h e m s e l v e s  more c l o s e l y  a s s o c i a t e d  than  eve r  
b e f o r e  w i t h  r e s e a r c h e r s  in  o t h e r  f i e l d s ,  not o n ly  in  h i s t o r y ,  
geogr aphy ,  p r a c t i c a l  c r i t i c i s m ,  p h i l o s o p h y  and p s y c h o l o g y ,  but 
a l s o  in  mathemat ics  and s t a t i s t i c s ,  p h y s i c s  and e l e c t r o n i c s ,  
and,  above a l l ,  in  a n t h r o p o lo g y  and t h e  s o c i a l  s c i e n c e s . ”

H i r s t ' s  d e f i n i t i o n  of  forms o f  knowledge,  and th e  Dewey Decimal

C l a s s i f i c a t i o n  o f  Knowledge,  both acc ount  f o r  a proper p l a c e  f o r

l i n g u i s t i c s ,  i n c l u d i n g  any s t u d y  of  l i t e r a c y ,  in  a c o n s t e l l a t i o n

o f  academic e n q u i r i e s .  But ,  as  P o t t e r  p o i n t s  out arid r c s t r e s s e s

l a t e r ,  l i n g u i s t i c s  i s  a s o c i a l  a c t i v i t y  as  w e l l  as  a s c i e n t i f i c  sys tem:

"Language i s  wrongly  t r e a t e d  as a s e p a r a t e  e n t i t y ,  u n r e l a t e d  
t o  o t h e r  m a n i f e s t a t i o n s  o f  s o c i a l  b eh a v io u r ."

L i n g u i s t i c s ,  t h e r e f o r e ,  a l s o  f u l f i l s  H i r s t ' s  d e f i n i t i o n  o f  a " f i e l d

o f  knowledge" and i t s  d ua l  c h a r a c t e r i s t i c  i s  e v in c e d  even  i n  t h e

s i m p le  framework o f  a d u l t  l i t e r a c y  sch em es ,  where l i t e r a c y  t u i t i o n

a t  t h e  l e v e l  o f  d i g r a p h s ,  phonemes and s e n t e n c e s  i s  r e l a t e d  t o

s t u d e n t s *  e x p e r i e n c e s  and d i s c i p l i n a r y  b a r r i e r s  a re  i r r e l e v a n t .

The rub of  t h e  m a t t e r ,  in  th e  p r e s e n t  c o n t e x t ,  i s  t h a t  t l ie a d u l t

s t u d e n t  s e e k i n g  i n s t r u c t i o n  in  l i t e r a c y  r i g h t l y  r e g a r d s  i t  as  a s k i l l

which w i l l  load t o  o th er  acc o m p l i s h m en ts .  And t h e s e ,  in  f a c t ,  arc
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part  o f  t h e  p r o c e s s  o f  e d u c a t i o n ;  e d u c a t i o n ,  b ecause  most s t u d e n t s  

seem t o  want not  o n ly  t o  l e a r n  about  som eth ing  but t o  grow as  

somebody.  For e x a m p l e t o  c o n s i d e r  the  growth o f  s e l f - c o n f i d e n c e :

I n t e r v ie w e r :

Suppose  you were in  a shop w r i t i n g  a cheque and 1 s a i d  t o  you  
"You have m i s s p e l l  t h a t  word I" What would you say?

S t  ud e n t :

I would sa y  now "Hew do you s p e l l  i t  than?" B e fo r e ,  I 
w o u ld n ' t  have got  i n t o  the  p o s i t i o n  o f  g o i n g  i n t o  a shop  
and w r i t i n g .

I
or t o  c o n s i d e r  t h e  i n t r i c a t e  e m o t io n a l  f a m i l i a l  r e l a t i o n s h i p :

S tu d e n t  :

I o f t e n  wonder.why she married an i d i o t  l i k e  me.

I n t e r v ie w e r :

Come o f f  i t ,  a l o t  o f  us f e e l  t h a t  way about  our w i v e s ,  d o n ’ t: we? 

S tu d e n t  :

Ah y e s ,  but t h e r e ' s  a l o t  of  d i f f e r e n c e  between  p e o p le  who can  
read and w r i t e  and s p e l l  and who cannot!

or s e l f - r e s p e c t  a t  th e  work p la c e :

The foreman s a i d  t o  me "I  know why you s a i d  no,  now; i t ' s  
b ecause  you c o u l d n ' t  r e a d .  Du you want t o  g i v e  i t  a bash on 
here?" I s a i d  "W el l ,  I ' l l  g i v e  i t  a tr y"  and I vrrote down a l l  
t h e  s i g n s  (words on t h e  machine f a c e  as  i n s t r u c t i o n s )  i n  my book.

For t h e s e  r e a s o n s  i t  i s  argued t h a t  t h e  more p r o f i t a b l e  b a s i s  f o r

p la n n i n g  programmes fo r  a m e l i o r a t i n g  i l l i t e r a c y  i s  an u n d e r s ta n d i n g

o f  a d u l t  i l l i t e r a c y  d e r iv e d  frorn a g e n e r a l  con cept  o f  e d u c a t i o n .

The f i n d i n g s  o f  t h i s  s tu d y  support  t h i s  v iew,^^^

( a ) S e c  Part I I I  pass im and e s p e c i a l l y  p, 305
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Co nee i >tf3 oC ediicn Lion

13P e t e r s  l i s t s  fou r  c r i t e r i a  t o  c r e a t e  t h e  co n ce p t  o f  '‘ b e ing  ed u ca te d " ,  

namely;

(.a) t h e  body o f  knowledge and u nd or s t a nd in g of  a s s o c i a t e d

I p r i n c i p l e s  which r a i s e s  a p e r s o n ' s  e d u c a t i o n  above th e

l e v e l  o f  a c o l l e c t i o n  o f  d i s j o i n t e d  f a d s ;

( b )  t h e  a b i l i t y  t o  t r a n s f e r  knowledge from the p r i n c i p l e s

t o  r e l e v a n t  p a r t i c u l a r  i n s t a n c e s ,  t h e  t r a n s i o rm a t i o n

o f  a man's o u t l o o k  from know ledgeab le  t o  ed u cate d;

( c )  th e  w i l l i n g n e s s  t o  ca r e  about th e  s c i e n t i f i c  and l o g i c a l  

s t r u c t u r e  o f  th e  s u b j e c t  under c o n s i d e r a t i o n  or a

commit men t  t o  t h e  r e l e v a n c y ,  c o n s i s t e n c y  and co h er en ce  

o f  s u b j e c t  ma tter  which a person  c l a i m s  t o  be s t u d y in g ;

( d )  th e  a c q u i s i t i o n  o f  c o g n i t i v e  p e r s p e c t i v e  in  th e  s e n s e

t h a t  a t r a i n e d  s c i e n t i s t ,  i f  ' e d u c a t e d ' ,  p l a c e s  h i s

s p e c i a l i s t  know]cage w i t h i n  th e  c o n t e x t  of  a co h er en t  

p a t t e r n  o f  l i f e .

But t h i s  l i s t  o f  c r i t e r i a  seems t o  d e s c r i b e  t h e  c h a r a c t e r i s t i c s  o f  

a s c h o l a r  r a t h e r  than o f  an ' e d u c a t e d '  man, f o r  a s  Kubie re mark s ,

" t h e r e  i s  no e d u c a to r  who does  not  know s c h o l a r s  who l a c k  th e  l e a s t

q u a l i t y  o f  human m a t u r i t y  and wisdom, y e t  who are  t r u e  m a s te rs  of  

t h e i r  own f i e l d s ,  whether t l i i s  f i e l d  i s  th e  h u m a n i t i e s ,  a r t ,  mus ic ,  

p h i l o s o p h y ,  r e l i g i o n ,  law,  s c i e n c e ,  th e  h i s t o r y  o f  i d e a s ,  or th e  

l a n g u a g e s  by which men communicate i d e a s ,

Wisdom and m a t u r i t y  would th en  appear t o  be two f u r t h e r  c r i t e r i a  

t o  add t o  P e t er s*  l i s t ,  as  may have been im pl ie d  when he wrote  

"Our con cept  o f  an educated  p e r s o n  i s  o f  someone who i s  c a p a b le  

of  d e l i g h t i n g  in  a v a r i e t y  o f  p u r s u i t s  and p r o j e c t s  f o r  t h e i r  own
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sake and whose p u r s u i t  o f  them and g e n e r a l  conduct  o f  h i s  l i f e  a r c
■» Cj

trans formed  by some d e g r e e  el, a l l - r o u n d  u n d e r s t a n d in g  and s e n s i t i v i  cy 

15NcLeish s u g g e s t s  t t>at t h e r e  a r e  fo u r  q u a l i t i e s  wh ich ,  tak en  

t o g e t h e r ,  d e s c r i b e  th e  mat i n ' i t y o f  an a d u l t  s t u d e n t .  F i r s t  o f  a l l  

t h e r e  i s  mental  m a t u r i t y ,  c h a r a c t e r i s e d  as  "w is d om" \?i th qua! i t i . e s  

o f  coinmonsensG, a c r i t i c a l  a t t i t u d e  t o  e x p e r i e n c e  and,  above a l l ,  

a r e s p o n s i b l e  a t t i t u d e  t o  o n e ’ s own mental  o p e r a t i o n s .

S e c o n d l y ,  t h e r e  i s  s o c i a l  m a t u r i t y ,  c h a r a c t e r i s e d  as  " r e s p o n s i b i l i t . y " , 

e x e m p l i f i e d  by a c t s  o f  c o - o p e r a t i o n  w i t h  o t h e r s  f o r  l e g i t i m a t e  

pu rpos es  and th e  a c c e p t a n c e  or p r o v i s i o n  o f  l e a d e r s h i p  where t h i s  

i s  a p p r o p r i a t e .

T h i r d l y ,  t h e r e  i s  s c h o l a s t i c  m a t u r i t y ,  c h a r a c t e r i s e d  as  

"ap p l i c a t i o n " ,  which i n c l u d e s  both t h e  e x e r c i s e  o f  i n t e l l e c t u a l  

c u r i o s i t y  and t h e  w i l l i n g n e s s  t o  labour t o  s a t i s f y  a q u e s t i n g  mind.

F o u r t h l y ,  t h e r e  i s  e m o t i o n a l  m a t u r i t y ,  c h a r a c t e r i s e d  as  " b a la n c e " . 

which i s  p r i m a r i l y  d e f i n e d  as  an a b s e n ce  o f  e x c e s s i v e  e m o t i o n a l i t y .

I t  seems t h a t  P e t e r s ’ c o g n i t i v e  p e r s p e c t i v e  i n c l u d e s  t h e  f i r s t  

and t h i r d  o f  McLe ish's  c h a r a c t e r i s t i c s  o f  m a t u r i t y .  In a s e n s e ,

M e he is h ’ s co n cept  o f  m a t u r i t y  seems synonymous w i t h  both wisdom and 

P e t e r s ’ f o u r t h  c r i t e r i o n .  The p o s s i b l e  grounds f o r  s e p a r a t i n g  

"maturity"'  from "wisdom" as  q u a l i t i e s  o f  an educa ted  man ar e  t h a t  

a c t s  o f  r e s p o n s i b i l i t y ,  one f e a t u r e  o f  m a t u r i t y ,  may r e s u l t  from,  

and indeed l a r g e l y  r e s u l t  from,  s o c i e t y ' s  d e t e r m i n a t i o n  o f  what i s  

l e g i t i m a t e ,  and t h e s e  q u e s t i o n s  are  o f t e n  o u t s i d e  t h e  framework o f  

wtiat i s  normal ly  re garded  as  an e d u c a t i o n a l  a c t i v i t y .  S i m i l a r l y ,

"balance"  i s  perhaps l a r g e l y  a matter  o f  t h e  c h e m is t r y  o f  t h e  human 

organism and t h e  e m o t io n a l  c i r c u m s t c n c e s  p r e s s i n g  on an i n d i v i d u a l  

when he i s  e x e r c i s i n g  " e m o t i o n a l  m a t u r i t y " .
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I t  does  seem,  t h e r e f o r e ,  t h a t  a person  can q u a l i f y  under l ' c t e r s '  

d e f i n i t i o n  as  an ' educated* man hy o p e r a t i n g  in  a l i b r a r y  or a 

l a b o r a t o r y ,  i n t e r a c t i n g  w i t h  t h e  r o d s  o f  h i s  t r a d e  or t a k i n g  part  

i n  d i s c u s s i o n  groups concerned v i u h  h i s  i n t e r e s t s .  In f a c t ,  P e t e r s  

d e a l s  w i t h  t h i s  p o in t ;  "An ed uca ted  p erson  i s  a l s o  one who i s  

c a p a b l e ,  t o  a c e r t a i n  e x t e n t   ̂ o f  a r o n - in s t r u r n e n t a l  a t t i t u d e ,  o f

d o in g  t h i n g s  f o r  t h e i r  own s a k e .  He has a s e n s e  o f  s ta n d a rd s  as

w e l l  as  a s e n s e  o f  t h e  s e t t i n g  o f  what he i s  d o in g  between t h e  p a s t  

and th e  f u t u r e ,

As soo n  as  he i n t e r a c t s  in  any way which demands some form o f  

p o l i t i c o - s o c i a l  a c t i v i t y ,  th e n  he must e x e r c i s e  th e  a d d i t i o n a l  

q u a l i t i e s  o f  r e s p o n s i o i l i t y  and b a la nce  beyond t h o s e  a s s o c i a t e d  

w i t h  s c h o l a r s h i p .  To some, a b i l i t i e s  in  s o c i a l  i n t e r a c t i o n  are  

a n e c e s s a r y  t e s t  o f  e d u c a t i o n ;  t o  o t h e r s ,  t h e  co n t in u e d  a d d i t i o n  

o f  d e s i r a b l e  a t t r i b u t e s  r e s u l t s  in  such  an e x t e n s i v e  d e f i n i t i o n  o f  

' e d u c a t i o n *  t h a t  i t  borders  on t h e  m e a n i n g l e s s .

Perhaps th e  a c c e p t a b i l i t y  o f  any one d e f i n i t i o n  depends on t h e  

t y p e  o f  s o c i e t y  in  which an ' ed uca ted  man* o p e r a t e s »  In a democracy  

he i s  assumed t o  need t o  c o n t r i b u t e  i n  s o c i e t a l  d e c i s i o n s ;  t h u s ,  

a man who does  not d i s p l a y  q u a l i t i e s  o f  wisdom and m a t u r i t y  would  

not  be deemed as  be ing  ed uca te d  beyond t h e  l i m i t s  o f  s c h o l a r s h i p .  

Other p o s s i b l e  forms o f  t h e  o r g a n i s a t i o n  o f  s o c i e t y  might w e l l  be 

s a t i s f i e d  in  d e s c r i b i n g  ' e d u c a t e d '  as  h av in g  s o l e l y  th e  a t t r i b u t e s  

o f  s c h o l a r s h i p  in  some p a r t i c u l a r  d i s c i p l i n e ,  but t h e  a c c e p t a n c e  o f  

such an argument seems t o  l i m i t  and u n d e r e s t i m a t e  t h e  p o t e n t i a l  o f  

human b e i n g s .  C o n s eq u e n t ly ,  w h i l s t  a d m i t t i n g  t h a t  t h e r e  are  p h i l o 

s o p h i c a l  a s s u m p t io n s  about  th e  nature  o f  man and th e  d e s i r a b i l i t y  of  

c e r t a i n  forms o f  s o c i e t y ,  th e  d e f i n i t i o n  o f  an 'e d ucate d  man' adopted
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here  i n c l u d e s  both P e t e r s '  c h a r a c t e r i s t i c s  and t h e  a t t r i b u t e s  o f  

'b a lan ce*  and ' r e s p o n s i b i l i t y * .  I t  i s  p o s t u l a t e d ,  however,  t h a t  

'b a la n ce *  and ' r e s p o n s i b i l i t y '  may not  be p r o p e r l y  e x e r c i s e d  w i t h o u t  

t h e  a c q u i s i t i o n  o f  t h e  fo u r  c h a r a c t e r i s t i c s  l i s t e d  by P e t e r s  as  

d e s c r i b i n g  " b e in g  e d u c a t e d " .

The importance of  t h e s e  c o n c e p t s  emerges  when c o n s i d e r i n g  t h e  

problems o f  i l l i t e r a t e s  who appear t o  be normal men and women.

They may be mature in  t h e  e x e r c i s e  o f  r e s p o n s i b i l i t y  and b a la n ce  

on o c c a s i o n s ,  but i t  i s  d o u b t f u l  i f  t h o s e  o c c a s i o n s  w i l l  be 

f r e q u e n t  when c i r c u m s ta n c e s  change,  f o r  t h e y  have not  the  e d u c a t i o n ,  

in  terms o f  t h e  P e t e r s  d e f i n i t i o n ,  t o  d e a l  w i t h  chan ge .  The ir  

s i t u a t i o n  i s  e x a c t l y  t h e  same as t h a t  o f  a person  who behaves  w i t h  

exemplary m o r a l i t y  f o r  most o f  th e  t ime  but who, i f  he l a c k s  a 

fundamental  moral p h i l o s o p h y ,  f i n d s  n i m s e l f  a t  a l o s s  when fa c ed  

w i t h  a n o v e l  t e m p t a t i o n .

But does  t h i s  g e n e r a l i s a t i o n  a ccount  f o r  p a r t i c u l a r  c a s e s ,  such  

as  men or women o f  l i m i t e d  c a p a b i l i t y ?  Js i t  r e a l l y  p o s s i b l e  t h a t  

a man whose s c h o o l d a y s  were s p en t  in  a s p e c i a l  c l a s s  f o r  t h e  

e d u c a t i o n a l l y  subnormal  i s  now b e ing  ed uca ted?  One f e e l s  t h a t  

a t u t o r  t e a c h i n g  such a p erso n  t o  s p e l l  'mat* would be a s t o n i s h e d  

t o  d i s c o v e r  t h a t  t h i s  was h i s  a im.  Yet in  a way i t  cou ld  be,  

b eca u se  t h e  term "e duca ted  man" d e s c r i b e s ,  not a f i n a l  p r o d u c t ,  but 

a jo u rn ey  towards an aim which i s  u n a t t a i n a b l e .  I t  i s ,  p erh a p s ,  a 

c h a r a c t e r i s t i c  o f  th e  w i s e  - t h e  s c h o l a r  w i th  c o g n i t i v e  p e r s p e c t i v e  

t h a t  he r e c o g n i s e s  t h a t  e d u c a t i o n  i s  a p r o c e s s ,  a t im e -co n su m ing  

p r o c e s s ,  d u r in g  which each s t o p  towards th e  u l t i m a t e  aim e n l a r g e s

l.ne comprehension of  th e  p o s s i b l e  and i n c r e a s e s  th e  l e n g t h  o f  t h e
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jotiriioy t o  th e  ach ievem en t  o f  th e  s t a t u s  o f  an ed ucate d  man. By 

a n a l o g y ,  i t  i s  l i k e  th e  greyhound c h a s i n g  an e l e c t r i c  hare:  however

f a s t  t l ie  greyhound r u n s , th e  e l e c t r i c  hare  i s  never  a c t u a l l y  ca u g h t .  

C o n s e q u e n t ly ,  t h e  e d u c a t i o n a l l y  sub-normal  man making a c o n j u n c t i o n  

o f  a phonic  s i g n a l  and a d ig r a p h  has e x p e r i e n c e d  t h e  same p r o c e s s  as  

t h e  s p e c i a l i s t  b i o l o g i s t  who r e a l i s e s  t h a t  t h e  p r o d u c t i o n  o f  human 

emoryos in  t e s t  tu b es  has s o c i a l  i m p l i c a t i o n s .  But t o  say t h a t  both  

men have ta ken  s i m i l a r  s t e p s  i s  not t o  argue t h a t  one. ;nan has not  

p r o g r e s s e d  f u r t h e r  a l o n g  th e  road t o  t h e  a ch ievem ent  o f  th e  a im.  I t  

i s  r a t h e r  t o  a r g u e ,  u s i n g  P l a t o ' s  imagery,  t h a t  men ch a ired  i n  a cave  

may w e l l  a l l  s t r u g g l e  towards t h e  l i g h t ;  th e  n ea r e r  t h e y  g e t  t o  th e  

l i g h t  depends not  o n ly  on t h e i r  w i l l i n g n e s s  t o  e x c e l  but a l s o  on th e  

l e n g t h  and w e ig h t  o f  t h e i r  c h a i n s .  So th e  e d u c a t i o n a l l y  sub-normal  

may t r y  t o  a c q u i r e  c o g n i t i v e  p e r s p e c t i v e ,  and a r e c o g n i t i o n  of  h i s  

d i s a d v a n t a g e s  and of  t h e  i m p r o b a b i l i t i e s  o f  major s u c c e s s  should  not  

s t o p  t u t o r s  o f  l i t e r a c y  from h e l p i n g  him.

L e v e l s  of  l i t e r a c y

I t  i s  e v i d e n t ,  t h e n ,  t h a t  t h e  d i r e c t i o n  o f  t l ie argument i s  l e a d i n g  

t o  a con cept  o f  o b j e c t i v e s  emerging from t h e  v a r i o u s  l e v e l s  o f  

l i t e r a c y ,  l e v e l s  which may be a n a ly s e d  in  t h r e e  ways: by r e f e r e n c e

t o  th e  i n h e r e n t  nature  o f  th e  a c t i v i t y ,  by r e f e r e n c e  t o  a t h e o r y  of 

human p e r s o n a l i t y  and m o t i v a t i o n ,  and by r e f e r e n c e  t o  aims d e r iv e d  

from tfie con ce pt  o f  " b e i n g  ed u ca te d" ,

'Reading  as  s a y i n g '  d e s c r i b e s  th e  b a s i c  s k i l l s  which are  

e x e m p l i f i e d  when a person  can use  grapl  ei:ies and cues  in  a p r e d i c t i v e  

p r o c e s s  t o  v e r b a l i s e  c o r r e c t l y  what i s  w r i t t e n .  So f a r  as  wi: i t i n g
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i s  con ce rn ed ,  common phonemes can be co n v e r te d  i n t o  graphemes.

•Reading as  comprehendinr , l i k e  ' r e a d i n g  as  s a y i n g '  has s e v e r a l  

l e v e l s ,  but i t  d e n o t e s ,  a t  t h e  lo w e s t  l e v e l ,  a mas tery  o f  th e  

s y n t a c t i c a l  and l e x i c a l  s y s tem s  o f  t h e  l an gu ag e t o  make c o r r e c t  p r e 

d i c t i o n s ,  and , a t  th e  h i g h e s t  l e v e l ,  an a b i l i t y  t o  m an ipu la te  

l o g i c a l l y  the  meaning o f  th e  s e n t e n c e s  which c o n f r o n t  t h e  r e a d e r .

The t h i r d  l e v e l  i s  ' r e a d i n g  as t h i n k i n g ’ which D a n i e l s  a n a l y s e s

( a )w i t h i n  t h e  framework o f  polymorphous c o n c e p t s .

"Polymorphous c o n ce p t s  are  ones  which s ta nd  in  a c e r t a i n  kind  
jof s u p e r o r d i n a t e  r e l a t i o n s h i p  t o  o t h er  s p e c i f i c  c o n c e p t s ;  much 
i n  t h e  way t h a t  a g e m s  s ta n d s  t o  i t s  s p e c i e s .  But whereas  i n  
a g e n u s - s p e c i e s  r e l a t i o n s h i p  a n y t h in g  which f a l l s  under th e  
s p e c i e s  co n cept  n e c e s s a r i l y  a l s o  f a l l s  under t h e  genus c o n c e p t ,  
t h i s  d ecs  not hold fo r  th e  s p e c i f i c  c o n c e p t s  which a re  r e l a t e d  
t o  a s u p e r o r d i n a t e  polymorph.  I f  s om eth ing  i s  a h o r s e ,  it- i s  
t h e r e b y  a l s o  an a n im a l .  This  i s  a s p e c i e s - g e n u s  r e l a t i o n s h i p . ' 
C o n s ider ,  on th e  o t h er  hand, ttie r e l a t i o n s h i p  between o b ey in g  
and s p e c i f i c  ty p e s  o f  o b e d ie n c e ,  Depending on c i r c u m s t a n c e s ,  
we can obey someone by s a l u t i n g ,  w a l k in g ,  s i n g i n g ,  w r i t i n g  our 
name, c l o s i n g  our e y e s  - or by d o in g  any o f  an e n d l e s s  number 
o f  o th er  s p e c i f i c  a c t i o n s .  Any o f  t h e s e  be i n s t a n c e s  o f  
o b e d ie n c e  i f  done under a p p r o p r ia t e  c i r c u m s t a n c e s ,  but any or 
a l l  o f  them can be done and not  be i n s t a n c e s  o f  o b e d i e n c e .
Thus th e  r e l a t i o n s h i p  between a s p e c i f i c  co n cept  l i k e  w a lk in g  
and th e  co n cept  o f  o b e d ie n c e  i s  a s p e c i f i c - p o l y m c r p h  r e l a t i o n s h i p .  
R e f l e c t i v e  t h i n k i n g  i s  such a polymorphous c o n c e p t .

N o t i c e  th a t  r e f l e c t i v e  t h i n k i n g  i s  so m eth in g  we do; i t  i s  
a kind o f  a c t i o n .  Because polymorphous a c t i o n  c o n c e p t s  can be 
s u p e r o r d i n a t e  t o  a h o s t  o f  s p e c i f i c  c o n c e p t s ,  t h e  words which  
e x p r e s s  t h e  polymorphs (polymorphous words)  can be used t o  r e f e r  
t o  any or a l l  o f  an i n d e f i n i t e  number o f  s p e c i f i c  a c t i v i t i e s ,  
any o f  which can be i n s t a n c e s  o f  th e  s u p e r o r d i n a t e  c o n c e p t .
Thus i f  someone m ere ly  s a y s  "Jones  obeyed Smith " ,  we do not  know 
e x a c t l y  what Jones  d id  a l th o u g h  we do have some id e a  o f  t h e  
c i r c u m s ta n c e s  in  which he did whatever  he d i d .  We know t h a t  
Smitfi commanded ( r e q u e s t e d ,  o r d e r e d ,  t o l d ,  e t c . )  Jones  t o  do 
something  and,  in  t h e  absen ce  o f  e v i d e n c e  t o  t h e  c o n t r a r y ,  i t  
seems l i k e l y  th a t  some d i f f e r e n c e  o f  rank or s t a t u s  e x i s t s  between  
Jo n es  and Sm ith .  But Jon es  might have done any of a v a r i e t y  o f  
t h i n g s ,  any one o f  which  i n  an a p p r o p r i a t e  c o n t e x t ,  count  as

( a ) From an unpubl i shed  s t u d y  in  197 5 of  t h e  Concept o f  Reading by 
P r o f e s s o r  L , B . b a n i e l s , U n i v e r s i t y  of B r i t i s h  Columbia,  Canada

B i o l o g i s t s  would f i n d  th e  nomenclature  i n c o r r e c t  but t h i s  docs  
not  d e s t r o y  t h e  burden of Jris argument
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o b e d i e n c e .  To understand some polymorphs a l l  t h a t  we need t o  
know i s  what counts  as  t h e  a p p r o p r i a t e  c o n t e x t .  For example ,  
" r e p e a t i n g "  i s  a polymorphous word.  The one c o n d i t i o n  fo r  
r e p e t i t i o n  i s  t h v t  whatever  i s  now done must have been done  
bel  o r e ,  V i r t u n i l y  a n y t h in g  t h a t  can be done can be done a g a i n ,  
s o  th e  p o s s i b l e  s p e c i f i c  a c t i v i t i e s  which  can be i n s t a n c e s  of. 
r e p e a t i n g  a r e  v i r t u a l l y  u n l i m i t e d ,

k i t h  som.c o th e r  polymorphs t h e r e  a r e  r e s t r i c t i o n s  on th e  
kind o f  s p e c i f i c  a c t i v i t y  w i th  which t h e y  can be r e l a t e d .  Then 
i n  order to  understand t h e  polymorph we must know not on jy  th e  
a p p r o p r i a t e  c o n t e x t  but must a l s o  know t h e  r e s t r i c t i o n s .  T n i n k in g ,  
in  th e  s e n s e  of r e f l e c t i v e  t h i n k i n g ,  i s  l i k e  t h i s . "

E x te nd in g  th e  d e f i n i t i o n  o f  t h e  r e f l e c t i v e  a c t  g i v e n  above ,  t h e

o b j e c t i v e  o f  l i t e r a c y  as  l i t e r a c y  i s  a b i l i t y  t o  r e a s s e s s  a w r i t t e n

p a s s a g e  or p a s s a g e s  in terms o f  l e x i c a l ,  s y n t a c t i c a l  and grammatical

cues  i n  order t o  id ent. i f  y s em a n t i c  i m p l i c a t i o n s ,  whether k ir i t t en  by

a n o th er  person  or by o n e s e l f .  The emphasis  i s  on t h e  c a p a c i t y  t o

r e a s s e s s  and th e  a c t  i s  r e s t r i c t e d  t o  be w i t h i n  a form o f  knowledge .

as  d e f i n e d  by H i r s t ,  which d e s c r i b e s  t r u e  l i t e r a c y .

T r i v i a l  l i t e r a t u r e  i s  c o n s e q u e n t l y  t h a t  which  demands no

r e a s s e s s m e n t  and which does  not: lea d  t o  t h e  deve lopmen t  o f  e i t h e r

t h e  r e a d e r ' s  s u s c e p t i b i l i t i e s  or powers o f  d i s c r i m i n a t i o n ,  or a l e r t s

a q u e s t i n g  c u r i o s i t y .  I t  ' s u p p l i e s ' ,  in t h a t  i t  t e n d s  t o  conf i rm

e x i s t i n g  knowledge and a t t i t u d e s ;  i t  makes no demands because  i t s

purpose  i s  t o  s o o t h e  t h e  c o n s c i e n c e  and l u l l  t h e  i n t e l l e c t .

There i s  much t o  be s a i d  f o r  the c o n s i d e r a t i o n  o f  t h e s e  t h r e e

main l e v e l s  o f  l i t e r a c y  a b i l i t y  » r e a d i n g  as  s a y i n g ,  as  comprehending ,

and a s  t h i n k i n g  -  because  th e  p r o c e s s  o f  g e n e r a l i s a t i o n  i s  e x p l i c i t

and b ecause  t h i s  p o s i t i o n  em ph as ises  th e  need f o r  broader g o a l s  in

r e a d i n g  programmes.

There a re  o th e r  c l a s s i f i c a t i o n s ,  such as  B a r r e t t ’ s 'Taxonomy o f

th e  Cognll  i v e  and A f f e c t i v e  l. î mens ions  o f  Reading Comprehension ' ,^^

which s u g g e s t  f i v e  major s k i l l  c a t e g o r i e s  or l e v e l s ;
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( a )  l i t e r a l  compr eh en s ion ,

( b )  r e - o r g a n i s a t i o n ,

( c )  i n f e r e n t i a l  com preh en s ion ,

( d )  e v a l u a t i o n ,  and

( e )  a p p r e c i a t i o n ,

each o f  which i s  d i v i d e d  i n t o  f u r t h e r  s u b - c a t e g o r i e s .  Like  t h e

ta xonomies  o f  Bloom ( 1 9 5 6 ) , ^ "  Let ton  ( 1 9 5 8 ) , Guszak ( 1 9 6 5 ) ,^ ^

22and Sander s  ( 1 9 6 6 ) .  B a r r e t t ’ s c l a s s i f i c a t i o n  s u g g e s t s  a g r e a t e r  

p r e c i s i o n  than  t h e  l an gu ag e s y s tem  appears  t o  warrant  and,  in  p r a c t i c e ,  

d oes  not  ta k e  t h e  r e a d e r ’ s background i n t o  a c c o u n t .  Whe^e a d u l t s  arc  

co n ce rn ed ,  t h e i r  backgrounds a r e  c o n s i d e r a b l e .

In a s i m i l a r  way, th e  i d e a s  o f  pyramids o f  grow th ,  such as  t h a t  

produced in  Curriculum B u l l e t i n  N o ,1 2 ,  S t a t e  Department of E du c a t io n ,  

A ugust a ,  Maine,  repr oduce d  in  ’Reading - Today and Tomorrow' , w h i l s t  

p o s s i b l y  s u i t a b l e  f o r  u n d e r s t a n d i n g  th e  pro^Tcess o f  s c h o o l  p u p i l s ,  

i s  h i g h l y  i n a p p r o p r i a t e  f o r  a d u l t  s t u d e n t s ,  f o r  t h e  o bv io us  re a s o n  

t h a t  i f  th ey  had e x p e r i e n c e d  a normal growth,  th e y  would not  be 

i n v o l v e d  in  a l i t e r a c y  scheme.

I t  i s  c l e a r ,  t h e r e f o r e ,  t h a t  a n a l y s e s  of  t h e  v a r i o u s  l e v e l s  of  

l i t e r a c y  per formance may h e l p  t o  p rov ide  one kind o f  la dder  o f  

a c h i e v e m e n t ,  but t h a t ,  when t h e  v a r i o u s  s t e p s  o f  th e  l a d d e r  a re  

p r e c i s e l y  c o d i f i e d ,  t h e  a d u l t  s t u d e n t  does  not f i t  i n t o  th e  scheme 

a t  a l l  w e l l .  I t  i s  d i f f i c u l t  t o  s p e c i f y ,  a p r i o r i ,  p r e c i s e l y  which  

rung he i s  s t a r t i n g  from; i t  i s  d i f f i c u l t  t o  sa y  how many o f  the  

p r e v i o u s  lu n g s  he has used and how many he has m issed  out;  and i t  

i s  o f t e n  i m p o s s i b l e  t o  Icnow i f  he has not  a l r e a d y  tr o dd en  on some 

o f  t h e  I'lighier r u n g s .
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Thus i t  i s  d o u b t f u l  i f  th e  aims of  t h e  i l l i t o r a t . G  a d u l t  s t u d e n t

can be s u i t a b l y  d e f i n e d  in p r o g r e s s i v e  l i t e r a c y  t e r m s . khat may be

p o s s i b l e  i s  t h a t ,  f i r s t ,  t u t o r s ,  p a r t i c u l a r l y  t h o s e  whose e x p e r i e n c e

is  main ly  in  t h e  s c h o o l s ,  may t h i n k  in p r o g r e s s i v e  dfn^clopr.nuitaI

t e r m s .  S e c o n d l y ,  l i t e r a c y  o b j e c t i v e s  may be s t a t e d  in  t e r  11,5 o f

p e r s o n a l i t y  development  ; ind ee d ,  dur in g  t l ie  e a r l y  s t a g e s  o f  I b i s

e n q u i r y ,  q u i t e  a number o f  t u t o r s  d e s c r ib e d  t h e  aims 0 1  I ne l i t e r a c y

a c t i v i t i e s  in  terms o f  th e  s a t i s f a c t i o n  o f  v a r i o u s  l e v e l s  o f  a d u l t

23needs  as  d ev e lo p ed  by Maslov.  M a s lo v ' s  t h e s i s  i s  t h a t  t h e  human 

b e in g  d e v e l o p s  in a s eq u en ce ,  not h a ph a za rd ly ,  and t h a t  o n ly  as  he 

i s  a b l e  t o  s a t i s f y  th e  lower n e e d s ,  t h o s e  e a r l i e s t  needs  in  terms  

o f  t h e  o n t o l o g y  o f  t h e  i n d i v i d u a l ,  can he move a l o n g  t o  t h e  o t h e r s , 

There are  sev en  ma j o r  grou pings  of  needs  :

1 ,  p h y s i o l o g i c a l  needs  - f o o d ,  d r i n k ,  s l e e p ,  e t c ,  - t h e  b i o l o g i c a l  

n eeds  ;

2 ,  s a f e t y  needs  - freedom from t h r e a t , d a n g e r , e t c . ;

3 ,  l o v e  and b e l o n g i n g  needs  - need f o r  a f f e c t i o n  and r e l a t i o n s M p s ;

4 ,  e s t e em  and s t a t u s  needs - s e n s e  of  a c h i e v e m e n t ,  r e s p e c t  for  

ot h ers  ;

5, s e l f - a c t u a l i s a t i o n  needs  - s e l f - f u l f i l m e n t ,  job s a t i s f a c t i o n ;

6 ,  c o g n i t i v e  needs  - knowing and und ers ta n d in g ;

7,  a e s t h e t i c  needs  - a p p r e c i a t i o n  o f  b e a u t y ,  o r d e r , e t c .

Maslov c r i t i c i s e d  c e r t a i n  p s y c h o l o g i s t s  fo r  a c c e p t i n g  tire n o t i o n  

t h a t  s o c i a l  m o t iv e s  r e s u l t  from c o n d i t i o n i n g  in r e l a t i o n  t o  primary  

d r i v e s  l i k e  f.unger and t h i r s t .  He argued t h a t  t h i s  l e a d s  t o  a 

n e g a t i v e  c o n c e p t io n  of  man whose v i r t u e s  are  i n t e r p r e t e d  e n t i r e l y  

as  e f f o r t s  t o  av o id  pain or a n x i e t y .  Man i s  v iewed  as  takir.;.  - i c l i v e
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s t o p s  toward h i s  own h i g h - l e v e l  development  and Maslow c o n s i d e r s  

t h i s  s t r i v i n g  l e s s  in  terms o f  c o n f l i c t ,  m iser y  and p a th o lo g y  than  

in terms o f  p s y c h o l o g i c a l  h e a l t h .

As some t u t o r s  s e e  t l ie problem,  some of  t h e i r  i l l i t e r a t e  a d u l t  

s t u d e n t s  have not advanced beyond th e  Maslow Group 2 n e e d s ,  because  

i l l i t e r a c y  c o n s t i t u t e s  such an important  d i s a d v a n t a g e .  Hence t h e y  

s e e  no need t o  couch t h e i r  aims in  p h i l o s o p h i c a l  t e rm s ,  but ask  

"Why b oth er  w i th  p h i l o s o p h i c a l  q u e s t i o n s  when t l ie problem i s  th e  

g r a t i f i c a t i o n  o f  an e x p r e s s e d  n e e d ? " . Moreover,  t h i s  approach i s  

cla im ed  t o  have p r a c t i c a l  a d v a nt a g es  in  t h a t  t h e  i d e n t i f i c a t i o n  o f  

a need d e f i n e s  t h e  a c t i o n  which i s  n e c e s s a r y  t c  a c h i e v e  t h e  g o a l  

which w i l l  s a t i s f y  a s t u d e n t .  On t h a t  b a s i s ,  an i l l i t e r a t e  s t u d e n t  

who w i s h e s  t o  av o id  danger w i l l  w ish  t o  r e c o g n i s e  t h e  g r a p h ic  r e 

p r e s e n t a t i o n  and h i s  t u t o r  w i l l  t e a c h  him t o  word-match f a i r l y  

q u i c k l y .  Tlie immediacy o f  u t i l i t y  in  t h i s  way o f  p r o c e e d in g  

s t r e n g t h e n s  th e  s t u d e n t ' s  m o t i v a t i o n ,

Maslow*s h i e r a r c h y  th u s  not  o n ly  s u g g e s t s  t h a t  t h e  p r o c e s s  of  

a c h i e v i n g  u l t i m a t e  g o a l s  or a ims i s  through a s e r i e s  o f  n e c e s s a r y  

in t e r m e d i a t e  s t o p s ,  but a l s o  p r o v i d e s  a t h e o r e t i c a l  schema e x p l a i n i n g  

t h a t  p r o c e s s .  However,  some o f  th e  immediate o b j e c t i v e s  d e r i v e  from 

u l t i m a t e  a im s ,  so  t h a t  t h e  Group 5 o b j e c t i v e  o f  " s e e k i n g  s e l f -  

awareness" i s  not  o n ly  a n e c e s s a r y  s t e p  towards t h e  Group 7 o b j e c t i v e  

o f  " s e e k i n g  and a p p r e c i a t i n g  a v i s i o n  o f  g r e a t n e s s " ,  a s  Maslow 

S p e c i f i e s .  I t  can be argued t h a t  " s a c k i n g  s e l f - a w a r e n e s s "  cannot  

be a c h i e v e d  in  any c o h e r e n t  s e n s e  w i th o u t  h a v in g  in  v iew  t h a t  u l t i m a t e  

o b j e c t i v e  o f  "a v i s i o n  o f  g r e a t n e s s " .

There i s ,  in  th e  Maslow model ,  a t end en cy  t o  p r o v id e  an a d u l t  

v e r s i o n  o f  t h e  Dewey emphasis  on e d u c a t i o n  as  a p r o c e s s  o f  growth^
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and t o  s u g g e s t  t h a t  somehow t h e  e d u ca to r  i s  s o l e l y  concerned  w i th  

i n t r i n s i c  e n d s .  Of c o u r s e ,  no ed u c a t o r  i s  i n d i f f e r e n t  t o  t l ie  way 

an i n d i v i d u a l  grows,  but i t  would be a p i t y  i f  t h e  model were  

i n t e r p r e t e d  in  a way which c o n v e r t s  a n e c e s s a r y  f e a t u r e  o f  t h e  

e d u c a t i o n a l  p r o c e s s e s  i n t o  a p ro ce d u r a l  p r i n c i p l e .

Another o b j e c t i o n  t o  t o o  r e a d y  an a c c e p t a n c e  o f  t h e  Mas low 

schema i s  th e  p r o b a b i l i t y  t h a t  most a d u l t s  do not perform i n  t h i s  

t i d y  way, and th e  p r o c e s s  i s  not one o f  s t e p s  upwards but r a t h e r  

one o f  s i t t i n g  on a r a f t  in  a r i v e r ,  b e in g  c a r r i e d  towa rds one bank 

by one eddy,  and b e in g  swept back by an oth er  eddy,  w h i l s t  s t r u g g l i n g  

t o  m a i n ta i n  o n e ' s  own c o u r s e .

L i t e r a c y ,  e d u c a t i o n  and contemp orary s o o i e tjy

One o f  t h e  h y p o t h e s e s  o f  t h i s  s t u d y  i s  t l . a t , as  in  t h e  a n a lo g y  above  

when t h e  u n d e r ly i n g  f l u v i a l  c u r r e n t  towards t h e  s e a  was t h e  important  

d e t e r m i n a n t ,  so  t h e  u l t i m a t e  and broader aims d e r i v e d  from t h e  under

s t a n d i n g  o f  e d u c a t i o n  a cco un t  f o r  some p r e s e n t  p r a c t i c e s  and sh ould  

shape f u t u r e  a p p r o a ch es .  I t  i s ,  t h e r e f o r e ,  c o n v e n i e n t  now t o  

c o n s i d e r  l i t e r a c y  w i t h i n  t h e  g e n e r a l  framework o f  e d u c a t i o n .

M.V.C. J e f f r e y s  judged l i t e r a c y  as p ar t  o f  e d u c a t i o n .  In 

'G laucon '  he w r i t e s ;  " . . . t h e  p o l i t i c a l  and economic ch anges  o f  t h e  

l a s t  hundred y e a r s  have made bare l i t e r a c y  q u i t e  ina d eq u a te  a s  an 

equipment  f o r  t l i e  modern c i t i z e n .  I f  i t  i s  t r u e  t h a t  u n i v e r s a l  

e d u c a t i o n  had t o  be undertak en  because  s o c i e t y  had rea ch ed  a s t a g e  

c l  development  a t  which i t  would no lo n g e r  work u n l e s s  p e o p le  could  

read and w r i t e ,  i t  i s  no l e s s  t r u e  t h a t  we have now re ached  a s t a g e  

o f  development  a t  which our s o c i e t y  w i l l  not work u n l e s s  p e o p le  can
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do a g r e a t  d e a l  mare.  We need not o n ly  l i t e r a t e  peopl^' but an  

GiUicated p e o p le ."   ̂ But J e f f r e y s  does  not c l a i m  t h a t  l i t e r a c y  w i l l  

l ea d  t o  educated  p e o p le ;  r a t h e r ,  th a t  l i t e r a c y  i s  th e  bedrock upon 

which e d u c a t i o n  i s  b u i l t

Two (pjGstions  a r i s e ;  f i r s t ,  does  t h e  con cept  o f  e d u c a t i o n ,  

c o n c e iv e d  i n  l i b e r a l  te rm s ,  p re c lu d e  a l i t e r a c y  programme conduc ted  

on v o c a t i o n a l  l i n e s ,  and s e c o n d l y ,  vices l i t e r a c y  n e c e s s a r i l y  have  

t o  be t h e  bed rock ,  t h e  i s s u e  b e ing  t h a t  i t  itay be argued  t h a t  t i i ere  

ar e  a l t e r n a t i v e  media o f  communicat ion?

J e f f r e y s  d e a l s  w i t h  th e  f i r s t  q u e s t i o n  thus ;  " I n  a n t i t h . e s i s  

t o  t h e  l i b e r a l  idea s ta n d s  t h e  vi ew t h a t  a l l  e d u c a t i o n  i s ,  i n  th e  

broad s e n s e ,  v o c a t i o n a l  - t h a t  p eo p le  cannot  be ed u c a te d  in  p e r f e c t l y  

g e n e r a l  t e r m s ,  but o n ly  in  r e l a t i o n  t o  some p a r t i c u l a r  kind o f  s o c i e t y  

and some p a r t i c u l a r  f u n c t i o n  in  t h a t  s o c i e t y ,  t h a t  a c u l t u r e  which i s  

out o f  touch) w i th  the  l i f e  and work o f  th e  p eo p le  i s  dead and t l iat  

v o c a t i o n a l  b ia s  does  not  degrade e d u c a t i o n  but g i v e s  i t  s i g n i f i c a n c e  

and t h a t  th e r e  i s  i n  f a c t  no meaning or purpose in  d e v e l o p i n g  p e r s o n a l  

q u a l i t i e s  and a b i l i t i e s  u i i l e s s  t h e y  are  used in  t h e  s e r v i c e  o f  th e  

community.  A s ys te m  o f  e d u c a t i o n  c o n ce iv e d  on t h e s e  l i n e s  w i l l  aim 

p r i m a r i l y  a t  e n a b l i n g  t h e  p u p i l s  t o  understand th e  w or ld  t h e y  a t e  

l i v i n g  in  and t o  prepare th e m s e l v e s  f o r  l i v i n g  u s e f u l l y  ar.d h a p p i l y  

in  i t .  At i t s  worst  v o c a t i o n a l  e d u c a t i o n  i s  the  a c q u i s i t i o n  of mere 

t r i c k s  of  th e  t r a d e .  At i t s  b e s t  i t  i s  th e  c o n s e c r a t i o n  o f  s e r v i c e ,  

and can be as  gener ous  and p h i l o s o p h i c a l  as  t h e  a p o s t l e s  o f  t l ie  

l i b e r a l  t r a d i t i o n  cou ld  w i s h ,  w h i l e  p o s s e s s i n g  t h e  added urgency  o f  

meaning th a t  comes from th e  d i r e c t  r e f e r e n c e  t o  s o c i a l  u t i l i t y . . . .

See  a l s o  p . 355
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The l i b e r a l  i d e a l  i s  v a l u a b l e  i n s o f a r  as  i t  reminds us t h a t  men a r e  

more th a n  t h e i r  f u n c t i o n s ,  atjd t h a t  t l ie  f u n c t i o n  needs  ro be ta k en  

up i n t o  a p h i l o s o p h y  and s o  redeemed from b e in g  mere ly  t o i l  or 

t e c h n i q u e

So f a r  as  t h e  second  q u e s t i o n  i s  co n ce rn ca ,  i t  i s  d o u b t f u l  i f  

J e f f r e y s ,  w r i t i n g  in t h e  1 9 5 0 s ,  cou ld  have a n t i c i p a t e d  the t e l e  t h a t  

t e l e v i s i o n  would p la y  in  t h e  l i f e  o f  o rd in a r y  men and wome... There  

a re  s t a t i s t i c s  a v a i l a u l e  f o r  av er age v i e w i n g  hours  and so  on,  but  

t h e  f o l l o w i n g ,  an a r t i c l e  from 'Try I t ’ w r i t t e n  ( w i t h  e d i f c r i a l  

s p e l l i n g  c o r r e c t i o n s )  by a s t u d e n t  a t t e n d i n g  Adult  L i t e r a c y  C l a s s e s  

a t  t h e  C o l e r id g e  Adult  Centre  in Cambridge,  b r in g s  t o  l i f e  t h e  r o l e  

o f  t e l e v i s i o n  as  t h e  means t o  communicat ion and o f  p a r t i c u l a r  t e l e 

v i s i o n  programmes as  t h e  s u b j e c t  of communication d ur in g  t h e  working  

hours o f  or d in a r y  p eo p le ;

L i f e  w i th out  t h e  Box

T e l e v i s i o n  has c o l l e c t e d  many nicknames over  t h e  y e a r s ,  such  
as  th e  go b l i n d ,  g o g g l e  box,  v i s i o n  t o  name but a f e w .  We 
have come t o  t a k e  i t  f o r  giranted. That i s  t o  s a y ,  t h e  
g e n e r a t i o n  t o  which I be long  has not been w i t h o u t  a Box in  
t h e  c o r n e r .  The c o n v e r s a t i o n  a t  work in th e  morning r e v o l v e s  
around th e  t e l e v i s i o n  programs o f  th e  n ig h t  b e f o r e .

"bid  you s e e  t h e  f i l m  l a s t  night?"
"What, t h e  one on BBC2?"
"No."
"Not th e  r u b b i s h  on fTV!"
"No,  i t  was on BBCl."

Then comes th e  t i m e ,
"The l a t e  one?"
"No."
"The s e x y  one?"
"Yes.  G re a t ,  w a sn ’ t  i t , "

By h a l f  p a s t  e i g h t  t h e  f i l m  has been r e - p l a y e d  f o u r  or f i v e  
t i m e s  and i f  i t  was r e a l l y  s exy  another two t im e s  a t  t h e  t e a  
break .  In t l ic  a f t e r n o o n  t h i n g s  chan ge .

"What's on t o n ig l i t ? "  one b r i g h t  spark s a y s .  The b e s t  
t im e  t o  come out w i t h  such p oetr y  i s  a Wednesday a f t e r n o o n  
ber.weon September and May,
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"■Football!" i s  shouted  o u t ,
"Who. . .?"
" I t  w i l l  b e  ."
"No, i t ' s  more l i k e l y  t o  be __ . T h e y 'r e  in  t h e  cu p ."
" T h e y ' l l  be s l a u g h t e r e d . "
"No they  w o n ' t . It w i l l  he a walk o v e r ."

B efo re  f i v e  o ' c j o c k  a r r i v e s ,  t r e  h i s t o r y  of th e  team in  
q u e s t i o n  has been w e l l  turned o v e r .  Then home t o  t h e  News,  
C r o ss r o a d s .  I was g o in g  t o  do someth ing u p s t a i r s ,  but t h i s  
lo o k s  g o o d , and t h i s  t o o .  S i i . e n c e ,  t h e  game i s  on,  and in  
t h e  morning w i l l  come t h e  i n q u e s t , Monday i s  one p l e a s u r e  
t h e s e  d a y s .  J u s t  t h i n k ,  fo u r  ma tches ,  s i x  or e i g h t  f i l m s ,  
v a r i o u s  d e t e c t i v e s  t o  d i s c u s s ,  Jt: puts  j)aid t o  t h a t  d a y ’ s 
work.

But what i f  f o r  some u n t h i n k a b l e  r e a s o n  you d o n ' t  have  
a Box.

"Did you s e e , . . ?  oh,  you h a v e n ’t ,  have you ."
But t o  be w i th o u t  a t e l e v i s i o n  i s  not so  bad as  i t  sounds .  
T h e r e ' s  f o o t b a l l  on t h e  w i r e l e s s ,  and you g e t  a l l  th e  r e s u l t s  
as  soon  as  th e  games are  e v e r .  There are  good comedies  t o o ,  
and a l s o  th e r e  i s  t h e  c h o i c e  o f  many s t a t i o n s ,  which i s  
e s p e c i a l l y  good i f  you know German or F re nc h,  Without th e  
Box one can p la y  r e c o r d s ,  or r e a d .  I t  makes i t  e a s i e r  t o  
g et  on w i th  t h e  jobs around t h e  house  because  t h e r e  i s n ' t  
a n y th in g  t o  plonk y o u r s e l f  down in  f r o n t  o f .  When a l l  th e  
jobs  are  done,  you can walk  th e  s t r e e t s  and lo ck  a t  a l l  th e  
t h i n g s  you cannot  a f f o r d ,  and pause in  f r o n t  o f  th e  TV shop  
t o  look  a t  t h e  13 50  worth ot t e l e v i s i o n  t h a t  you g e t  w i t h  
t h e  " f ree "  l i c e n c e  worth 1 1 8 , . ,  thou  home t o  your l i c e n c e -  
f r e e  ra d i o !

In f a c t  t h e r e  has been a gen er a l  h i s t o r i c a l  development  i n t o

t h e  use  o f  communicat ion t e c h n o l o g y .  F lo ra  Thompson r e c o r d s  t h a t

in her O x fo rd s h ir e  v i l l a g e  o f  t h e  1 8 9 0 s ,  t h e  Penny Reading was

s t i l l  th e  s tandard  form o f  e n t e r t a i n m e n t :

The s t a r  tu r n  was g i v e n  by an o ld  gent leman  from a n e i g h 
bour ing  v i l l a g e ,  who, in  h i s  y o u t h ,  had heard Dick en s  read  
h i s  own works in  p u b l i c  and aimed a t  re p r o d u c in g  in  h i s  own 
r e n d e r i n g  t h e  e x p r e s s i o n  and mannerisms o f  th e  m a s t e r ..........

The bulk o f  h i s  a u d ie n c e  did  not c r i t i c i z e ;  i t  e n j o y e d .  
The comic p a s s a g e s ,  f e a t u r i n g  P ick w ick ,  D ick  S w i v e l l c r ,  or 
S a i r y  Gamp, were punct uated  w i th  b u r s t s  o f  l a u g h t e r ,  O l iv e r  
Tw is t  a s k in g  f o r  more and th e  deathbed o f  L i t t l e  N o l l  drew 
t e a r s  from the women and t h r o a t - c l e a r i n g s  irom Che men.
The re a de r  was s o  r e g u l a r l y  encored t h a t  lie had been o b l i g e d  
t o  cu t  down h i s  i te m s  on the  programme t o  two; wh ich ,  in  
e f f e c t ,  was f o u r ,  and,  when he had f i n i s h e d  h i s  l a s t  r e a d i n g  
and,  w i th  h i s  liand on h i s  h e a r t ,  had bowed h i m s e l f  from th e
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p l a t f o r m ,  p e o p le  would s i g h  and say t o  each  o t h e r ;  'Whatever  
comes n e x t '11 sound d u l l  a f t e r  t h a t ! '

They showed s o  much iuLCie s t  t h a t  one would n a t u r a l l y  
have e x p e c t e d  them t o  g e t  Dickens* boo ks ,  o f  which t h e r e  wore  
s e v e r a l  i n  t h e  f a r i s h  L ib r a r y ,  t o  read f o r  t h e m s e l v e s .  But ,  
w i t h  a v e r y  few e x c e p t i o n s ,  t h e y  did n o t ,  f o r ,  a l th o u g h  th ey  
l i k e d  t o  l i s t e n ,  t l iey  weru not r e a d e r s .  They were w a i t i n g ,  
a p u b l i c  re a dy  made, f o r  the w i r e l e s s  and th e  c inema,  2 3

E q u a l l y ,  th e  s u c c e s s o r s  o f  t l ie i l l i t e r a t e  l a b o u r e r s  who s h y l y

asked "Laura" a t  t h e  Post  O f f i c e  t o  wr i t e t h e i r  l e t t e r s  f o r  them,

have tak en  n a t u r a l l y  t o  t h e  use  o f  t h e  t e l e p h o n e .

I s  l i t e r a c y ,  t h e n ,  n e c e s s a r y  i n  modern communicat ion ,  and can

we c o n c e i v e  o f  an ed uca te d  man whu i s  i l l i t e r a t e ?  W i lk in s o n  argued

th e  c a s e  f o r  l i t e r a c y  on t h r e e  grounds .  F i r s t ,  t h e  u t i l i t a r i a n

argument: " i t s  use  i s  t o  manage our l i v e s  w i t h  even  r e a s o n a b l e

adequacy ,  a t  the  l e v e l  o f  f u n c t i o n a l  l i t e r a c y " .  S e c o n d l y ,  th e

p s y c h o l o g i c a l - s o c i o l o g i c a l  argument: " i t s  use  i s  as  a s k i l l  which

you have t o  have b eca u se  everyon e e l s e  d o e s ,  s o  t h a t  you do not f e e l

t e n t h - r a t e " .  T h i r d l y ,  th e  p h i l o s o p h i c a l  argument t h a t  d e r i v e s  from

o n t o l o g i c a l  a s su m pt io ns :  "both  r e a d i n g  and w r i t i n g  imply i n d i v i d u a l

un iq u e n e s s  and are  a b a s t i o n  in i t s  d e f e n c e  a g a i n s t  th e  f o r c e s  o f

co n f o r m i t y  g e n er a ted  by modern s o c i a l  and p o l i t i c a l  s y s t e m s " .

The u t i l i t a r i a n  argument i s  p a r t i c u l a r l y  weak,  as  one can e a s i l y

imagine modern s o c i e t y  s o  o r g a n i s e d  t h a t  l i t e r a c y  would not be

n e c e s s a r y ;  t o  av er  t h a t  someone must go so m eth in g  b ecause  ev eryone

e l s e  does  seems t o  r e d u ce  human b e in g s  t o  th e  l e v e l  o f  Gadarene swin e

N e v e r t h e l e s s ,  t h e r e  i s  no doubt t l i a t ,  in  d l i t e r a t e  s o c i e t y ,  an

a dvantage  o f  b e in g  l i t e r a t e  l i e s  in  c o n f o r m i t y ,  and t o  many t h i s

i s  th e  b a s i s  f o r  p e r s o n a l  p s y c h o l o g i c a l  s e c u r i t y .
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The t h i r d  argument i s  t h a t  l i t e r a c y  i s  a means o f  r e t a i n i n g  

i n d i v i d u a l i s m .  I n s o f a r  as  th e  a b i l i t y  t o  read and v jr i te  may h e lp  

an i n d i v i d u a l  t o  e x p r e s s  through w r i t i n g ,  or ex t en d  t i irough r e a d i n g ,  

h i s  i n d i v i d u a l  e x p e r i e n c e s ,  t h i s  s k i l l  i s  no doubt u s e f u l ,  though  

as  noted on page 9 i l l i t e r a t e s  can be h i g h l y  i n d i v i d u a l i s t i c .  

However,  t o  p o s s e s s  th e  s k i l l  i s  c e r t a i n l y  "not  a b a s t i o n  a g a i n s t  

t h e  f o r c e s  o f  co n f o r m i t y  gen er a ted  by s o c i a l  and p o l i t i c a l  s y s t e m s " .  

The w r i t t e n  word may be used t o  impose c o n f o r m i t y ,  and s o  l o n g  as  

p eo p le  b e l i e v e  t h a t  th e  w r i t t e n  word has an a u t h o r i t y  beyond v e r b a l  

communicat ion,  t h e  S t a t e  can e x e r c i s e  an unique c o n t r o l  over  p u b l i c  

o p i n i o n  th rough th e  j u d i c i o u s  s e l e c t i o n  of t e x t s  f o r  p r i n t i n g  and 

f o r  d i s t r i b u t i o n .  The N a z is  burned some books -  t h e y  did  not burn 

t h e  i n s a n e  w r i t i n g s ’ of t h e i r  l e a a c r ,  which became compulsory t e x t s .

W i l k i n s o n  has im pl ie d  th a t  r e a d i n g  and w r i t i n g  can be u s e f u l  

o n ly  i n s o f a r  as  t h e  w r i t t e n  word, as d i s t i n c t  from o th e r  means of  

communicat ion,  has two un ique  c h a r a c t e r i s t i c s .  F i r s t ,  t h e  w r i t e r  

can e x p r e s s  h i m s e l f  w h i l s t  r e f l e c t i n g ,  in  a way he cannot  in  th e  

spoken mode; whether he i s  w r i t i n g  p o e t r y  or l o g i c ,  he can r e - r e a d  

and r e - a s s e s s  what he has w r i t t e n ,  a l t e r  p a r t i c u l a r  words and r e 

o r g a n i s e  th e  t e x t  t o  f o l l o w  a new p a t t e r n  o f  e x p r e s s i o n .  S i m i l a r l y  

t h e  r e a d e r  can r e - r e a d ,  r e f l e c t  upon and r e - a s s e s s  p a s s a g e s  and 

examine th e  p r e c i s i o n  o f  p a r t i c u l a r  words.  O bv io u s ly  a ta p e  can  

be r e p l a y e d  and r e f l e c t e d  upon but i t s  p r e s e n t a t i o n  i s  a tempora l  

seq u en ce  making g r e a t e r  demands on memory. The argument f o r  l i t e r a c y  

as  a means o f  r e t a i n i n g  and e x t e n d i n g  i n d i v i d u a l i t y  i s  perhaps  

s t r e n g t h e n e d  i f  i t  i s  p o s i t e d  t h a t  the  book i s  t h e  most e f f i c i e n t  

medium s o  f a r  d i s c o v e r e d  f o r  th e  p r o c e s s  o f  r e - a s s e s s m e n t .
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How n e c e s s a r y  i s  l i t e r a c y ?

Is  l i t e r a c y ,  t h e n ,  u s e f u l  For a l l  p e o p l e ,  but n e c e s s a r y  o n ly  t o  

t h o s e  who wi sh  t o  e x e r c i s e  a p r o c e s s  o f  r e f l e c t i o n ?  To say  t h i s  

does  not  imply t h a t  a l l  sh ould  nut be g i v e n  t h e  o p p o r t u n i t y  t o  

r e f l e c t .  I s  i t  p o s s i b l e  t h a t  "he a b i l i t y  to  be 1 i t e r a t e  i s  a n a lo g o u s  

w i t h  t h e  a b i l i t y  t o  be m u s ica l?  Some p e o p le  f i n d  i t  n e c e s s a r y  t o  

read music  t o  a p p r e c i a t e  mus ic;  t h e  m a j o r i t y  l i s t e n  t o  m u s ic .

Can i t  be argued t h a t  some p e o p le  f in d  i t  n e c e s s a r y  t o  read and 

w r i t e ,  but th e  m a j o r i t y  can ’ make d o ’ w i t h  a u r a l  and o r a l  communicat ion?

T h i s  i s  th e  crux of  t h e  m a t ter ;  most of  t h e  d i s c u s s i o n s  about  

r e a d i n g  and w r i t i n g  r e f e r  t o  a comprehensive  a b s t r a c t i o n  - l i t e r a c y  - 

and b eca u se  o f  t h i s  i n e x a c t i t u d e  t h e r e  i s  a m is u n d e r s t a n d in g  o f  such  

q u e s t i o n s  as ;  ’ Is  l i t e r a c y  u s e f u l ? ’ ’ Js l i t e r a c y  n e c e s s a r y ? ’ I f  

g e n e r a l i s a t i o n s  are  d i s c a r d e d ,  and the  j ) a r t i c u l a r  i s  c o n s i d e r e d ,  th en  

t h e s e  q u e s t i o n s  ta k e  on meaning and some of  t h e  myths s urrounding  th e  

s u b j e c t  may be a v o i d e d .

The w r i t t e n  word i s  an u n i v e r s a l ;  t h e  a b i l i t y  t o  vn~ite com

prehends a s e r i e s  o f  l e v e l s  o f  a c h ie v e m e n t ,  r a n g i n g  from t h e  p ro se

o f  Gibbon t o  i n s t r u c t i o n a l  nouns p la ced  on s t r e e t  c o r n e r s .  The 

a b i l i t y  t o  read  comprehends s i m i l a r l y  d i f f e r e n t  l e v e l s  o f  a c h ie v e m e n t .

C o n s e q u e n t ly ,  the  q u e s t i o n  ’How n e c e s s a r y  i s  l i t e r a c y ? ’ d i s s o l v e s  

i n t o  q u e s t i o n s :

How n e c e s s a r y  i s  i t  f o r  B t o  read a t  Y l e v e l ?

How n e c e s s a r y  i s  i t  f o r  B t o  w r i t e  a t  Y l e v e l ?

How n e c e s s a r y  i s  i t  f o r  B t o  read X l e v e l ?

How n e c e s s a r y  i s  i t  f o r  B t o  w r i t e  a t  X l e v e l ?
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How n e c e s s a r y  i s  it. foi- Z t o  read  a t  13's  l e v e l ?

How n e c e s s a r y  i s  i t  f o r  Z t o  m r i t c  a t  B*s l e v e l ?

Put in  t h i s  way, i t  i s  c l e a r  t h a t  ' n e c e s s i t y  t o  a c h i e v e  a s tandard  

o f  l i t e r a c y *  depends upon v.rwthcr B's  c i r c u m s t a n c e s  r e q u i r e  a 

r e a d i n g  and w r i t i n g  l e v e l  t o  th e  d eg r e e  Y or t o  t h e  d e g r e e  X, or 

a r e a d i n g  l e v e l  t o  the  d e g r e e  Y and a w r i t i n g  l e v e l  t o  tfiG deg re e  

X, or v i c e - v e r s a .  I t  may a l s o  be d ec id ed  t h a t  B has a t t a i n e d  a

minimum a c c e p t a b l e  l e v e l  (by some c r i t e r i a  a t  p r e s e n t  u n s p e c i f i e d )

and t h a t  th e  q u e s t i o n :  'How n e c e s s a r y  i s  l i t e r a c y ? '  means i d e n t i f y i n g

B's  r e q u irem en ts  and e n s u r i n g  t h a t  everyone e l s e  conforms .

In p r a c t i c e ,  so  l i t t l e  i s  known about  i l l i t e r a t e  a d u l t s  in  the  

U nited  Kingdom t h a t  th e  n e c e s s i t y  fo r  l i t e r a c y ,  a s  r e f l e c t e d  in  th e  

aims o f  a l i t e r a c y  campaign, i s  o f t e n  based on an a o s t r a c t i o n  o f  th e  

needs  o f  B, For example ,  th e  BBC TV b r o a d c a s t s  'On th e  move' in  

197 5 were t h o u g h t ,  from t h e i r  i n c e p t i o n ,  t o  have a t e a c h i n g  c o n te n t  

which assumed tViat B was t o t a l l y  i l l i t e r a t e ;  i t  was more s e n s i b l e  

t o  p l a c e  B a t  th e  bottom of  th e  s c a l e  of  l i t e r a c y ,  where th e  natu re  

o f  t h e  UK p o p u l a t i o n  was unknown, than t o  at tem pt t o  gear  t h e  programmes 

t o  a B a t  a noda l  p o in t  which was,  by d e f i n i t i o n ,  u n i d e n t i f i a b l e .

In t h e o r e t i c a l  te rm s ,  t l ie above a n a l y s i s  s u g g e s t s  a way o f

27
h a n d l i n g  th e  arguments put forward by Marshal l  McLuhan based on 

th e  premise  t h a t  th e  forin o f  th e  medium, r a t h e r  than  c o n t e n t , d e t e r 

mines  what i s  b e i n g  communicated.  The t r e a t i s e  r e f e r s  t o  a h o s t  

o f  w e l l -k n ow n  c h a r a c t e r s ,  l i v i n g  and dead ,  ( f o r  example ,  on page  

2 8 9 ,  t e n  a r t i s t s  a r e  q uo te d )  and r e f e r s  t o  ' f a c t s '  from a l l  t y p e s  

o f  d i s c i p l i n e s .  Read in  d e t a i l ,  t h e  e f f e c t  o f  name-dropping i s  t o  

make ti ie l o g i c  appear s u s p e c t ;  t h e i e  i s  an o v e r - s i m p l i f i c a t i o n  of
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t h e  ' f a c t s ' :  f o r  example ,  from t n e  f i e l d  o f  e c o n o m ic s ,  i t  i s

a l l e g e d  t h a t  "Keynes d i s c o v e r e d  tl ic dynamics o f  money as  a medium"' 

and t h a t  " t h e  printed,  word cj.th i t s  s p e c i a l i s t  i n t e n s i t y  b u r s t  t h e  

mends o f  m e d iev a l  c o r p o r a te  g u i l d s  and m o n a s t e r i e s ,  c r e a t i n g  extreme  

i n d i v i d u a l i s t i c  p a t t e r n s  of  e n t e r p r i s e  and monopoly",  ( p . 1 4 2 )  I t  i s  

perhaps a p p r o p r i a t e  t o  v i ew  t h e  work as  a u s e f u l  p o e t i c  i n s i g h t  i n t o  

t h e  problems o f  I n n o v a t io n  i n  communicat ion t e c h n o l o g y .

McLuhan argu es  th a t  t h e  d i s c o v e r y  o f  e l e c t r i c i t y  has g i v e n  r i s e  

t o  forms o f  communicat ion which  d i f f e r  from t h o s e  o f  t h e  p r i n t e d  word 

or t h e  spoken word w i t h o u t  t e c h n i c a l  a i d s .  The n atu re  o f  t h e  medium, 

be i t  t e l e v i s i o n  ot th e  t e l e p h o n e ,  i s  o f  such a d e g r e e  o f  p s y c h o 

l o g i c a l  importance t h a t  i t  a l t e r s  t h e  c o n t e n t  o f  what i s  b e in g  

communicated.  This"seems t o  say no more t h a n  t h a t  an i n v i t a t i o n  t o  

d in n e r  g i v e n  by someone d r e s s e d  i n  Nazi-SS uniform i s  not t l îc  same 

t h i n g  as  an i n v i t a t i o n  from a c o n v e n t i o n a l l y  d r e s s e d  p e r s o n .  But 

McLuhan goes  f u r t h e r ;  lie s e e s  e l e c t r i c  power and t h e  ra d io - w a v e  

t e c h n o l o g y  d e r i v e d  from i t  as  c o n v e r t i n g  " t h e  world t o  a v i l l a g e "

( p . 8 ) ,  and th en  argues  t h a t  " t h e  message"' o f  any medium or t e c h n o l o g y  

i s  " t h e  change of  s c a l e  or pace or p a t t e r n  t h a t  i t  i n t r o d u c e s  i n t o  

human a f f a i r s "  ( p . 8 ) ,  "Message" i s  used in  a p a r t i c u l a r  way, and 

t h e  meaning o f  th e  s e n t e n c e  i s  no more rhan t h a t  a t e c h n o l o g i c a l  

i n n o v a t i o n  ch a n g e s ,  t o  some d e g r e e ,  th e  env ironment  i n  which some 

p e o p l e ,  or perhaps a l l  p e o p l e ,  o p e r a t e .  Such an a s s e r t i o n  i s  not  

t o o  s t a r t l i n g .

N e v e r t h e l e s s ,  McLuhan's work draws a t t e n t i o n  t o  t h e  m u l t i p l i c i t y  

o f  a l t e r n a t e  methods o f  communicat ion d i s c o v e r e d  s i n c e  th e  a p p l i c a t i o n  

o f  e l e c t r i c i t y  and r a d i o - w a v e s  on a l a r g e  s c a l e .  S e c o n d l y ,  i t  

e x p r e s s e s  an a n x i e t y  t l ia t  ' l i t e r a t e  mair e i t h e r  does  not understand
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t e c h n i c a l  i n n o v a t i o n  o r ,  i f  iie unders ta nds  i r ,  i s  somehow opposed  

t o  t h e  a l t e r n a t e s  t o  l i t e r a c y ,

"We have confu sed  re a so n  vmth l i t e r a c y ,  and r a t i o n a l i s m  w i t h  

a s i n g l e  t e c h n o l o g y .  Thus in  th e  e l e c t r i c  age man seems t o  the  

c o n v e n t i o n a l  west t o  become i r r a t i o n a l "  ( p , 1 5 ) ,  "Because  o f  i t s  

a c t i o n  i n  e x t e n d i n g  our c e n t r a l  i .ervous s y s t e m ,  e l e c t r i c  t e c h n o l o g y  

seems t o  f a v o r  th e  i n c l u s i v e  and p a r t i c i p a t i o n a l  spoken word over  

t h e  s p e c i a l i s t  w r i t t e n  word. Our w e s t e r n  v a l u e s ,  b u i l t  on th e  

w r i t t e n  word, have a l r e a d y  been c o n s i d e r a b l y  a f f e c t e d  by t h e  e l e c t r i c  

media o f  t e l e p h o n e ,  r a d i o ,  and TV" ( p . 8 2 ) ,  To t h i s  i n s i g h t  we s h o u ld  

perhaps add th e  t a p e - r e c o r d e r .

So f a r  th e  ‘ l i t e r a t e  man* i s  p i c t u r e d  as  some\;hat s l e w  i n  th e  

u p t a k e ,  but McLuhan i s  not s a t i s f i e d  wiuli t h i s ;  ' l i t e r a t e  man' ,  t o  

him,  i s  a l s o  d a ng e ro u s ,  "The same s e p a r a t i o n  o f  s i g l i t  and sound and 

meaning t h a t  i s  p e c u l i a r  t o  th e  p h o n e t i c  a l p h a b e t  a l s o  e x t e n d s  t o  i t s  

s o c i a l  and p s y c h o l o g i c a l  e f f e c t s .  L i t e r a t e  man under goes  much 

s e p a r a t i o n  6t h i s  i m a g i n a t i v e ,  e m o t i o n a l ,  and s e n s e  l i f e ,  a s  Rousseau  

(and l a t e r  th e  Romantic p o e t s  and p h i l o s o p h e r s )  proc la im ed  l o n g  a g o ,"  

( p p . 87 & 8 8 ) ,  The th em a t i c  Rousseau v iew  o f  th e  s p l e n d i d  n a t i v e  

u n s u l l i e d  by ch em ic a l  soap i s  co n t in ued:  " L i t e r a t e  man, once h a v in g

a c c e p t e d  an a n a l y t i c  t e c h n o l o g y  o f  f r a g m e n t a t i o n ,  i s  not  s o  a c c e s s i b l e  

t o  co sm ic  p a t t e r n s  as  t r i b a l  man. He prcf-^rs s e p a r a t e n e s s  and com- 

partmented s p a c e s ,  r a t h e r  th an  t h e  open cosmos," But by page 156 

' l i t e r a t e  man* i s  somewhat redeemed f o r  " P r i m i t i v e  man l i v e d  i n  a 

much more t y r a n n i c a l  cosmic  machine than w e s t e r n  l i t e r a t e  man has  

ev e r  i n v e n t e d ,"  Tims,  we a r e  t o  conclud"^ t h a t ,  though ' l i t e r a t e  man* 

i s  not q u i t e  in  t h e  vanguard o f  th e  comiaunlcations  i n d u s t r y ,  he has  

made some p r o g r e s s  over  p r i m i t i v e  man.
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However,  ' l i t e r a t e  man' i s  not  t o  bo l e t  o f f  l i g h t l y ,  to r  by 

page 178  McLuhan r e t u r n s  t o  t h e  a t t a c k ;  ’‘ Permeation ot t h e  c o l l o q u i a l  

l angu age  w i t h  l i t e r a t e  uniform q u a l i t i e s  has f l a t t e n e d  out  ed ucate d  

Speech t i l l  i t  i s  a very  r e a s o n a b l e  a c o u s t i c  f a c s i m i l e  of  t h e  uniform  

jtid co n t i n u o u s  v i s u a l  e f f e c t s  o f  ty pography ,  Frorn t h i s  t e c h n o l o g i c a l  

e f f e c t  f o l l o w s  tire fu r t h e r  f a c t  t h a t  t h e  humour, s l a n g ,  and d ra m a t ic  

v i g o r  o f  A m e r ican -E n g l i sh  s p e e c h  a rc  m on op o l i e s  o f  t h e  s e m i » l i t e r a t e . "

McLuhan has performed a u s e f u l  s e r v i c e ,  in  t h a t  th e  extreme  

p o s i t i o n  o f  a l i t e r a t e  p er s o n  who r e f u s e s  t o  acknowled ge t h e  r o l e  

o f  o t h e r  media s im p ly  on t h e  grounds t h a t  t h e y  are  not as  good a s ,  

or t h a t  t h e y  r e p l a c e ,  l i t e r a t u r e ,  i s  u n r c n a b l e .  But most l i t e r a t e  

p e o p le  do not assume such a s t a n c e .  Other media a re  important  in  

c r e a t i n g  popular  a t t i t u d e s  or even  s e c t i o n a l  a t t i t u d e s , Otlicr media  

sometimes a id  th e  spread o f  l i t e r a t u r e ;  tire t e l e v i s i o n  p la y  o f  t h e  

book more o f t e n  than  not l e a d s  more p e o p le  t o  read th e  book and t o  

th e  r e i s s u e  o f  t h e  book. Other media can o f f e r  d i f f e r e n t  k inds  o f  

e x p e r i e n c e .

But d i f f e r e n t  e x p e r i e n c e s  of  c o n t e n t  do not mean t h a t  each  

e x p e r i e n c e  i s  t h e  c o n t e n t ,  or t h a t  t h e  medium i s  t h e  c o n t e n t ,  or  

t h a t  somehow th e  c o n t e n t  changes  w i th  th e  medium. The t e l e v i s i o n  

b r o a d c a s t  o f  a s t r u g g l e  between  p o l i c e  and r i o t e r s  w i l l  d e s c r i b e  t h e  

same c o n t e n t  as  a s h o r t  newspaper r e p o r t ,  though th e  i n t e r p r e t a t i o n  

w i l l  dcqicnd l a r g e l y  on th e  e s t a b l i s h e d  p r e c o n c e p t i o n s  o f  th e  v i e w e r  

or r e a d f ' r , The d i f f e r e n c e  i s  t h a t  v i e w i n g  th e  r i o t  on t e l e v i s i o n  

c a l l s  f o r  q u ick  r e a c t i o n s  -  a r e a c t i o n  must ta k e  p l a c e  b e f o r e  t h e  

f i l m  i s  over ;  t h e  re a de r  o f  th e  newspaper a r t i c l e  on t h e  same evenc  

can r e f l e c t ;  tu rn  over t h e  pag e,  r e - r e a d  each  p a s s a g e .
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This p r o c e s s  o f  r e f l e c t i o n  d oes  not  mean n e c e s s a r i l y  r e - r e a d i n g  

a p a s s a g e  by a p h y s i c a l  a c t i o n  t o  r e - a s s e s s  the  meaning.  R a t h e ' t h e  

argument comprehends both t h e  p o s s i b i l i t y  o f  u n d e r s t a n d i n g  a p a s s a g e  

a t  s e v e r a l  l e v e l s  and tn e  p o s s i b i l i t y  o f  a p h y s i c a l  a c t i o n  t o  r e 

read  t h e  passage,  t o  comprehend a t  a f u r t h e r  or d eep er  l e v e l ,  .in f a c t  

t h e  p r o f e s s i o n a l  w r i t e r  t a k e s  t h i s  phenomenon i n t o  a cc o u n t ;  in a 

l e t t e r  t o  P a s c a l  C o v ic i  about  'The Grapes o f  Wrath ' ,  w r i t t e n  l r o 2«’,

Los Gatos  in  January 193 9 ,  John S t e i n b e c k  wrote:  "There .are f i v e

l a y e r s  in  t h i s  book,  a r e a d e r  w i l l  f i n d  as  many as  he can and he won't
I 9 g

f i n d  'more than lie has in  h i m s e l f . " ^ '  In t h i s  s e n s e ,  t e c h n o l o g y  may 

a f f e c t  th e  o p p o r t u n i t i e s  t o  r e f l e c t ,  but i t  does  not in  some 

m y s t e r i o u s  way g a th er  unto i t s e l f  th e  a t t r i b u t e  of  c o n t r o l l i n g  th e  

c o n t e n t .

McLuhan's ' l i t e r a t e  man' does  no t  e x i s t ;  what does  e x i s t  i s  

a spectrum o f  l i t e r a t e  a b i l i t i e s .  Thus,  a f a i r l y  l i t e r a t e  person  

may need t o  s e e  th e  f i l m  or t h e  TV p la y  of  'War and P e a c e ' b e f o r e  

r e a d i n g  th e  book,  whereas a more f u l l y  l i t e r a t e  p erso n  w i l l  pro bably  

s im p ly  read i t  as  a c l a s s i c  of l i t e r a t u r e .  D i f f e r e n t  p e o p le  w i l l  

use  th e  a l t e r n a t i v e  means o f  conimunication in  d i f f e r e n t  ways;  

c o n t r a r y  t o  McLuhan's t h e s i s ,  d i f f e r e n t  ways o f  communicat ing may 

w e l l  be both in tro d uc ed  and welcomed more by t h e  l i t e r a t e  than  th e  

i l l i t e r a t e ,  McLuhan does  not  p r o v i d e  any e m p i r i c a l  e v i d e n c e  on t h i s  

i s s u e .  Moreover,  d i f f e r e n t  r.iedia a p p e a l  t o  d i f f e r e n t  p e o p le  in  

d i f f e r i n g  d e g r e e s  a t  d i f f e r e n t  t i m e s ,  McLuhan's c o n t r i b u t i o n  o f  

s e t t i n g  up t h e  ' l i t e r a t e  man' as  an Aunt S a l l y  l e a v e s  us s t i l l  

w i t h o u t  an answer t o  th e  q u e s t i o n s :  How n e c e s s a r y  i s  l i t e r a c y ,

what l e v e l  c f  l i t c i a c y  i s  n e c e s s a r y  t o  f u n c t i o n  in  s o c i e t y ,  and 

how important  a r e  the  a l t e r n a t i v e s ?
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We have se e n  how e d u c a t i o n  i s  a s t a t e  t o  which we may a l l  

a s p i r e  but t o  .which, in  a b s o l u t e  term s,  t h e r e  i s  no t e r m i n a l .  I f  

l i t e r a c y  has v a r i o u s  l e v e l s  of  a ch iev em e n t ,  i s  i t  not p o s s i b l e  t o  

a s s e r t  t h a t  t h e r e  i s  no u l t i v i a t e  achievement  in  l i t e r a c y ? ll: i s  

not  p o s s i b l e  t o  l e a r n  a l l  th e  com binat i ons  o f  words and p h r a ses  

p o s s i b l e  w i t h i n  th e  E n g l i s h  langu age ,  nor can we read  ot l e a r n  a l l  

t h e  l i t e r a t u r e  a t  our d i s p o s a l .  Is  not the p r o c e s s  ot becoming  

l i t e r a t e  part  o f  t h e  p r o c e s s  o f  becoming e d u c a t e d ,  t h a t  is,- th e  

n u r tu r e  of  p e r s o n a l  growth?
I

The educated  man

Growth i s  an end in  i t s e l f ,  a f u l f i l m e n t  a t  each  s t a g e  o f  l i v i n g :  

i t  i s  p e r s o n a l  in  t h e  s e n s e  t h a t  i f  a man a d j u s t s  t o  h i s  r e a d i n g  

he not  o n ly  re spon d s  t o  t h e  c o n t e n t  of  the  i r̂ i t  t e n  words but b r in g s  

h i s  own i n d i v i d u a l  c o n s c i o u s n e s s  t o  the  sym bols .  Viewed in  t h i s  

way, th e  aims o f  l i t e r a c y  arc  u l t i m a t e l y  t h o s e  o f  e d u c a t i o n ;  one

p a r t  o f  b e ing  an ed ucate d  man i s  t h e  a b i l i t y  t o  be l i t e r a t e ,  and

i n s o f a r  as  i t  i s  n e c e s s a r y  t o  be ed u ca te d ,  so  i t  i s  n e c e s s a r y  t o  be

l i t e r a t e .  We know t h a t  some are  b e t t e r  educated than  o t h e r s ;  we

a c c e p t  as a moral  v a l u e  t h a t  p e o p le  should r e a c h  t h e  l i m i t s  o f  t h e i r  

p o t e n t i a l  in  e d u c a t i o n a l  te rm s ,  and s o ,  t o  be c o n s i s t e n t ,  must we 

a rgue  f o r  l i t e r a c y .  We a c c e p t  t h a t  our duty i s  t o  p r o v id e  t h e  

o p p o r t u n i t y  f o r  e d u c a t i o n ;  so  must l i t e r a c y  be in c lu d e d  as  p a r t  

o f  t h e  co n cept  o f  e d u c a t i o n a l  o p p o r t u n i t y .  I t  i s  argued t h a t  t h o s e  

who cannot  re a c h  beyond c e r t a i n  l e v e l s  of  e d u c a t i o n  because  o f  

s p e c i a l  d i s a b i l i t  i e s  n o n e t h e l e s s  d e s e r v e  c o n s i d e r a t i o n  and tic Ip;  

s o  would we support  l i t e r a c y  t u i t i o n  fo r  t h o s e  whose a c h ie v e m e n t s  

w i 11 ba n e c e s s a r i l y  l i m i t e d ?
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I t  i s  f o r  p e o p le  a t  t h i s  miniirial l e v e l  o f  p o s s i b l e  ach ievemen t  

t h a t  l i t e r a c y  c l a s s e s  may be r^n which  do not  ex ceed  t h e  p r o c e s s  o f  

m atch in g  c e r t a i n  key s o c i a l  words t o  a l i s t  l e a r n e d  by r o t e .  But: 

in  t h i s  c a s e  i t  i s  not l i t e r a c y  v;hich i s  b e ing  ta u g h t ;  what i s  

happening i s  t h a t  th e  s t u d e n t s *  l i m i t a t i o n s  a r e  b e i n g  reduced by the  

p r o v i s i o n  o f  c e r t a i n  t e c h n i q u e s  t o  make s o c i a l  f u n c t i o n i n g  t h a t  much 

e a s i e r .  I f  t h i s  i s  th e  c a s e ,  are  we sure  t h a t  t h o s e  v e r y  mundane 

t e c h n i q u e s  in  match ing words are  s u f f i c i e n t ?  I s  i t  not  t h a t  th e  

s t u d e n t s  r e q u i r e  a package o f  t e c h n i q u e s  which  t o g e t h e r  form th e  

c o n t e n t  o f  b a s i c  a d u l t  e d u c a t i o n ,  in  which b a s i c  l i t e r a c y  i s  but one  

c o n s t i t u e n t ?  C o n s eq u e n t ly ,  i t  may be e a s i e r  t o  s u s t a i n  t h e  t h e s i s  

ch at  s o c i e t y ,  whatever  i t s  t e c h n o l o g y ,  r e q u i r e s  i n d i v i d u a l s  t o  be 

ed uca te d  a t  a minimum l e v e l  o f  b a s i c  e d u c a t i o n  than  i t  i s  t o  a i g u c  

t h e  c a s e  f o r  one p a r t i c u l a r  s k i l l ,  whether i t  be l i t e r a c y  or numeracy 

or k i n a e s t h e t i c  a b i l i t y .

At t h i s  p o in t  i t  i s  worth r e c a l l i n g  McLuhan, f o r  h i s  t h e s i s  t h a t  

t h e  v / r i t t e n  word i s  not  t h e  s o l e  means o f  communicat ion i s  a p p o s i t e .  

C o n s i d e r a t i o n  s h o u l d ,  perhaps ,  be g i v e n  t o  whether a d u l t  b a s i c  e d u c a t i o n  

shou ld  be p rese nt ed  through  an a l t e r n a t i v e  medium of  communicat ion f o r  

p e o p le  in c a p a b l e  o f  g r a s p i n g  more than  t h e  most ru d im en ta ry  f a c e t s  o f  

l i t e r a c y .  •

N e v e r t h e l e s s ,  i f  i t  i s  a c c e p t e d  t h a t  t h e  v a l u e  of  t l ie  w r i t t e n  word 

i s  t h e  c a p a c i t y  t o  a l l o w  th e  i n d i v i d u a l  t o  r e f l e c t ,  th en  t h e  u n i q u e n e s s  

o f  t h e  argument f o r  t e a c h i n g  l i t e r a c y  t o  p e o p le  o f  normal c a p a c i t y  who 

a r e ,  by f o r t u i t o u s  c i r c u m s t a n c e s ,  i l l i t e r a t e ,  i s  p r e c i s e l y  t h e  argument  

f o r  t a k i n g  th e  e d u c a t i o n  of p eo p le  t o  t n e  h i g h e s t  p o s s i b l e  l e v e l :  i t

i s  t o  g i v e  them th e  o p p o r t u n i t y  t o  soar  i n t e l l e c t u a l l y ,  f o r  symbols
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r e a s s u r e  t h e  nn nd t h a t  we need not depend e x c l u s i v e l y  upon mundane 

e x p e r i e n c e .  In o th e r  w ords ,  th e  u l t i m a t e  aims o f  l i t e r a c y  d e r i v e  

from our n o t i o n  o f  what 'ought* t o  he done; as  one t u t o r  put i t ,

" t o  produce a rounded person*’ , and as  s u ch ,  t h e s e  aim:- d e r i v e  from 

p h i l o s o p h i c a l  s t a n c e s .

In summary, t h e  argument i s  t h a t  t i i er e  i s  a bona o f  l i t e r a c y  

a b i l i t i e s ,  th e  l i ig l ios t  o f  which i s  t h e  a b i l i t y  t o  r e - a s s e s s  

r e f l e c t i v e l y ;  t h a t  th e  u l t i m a t e  aims o f  t e a c h i n g  Irt .eracy d e r i v e  

from our v iew  o f  man’s r o l e  and p la c e  in  t h e  u n i v e r s e ;  t h a t  t h e r e  

i s  a s e r i e s  o f  l e v e l s ,  each  w i th  a sub-aim o f  a t y p e  which can be 

d e r i v e d  from th e  nature o f  l i t e r a c y  as  s u ch ,  from s o c i e t a l  r e q u i r e 

ment or i n d i v i d u a l  p s y c h o l o g i c a l  need,  hut t h a t  t h c s c  sub-aim s o n ly  

make s e n s e  in  t h e  framework of  a p h i l o s o p h i c a l  c o n c e p t u a l  sy s tem .

I f  t h i s  t h e s i s  i s  a c o r r e c t  g e n e r a l i s a t i o n ,  how f a r  does  i t  e x p l a i n  

t h e  a s su m pt io ns  o f  some o f  t h e  programmes of  a d u l t  l i t e r a c y  e d u c a t i o n  

mounted in  v a r i o u s  p a r t s  o f  t h e  w or ld .
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CllAPTlJl I I I

THE PirPFOSTVE IMPLI CATIONS OV VARIOUS FRO.IECTS FOR NASS ADULT l.ITEV.ACY

In 1 966 UNESCO launched an E xpe rimen ta l  l-.'orld L i t e r a c y  Programme

and announced t h a t  major p i l o t  p r o j e c t s  had been stuj ted in t w e l v e

c o u n t r i e s  ( A l g e r i a ,  Ecuador,  E t h i o p i a ,  Guinea,  I n d i a ,  I ra n ,

Madagascar,  M a l i ,  Sudan,  S ) T i a ,  Tanzania  and V e n e z u e l a ) ,  d e s ig n e d

t o  e v a l u a t e  ' t h e  s e l e c t i v e - i n t e n s i v e  s t r a t e g y  of v o r k - o r i e n t a t c d

f u n c t i o n a l  l i t e r a c y * .  The b a s i c  aim of  th e  Experi m en ta l  World

L i t e r a c y  Programme, as  i d e n t i f i e d  by UNESCO, was " t o  shed l i g h t  on

t h e  n a tu r e  o f  t h e  i n t e r - r e l a t i o n s h i p  between l i t e r a c y  and development
9 9

and t o  s tu d y  i t s  s i g n i f i c a n c e " , "

The n o t i o n  was,  f i r s t ,  t o  a s s o c i a t e  th e  a m e l i o r a t i o n  o f  i n d i v i d u a l  

i l l i t e r a c y  w i th  t l ie  growth o f  i n d i v i d u a l  t e c h n i c a l  knowledge a n d , 

s e c o n d l y ,  t o  l i n k  i n d i v i d u a l  performance w i t h  n a t i o n a l  economic  

d e v e l o p m e n t .

S i n c e  th e  id e a  of  f u n c t i o n a l  l i t e r a c y  assumed such  a d e g r e e  o f  

importance i n  i n t e r n a t i o n a l  l i t e r a c y  d i s c u s s i o n s ,  i t  i s  worth  

summaris ing in  some d e t a i l  one of  th e  most p r e c i s e  arguments  f o r  a 

f u n c t i o n a l ,  l i t e r a c y  approach put forward,  t h a t  o f  C, Maguerez.^^'

L i t e r a c y  as  par t  of  a t e c h n i c a l  t r a i n i n g  programme

Maguerez argued t l ia t  l o c a l  t e c h n i c a l  s t a f f  needed t o  be t r a i n e d  qu. ickly  

and u r g e n t l y  i f  t h i r d - w o r l d  c o u n t r i e s  wore t o  d e v e l o p ,  h o w e v e r . as  

most o f  th e  labour f o r c e  from which th ey  would be drawn was i l l  i t e r a t e ,

^^^Many of  th e  i d e a s  of  th e  ihU . i - .P .  adva.ncfvJ in  t h i s  ch a p ter  have  
s u b s e q u e n t l y  been e la t)oratod  in "The Experimental  World L i t e r a c y
J’rogramrne - a c r i t i c a l  a s s e s s m e n t " ,  UNESCO, P a r i s  1976
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t r a i n i n g  had t o  tak e  p l a c e  i n  i h e  form o f  e i t h e r  t e a c h i n g  t h e  la bour  

i or ce  t o  read and w r i t e  i n  i t s  own la n g u a g e ,  or t o  read  and ' -Tito  in  

t h e  ‘v e h i c u l a r '  language  i n h e r i t e d  from t h e  former c o i o n i a l  p o w r i , 

u s u a l l y  E n g l i s h  or French ,

Though i t  was not e s s e n t i a l  t o  t e a c h  such t e c h n i c a l  p e r s o n n e l  t o  

read  and w r i t e ,  th e  normal s y s tem  was t o  d e a l  w i th  the  problem of  

l i t e r a c y  b e fo r e  u n d e r t a k in g  any t e c h n i c a l  t r a i n i n g ,  ana tf ic r e s u l t s  

were u s u a l l y  d i s a p p o i n t i n g  in  t l ia t  few l i t e r a t e s  emerging from mass 

l i t e r a c y  campaigns were in  f a c t  g i v e n  t h e  o p p o r t u n i t y  f o r  f u r t h e r
I

t e c h n i c a l  t r a i n i n g .  Thus ,  t h e r e  was a growing, body o f  under-employed  

or unemployed l i t e r a t e s .

Maguerez a l s o  argued t h a t ,  not o n ly  cou ld  the  i l l i t e r a t e  worker  

not  read  and i r r i t e ,  he could not  under sta nd  imagesj  t e c h n i c a l  d a ta  

nor t h e  e f f i c i e n t  use  o f  t i m e .  P r o g r e s s  in  d e a l i n g  w i th  t h e  problems  

o f  l i t e r a c y  depends niore on a broad approach t o  problems of  co p in g  

w i t h  t e c h n o l o g y  than on a s p e c i f i c  f o c u s  on r e a d i n g  and w r i t i n g .

C o n seq ue nt ly ,  t r a i n i n g  i s  t o  be l in k e d  t o  th e  env ironment  -  t h e  

w orkp lace ;  t r a i n i n g  i s  t o  be g l o b a l ,  m ix in g  languag e s t u d y ,  r e a d i n g ,  

wr i t  i n g ,  drawing ,  (and t h e  r e a d i n g  o f  d r a w i n g s ) ,  g e n e r a l  know le dge ,  

t e c h n i c a l  t r a i n i n g ,  a r i t h m e t i c  and manual t r a i n i n g .  Moreover,  

t r a i n i n g  riust come from t e a c h e r s  o f  t h e  same en viron ment  as  th e  

t r a i n e e s ,  h a v in g  a l e v e l  o f  i n s t r u c t i o n  one s t e p  h i g h e r ,  s o  as  t o  

en s u re  maximum communicat ion between t r a i n e r  and t r a i n e e .

In t h i s  way, t h e  words l e a r n t  w i l l  be r e p e a t e d  a c t i v e l y  as  t h e y  

a r e  used in  work,  and not p a s s i v e l y ,  I or example ,  Liie word ' f i l e '  

i s  in t ro d uc ed  in  a c l a s s  about  th e  t o o l s  o f  a f i t t e r .  Having s e e n  

t h e  t o o l ,  the  t r a i n e e  w r i t e s  down tno word ' f i l e * .  R e in fo r cem en t  

of t h e  v;otd t a k e s  p l a c e  when t h e  t r a i n e e  u s e s  t h e  t o o l  a g a i n  in  h i s  

workshop d u t i e s  and in  this f i a i l y  l i f e .
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I t  th en  f o l l o w s  t h a t  t h e  v o c a b u la r y  b e in g  t a u g h t  must become 

u s e f u l  im m e d ia te ly ,  so  t h a t  t h e  n a tu re  and e x t e n t  of th e  vocabu la ry  

i s  f u n c t i o n a l l y  o r i e n t a t e d .  the t a s k s  t o  be g i v e n  t o  t h e  t r a i n e e  

a r e  c a r e f u l l y  a n a ly s e d  s o  t h a t  th e  aims are  s p e c i f i e d  in  t e r n s  of  

each  f u n c t i o n .

Maguerez a l l o w s  t h a t  some a d d i t i o n s  may bo made t o  t h e  t r a i n e e ’ s 

g e n e r a l  knowledge but su ch  a d i v e r g e n c e  from t h e  a t t a in m e n t  of  th e  

s p e c i f i e d  o b j e c t i v e s  determ ined  by th e  job a n a l y s i s  must be r e s t r i c t e d .

As t h e  l i t e r a c y  programme i s  d e f i n e d  i n  t h e s e  p r e c i s e  term s ,  i t  

i s  not  n e c e s s a r y  f o r  t h e  t e a c h e r s  t o  be i n s t r u c t e d  i n  th e  wider terms  

of  e d u c a t i o n  th eory;  t h e y  need o n l y  to  know a l i t t l e  more than t h e  

t r a i n e e  and t h e i r  u n d e r s t a n d i n g  of  t h e  wider e d u c a t i o n a l  i m p l i c a t i o n s  

o f  t h e i r  a c t i v i t y  w i l l  a r i s e  s o l e l y  from t h e i r  s h a r i n g  th e  same s o c i a l ,  

p r o f e s s i o n a l  and r a c i a l  background as  t h e  t r a i n e e s .  Hence,  t h e  b e s t  

l i t e r a c y  t e a c h e r  f o r  A l g e r i a n  minors  i s  an A l g e r ia n  min e -f orem an .

Such a f u n c t i o n a l  l i t e r a c y  programme i m p l i e s  a c o n j u n c t i o n  o f  

work a n a l y s i s  - the  c o n t e n t  o f  t)ie c o u r s e  - and language  a n a l y s i s ,  

t h e  b a s i c  v o ca b u la r y  and grammar, which i s  to  be t a u g h t  d u r in g  th e  

c o u r s e .  In p r a c t i c e ,  the  c o s t  o f  t h e  r e s o u r c e  m a t e r i a l s  i s  c o n 

s i d e r a b l e ,  though m o t i v a t i o n  i s  h i g h .

U n t i l  1966 t h e  d e f i n i t i o n  o f  f u n c t i o n a l  l i t e r a c y  u s u a l l y  accorded  

w i t h  t l iat  g i v e n  by t h e  I n t e r n a t i o n a l  Committee o f  E xperts  i n  L i t e r a c y ,  

convened by UNESCO i n  June 1962; namely: " t h a t  a p erso n  i s  l i t e r a t e

when he has a cq u ir ed  t h e  e s s e n t i a l  knowledge and s k i l l s  which e n a b le  

him t o  engage in  a l l  t h o s e  a c t i v i t i e s  in  which l i t e r a c y  i s  r e q u i r e d  

f o r  e f f e c t i v e  f u n c t i o n i n g  in  h i s  group and community,  and whose  

a t t a i n m e n t s  in r e a d i n g ,  w r i t i n g  and a r i t h m e t i c  make i t  p o s s i b l e  f o r  

him t o  c o n t i n u e  to  use. t h e s e  s k i l l s  towards h i s  own and t h e  comjnunity’ s 

d e v e lo p m en t" .
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31
As Bowers p o i n t s  o u t ,  t h i s  s a y s  t a u t o l o g i c a l l y :  '‘L i t e r a c y  i s

r e q u i r e d  ( i s  f u n c t i o n a l )  f o r  v/hat l i t e r a c y  i s  r e q u i r e d  for'*.  The 

term ' f u n c t i o n '  i n v i t e d  d i f f i c u l t y ,  b ecause  ' f u n c t i o n '  s u g g e s t s  th e  

c a p a b i l i t y  t o  a c h i e v e  s p e c i f i e d  a im s ,  in  t h e  same way t h a t  a 

f u n c t i o n a l  b u i l d i n g  s u g g e s t s  a b u i l d i n g  f o r  a p a r t i c u l a r  p urpose ,  

Maguerez a v o i d s  t h i s  problem o f  c i r c u l a r i t y  i n  d e f i n i t i o n  because  

h i s  co n c e p t  o f  w o r k - o r i e n t a t e d  f u n c t i o n a l  l i t e r a c y  i d e n t i f i e s  th e  

aims as  t h e  c a p a c i t y  t o  f u l f i l  a t a s k  and " l i t e r a -c y "  means no more 

th a n  th e  l i t e r a t e  component o f  t h a t  t a s k .  I t  i s  t e c h n i c a l / v o c a t i o n a l  

t r a i n i n g  a p p l i e d  i n t e n s i v e l y  t o  a s e l e c t e d  part  o f  t h e  p o p u l a t i o n  in  

which th e  e x t e n t  o f  l i t e r a t e  knowledge a cq u ir ed  i s  c i r c u m s c r i b e d  by 

t h e  t e c h n i c a l ,  and i t  l a c k s  t h e  ' ' i s i o n  o f  t h e  1962 UNESCO d e f i n i t i o n  

in  t h a t  i t  does  not s u g g e s t  t h a t  l i t e r a c y ,  as  a s k i l l ,  must be a 

permanent a c q u i s i t i o n  c o n t i n u o u s l y  u t i l i s e d  and,  as  a p ers o n a l  

t a l e n t ,  ca p a b le  o f  b e in g  used f o r  th e  b e n e f i t  o f  the  conmunity  in  

a g e n e r a l  way.

L i t e r a c y  programmes w i t h  economic and s o c i a l  aims

T h is  p o in t  was d ev e lo p ed  in  a d e s c r i p t i o n  o f  l i t e r a c y  g i v e n  in  th e

32F i n a l  Report  o f  th e  Teheran Conference in  1 9 6 5 .  "Adult  l i t e r a c y ,  

an e s s e n t i a l  e l em en t  in  o v e r a l l  d eve lop m en t ,  must be c l o s e l y  l i n k e d  

t o  economic and s o c i a l  p r i o r i t i e s  and t o  p r e s e n t  and f u t u r e  manpower 

n e e d s .  A l l  e f f o r t s  should  t h e r e f o r e  tend towards f u n c t i o n a l  l i t e r a c y ,  

k atirer than  an end in  i t s e l f ,  l i t e r a c y  sh ould  be re garded  as  a way o f  

p r e p a r i n g  man f o r  a s o c i a l ,  c i v i c  and economic r o l e  t h a t  goes  f a r  

bevond t h e  l i m i t s  o f  ru d im en tary  l i t e r a c y  t r a i n i n g  c o n s i s t i n g  m ere ly  

i n  t l ie  t e a c h i n g  o f  r e a d i n g  and w r i t i n g .  The v er y  p r o c e s s  o f  l e a r n i n g  

t o  re ad  and w r i t e  s h o u ld  be made an o p p o r t u n i t y  f o r  a c q u i r i n g
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intof.'iDation t h a t  can immcdlate ly  be used t o  improve l i v i n g  s ta n d a rd s ;  

r e a d i n g  and w r i t i n g  s iiould lea d  not  on ly  t o  e l em en t a ry  gerieral  

knowledge but t o  t r a i n i n g  f o r  work, i n c r e a s e d  p r o d u c t i v i t y ,  a g r e a t e r  

p a r t i c i p a t i o n  i n  c i v i c  l i f e  and a b e t t e r  u n d e r s t a n d i n g  o f  t h e  

s u r ro u n din g  w o r ld ,  and sh ould  u l t i m a t e l y  open t h e  way t o  b a s i c  human 

c u l t u r e . "

C o n s eq u e n t ly ,  whereas  ' f u n c t i o n a l  l i t e r a c y *  a s  used i n  the  e a r l y

1 9 5 0 s  meant a s ta ndard  o f  l i t e r a c y  which could  be used l o r  such

p r a c t i c a l  purposes  as  r e a d i n g  newspapers  and w r i t i n g  l e t t e r s ,  i t  now

means a s t r a t e g y  f o r  l e a r n i n g  r a t h e r  than  a l e v e l  o f  knowledge,  and

t h e  aim now, as  argued in  th e  p r e c e d in g  c h a p t e r ,  sh ou ld  be t h a t  of

( a )p roduc in g  th e  educated  man, F u r t h e r ,  a g a i n  p a r a l l e l  t c  th e  p r e v i o u s  

d i s c u s s i o n ,  t h e r e  seems t o  bo an a c c e p t a n c e  o f  th e  id e a  t h a t  t h e r e  a re  

s e v e r a l  l e v e l s  of l i t e r a c y ,  t h a t  a l t h o u g h  t h e  u l t i m a t e  aim i s  t o  produce  

t h e  educated  man, th e r e  a r c  su b-a im s  which  l ea d  p r o g r e s s i v e l y  and co n 

s e q u e n t i a l l y  towards tf iat u l t i m a t e  aim.^

For t h e s e  r e a s o n s ,  w o r k - o r i e n t a t e d  f u n c t i o n a l  l i t e r a c y  a l l o w s  

some a d d i t i o n  t o  t h e  t r a i n e e ’ s g e n e r a l  know ledge ,  as  a s t e p  lov/ards  

t h e  ed uca ted  man. S i m i l a r l y ,  c u l t u r e - o r i e n t a t e d  f u n c t i o n a l  l i t e r a c y  

d e s c r i b e s  a f u r t h e r  s t e p  a l o n g  th e  road t o  th e  f i n a l  p r o d u c t i o n  of  

th e  ed uca ted  p e r s o n .

C u l t u r e - o r i e n t a t e d  f u n c t i o n a l  l i t e r a c y  d e s c r i b e s  a s t r a t e g y  in  

whicl i  l i t e r a c y  t r a i n i n g  i s  th o ro u g h ly  w i t h i n  t h e  c o n t e x t  o f  t h e  

t r a i n e e ' s  c u l t u r e .  Maguerez acknowledges  t h e  importance o f  c u l t u r e

( a ) But s e e  r e f e r e n c e s ,  pass im ,  in  the r e s t  o f  t h i s  s tu d y  whi c)i s u g g e s t  
t h a t  n:any p e o p l e ,  even t h o s e  d i r e c t l y  concerned w i th  c u rr en t  1 i f e r a e  
sch em es ,  have not thought  tb.rougli t o  th e  p r a c t i c a l  i m r l t i e r s  of  
t l j i s  approach iti terms o f  o r g a n i s a t i o n  arml t e a c h i n g  methods.

S e e  p.257
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when ne i n s i s t s  t l ia t  t e a c h e r s  should  be from t h e  same c u l t u r a l  back

ground as  t r a i n e e s .  The c u l t u r e - o r i e n t a t e d  p r o t a g o n i s t s  oi t h i s  

approach p o in te d  t o  such e r r o r s  as  t h a t  in t h e  S'nipibo pr imer ,  which  

i n c lu d ed  t h e  phrase  " l a u g h in g  a t  p a t e r n a l  u n c l e " ,  a phrase  c o n s i d e r e d  

o f f e n s i v e ,  b e in g  c o n tr a r y  t o  S h i p i b o  c u l t u r a l  b e h a v io u r .

As c o n c e p t ,  t h e  a t t e n t i o n  t o  c u l t u r e  seems t o  be no more than  

s t a r t i n g  from th e  known and p r o c e e d in g  t o  th e  unknown. But the  cu l t u r e -  

o r i e n t a t e d  schemes are  a c c e p t a b l e  in  t h a t  an u n d e r s t a n d i n g  o f  o n e ' s  

immediate environment may l ead  t o  a wider knowledge ,  and c e r t a i n l y  th e  

1965 UNESCO d e s c r i p t i o n  of  f u n c t i o n a l  l i t e r a c y  s u g g e s t e d ,  i n  th e  f i n a l  

phrase  of " b a s i c  human c u l t u r e " ,  t h e  e d u c a t i o n a l  aim o f  an under

s t a n d i n g  o f  humanity  at  l a r g e .

Indeed,  in  August 1972 a t  Tokyo,  th e  D i r e c t o r - G e n e r a l  o f  UNESCO

s t a t e d ;  "What we c a l l  f u n c t i o n a l  e d u c a t i o n  a t  UNESCO i s  t h e  same

t h i n g  as  what some of  t h e  c o n f e r e n c e  m a t e r i a l s  c a l l  ' i n t e g r a l *

e d u c a t i o n . . U N E S C O  i s  an e s s e n t i a l l y  humanist  o r g a n i s a t i o n

f o r  which man i s  an i n t e g r a l  w h o l e ,  a p l u r i - d i m c n s i o n a l  b e i n g  f o r

33whom a l i m i t e d  f u n c t i o n a l  approach i s  by no means ad eq uat e ." '

Tiic a d j e c t i v e  ' f u n c t i o n a l *  could th e n ,  p erh ap s ,  d i s a p p e a r  as  

re du n da n t ,  but t h e  D i r e c t o r - G e n e r a l  c o n s id e r ed  t h a t  " t h e  idea  o f  

f u n c t i o n a l  purpose  ought t o  bo kept in as  e d u c a t i o n  i s  not an end 

in  i t s e l f , . . . . . . . . . w e  em ph as ise  t h e  r e l a t i o n s h i p s  between e d u c a t i o n

and s o c i e t y ' s  needs  and between e d u c a t i o n  and th e  m o t i v a t i o n  anrl 

a s p i r a t i o n s  o f  th e  i n d i v i d u a l . . . . . . "

As i f  t o  em ph as ise  t h i s  v i e w ,  in  1 974 UNESCO announced t h a t  " the  

w o r k - o r i e n t a t e d  approach w i l l  c o n t in u e  t o  be u s e d , i n s o f a r  as  i t  i s  

su pp ort ed  by a s p e c i f i c  co untry  and cor respon ds  t o  i t s  n c o u s . But 

UNESCO i s  now a l s o  w i l l i n g  t o  support  l a r g e - s c a l e  programs and even  

mass campaigns  at; t h e  n a t i o n a l  l e v e l .
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Not o n ly  has l i t e r a c y  been p la ced  back where i t  p h i l o s o p h i c a l l y

b e l o n g s ,  i n  th e  mainstream ot a n u l t  e d u c a t i o n ,  but a l s o  c l a im s  t h a t

t e c h n o l o g i c a l  advance r e s u l t s  from l i t e r a c y  have been l a r g e l y  droppe d.

In t h e  l a t t e r  c a s e ,  ' f u n c t i o n a l *  im pl ie d  t h e  aim o f  economic growth.

The a c q u i s i t i o n  o f  l i t e r a c y  became somehow equated w i t h  th e  a c q u i s i t i o n

o f  an i n d u s t r i a l  ch em ic a l  p l a n t ,  and tl;e t o o l s  o f  economics  were brought

t o  b ea r .  Blaug has argued that  " i t  was r e a l i s t i c  t o  l o o k  f o r  economic

co n seq u en ces  o f  f u n c t i o n a l  l i t e r a c y  a t  t l ie l e v e l  of  t h e  p a r t i c i p a n t

and p o s s i b l y  a t  th e  l e v e l  cf: t h e  work u n i t .  At th e  l e v e l  o f  t h e

community t h e  e x e r c i s e  was d u b io u s ;  a t  t h e  l e v e l  o f  t h e  whole economy,

i t  had l i t t l e  p r a c t i c a l i t y , " ^ ^

There a rc  fundamental  t h e o r e t i c a l  economic arguments f o r  a g r e e i n g

w i t h  B la u g ' s  s t a t e m e n t ,  but t h e  p o i n t  t o  be made i s  t o  q u e s t i o n  whether

l i t e r a c y  i s  a mat ter  of  economics  a t  a l l .  Inde ed ,  s o  weak has  been t h e

performance o f  e c o n o m is t s  in  showing that, l i t e r a c y  l e a d s  t o  h ig h e r

p r o d u c t i v i t y ,  t h a t  t h e  p o l i t i c a l  aim o f  t r y i n g  t o  prove t h a t  somehow

l i t e r a c y  was 'good b u s i n e s s ’ has  r a t h e r  b a c k f i r e d .  U n f o r t u n a t e l y ,

b ecause  ec o n o m is t s  cannot  prove a n e c e s s a r y  economic b e n e f i t  from

l i t e r a c y ,  l i t e r a c y  programmes have been th ought  t o  be l e s s  s u c c e s s f u l

( a )than t h e y  p o s s i b l y  w e re .

S ee  a l s o  Ch.XT p p . 242-3 f o r  a d i f f e r e n t  i n t e r p r e t a t i o n  o f  ' f u n c t i o n a l  
l i t e r a c y '  which can oe i n f e r r e d  from t h e  a t t i t u d e s  o f  t h o s e  s t u d e n t s  
who agreed t o  t a p e - r e c o r d e d  i n t e r v i e w s  a f t e r  a p er iod  o f  s t u d y .
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l i t e r a c y  programmes in  gr, oclnc.it i  ona 1 ce nt  ey t

’Ihusj, th e  argument t o r  l i t e r a c y  should  be based on the  argun»erit f o r

u n i v e r s a l  e d u c a t i o n ,  ard i t  i s  i n t e r e s t i n g  t h a t  in  th e  p a s t  f i f t y

y e a r s ,  where s o c i e t y  in  d e v e l o p i n g  c o u n t r i e s  made up i t s  mind t h a t

l i t e r a c y  ouglit t o  be the  norm, S o v i e t  R u ss ia  in  t h e  J 9 ? 0 s ,  Cl:ins in

1950 and Cuba in  1 961 ,  mass l i t e r a c y  campaigns have proved s u r c e s s i n l .

In each  of  t h e s e  c a s e s ,  th e  mass l i t e r a c y  campaign has been c o n c e i v e d

in  terms of  a d u l t  e d u c a t i o n  as  d e f i n e d  by th e  s o c i e t a l  o b j e c t i v e s  o f

a corirnunist r e v o l u t i o n .  There seems no a p r i o r i  re a s o n  why such

o b j e c t i v e s  should  not be a c h ie v e d  by a non-coirununist s o c i e t y  i f  th e

grounds fo r  a c t i o n  are  r o o t e d  in  f i rm  p h i l o s o p i i i c a  1 a rg u m e n t s , based

on t h e  co n cept  o f  man as  a t h i n k i n g  b e in g ,  Perhaps t h i s  i s  p r e c i s e l y

35th e  b a s i s  of  th e  h u m a n i s t i c  approach s u g g e s t e d  by Paulo  f r e i r e .

While  i c  s h o u ld  be noted t h a t  F r e i r e  seems t o  be c o n s t a n t l y  r e 

f o r m u l a t i n g  h i s  a n t h r o p o l o g i c a l  c o n c e p t s ,  th e  main burden o f  h i s  

c u rr e n t  t h e s i s  i s  as  f o l l o w s :  "Man i s  an a c t i v e  e l em en t  w i t h i n  th e

world around him. His a c t i o n  c o n s i s t s  i n  t r a n s f o r m i n g ,  h i s t o r i c i z i n g  

and hum anis ing  h i s  w o r ld .  C o n s eq u e n t ly ,  l i t e r a c y  methods must be 

based on a c r i t i c a l  and s c i e n t i f i c  a n a l y s i s  o f  t h e  world and o f  man 

born t o  l i v e  i n  i t . , . . . ' *  The world i s  th e  a n v i l  upon which man a c t s ,  

prov ided  man i s  aware o f  h.is " o n t o l o g i c a l  v o c a t io n "  as  a t r a n s f o r m e r .  

Through th e  development  o f  a c r i t i c a l  s e n s e  o f  h i s t o r y  and a c r i t i c a l  

c o n s c i e n c e ,  l i v i n g  c o n d i t i o n s  may be changed.  F r e i r e  a p p a r e n t l y  

c o n s i d e r s  t h a t  t h e  c a p a c i t y  t o  a c t  i s  p r e s e n t l y  th e  p r i v i l e g e  o f  t h e  

few who s e e  development  in  terms o f  t e c h n o l o g y  and p r o d u c t i v i t y .  What 

i s  recpj i red ,  t h e r e ! o r e , i s  a h um a n]s t i e  programme i n v o l v i n g  a l l  members 

of t h e  p o p u l a t i o n  in  th e  p r o c e s s  o f  t r a n s f o r m in g  t h e  w o r ld .  As in  

d e v e l o p ] n g  c o u n t r i e s  a l a r g e  p e r c e n ta g e  are  u na b le  t o  rand or w r i t e .



- 52 -

mass l i t e r a c y  i s  t h e  means t o  l i b e r a t i o n  and t h e  c o n t e x t  in  which  

i n d i v i d u a l  " c o n s c i e n t i .zatIon" t a k e s  p l a c e .  C o n s eq u e n t ly ,  t h e  ap proach  

oi  t h e  F r e i r e  a c t i v i s t s  i s  t o  encourage i l l i t e r a t e s  t o  a sk  r ; ue s t io ns  

about  th e  w o r ld ,  t h e i r  f u t u r e  r o l e  in  t l ie world and th e  h i s t o r i c a l  

r e a s o n s  f o r  t h e i r  p r es e n t  p o s i t i o n  in  t h a t  w o r ld .  Through d i a l o g u e ,  

t h e y  become aware o f  tl iCiiiselves as  b.uman b e i n g s ,  and o f  t h e i r  v o c a t i o n ;  

now words a r e  the  i n s t ru m en ts  o f  human c r e a t i v i t y ,  o f  t r a n s f o r m a t i o n ,  

both  p e r s o n a l  and s o c i a l ,  and o f  communicat ion.

I t  i s  worth p o i n t i n g  out how much F r e i r e  i s  a product  o f  L a t i n  

America which i s ,  i n c i d e n t a l l y ,  one o f  t h e  most complex o f  human 

s o c i e t i e s .  F i r s t ,  t h e r e  i s  t h e  enormous gap between t h e  few r i c h  and 

t h e  many poor; t h e  middle  c l a s s ,  where -jt e x i s t s ,  i s  o f  r e c e n t  o r i g i n  

and r e l a t i v e l y  s m a l l  in  number. S e c o n d l y ,  most o f  th e  c o u n t r i e s  

c o n t a i n  a v a r i e t y  o f  r a c i a l  gro u p s ,  and each  s o c i o - e c o n o m i c  l a y e r  

u s u a l l y  c o i n c i d e s  ’with  a r a c i a l  group.  T h i r d l y ,  th e  p r e s s u r e  of  

p o p u l a t i o n  on d e v e lo p e d  r e s o u r c e s  i s  co n t i n u o u s  and ex t rem e ,  s o  t h a t  

i n c r e a s e s  in  t o t a l  n a t i o n a l  r e a l  vjcalth r a r e l y  r e s u l t  in s i m i l a r  

i n c r e a s e s  in  per c a p i t a  w e a l t h .  F o u r t h l y ,  th e  g r i n d i n g  p o v e r t y  w hich  

seems t o  be th e  l o t  o f  most o f  th e  p o p u l a t i o n  was (and o f t e n  s t i l l  i s )  

o n ly  made b e a r a b le  by a d e g r e e  o f  ' o t h e r - w o r l d l i n e s s ' ,  e x e m p l i f i e d  by 

t h e  d i s p l a y  o f  extreme d e v o t i o n a l i s m  in  t h e  C a t h o l i c  church or in  

primary m y s t i c a l  c u l t s  d e r i v e d  from t h e  p r e - C h r i s t i a n  era i n  both  

L a t i n  America and A f r i c a .  C o n d i t i o n s ,  of c o u r s e ,  vary  between one  

c o u n try  and a n o t h e r ,  but t h e  c h a r a c t e r i s t i c  a t t i t u d e  o f  th e  poor in  

L a t i n  America i s  one o f  a c c e p t a n c e  supported  by th e  m y s t i c a l ,  and i t  

i s  t o  t h e s e  c o n d i t i o n s  t h a t  Fre ire^ ^ a d d r e s s e s  h i m s e l f .
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L i t e r a c y  i s  t h e  v e h i c l e  o f  hope,  but i f  hope iu  a b e t t e r  fut»nvc 

i s  not conf irmed by some s u b s t a n t i a l  immediate s o c i a l  or economic  

g a i n ,  th e  poor a re  h a rd ly  l i k e l y  t o  be im p resse d .  I t  seems d o u b t f u l  

i f  F r e i r e ’ s d o c t r i n e s  w i l l  work in  p r a c t i c e ,  b e c a u s e ,  though h i s  aims  

are  l o n g - t e r m ,  h i s  motivxis o f  approach ar c  s h o r t - t e r m  w i th o u t  p o s i t i v e  

i m p l i c a t i o n s  f o r  t h e  a t t a in m e n t  o f  th e  l o n g - t e r m .  He s e e k s  lo n g - t e r m  

s o c i a l  change,  and p r o c i u c s  t h e  poor w i t h ,  p erh ap s ,  an a b i l i t y  t o  

re ad  and w r i t e ,  i n  s k i l l  t e r m s ,  w?ithout a t  t h e  same t ime  h a v in g  th e  

means; t o  ex ten d  t h e  economic and s o c i a l  o p p o r t u n i t i e s  f o r  t h e  e x e r c i s e  

o f  t h o s e  s k i l l s .  An Indie- ,  community i n  a remote  v i l l a g e  may be g i v e n  

c e r t a i n  l i t e r a c y  s k i l l s v  t h e y  may w e l l  under sta nd  more,  but '-'hero does  

i t  l ead  them? There a re  no more d o c t o r s ,  no more jo b s  f o r  new l i t e r a t e s ,  

no more o p p o r t u n i t i e s  f o r  In dians  qua I n d i a n s ,  and no changes  in  land  

t e n u r e  la w s .  Yet t h e y  have been s o ld  t h e  message t h a t  l i t e r a c y  e q u a ls  

p o l i t i c a l  a c t i o n  e q u a ls  ( i f  i t  i s  t o  mean a n y t h i n g )  t h e  im p lem en ta t io n  

o f  s o c i a l  j u s t i c e .

W h i l s t  F r e i r e ' s  c o n t r i b u t i o n  i s  h i s  s e n s i t i v e  i n s i g h t  i n t o  th e  

L a t in  American problem o f  h o p e l e s s  p a s s i v i t y ,  n e v e r t h e l e s s  h i s  l o g i c a l  

aim i s  o f  a major s o c i a l  r e o r g a n i s a t i o n ,  which may be acc o m p l i sh ed  by 

e d u c a t i o n  on a broad f r o n t  in  v;hich l i t e r a c y  i s  o n l y  one c o n s t i t u e n t .  

Thus ,  though h i s  method i s  l i t e r a c y ,  h i s  purpose  i s  a d u l t  b a s i c  

e d u c a t i o n ,  because  h i s  aim i m p l i e s  t h a t  a d u l t  b a s i c  e d u c a t i o n  i s  a 

n e c e s s a r y  c o n d i t i o n  f o r  s u c c e s s .  The argument i s  supp orted  i f  we turn  

t o  t h e  d e f i n i t i o n  used by t h e  A . f . L .  P r o j e c t  i n  t h e  S o uthern  S t a t e s  ot 

t h e  U nited  S t a t e s ;  i t  should  be c l e a r  t h a t  t h e  concern  o f  th e

API, P r o j e c t  i s  much more than  the  s t e r e o t y p i c a l  n o t i o n  o f  l i t e r a c y .  

Hecaucf th e  term ' l i t e r a c y ’ p o e u l a r l y  con n ote s  a low l e v e l  of  

f u n c t i o n i n g  ( e . g *  the  a b i l i t y  t o  read and w r i t e  o n e ’s name) wtiich
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may have n o t h in g  t o  do w i t h  f u n c t i o n a l  com petence ,  we have chosen  

t o  e x c i s e  t i ic word ' l i t e r a c y '  from t he r e s t  o f  t h i s  cxpoa 1 £j-£}'>*

I n s t e a d , wc w i l l  c o n s i s t e n t l y  use  t h e  plirase ' f u n c t i o n a l  c o m p e t en cy ' ,  

t h i s  p r a c t i c e  seems t o  be p r e f e r a b l e  t o  r e - e d u c a t i n g  t h e  ’-'hcle  

• c o n cer n in g  th e  t r u e  meaning o f  1 i t e r a c y ,"

The Adult  Performance Leve l  team,  a t  t h e  U n i v e r s i t y  o f  Texas  

in  A u s t i n ,  a c c e p t  the  f a c t  t h a t  what i s  in  q u e s t i o n  i s  a d u l t  b a s i c  

e d u c a t i o n ,  not s im p ly  l i t e r a c y ,  and t l ie  m a t e r i a l s  t h e y  have produced  

a r e ,  in  c o n s e q u en ce ,  t h o s e  which r a i s e  t h e  competency o f  a d u l t s  t o  

d e a l  w i th  th e  problems o f  t h e  s o c i e t y  i n  which t h e y  l i v e .  The 

a p p r o p r i a t e  n e c e s s a r y  ' f u n c t i o n s '  a rc  determ ined  by an i n s p e c t i o n  

o f  t h e  demands on i n d i v i d u a l s  by t h e  s o c i e t y  as  p r e s c m . l y  o r g a n i s e d ,  

i n c l u d i n g  th e  a c c e p t a n c e  o f  income as  a c r i t e r i o n  o f  s u c c e s s .  I t  i s ,  

p er h a p s ,  d i s t u r b i n g  t h a t  t h e r e  i s  not an eq u a l  emphas is  on th e  q u e s t i o ;  

of  whether or not  th e  c u r r e n t  s o c i a l  o r g a n i s a t i o n  i s  d e s i r a b l e .

1 ' u n c t i o n a l i t y ' i s ,  t h e r e f o r e ,  a c o n c e p t u a l  d e r i v a t i v e  o f  u t i l i t y ;  

somet imes t h e  u s e f u l n e s s  o f  the  o b j e c t i v e  i s  d e f i n e d  i n  terms o f  

t e c h n i c a l  competence ( M a g uerez ) ,  in  terms o f  economic and s o c i a l  

development  ( t h e  e a r l y  UNESCO d e f i n i t i o n s )  or in  terms o f  p o l i t i c a l  

a c t i o n  ( f r e i r e ) ,  and as  th e  ends broaden from t e c h n i c a l  competence  

t o  p o l i t i c a l  a c t i o n ,  s o  does  t h e  argument f o r  a s p e c i f i c  l i t e r a c y  

programme weaken, and t h e  argument f o r  an e d u c a t i o n a l  t h r u s t  on a 

broad f r o n t  s t r e n g t h e n .

The d i f f i c u l t y  of i d e n t i f y i n g  th e  aims o f  l i t e r a c y  e d u c a t i o n  

may be caused by a te n d en cy  t o  c o n c e p t u a l  s h o r t - c i r c u i t r y , whereby  

l i t e r a c y  a b i l i t i e s  a rc  th o u g h t  t o  l ead  towards u l t i m a t e  g o a l s  which ,  

in  p r a c t i c e ,  cannot  be re a ch ed  through l i t e r a c y  a l o n e .
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I f  t h e  a c t i v i t y  o f  mass i l l i t e r a c y  e d u c a t i o n  i s  s e e n  as  b e ing  

part  o f  th e  e x t e n s i o n  o f  knowledge ,  w i t h i n  t h e  h i r s t  ctv.ccpc o f  a 

f i e l d  of  know ledge ,  tlnni l i t e r a c y  e d u c a t i o n  i s  p ar t  o f  a broad f r o n t  

of  ed u ca t io n *  Educa t io n  i s  here  regarded  as  d e s i r a b l e  i n  P e t e r s '

3 8term a s  'a  c o n t i n g e n t  co n seq u en ce  of c e r t a i n  p e o p l e ' s  v a l u a t i o n s * "

The lo n g - t er m  g o a l  i s  t o  produce th e  ed ucate d  man c a p a b le  o f  

o p e r a t i n g  w i t h i n  both t h e  f i e l d s  of  knowledge and th e  forms o f  

knowledge who, b ecause  he i s  e d u c a t e d , produces  s o c i a l  and economic  

a d v a nc e ,  'Advance'  i s  h e r e  p o s t u l a t e d  as  an a c t i v i t y  d e f i n e d  as  

r e s u l t i n g  from b e in g  e d u c a t e d ,  on the  grounds t h a t ,  w i t h u r t  e d u c a t i o n ,  

' a d v a n c e ' cannot  be i d e n t i f i e d .  The co m p le t e  l o g i c a l  c i r c u i t  i s ,  

t h e r e f o r e ,  l i t e r a c y  p lu s  o t h e r  s k i l l s  l e a d i n g  t o  ed uca ci or . ,  and 

e d u c a t i o n  l o a d i n g  t o  p o l i t i c a l ,  s o c i a l  and economic a c t i o n  which ,  

in  t u r n ,  c r e a t e  o p p o r t u n i t i e s  f o r  th e  a c q u i s i t i o n  and e x e r c i s e  of  

o t h e r  s k i l l s  t o  add t o  t h o s e  a s s o c i a t e d  w i t h  l i t e r a c y .  On t h e s e  

grou nds ,  t l i er e  i s  r e a s o n  t o  doubt the v a l i d i t y  o f  l i t e r a c y  schemes  

whose s h o r t - t e r m  o b j e c t i v e s  a r e  not d i f f e r e n t i a t e d  from,  nor l i n k e d  

t o ,  l o n g - t e r m  o b j e c t i v e s ,  and whose o r g a n i s a t i o n  a t  the  l e v e l s  o f  

b a s i c  l i t e r a c y  i n s t r u c t i o n  a tt em pt t o  t r e a t  l i t e r a c y  as  a form of  

knowledge r a t h e r  than  a f i e l d .  T h i s  e p i s t e m o l o g i c a l  p o s i t i o n  hav in g  

been e s t a b l i s h e d ,  i t  i s  a p p r o p r i a t e  now t o  in t r o d u c e  t h e  mass l i t e r a c y  

p r o j e c t  mounted i n  t h e  U ni ted  Kingdom in  1 9 7 5 ,  which may be p r o p e r l y  

d e s c r i b e d  as p ra g m a t ic ,  though  two t e x t s ,  w i d e l y  read by t u t o r s  and 

d i s c u s s e d  on pp. 1 3 3 -1 3 9  ta ke a more l o n g - t e r m ,  p h i l o s o p h i c a l

v i e w .
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The Adult  T.itcr-acv P ro j ec t  in t he I i u i t  cd K i n r d orn in  1975

r>ie l i t e r a c y  campaign in t l ie Uni ted  Kingdom may be dated  from 

November 1973 when, by moans o f  a c o n f e r e n c e  o r g a n i s e d  by th e  

B r i t i s h  A s s o c i a t i o n  o f  S e t t l e m e n t s ,  a n a t i o n a l  'R ight  t o  Head'  

cOifunittee was formed under th e  Chairmanship o f  Lady Llowden, with  

a membership r e p r e s e n t i n g  a wide range o f  o r g a n i s a t i o n s ,  i n c l u d i n g  

t h e  B r i t i s h  Broadcast  ing C o rpo ra t io n .  T his  co m mitt ee ,  r a t i f i e d  

I he N ati on a l  Committee f o r  Adult  L i t e r a c y ,  s k i l f u l l y  i n f l u e n c e d  

p o l i t i c a l  and,  t o  some e x t e n t ,  p u b l i c  o p in i o n  t o  t h e  d e g r e e  th a t  

by June 1975 a number o f  i n s t i t u t i o n s ,  ad hoc b o d ie s  and v o l u n t e e r s ,  

working t o g e t h e r ,  had prov ided  a range  o f  o r g a n i s a t i o n a l  ar,d 

e d u c a t i o n a l  r e s o u r c e s .  There i s  no doubt t h a t ,  w i th o u t  t n e  

i n i t i a t i v e  and support  o f  t h e  BBC, funds or r e a l  r e s o u r c e s  at  

c e n t r a l  and l o c a l  government l e v e l s  would not have been made 

a v a i l a b l e ,  g iv en  t ’uc economic c i r c u m s ta n c e s  o f  1975 /  76 .

1 ,  The BBC s p r o v i s i o n  

a ) T e l e v  i s i on

( i )  *0n t h e  Move' - from October 1 9 7 5 ,  a s e r i e s  of  50 

programmes, each l a s t i n g  10 m i n u t e s ,  r e l a y e d  on Sundays  

at  1 8 . 0 5  hours (BBCl) w i th  2 r e p e a t s  l a t e r  in  t h e  week.

The q u a l i t y  o f  t h e s e  programmes was such t h a t  in  May 1976 

'On th e  Move' won t h e  Royal T e l e v i s i o n  S o c i e t y ' s  ( m i g i n a l  

Programme Award. The s t r u c t u r e  o f  t h e  s e r i e s  assumed th a t  

s t u d e n t s  were t o t a l l y  i l l i t e r a t e  and aimed t o  a t t r a c t  

s t u d e n t s  t o  s o u r c e s  o f  f u r t h e r  a s s i s t a n c e .  The s e r i e s  

was repeated  1976 I ' l l  *
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( i i )  ' Your Mo v e '  -  from October 197 6 ,  a s e r i e s  o f  20  

programmes, each  f a s t  ing  25 m in ute s ,  shown on Sundays a t  

1 2 , 1 0  hours (BBC'i) and r e p e a te d  Thursdays  a t  1 9 . 0 5  hours (liliC2)

I t  "would a d d r es s  i t s e l f  unambiguously t o  t h e  n o n - r e a d e r ,  

t r y i n g  t o  g i v e  him a s u c c e s s f u l  l e a r n i n g  e x p e r i e n c e  which  

might tempt him t o  seek  f u r t h e r  h e lp  l o c a l l y . "

Plans  were made f o r  r e p e a t i n g  both t.hese s e r i e s ,  w i th  remakes  

as  n e c e s s a r y ,  in  1 9 7 7 / 7 8 .

I
( i i i )  T e l e v i s i o n  - a s s o c i a t e d  p r in t ed  mater i a l

a )  a s t u d e n t ' s  workbook v i t i i  e x e r c i s e s  t o  

supplement  'On t h e  Move';

b).  a s t . u d e n t ' s  workbook t o  supp lement  'Your Move * .

( i v )  T e l e v i s i o n  p u b l i c i t y  - fo r  example ,  a d u l t  l i t e r a c y  

was n:ade t h e  s u b j e c t  o f  a 'Panorama' b r o a d ca s t  in  

October 1 9 7 5 .

b) Rad io

( i )  B ro a d ca s t s  t o  r e c r u i t  v o l u n t e e r  t u t o r s  began in  

May 1975;  t h e s e  were u s u a l l y  shor t  t a l k s  w i t h i n  popular  

'm agazin e'  or ' d i s c - j o c k e y ' - c o m p e r e d  programmes.

( i i )  'T ea ch in g  A d u lt s  t o  Read' - from September 1 9 7 5 ,

a s e r i e s  c f  8 programmes, eacli l a s t i n g  20 m i n u t e s ,  r e l a y e d  

on Wednesdays a t  1 9 . 0 0  hours as part  o f  t h e  Radio  Three  

' L i f e l i n e s '  p e r i o d .  T).e s e r i e s  was r e p e a t e d  in  1976 .

( i i i )  ' Next Move' - from Marci) 1977 , a s e r i e s  o f  20  

5-minute  programmes of  r e a d i n g s  f o r  s t u d e n t s ,  r e l a y e d  on 

Thursdays  a t  1 8 . 4 5  hours (Radio  2 ) ,  r e p e a t e d  Sundays  a t

1 7 . 5 0 .  Th»> r e a d e r s  were w e l l  known r a d i o  a n d /o r  TV p e r s o n a l i t i e s
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( i V) R a d i o - a s s o c i a t e d  p r i n t  m a t e r i a l  i s s u c d  in:

a )  May 197 5: t l ic BBC Adult  L i t e r a c y  Handbook t o r

t u t o r s  ;

b ) F e br uar y 1977: * N cx t  Move * s t  n* l e n t s  * r ead i n g

book fo r  th e  'Next Move' r a d i o  t r a n s m i s s i o n s .

c )  Records

D i s c s  o f  th e  s i g n a t u r e  tu nes  to  'On th e  Move' and 'Your 

Move' were i s s u e d  in  September 197 5 and September 1976  

r e s p e c t i v e l y ,

d ) C a s s e t t e s

a)  In Summer 197 5 encouragement was g i v e n  t o  f.ape 

'Tea ch ing  A d u lt s  t o  R ea d ' ,

b) 'Next Move' r e a d i n g s  a v a i l a b l e  on t a p e  March 1977  

( BBC-produced c a s s e t t e s )

e )  BBC L i a i s o n  O f f i c e r s  - produced i n f o r m a t io n  s h e e t s , 

p a r t i c i p a t e d  in c o n f e r e n c e s ,  m a in ta ine d  v a r i o u s  c h a n n e l s  

of  communicat ion between the  BBC and o th e r  p r o v i d e r s  o f  

r e s o u r c e s .

2 .  Independent  T e l e v i s i o n  Companies'  p r o v i s i o n

a )  C e ntr a l  O f f i c e  o f  In fo rm at ion  p u b l i c  s e r v i c e  'commercial*  

in f o rm in g  v i e w e r s  o f  l i t e r a c y  s e r v i c e  was r e l a y e d  in  

v a r i o u s  r e g i o n s ,  b eg in n in g  in February 1 9 7 6 ,

b) V a r io u s  r e g i o n a l  independent  t e l e v i s i o n  companies  ran  

f e a t u r e s  on th e  problems o f  a d u l t  l i t e r a c y  from 1974 onwards 

( e . g .  Granada programmes ~ Manchester  r e g i o n  p r o v i s i o n )
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2* The R e f e r r a l  S e r v i c e  (A dul t  Iv’. t e r a c y  Support  S e r v i c e s  Fund) was 

a r e g i s t e r e d  char i c y  fundf^d p r i n c i p a l l y  by t h e  Ford F o u n d a t io n ,  

w i t h  s t a f f  seconded from th e  BBC. Jt m a in ta ine d  a c e n t r a l  o f f  i c e  

in  London f o r  the  b n i tc d  Kingdom and England,  wi th  r e g i o j i a l  

o f f i c e s  in  S c o t l a n d ,  WaJes and Northern  I r e l a n d ,  A phone number 

was sc r e e n e d  for  v o l u n t e e r  t u t o r s  and f o r  wo uld-bc s t u d e n t s  t o  

c o n t a c t  t h e  s e r v i c e ;  p a r t i c u l a r s  of  such c o n t a c t s  were s e n t  on 

a form t o  Local  A u th o r i t y  a r e a s ,  and r e p r e s e n t a t i v e s  o f  t h e  Loca l  

A u t h o r i t i e s  tJien c o n t a c t e d  each v o l u n t e e r  t u t o r  or s t u d e n t  t c  

jc om p le te  tJie p a r t i c i p a t o r y  arrange men ts .  The r e f e r r a l  s e r v i c e  

opened on 1 October 1 975 ,

A. The Adult  L i t e r a c y  Resource Agency p r o v i s i o n

A)-RA was i n s t i t u t e d  i n  February 1 9 7 5 ,  i n i t i a l l y  fo r  one year  

which was extended  f o r  a f u r t h e r  two y e a r s ,  w i th  an annual  grant  

from c e n t r a l  govenment o f  £ 1 - m i l l i o n .  The Agency prov ided each  

Ivocal A u t h o r i t y ,  a c c o r d i n g  t o  i t s  r e q u i r e m e n t s ,  w i th  r e s o u r c e s  

such as  t e l e - r e c o r d e r s ,  t a p e - r e c o r d e r s ,  boo ks ,  e t c .  From 

February 1976 onwards t l ic p r io r  purposes  o f  t h e  ALRA g r a n t s  t o  

L oca l  A u t h o r i t i e s  were fo r  t r a i n i n g  and f o r  th e  s a l a r i e s  o f  

o r g a n i s i n g  s t a f f .  The ALRA s t a f f  o r g a n i s e d  c o n f e r e n c e s  and 

d i s s e m i n a t e d  i n f o r m a t i o n ,  l a r g e l y  through r e g u l a r  two-mon th ly  

N e w s l e t t e r s .  The ir  p r i n c i p a l  p u b l i c a t i o n s  were;

( i )  'The T r a i n e r s '  K i t '  - w i th  ta p e  r e c o r d i n g  - June 1975

( i i )  'The V o lu n t e e r  Tutor Resource Pack* - w i t h  ta p e  r e c o r d i n g  - 

November 197 5

( i i i )  'An Approach t o  F u n c t io n a l  L i t e r a c y '  - a manual f o r  t u t o r s  ■ 

February 1977
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( i v )  'H e lp in g  A dult s  t o  S p e l l *  - June 1977

( v )  'Teach ing A d u l t s  t o  Read ' - 1977  

( v i )  ' T r a i n i n g  in  Adult  L i t e r a c y  Schemes'  - 1977  

By A p r i l  1 977 ,  two f i l m s  a l s o  had been produced by AIT:A:

'L it era c y  1 9 7 5 -7 6 '  and 'T each ing  A d u l t s  t o  Head ' .

5. The Local  A u t h o r i t i e s ' pro v i s i o n

The Local  A u t h o c i t i e s  were r e s p o n s i b l e  f o r  p r o v i d i n g  l o c a l  

i n f o r m a t io n  fo r  i n t e n d i n g  v o l u n t e e r  t u t o r s  and wo uld-be s t u d e n t s ,
I
jfor o p e r a t i n g  t h e i r  own r e f e r r a l  s e r v i c e  as  w e l l  as  r e c e i v i n g  

t h e  BBC r e f e r r a l s ,  f o r  th e  p r o v i s i o n  o f  accommodation,  f o r  the  

l o c a l  a d m i n i s t r a t i v e  o r g a n i s i n g  s t a f f ,  f o r  t r a i n i n g  c o u r s e s ,  

f o r  l o c a l  l i a i s o n  witt i  o th er  s e r v i c e s  such as  th e  l i b r a r y  s e r v i c e  

and th e  s o c i a l  s e r v i c e s ,  and f o r  a l l  o t h e r  l o c a l  r e s o u r c e s ,  f iom  

books t o  v i d e o t a p e s  and r e s o u r c e  c e n t r e s .  Where t h e r e  were  

v o l u n t a r y  a s s o c i a t i o n s  f o r  l i t e r a c y ,  th e  L o ca l  A u t h o r i t i e s  

o f t e n  s u p p l i e s  r e a l  r e s o u r c e s  such as accommodation or p r o 

f e s s i o n a l  s t a f f  s u p p o r t .

I t  was a t  Local  A u t h o r i t y  l e v e l  th a t  th e  e f f e c t s  o f  the  f i v e  

s e t s  of  p r o v i d e r s  l i s t e d  above had t o  c o a l e s c e ,  t o  p r e s e n t  t o  each  

student: a humane and e f f e c t i v e  s e r v i c e ,  and,  s o  f a r  as  Local  A u t h o r i t y  

p r o v i d e r s  were c o n ce rn ed ,  t h e  i n i t i a t i v e  seemed t o  be a r e a c t i o n  t o  a 

not • •c lear]  y - s p e c i f  iod problem o f  mass a d u l t  l i t e r a c y ;  t h e r e f o r e  th e  

pu rpos es  o f  th e  a c t i v i t y  were e i t h e r  not d e f i n e d  or assumed t o  be 

t h e  a c q u i s i t i o n  o f  s k i l l  o r ,  in  some way, o f  p e r s o n a l  c o n f i d e n c e .

For examp,le.  Lesson  Content  2 o f  Lesson  Pack N o ,6 o f  t h e  Adult  L i t e r a c y  

He s ourCO Agency Lesson Kit f o r  t r a i n e r s  of  a d u l t  l i t e r a c y  t u t o r s  

s u g g e s t s  t h a t  a s t u d e n t ' s  1o n g - te tm  o b j e c t i v e s  may be;
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" ( a )  t o  b u i l d  up h i s  own s e l f - c o n f i d e n c e ;

( b )  t o  a c h i e v e  f l u e n c y  in  r e a d i n g  and wr i t  ing;

( c )  t o  improve h i s  h a ndw r it in g;

( d )  t o  narrow t h e  gap between h i s  a b i l i t y  a t  r e a d i n g  and w T i t i n g , "

The emphases ar e  c l e a r l y  on d e a l i n g  p r a g m a t i c a l l y  w i t h  t h e  m n e d i a t e

problems o f  s t u d e n t s  who a r e  l i k e l y  t o  come forward for  h e l p .  There

i s  n o th in g  lo n g - t e r m  about  t h i s .  Nor i s  t h e r e  any l i n k  w i th  a t h e o r y  

o f  e d u c a t i o n .  Rather i t  i s  a s e r i e s  o f  'ad hoc'  s o l u t i o n s  c l a i m i n g ,  

no d o u b t ,  t o  d e a l  w i th  th e  p r a c t i c a l  problems o f  s t u d e n n s .  Tut do 

t h e s d  a c h i e v e  any l o n g - t e r m  a im s,  and a r c  t h e r e  not  i m p l i c i t  l o n g 

term aims in  the  minds o f  t u t o r s ?  Those problems w i l l  be examined  

l a t e r ;  s u f f i c e  i t  t o  s t a t e  t h a t  t l ie pragmatic  approach adopted in  

t h e  United King,dom c o n s t i t u t e s  the background t o  t h i s  s t u d y .

At a c o u r s e  held by t h e  Adult  L i t e r a c y  R esou rce  Agency in  London 

on 2nd January 19 76 ,  a l i s t  o f  n e a r l y  80 q u e s t i o n s  c u l l e d  from

o r g a n i s e r s  and r e p r e s e n t a t i v e  t u t o r s  c o n t a in e d  o n ly  t h r e e  q u e s t i o n s

about  the  p h i l o s o p h i c  b a s i s  o f  the  n a t i o n a l  scheme,  namely:

" ( i )  Do we need a p h i l o s o p h y  f o r  t h e  a d u l t  l i t e r a c y  p r o j e c t ,  

t h a t  i s ,  from becoming a mere e x t e n s i o n  o f  s c h o o l i n g  t o  a 

s t e p  towards th e  ' g l o b a l  c l a s s r o o m '?

( i i )  I f  we a g re e  t h a t  l e a r n i n g  t o  read i s  a p o l i t i c a l  a c t ,

what are  we d o in g  about  i t ?  and

( i i i )  I f  wo d o n ' t ,  then  what a re  we t e a c h i n g  p e o p le  t o  road for?"  

One o r g a n i s e r  a t  t h e  same c o n f e r e n c e  r e p o r te d :  " . . . . n e v e r t h e l e s s

(we s h o u l d )  make i t  p l a i n  t h a t  what we do i s  a cad em ic .  There a r e  

some v e r y  'w oo l ly*  t r a i n i n g  schemes'' .  'Academic'  can be i n t e r p r e t e d  

as inclu' j  ing purnos iue  c o n c e p t s ;  the  word c e r t a i n l y  i m p l i e s  more 

than 'ad hoc'  r e a c t i o n s  t o  v a g u e ly  d e f i n e d  problems.  The use  o f
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t l ie word 'acadoi i i ic ' may a l s o  s u g g e s t  t h a t  th e  o r g a n i s e r  has i.u 

mind th e  conce pt  o f  l i t e r a c y  as  a ' form o f  knowledge'' .

Thi s  d i s c u s s i o n  of  v a r i o u s  mass l i t e r a c y  p r o j e c t s  h as ,  however,  

shown t h a t  t h e s e  p r o j e c t s  l i e  more wdthin the  p h i l o s o p h i c a l  a c t i v i t y  

d e f i n e d  by H i r s t  as  ' f i e l d s  o f  knowledge ' ,  t l iat  th e  aims o f  th e  

schemes o f t e n  acc ount  fo r  t l ie  natu re  of  th e  p r o j e c t s '  l i n g u i s t i c ,  

p s y c h o l o g i c a l  and s o c i a l  appr oa ch .  In most c a s e s  t h e i r  aims connote  

more than t r a i n i n g  in  th e  s k i l l s  o f  r e a d i n g  or w r i t i n g ,  and,  in d ee d ,  

t h e  pragmat ic  approach in  t h e  United Kingdom may w e l l  imply t n a t , 

from t r a i n i n g  in r e a d i n g  and v rr i t ing ,  p r e s e n t l y  u n s p e c i f i e d  e h i l o -  

s o p h i c a l  o b j e c t i v e s  w i l l  be r e a ch e d .  With a l i t t l e  lu c k  t h o s e  

p h i l o s o p h i c a l  o b j e c t i v e s  w i l l  be i d e n t i f i e d  in  th e  f u t u r e ,  by a 

p r o c e s s  o f  the  e x t r a p o l a t i o n  of  i n d i v i d u a l  a ch ievem en ts  on th e  part  

o f  t u t o r s  and of- s t u d e n t s .  Though th e r e  i s  a la c k  o f  a c o n c e p t u a l  

framework o f  p h i l o s o p h i c a l  aims for  d e s c r i b i n g  ti ie United Kingdom 

i n i t i a t i v e ,  t h e r e  i s  a t h e o r e t i c a l  case  fo r  a rgu ing  t h a t  th e  p ragm at ic  

approach i s  a p p r o p r ia t e  a t  t h i s  s t a g e  and in  t h i s  s i t u a t i o n .  The 

dangers  of  t h i s  approach ,  how ev er, as argued on p . 48 and f o o t n o t e ,  

i s  t h a t  both th e  o r g a n i s a t i o n  and t e a c h i n g  methods which tend t o  

be engendered by i t  may have a d e t r i m e n t a l  e f f e c t  on th e  s t u d e n t ' s  

d ev e lo p m en t ,  p r e c i s e l y  becau se  a p h i l o s o p h i c  s t a n c e  has not been  

adopted a t  th e  o u t s e t  ( s e e  p .  2 0 1 ) ,

Jri d e v e l o p i n g  c o u n t r i e s  th e  term 'mass a d u l t  l i t e r a c y  p r o j e c t '  

d e s c r i b e s  a campaign t o  r e d u c e  i l l i t e r a c y  in  th e  mass o f  t h e  p o p u l a t i o n ,  

amounting t o  some 70-80%; in  t h e  United Kingdom, th e  term d e s c r i b e s  

a m a s s iv e  propaganda campaign t o  reduce i l l i t e r a c y  in  a r e l a t i v e l y  

s m al l  s e c t i o n  o f  th e  a d u l t  p o p u l a t i o n ,  th e  known f i g u r e  o f  t h e r e  

w i l l  i ng t o  a c c e p t  t u i t i o n  l )c ing some 1 5 0 , 0 0 0 ,  7.5% o f  th e  e s t  i:i,ated 

' two m i l l i o n  i l l i t e r a t e s '  over  th e  per iod  mid-1974 t o  mid-l'K/'y,
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iicncG, in  d e v e l o p i n g  c o u n t r i e s , a c o n c e p t u a l  sys tem  w i th  an 

o v e r a l l  aim and w i th  a d e r iv e d  method o f  t e a c h i n g  d i r e c t e d  at  the  

mean w i l l  probab ly  be a p p r o p r ia t e  t o  about  h a l f  th e  p o p u l a t i o n ,  

beca u se  th e  d i s t r i b u t i o n  of a b i l i t i e s  w i l l  have a c e n t r a l  te nd en cy  

towards t h e  mean which,  by d e f i î i i t i o n  i n c l u d e s  about  6 8% o f  the  

p o p u l a t i o n  w i th  I one standard  d e v i a t i o n .  This  i s  not  th e  c a s e  

in  t h e  United Kingdom; s t a t i s t i c a l l y ,  t h e  r e l a t i v e l y  smal l  

p r o p o r t i o n  o f  t h e  p o p u l a t i o n  in v o lv e d  i m p l i e s  t h e  ab s en ce  o f  such  

a c e n t r a l  t e n d e n c y .  Moreover,  as most of t h e  United Kingdom
I

i l l i t e r a t e s  have had some s c h o o l i n g ,  th e  problem i s  not i l l i t e r a c y  

as  su ch ,  but re m e d i a l  l i t e r a c y .  The emphasis  i s  on v a r i o u s  s k j l l s  

and on r e p a i r  work,  and th e  problem may be s e e n  as  r.iainly d i a g n o s i n g  

g a p s ,  so  t h a t  each  i n d i v i d u a l  d i a g n o s i s  d e t e r m i n e s  t h e  o b j e c t i v e .

As e xam ples ,  t h e s e  q u o t a t i o n s  from s t u d e n t s  show t h e  d i v e r s i t y  

o f  i n d i v i d u a l  problems:

Reading i s  not much o f  a problem,  i t ’ s t h e  s p e l l i n g .

and

and

a no

I j u s t  read the  newspaper and any books J can p ic k  up.  
W r it in g  i s  t e r r i b l e  - I can j o i n  up my wr i t  ing  now ( a f t e r  
s i x  one-biour l e s s o n s )

I caii read  q u i t e  r e a s o n a b l y ,  s lo w er  than some,  but I r e v e r s e  
b*s and d ' s ,  I have d i f f i c u l t y  in  s p e l l i n g ,  1 can know a 
word but i f  asked t o  w c i t e  i t  down J g e t  i t  wrong. My problem  
i s  s e l f - c o n s c i o u s n e s s ,  th e  f a c t  t h a t  I was made t o  look  s i l l y  
a t  s c h o o l .  I'm e x t r e m e l y  good a t  Mathematics ,  I f i n i s h e d  up 
t o p  o f  t h e  c l a s s  in  Mathematics;  in  E n g l i s h ,  bottom.  From 
e l e v e n  y e a r s  o f  age you were tau ght  y o u ' r e  g o i n g  t o  be a 
s e c r e t a r y ;  i n  no way were th e y  ( t l i e  t e a c h e r s )  impressed!
A word can be e x p l a i n e d  t o  me. I can w r i t e  i t  down and t e l l  
you hov/ t o  s p e l l  i t  - and ten minutes  l a t e r  i t ' s  go ne.  I 
have more d i f f i c u l t y  w i t h  sm al l  words than  w i th  l a r g e .

I can read  a l l  r i g l i t , i t ' s  wr i I :ing,
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an ci

and

1 could vrritc my nariu and a d d r e s s ,  and t h a t ' s  a l l  I co u ld  
w r i t e ,  I c o u l d n ' t  r c a d ,

I had an a c c i d e n t ,  f e l l  out o f  a window, s o  you s e e  l e t t e r s  
a r e  d i f f i c u l t .

and

Y es,  T cou ld  read 'ai\d ' and 1 would r e c o g n i s e  ' c y c l e ' ,  hut 
i t ' s  very  d i f f i c u l t  t o  w r i t e .

In a d d i t i o n  t o  t h e  v a r i e t y  o f  needs  e x p l a i n e d  by t h e  above

t e s t i m o n i e s ,  t h e r e  arc  a number o f  s t u d e n t s  in  c l a s s e s  who axe

d e f i n e d  as  e d u c a t i o n a l l y  nen dicapped ,  s t u d e n t s  f o r  whom E n g l i s h  i s

a second la n g u a g e ,  and a lew s t u d e n t s  about  to  l e a v e  s c h o o l  who

r e q u i r e  e x t r a  t u i t i o n .

Although  t h i s  may account, f o r  t h e  cu rren t  approach in  t h e  United

Kingdom, n e v e r t h e l e s s ,  t h e r e  i s  s t i l l  a ca s e  f o r  a s k i n g  why p e o p le

s hou ld  be ta ught  t o  improve t h e i r  r e a d i n g  and/or  i t  i i :g ,  and f o r

a r g u i n g  t h a t  i m p l i c i t  aims arc  p r e s e n t .

However,  some of th e  p h i l o s o p h i c a l  approaches  t r i e d  e l s e w h e r e ,

in p a r t i c u l a r  t h a t  of  F r e i r e ,  seem t o  make r a t h e r  g r a n d i o s e  c l a i m s

f o r  the  u l t i m a t e  aims o f  l i t e r a c y  as  l i t e r a c y ,  and perhaps a l i t t l e

pragmatism would have avo ided  the  s p e c i f i c a t i o n  o f  u l t i m a t e  o b j e c t i v e s

which are  p r o p e r l y  a t t a i n a b l e ,  not  by l i t e r a c y  e d u c a t i o n  s o l e l y ,  but

r a t h e r  by e d u c a t i o n  w i t h  a l i t e r a c y  component.  As P e t e r s  s a y s ;

"On p l i i l o s o p h i c a l  grounds a l o n e ,  any cu rr ic u lum  composed o f  s u b j e c t s ,

each s t r u c t u r e d  t o  o b j e c t i v e s  w i t h i n  one mode, would do s c a n t  j u s t i c e

t o  t l ic complex i n t e r r e l a t i o n s  between t h e  modes," and " D e v e l o p i n g  a

p e r s o n ' s  knowledge and e x p e r i e n c e  n e c e s s a r i l y  i n v o l v e s  d e v e l o p i n g

t h e s e  in  the  d i f f e r c r t  modes , Uul i t  does  not mean t l iat  one must

3 8
concern  o n e s e l f  witi i  each  s e p a r a t e l y  in i s o l a t i o n  from a l l  o t h e r s . " " ’
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N e v e r t h e l e s s ,  th e  schemes t r i e d  e l s e w h e r e ,  and a g a i n  p a r t i  c u l a r l y

by F r e i r e ,  do make t h e i r  aims e x p l i c i t ,  and f u l f i l  th e  c i i t e r i a  of

H i r s t  th a t  advances  in  knowledge,  i f  th ey  a r e  to  mean, any t h i n g ,

V>must be s u b j e c t  t o  some form of  p u b l i c  d i s c u s s i o n ,  ' The fundamental  

problem w i t h  th e  p r e s e n t  United Kingdom approa ch ,  as  argued on p,  62 

i s  t h a t  t h e  p h i l o s o p h i c a l  c r i t e r i a  f o r  ' s u c c e s s '  have t o  be i d e n t i f i e d  

by e x t r a p o l a t i o n  o f  t u t o r s '  a t t i t u d e s  and s t u d e n t s '  a c h i e v e m e n t s ,  

and u n t i l  t h e s e  are  i d e n t i f i e d ,  th e  p h i l o s o p i i i c  aims cani iot be open 

t o  d i s c u s s i o n .

The problems o f  a d u l t  l i t e r a c y  have,  so  f a r ,  been c o n s i d e r e d  in  

broad i n t e r n a t i o n a l  and n a t i o n a l  t erm s .  T h is  s tu d y  i s  p r i m a r i l y  

concerned w i t h  s t u d e n t s  and t u t o r s  in  Cambridgeshire  d u r in g  1 9 7 5 - 7 7 ,  

However,  Oiy concu rr en t  invo lvem ent  in  th e  n a t i o n a l  l i t e r a c y  r e s e a r c h  

p r o j e c t ,  funded by th e  Department o f  Educat io n  and S c i e n c e ,  s u g g e s t e d  

t l ia t  th e  Cambridgeshire  e x p e r i e n c e ,  in  g e n e r a l ,  accorded w i t h  t h a t  

of  th e  m a j o r i t y  o f  th e  E n g l i s h  and Welsh c o u n t i e s .

The n e x t  ch a p ter  d e s c r i b e s  t h e  environment  i n  which s t u d e n t s  

and t u t o r s  l i v e d  and th e  v a r i o u s  forms o f  o r g a n i s a t i o n  f o r  l i t e r a c y  

t u i t i o n  which,  t o  a l a r g e  e x t e n t ,  determined t h e  c o n d i t i o n s  in  which  

s t u d e n t  and t u t o r s  l ea rn ed  from each o t h e r .
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CHAPTER ÏV

THE ORGANISATION OF IJTERACY PROJECTS IN CAMBRlUGESH ÎLE

Tne p r e s e n t  County o f  C ambridgesh ire ,  which was s e t  up ir; a ccord ance  

w i t h  th e  Local  Government Act o f  1 9 7 2 ,  w i th  e f f e c t  from 1 s t  A p r i l  

1 9 7 4 ,  c o n s i s t s  o f  t h e  former l o c a l  a u t h o r i t y  a r e a s  o f  th e  Soke o f  

P e terb o ro u g h ,  th e  I s l e  o f  E l y ,  t h e  C ounti e s  of H u n t in g d o n s h ire  and 

Cambridgesh ire  and t h e  C i ty  o f  Cambridge,

The land i s  m ain ly  used f o r  a g r i c u l t u r e ;  t h e  southernmost  

part  o f  t h e  new cou nty has a g e n t l y  u n d u la t i n g  t e r r a i n  w i t h  mixed 

f a r m i n g ,  i n c l u d i n g  animal  husbandry,  w h i l s t  t h e  remainder i s  part  

o f  t h e  East A n g l ia n  p l a i n ,  m o s t l y  F en la n d ,  where dykes  r a cher than  

hed ges  s e p a r a t e  t h e  a r a b l e  cr op s  o f  w heat ,  p o t a t o e s  and sugar b e e t .  

S m a l l  a r e a s  s p e c i a l i s e  i n  t h e  growing o f  v e g e t a b l e s  and f r u i t ,  

p a r t i c u l a r l y  s o f t  f r u i t .

The two main c e n t r e s  o f  p o p u l a t i o n  a r e  th e  c i t i e s  o f  Cambridge 

i n  t h e  s o u t h  and Pet erborough  i n  th e  n o r t h ,  Cambridge i s ,  c f  c o u r s e ,  

famous f o r  i t s  U n i v e r s i t y  and i t s  C o l l e g e s ,  t h e  f i r s t  of  wh ich ,  

P e t e r h o u s e ,  was founded in  AD 1 2 8 0 ,  Academic fame and t h e  w e a l th  

o f  h i s t o r i c  b u i l d i n g s  has  made th e  c i t y  one o f  t h e  major t o u r i s t  

c e n t r e s  o f  England,  on t h e  i t i n e r a r y  o f  most American and c o n t i n e n t a l  

v i s i t o r s  and a year -r ound  inecca f o r  f o r e i g n  language  s t u d e n t s .

The U n i v e r s i t y  i s  t h e  major employer i n  t h e  c i t y ,  f o l l o w e d  by 

two me dium-si ze d  e n g i n e e r i n g  companies and a foo d  p r o c e s s i n g  complex  

beyond th e  n o r t h - e a s t e r n  boundary.  The c i t y  h o use s  a new r e g i o n a l  

l i o s p i t a l  and a d m i n i s t r a t i v e  o f f i c e s  o f  C i v i l  S e r v i c e  and Local  

Government and a wide ran ge  o f  companies  in  th e  i n s u r a n c e  and
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c o n s u l t a n c y  f i e l d s ;  r e c e n t  a d d i t i o n s  have been a number o f  s p e c i a l i s t  

p u b l i s h i n g  co m pan ies .  Almost a l l  th e  r e m a in in g  employment ,  both  w i t h i n  

t h e  c i t y  and in  th e  su rrou n din g  c o u n t r y s i d e  and ' n e c k l a c e *  v i l l a g e s ,  

i s  w i t h  s m a l l ,  s c i e n c e - b a s e d  i n d u s t r i e s  and t h i s  i s  t h e  o n ly  s e c t o r  

which i s  r e c e i v i n g  o f f i c i a l  encouragement under deve lopment  p la n s  

f o r  t h e  r e g i o n .

Thus in  t h e  so u t h e r n  a r e a  t h e r e  i s  a l a r g e  number o f  s k i l l e d  

s c i e n t i s t s  and t e c h n o l o g i s t s ,  many o f  whose w i v e s  are  w e l l  ed ucate d  

and prepared t o  a s s i s t  in  t h e  v a r i o u s  v o l u n t a r y  s o c i a l  a c t i v i t i e s  

o r g a n i s e d  in  t h e  a r e a .  To t h i s  pool  of  t a l e n t  sh ould  be added t h e  

w iv e s  o f  London commuters who have moved i n t o  t h e  cou nty i n  i n c r e a s i n g  

numbers d u r in g  th e  l a s t  f i v e  y e a r s .

In c o n t r a s t  t o ’ Cambridge and i t s  s urrounding  c o u n t r y s i d e ,  where  

b u i l d i n g s  o f  l e s s  than  500 y e a r s  o ld  a rc  rega rd ed  as  immature,  

P ete rb o ro u g h ,  35 m i l e s  t o  th e  n o r t h ,  i s  brash and nev;. There i s  an 

a n c i e n t  Cathed ra l  s t a n d i n g  w i t h i n  i t s  own p r e c i n c t s  but much o f  t h e  

o ld  town grew up around t h e  r a i l w a y  m a r s h a l l i n g  y a r d s ;  c o n v e r s i o n  

from steam has  g r e a t l y  improved th e  environment  o f  t h e  north  and c a s t  

o f  t h e  c i t y ,  but th e  br ickworks t o  t h e  so u t h  and t h e  sugar  beet, 

p r o c e s s i n g  f a c t o r i e s  t o  t h e  e a s t  s t i l l  combine t o  c r e a t e  t h e i r  own 

u nique  aroma.

E n g i n e e r i n g  works p ay in g  h igh  wages turned P et erborough  i n t o  

an i n d u s t r i a l  boom town d u r in g  th e  1950s  and 6 0 s ,  and i t  i s  now 

d e s i g n a t e d  as  a development  are a ;  much o f  t h e  c i t y  c e n t r e  has  been  

r e d e v e l o p e d ,  w i t h  expanded sh opp ing  and c u l t u r a l  f a c i l i t i e s ,  and t o e  

Kene V a l l e y  w es t  o f  t h e  c i t y  i s  t o  be transformed  i n t o  a l e i s u r e  park 

i n t e r s p e r s e d  w i t h  s m a l l ,  urban com muni t ie s .
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P et erboro ugh  has been expanding s i n c e  t h e  end o f  th e  Second  

World War and t h e  a rea  has welcomed immigrants:  P o l e s  and r e f u g e e s

from E a s ter n  Europe, p a r t i c u l a r l y  L i th u a n ia n s  and E k r a i n i a n c , d u r in g  

t h e  e a r l y  y e a r s ,  Miingarianc- in  t h e  mid-50s  and,  more r e c e n t l y ,  West 

I n d ia n s  and Ugandan A s i a n s .  In t h i s  area  o f  m a in ly  s k i l l e d  and 

u n s k i l l e d  l a b o u r ,  t h e  demand f o r  s o c i a l  s e r v i c e s  o f  a l l  t y p e s  t e n d s  

t o  exceed  t h e  p r o v i s i o n ,  whether i t  be s t a t u t o r y  or v o l u n t a r y .

Huntingdon,  whicn l i e s  between Cambridge and P e t erb o ro u g h ,  i s  

a c e n t r e  for  s m a l l  s c i e n t i f i c  f i r m s ,  such as  e l e c t r o n i c  c a l c u l a t o r  

p r o d u c e r s ,  and i s  both an a d m i n i s t r a t i v e  c e n t r e  in  i t s  own r i g h t  and 

a dorm ito ry  town f o r  commuters t o  Cambridge, In  t h i s  a r e a ,  t h e  

su p p ly  and demand f o r  s o c i a l  s e r v i c e s  i s  about  in  b a l a n c e ,  a l t h o u g h  

th e  p o p u l a t i o n  o f  t h e  town bears  more r e s e m b la n c e  t o  t h a t  o f  Cambridge  

than t o  P e terb o ro u g h .

To t h e  nor th  and th e  e a s t  a r e  Wisbech,  March and th e  c i t y  of  

E l y ,  a l l  market towns s e r v i n g  t h e  F en s ,  w i th  some i n d u s t r y  such  as  

garden f u r n i t u r e  makers,  s m a l l  b o a t  b u i l d e r s ,  a g r i c u l t u r a l  machinery  

r e p a i r e r s ,  e t c .

The r e s t  of  t h e  county c o n t a i n s  a s e r i e s  o f  s m a l l  v i l l a g e s ,  some 

of  w h ich ,  such as  Melbourn i n  t h e  s o u t h - w e s t  and S t .  Ne ots  i n  t h e  

w e s t ,  a r e . r a p i d l y  exp anding as  London commuter dorm ito ry  to w n s ,  w h i l s t  

o t h e r s  a re  i n c r e a s i n g  in  p o p u l a t i o n  more s l o w l y .  In deed ,  t h e  wh ole  

r e g i o n  o f  East A n g l ia  i s ,  i n  terms o f  p o p u l a t i o n ,  growing f a s t e r  th an  

any o th er  r e g i o n  i n  B r i t a i n ;  f o r  example ,  an e s t i m a t e  i n  1971  

s u g g e s t e d  an i n c r e a s e  o f  more than 20% between 1968 and 1 9 8 0 ,  as  

compared w i t h  l e s s  th an  10% in S o u t h -E a s t  England,
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The o r g a n i s a t  ion  o f  e d u c a t i o n  in  Cambridppshi  re

For L oca l  Educa t io n  A u t h o r i t y  purposes  t h e  County i s  d i v i d e d  i n t o  

fo u r  a d m i n i s t r a t i v e  a r e a s  w i t h  h ea d qu a rt ers  r e s p e c t i v e l y  in  P e t e r 

borough (Area 1 on th e  map),  Mitch vArea 2 ) ,  Huntingdon (Area 3 )  and 

Cambridge (Areas  4 ,  5 and 6 ) .

In mld-1975 t h e  t o t a l  p o p u l a t i o n  o f  th e  County was e s t i m a t e d  

t o  be about  5 4 1 , 0 0 0 ,  o f  whom 9 7 ,6 0 9  were a t t e n d i n g  s c h o o l s ,  and o f  

whom 4 4 3 ,3 9 1  w e r e . e i t h e r  o f  p r e - s c h o o l  age or p o t e n t i a l  cu s to mers  

f o r  th e  a d u l t  e d u c a t i o n  s e c t o r ,

There were i n  t h e  Cou.rity; y nur sery  s c h o o l s , 276 primary s c h o o l s  

( i n f a n t s  or j u n i o r )  f o r  c h i l d r e n  u s u a l l y  t o  t h e  age o f  1 1 , and 52 

sec o n d a ry  s c h o o l s .  Some sec ondary  s c h o o l s  c a t e r e d  f o r  p u p i l s  up 

t o  t h e  age o f  16 y e a r s ,  o t h e r s  c o n ta in e d  s i x t h - f o r m s  f o r  p u p i l s  t o  

t h e  age o f  18 y e a r s ,  and y e t  o t h e r s  were s i x t h - f o r m  c o l l e g e s  f o r  

s t u d e n t s  o f  1 6 - 1 8  y e a r s .  Two v i l l a g e  c o l l e g e s  were d e s i g n a t e d  as  

'm id dle  s c h o o l s '  f o r  p u p i l s  ageo 15 co 1 6 .  In a d d i t i o n ,  t h e r e  were  

8 f u r t h e r  e d u c a t i o n  c o l l e g e s ,  9 t e a c h e r s *  c e n t r e s ,  two outdoor

40p u r s u i t s  c e n t r e s  and two r e s i d e n t i a l  c e n t r e s  and s p e c i a l  s c h o o l s .

The County i s  c o n v e r t i n g  to  a s ys te m  o f  com preh en s iv e  e d u c a t i o n  

f o r  a l l  p u p i l s  up t o  th e  age o f  16 y e a r s  on a n o n - s e l e c t i v e  b a s i s .

The l a s t  two a r e a s ,  P et erboro ugh  c i t y  and Wisbech,  w i l l  have completed  

t h e i r  r e o r g a n i s a t i o n  by September 1 9 7 6 ,  Between t h e  age o f  16 and 

18 y e a r s ,  some s c h o o l s  and c o l l e g e s  o p era t e  an e n t r a n c e  sy s tem  based  

on th e  Genera l  C e r t i f i c a t e  o f  Educat ion'O* l e v e l  or on th e  C e r t i f i c a t e  

o f  S econ d ary  E d u ca t io n .

Because  t h e  s y s te m  o f  comprehensive  e d u c a t i o n  i s  a f e a t u r e  o f  

t l ie  l a s t  two y e a r s ,  most a d u l t s  in  Cambridgeshire  e x p e r i e n c e d  th e  

s e l e c t i v e  sys tem of  e d u c a t i o n  in  which e i t h e r  a Grammar S c h o o l ,
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T e c h n i c a l  S choo l  or Secondary  Modern S c h o o l  p l a c e  was a l l o c a t e d  a t  

t h e  age o f  e l e v e n  y e a r s .

V i l l a g e  C o l l e g e s

In th e  former Cambridgeshire  a re a  ( N o , 5 on th e  map) a s y s t e m  e f  

V i l l a g e  C o l l e g e s  was i n s t i t u t e d ,  which u s u a l l y  amounted t o  a d a y - t i m e  

sec o nd a ry  modern s c h o o l  w i th  e v e n i n g  r e c r e a t i o n a l  f a c i l i t i e s  f o r  

p u p i l s ,  and an e v e n i n g  i n s t i t u t e  f o r  a d u l t s .

Some V i l l a g e  C o l l e g e s  had s i x t h  forms but u s u a l l y  c h i l d r e n  

s e l e c t e d  f o r  grammar s c h o o l  p l a c e s  t r a v e l l e d  i n t o  Cambridge and 

a t t e n d e d  e i t h e r  t h e  Cambridgeshire  High Sch oo l  f o r  G i r l s  or t h e  

s i m i l a r  i n s t i t u t i o n  f o r  b o y s .  Even now, a f t e r  i n o r g a n i s a t i o n ,  some 

v i l l a g e  c o l l e g e s  w i l l  not be a b l e  t o  o f f e r  s i x t h  form t u i t i o n ,  and 

p u p i l s  from t h o s e  v i l l a g e s  w i l l  a t t e n d  e i t h e r  one o f  t h e  s i x t h  form  

c o l l e g e s  i n  Cambridge or a c o l l e g e  o f  f u r t h e r  e d u c a t i o n .

As t h e  con cept  o f  t h e  V i l l a g e  C o l l e g e  i s  t h e  n o v e l  id e a  w i th  

which Cambridgeshire  i s  o f t e n  a s s o c i a t e d ,  and s i n c e  some o f  th e  

a d u l t  i l l i t e r a t e s  a t t e n d e d  t h e s e  c e n t r e s ,  i t  i s  a p p r o p r i a t e  t o  d e a l  

w i t h  t h e i r  h i s t o r y ,  showing how th e  sys te m  has been ex ten ded  from 

t h e  s o u t h  o f  t h e  new co u n try  i n t o  some o f  the  n o r th ern  a r e a s .  A 

pamphlet i s s u e d  by th e  Cambridgesh ire  and I s l e  o f  E ly  E d u c a t io n  

Committee i n  A p r i l  1 9 7 0 ,  emphasised t h e  f o l l o w i n g  p o in t s ; ^ ^

( a )  t h e  m u l t i - u s e  o f  an e d u c a t i o n a l  b u i l d i n g

"The d i s t i n c t i v e  f e a t u r e  o f  s econd ary  e d u c a t i o n  i n  t h e  s o u t h e i n  
part  o f  th e  County,  f o r m e r ly  known as  Cambridgesh ire ,  i s  t h e  
V i l l a g e  C o l l e g e ,  a com bin at i on  o f  a s econdary  s c h o o l  and a 
coiniTiunity c e n t r e  p r o v i d i n g  f o r  t h e  e d u c a t i o n a l ,  s o c i a l  and 
r e c r e a t i o n a l  l i f e  o f  a r u r a l  a r e a ."
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( b )  th e  co m preh en s iv e ness  o f  edu c a t i o n a l  purposes  o f  th e

V i l l a g e  C o l l e g e s

"They have e x e r t e d  t h e i r  i n f l u e n c e  on th e  l i f e  and c u l t u r e  o f  
p e o p le  o f  a l l  a g e s ,  p r o v i d i n g  as  t h e y  do f o r  t h e  s ec o nd a ry  
e d u c a t i o n  o f  c h i l d r e n ,  a c t i v i t i e s  f o r  young p e o p le  and s o c i a l  
o p p o r t u n i t i e s  f o r  a d u l t s - "

( c )  t h e  v a r i e t y  o f  cur r i c u l a  and a c t i v i t i e s

"The s c h o o l  cu rr ic u lu m  at  each V i l l a g e  C o l l e g e  i n c l u d e s  as  
wide a v a r i e t y  as  can be found in  any comparable s c h o o l  i n  
t h e  co u n try  and i s  o c s i g n e d  t o  g i v e  c h i l d r e n  and young a d u l t s  
an o p p o r t u n i t y  o f  d e v e l o p i n g  t h e i r  own i n t e r e s t s  and p r o v i d i n g  
them w i t h  a s e n s e  o f  purpc se  in  p r e p a r a t i o n  f o r  a d u l t  l i f e / '

"The c o n t e n t  o f  th e  progra/nme o f  fo rm al  Further  Edu ca t io n  
c l a s s e s  f o r  a d u l t s  and young p e o p le  d i f f e r s  from one C o l l e g e  
t o  a n o t h e r ,  a c c o r d i n g  t o  t h e  needs  o f  t h e  d i s t r i c t  and th e  
t a s t e s  of  s t u d e n t s ,  and in  any one V i l l a g e  C o l l e g e  t h e  programme 
w i l l  d i f f e r  from yea r t o  yea r as  i n t e r e s t s  d e v e l o p .  At most  
C o l l e g e s  c o u r s e s  are  provided  f o r  p e o p le  who w ish  t o  t a k e  
ex a m in a t io n s  such  as  t h e  Genera l  C e r t i f i c a t e  o f  E d u c a t io n ,  
V o c a t i o n a l  and g e n e r a l  i n t e r e s t  c o u r s e s  and i n s t r u c t i o n  in  
p r a c t i c a l  s u b j e c t s  have an important  p l a c e  in  th e  programme 
o f  each  c o l l e g e .  Courses  i)i l i b e r a l  s t u d i e s  are  arranged in  
c o n s u l t a t i o n  w i t h  t h e  U n i v e r s i t y  of  Cambridge Department o f  
Extra Mural S t u d i e s ,  t h e  Workers E d u c a t io n a l  A s s o c i a t i o n  and 
s i m i l a r  a d u l t  e d u c a t i o n  o r g a n i s a t i o n s .  In a l l  V i l l a g e  C o l l e g e s  
h ig h  stan dard  are  ob ta in e d  i n  a v a r i e t y  o f  c r a f t s  such  as  
P o t t e r y ,  S c u l p t u r e ,  C arving,  iv'ooo and Metal  Work.

The V i l l a g e  C o l l e g e s  have h e lpe d  a d u l t s  and young p e o p le  
t o  niake th e  most o f  t h e i r  l e i s u r e  t i m e .  Ch/er t h e  y e a r s  a l a r g e  
and s t i l l  growing number o f  p e o p le  come not o n ly  t o  j o i n  t h e s e  
c l a s s e s ,  but a l s o  t o  en jo y  t h e  community l i f e  prov ided  a t  t h e s e  
c e n t r e s  o f  sometimes s c a t t e r e d  r u r a l  a r e a s .  T h i s  p r o v i s i o n  
h e l p s  many t o  a more s a t i s f y i n g  use  of t h e  r e s t  o f  t h e i r  
l e i s u r e  t i m e .  In a d d i t i o n ,  t h e  yo u th  s e r v i c e  provided  a t  th e  
V i l l a g e  C o l l e g e s  i s  d e s i g n e d  t o  h e l p  young p e o p le  -  p a r t i c u l a r l y  
t h e  l e s s  p u r p o s e f u l  t e e n a g e r  -  t o  grow up.  A g a in ,  e x p e r i e n c e d  
and q u a l i f i e d  f u l l  and p a r t - t i m e  youth  l e a d e r s  a r e  engaged in  
t h e  growing number o f  s p e c i a l l y  provided V i l l a g e  C o l l e g e  Youth  
C e n t r e s ,  which make i t  p o s s i b l e  f o r  young p e o p le  t o  have a 
p l e a s a n t  s o c i a l  environment  where th e y  can work out  t h e i r  
r e l a t i o n s h i p s  w i t h  one an o th er  and where t l i e r e  i s  u n o b t r u s i v e  
a d u l t  f e l l o w s h i p  and u n d e r s ta n d in g  when needed .  The Common 
Room and L e c t u r e  Room a t  ea ch  C o l l a g e  arc  used f o r  a v a r i e t y  
o f  purposes  by a d u l t s  d u r in g  th.i  day t im e  as  w e l l  a s  in  th e  
e v e n i n g .  The Common Room, f o r  i n s t a n c e ,  s e r v e s  a s  a m e e t in g  
p l a c e  f o r  such d i v e r s e  a c t i v i t i e s  as  m e e t in g s  o f  t h e  P a r i s h  
C o u n c i l ,  th e  Infarp- W el fa r e  C l i n i c ,  tb.e R e g i s t r a t i o n  o f  B i r t h s  
and D e a t h s ,  t h e  O v e r - S i x t i e s  Club,  as  w e l l  as  c a s u a l  u s e  by 
o ld  p e o p le  f o r  such p a s t im e s  as  dom inoes ,  ca rds  and r e a d i n g , "
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(cl) t h e  o p p o r t u n i t i e s  f o r  adu i t  s t u d e n t  p a r t i c i p a t i o n  in  t h e

management o f  V i l l a g e  C c l l e g e s

" S e l f - g o v e r n m e n t  i s  o f  the  e s s e n c e  o f  t h e  a d u l t  s i d e  o f  th e  
V i l l a g e  C o l l e g e  idea  and t h e  S t u d e n t s*  C o u n c i l s ,  which a r e  
r e p r e s e n t a t i v e  b o d i e s  o f  a l l  s t u d e n t s ,  under take th e  a r r a n g e 
ments f o r  numerous s o c i a l  f u n c t i o n s ,  v i s i t s  t o  o t h e r  e d u c a t i o n a l  
e s t a b l i s h m e n t s > weekend c o u r s e s ,  and t h e  p r o v i s i o n  o f  a m e n i t i e s  
which cannot  be prov ided  oy th e  L oca l  Edu cat ion  A u t h o r i t y ,  They 
a r e  a l s o  a v a l u a b l e  p o i n t  of  c o n t a c t  between t h e  s t u d e n t s  and 
t h e  Governing Body a t  t h e  C o l l e g e / *

( e )  t h e  s o l u t i o n  to  proDler.is o f  r e o r g a n i s a t i o n  o f  priinary 

or seco nd a ry  e d u c a t i o n

Each major deve lopment  in  t h e  p r i n c i p l e  o f  t h e  V i l l a g e  C o l l e g e

over th e  p a s t  50 y e a r s  has been t h e  r e s p o n s e  o f  th e  Loca l

E ducat io n  A u t h o r i t y  t o  C e n tr a l  Government i n i t i a t i v e s ;  f o r

example:

"The Hadow Report  of  1926 proposed r.hat c h i l d r e n  over  t h e  age  
o f  e l e v e n  s hould  be t r a n s f e r r e d  t o  s e n i o r  s c h o o l s ,  each  s e r v i n g  
a group o f  v i l l a g e s .  In t h i s ,  t h e  A u t h o r i t y  saw t h e i r  o p p o r tu n i ty ;  
r e s i s t i n g  t h e  common p r a c t i c e  of  h a v in g  t h e  c e n t r e  o f  g r a v i t y  in  
t h e  s c h o o l ,  t h e y  c r e a t e d  t h e  V i l l a g e  C o l l e g e . "

The E ly  F e d e r a t i o n  o f  V i l l a g e  C o l l e g e s  was c r e a t e d  i n  1972 t o

meet t h e  re q u i r e m e n t s  o f  a com pr eh en sive  sec o nd a ry  s c h o o l

s t r u c t u r e  f o r ,  by means o f  a f e d e r a l  s y s t e m ,  t h e  s ec ond ary

s c h o o l  c h i l d r e n  could be g i v e n  a proper ra n g e  o f  s u b j e c t s  a t

s i x t h  form l e v e l .
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The f o l l o w i n g  i s  a l i s t  o f  t h e  e x i s t i n g  V i l l a g e  C o l l e g e s ,  w i t h  

t h e i r  d a t e s  o f  opening;

Sawston  1930»

B et t i s h a m  1937*

L into n  1937

Impington  1939

Bassingbourn

Soham 1958*

Swavesey  ] 9 5 8

Melbourn 1959'*

Comberton 1960*

Cottenham 1963

Sawtry 1963*

Gamlingay 196 5

Burwe11 1967*

Arthu Mel lows ,  C l i n t o n  1970

Ely F e d e r a t i o n  o f  V i l l a g e  C o l l e g e s  1972*
( i n c .  C i t y  o f  Ely  C o l l e g e ,  L i t t l e p o r U  
V i l l a g e  C o l l e g e ,  Soham V i l l a g e  C o l l e g e  
and Witchford  V i l l a g e  C o l l e g e )

* P r o v i d i n g  a d u l t  r e m e d ia l  l i t e r a c y  t u i t i o n  in  1976 

Community e d u c a t i o n

A lthough Cambridgesh ire  i s  s t i l l  a r u r a l  co u n ty ,  t h e r e  has been a 

p r o c e s s  o f  u r b a n i s a t i o n  s o  t h a t  former v i l l a g e s ,  Trurr.pington and 

G i r t o n ,  Impington and H i s t o n ,  a re  i n c r e a s i n g l y  becoming suburbs  of  

t h e  c i t y .  Furthermore ,  many v i l l a g e s  are  no lo n g e r  r u r a l  co n m u n i t io s  

but r a t h e r  do rm ito ry  com m u ni t i e s .  Perhaps f o r  t h e s e  and o t h e r  

r e a s o n s ,  f o l l o w i n g  l o c a l  government r e - o r g a n i s a t i o n ,  t h e  term  

'Community E du ca t io n '  was in t ro d uc e d  as  a g e n e r i c  t i t l e  c o v e r i n g  

Adult  E d u c a t io n ,  t h e  Youth S e r v i c e  and e d u c a t i o n a l  a s p e c t s  of  

Community Development .  T h i s  con ce pt  demands c l o s e r  c o - o p y r a t i c n
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between s c h o o l s  and th e  d i f f e r e n t  t o d i e s  i n  th e  S e r v i c e  and " , . . .  

p er h a p s ,  t h e i r  i n t e g r a t i o n  on a Community C o l l e g e  b a s i s ,  where t h i s  

s u i t s  l o c a l  c i r c u m s t a n c e s / '  *̂ ' Thus P a r k s id e  Community Co?.xoge in  

Cambridge c i t y ,  t h e  Crcnswell Community C o l l e g e  in  C h a t t e r i s  and th e  

S i r  Harry Smith Community C o l l e g e  i n  W h i t t l e s e y  were c r e a t e d  r e c e n t l y ,  

"There i s  a grear v a r i e t y  i n  t h e  n a tu re  o f  th e  A u t h o r i t y ' s  

p r o v i s i o n  o f  Community E du cat io n  in  th e  County based on V i l l a g e /  

Community C o l l e g e s ,  major C o l l e g e s  o f  Fu rth er  E d u c a t io n ,  ind ep en den t  

c e n t r e s  i n c l u d i n g  one C o l l e g e  o f  Ad ult  E d u c a t io n  and s c h o o l - b a s e d  

c e n t r e s .  In 1 9 7 5 /7 6  t h e  t o t a l  number o f  'main* c e n t r e s  was 76 and 

o f  'minor'  c e n t r e s  1 4 2 ,  which i n v o lv e d  some 90 f u l l - t i m e  f i c l a  s t a f f  

and 150 0 p a r t - t i m e  s t a f f .  In a d d i t i o n  t h e r e  were many o t h e r  workers  

s e r v i n g  in  a v o l u n t a r y  c a p a c i t y  w i t h  v a r i o u s  youth  and a d u l t  

o r g a n i s a t i o n s  or employed by a g e n c i e s  such  as  t h e  Extra-Mural  Board 

o f  Cambridge U n i v e r s i t y  and t h e  Workers* E d u c a t io n a l  A s s o c i a t i o n . " ^ ^  

Local  a u t h o r i t y  o f f i c i a l s  were w e l l  aware o f  t h e  d i f f i c u l t y  of  

e n s u r i n g  t h a t  in  t h e  p r a c t i c e  o f  community e d u c a t i o n  any one 

component,  be i t  a d u l t  or yo u th  e d u c a t i o n ,  was not a l l o c a t e d  more 

than i t s  f a i r  s h a r e  o f  l i m i t e d  r e s o u r c e s ,  and,  i n d e e d ,  t h e  purpose  

o f  community e d u c a t i o n  was t o  h a rn ess  t h e  r e s o u r c e s  o f  t h e  community,  

s t a t u t o r y . and v o l u n t a r y ,  in  order t o  p ro v id e  balanced  programimes o f  

a c t i v i t i e s  -  e d u c a t i o n a l ,  r e c r e a t i o n a l  and s o c i a l  -  f o r  a l l  a d u l t s  

and young p e o p le  th roughout  t h e  County.  C o n s eq u e n t ly ,  many v i l l a g e /  

community c e n t r e s  i n v o l v e d  t h e m s e l v e s  in  p r o v i d i n g  f a c i l i t i e s  f o r  

r e m e d i a l  l i t e r a c y  i n s t r u c t i o n  f o r  a d u l t s .
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Schemes f o r  a d u l t  i l l  i t e r a t e s

I n t e r e s t  in  t h e  problems o f  a d u l t  i l l i t e r a t e s  i n  t h e  County quickened  

in  January 1975 when t h e  BBC announced t h a t  a s e r i e s  o f  b r o a d c a s t s  

aimed a t  a d u l t  i l l i t e r a t e s  and v o l u n t e e r  t u t o r s  would s t a r t  in  t h e  

f o l l o w i n g  O cto ber .  At t h a t  tiinc; i t  was th ought  t h a t  t h e  b r o a d c a s t s  

would b r i n g  forward a l a r g e ,  but u n s p e c i f i e d ,  number o f  i l l i t e r a t e  

a d u l t s  who would need a s s i s t a n c e .  The BEG r i o t i f e d  L o ca l  A u t l i o r i t i c s  

o f  t h e i r  i n t e n t i o n  t o  p u b l i c i s e  a t e l e p h o n e  number f o r  v o l u n t e e r  

t u t o r s  or i l l i t e r a t e  a d u l t s  t o  r i n g ,  and t o  p ro v id e  a r e f e r r a l  s e r v i c e  

t o  g i v e  Loca l  A u t h o r i t i e s  t h e  names and a d d r e s s e s  o f  t h e i r  c o n t a c t s .  

When t h e  BBC quoted a n a t i o n a l  f i g u r e  o f  some two m i l l i o n  p e o p le  in  

need o f  l i t e r a c y  t u i t i o n ,  Cambridgeshire  had t o  co n te m p la t e  p rod uc in g  

a t u t o r i a l  s e r v i c e ,  assuming  o n e - t o - o n e  t u i t i o n ,  o f  some 2 0 , 0 0 0  t u t o r s .

However,  h e l p  had been o f f e r e d  t o  a o u l t  i l l i t e r a t e s  i n  t h e  p a s t .

In Cambridge c i t y  area  a v o l u n t a r y  scheme,  known as  t h e  Cambridge 

Head ing P r o j e c t ,  had s t a r t e d  in  197d and had been v e r y  a c t i v e  in  

p u b l i c i s i n g  i t s  s e r v i c e ,  e n r o l l i n g  some 70 s t u d e n t s .  The C o l e r id g e  

Adult  E d u ca t io n  C e n tr e ,  which had been o f f e r i n g  h e l p  s i n c e  1969 and 

which was w e l l  known throughout  t h e  l o c a l  community,  c u r r e n t l y  had 

about  30 s t u d e n t s .  In a d d i t i o n ,  o t h e r  v i l l a g e / c o m m u n i t y  c o l l e g e s ,  

c o l l e g e s  o f  f u r t h e r  e d u c a t i o n  and a d u l t  c e n t r e s  th roughout  t h e  County 

had been i n v o l v e d  in  p r o v i d i n g  a t u t o r i a l  s e r v i c e ,  s o  t h a t ,  t a k i n g  

a l l  s o u r c e s ,  some 180 s t u d e n t s ,  a l l  w i t h  E n g l i s h  as  t h e i r  f i r s t  

l a n g u a g e ,  were a l r e a d y  e n r o l l e d  i n  January 1 9 7 5 .

E x p e r ien ce  s u g g e s t e d ,  i n  th e  v i ew  o f  t h e  A u t h o r i t y ,  t h a t  th e  

most l i k e l y  number o f  a d u l t  i l l i t e r a t e s  coming forward f o r  hc'lp would 

be between 500 and 1 0 0 0 ,  C o n s eq u e n t ly ,  p la n s  were made on t h i s  b a s i s .
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a l t h o u g h  t r a i n i n g  programmes were o r g a n i s e d  in  such  a way t h a t  a 

rapid  e x p a n s io n  o f  t h e  number o f  t u t o r s  cou ld  be a c h i e v e d  in  th e  

e v e n t  o f  a l a r g e r  number o f  s t u d e n t s  a p p e a r i n g ,

Ca mb rid gesh ire  and t h e  n a t i o ns 1 a g e n c i e s

From 1 s t  January 1975 two n a t i o n a l  a g e n c i e s  a f f e c t e d  o p e r a t i o n s  i n  

t h e  County,  th e  BBC and th e  AhkA ( s e e  pp 5 6 - 5 9 ) ,  The p la n s  o f  t h e  

BBC were r e p o r t e d  in  some d e t a i l  in  t h e  l o c a l  p r e s s ,  s o  t h a t ,  from 

Januar y ,  v o l u n t a r y  wo u ld-be t u t o r s  and s t u d e n t s  began t o  c o n t a c t  th e  

a u t h o r i t y .  In May 1975 a BBC p u b l i c a t i o n ,  t h e  BBC Adult  L i t e r a c y  

Handbook, emerged and t h i s  became one o f  t h e  r e f e r e n c e  books used  

by some t u t o r s .  In  A p r i l  1975  t h e  BBC b ro a d ca s t  f o r  s c h o o l s ,  f o r  

a p er iod  o f  e i g h t  w eek s ,  a s e r i e s  on l i t e r a c y  c a l l e d  ‘The E l e c t r i c  

Company', This  s e r i e s ,  s e e n  by some t u t o r s ,  was judged by them t o  

be i n a p p r o p r i a t e  f o r  a d u l t s  and so  th e  s e r i e s  had l i t t l e  e f f e c t  on 

a d u l t  p r o v i s i o n .  In October 1975 ' On t h e  Move' began and a r e f e r r a l  

p h o n e - in  number f o r  t h e  BBC in  London was g i v e n  ( s e e  pp 5 6 - 5 7 ) ,

So f a r  as  t u t o r s  were co n c e r n e d ,  t h e  f o l l o w i n g  i s  a not  uncommon 

r e a c t i o n :

Have you s e e n  *0n t h e  Move*?

Y e s ,  I watched t h a t .  W e l l ,  I t h i n k  i t ' s  done v e r y  w e l l ,
I d o n ' t  t h i n k  th e y  spend enough t im e on i t ;  i t ' s  ov er  in  
a f l a s h ,  I know i t ' s  o n l y  meant a s  a s o r t  of  a d v e r t i s i n g .

Do you e n jo y  i t ?

Y e s ,  I do from a t e a c h e r ' s  p o i n t  o f  v i e w .  I t r y  t o  t h i n k  
' W i l l  i t  t e a c h  them?* but i t ' s  v e r y  good as  a d v e r t i s i n g  f o r  
p u p i l s ,  1 t h i n k  t h e y  ought  t o  spend more t im e  on i t .  I t ' s  
done w e l l  - I th i n k  i t ' s  done in  a l i g h t - h e a r t e d  \;ay which  
I t h i n k  w i l l  c r e a t e  a s o r t  o f  - w o i l ,  make them l e s s  w o r r i e d .

Have you l i s t e n e d  t o  th e  t u t o r s '  r a d i o  programme?

Wo, I h a v e n ' t  t i m e .  You mean on Radio 3? No, I ' v e  never  
l i s t e n e d .  Arc t h e y  s t i l l  on? I t  s l i p p e d  my mind a b i t ,  
s o  1 never  l i s t e n e d .
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N e v e r t h e l e s s ,  t h e  BEC. supported  by t h e  Independent  T e l e v i s i o n  

Companies ,  c r e a t e d  a g e n e r a l  background o f  i n t e r e s t  i n  l i t e r a c y  and 

many t u t o r s  e x p r e s s e d  t h e i r  a p p r e c i a t i o n  o f  t h i s  a s p e c t  o f  t h e  BBC's 

i n i t i a t i v e .  So f a r  as  t h e  r e c r u i t m e n t  o f  s t u d e n t s  was c o n c e r n e d ,  

t h e  BBC b r o a d c a s t s  r e s u l t e d  in  t h e  f o l l o w i n g  w e ek ly  r e f e r r a l s  t o  th e  

Loca l  A u th o r i ty *

Date  
Per iod  to ;

1 - 8  October 1975 ( r a d i o  & pro motio n)

9 -13  October ( I S t ’ On th e  Move-', cu t  
o f f  b e f o r e  'Panorama’ t r a n s m i s s i o n )

2 1 , 0 0  h r 5 . a f t e r  'Panorama* up t o  & 
i n c l u d i n g  S a t u r d a y , ! 8 October

Week end ing;

25 October
1 November 
8 November 

15 November 
22 November 
29 November

6 December
13 December 
20 December

10  January 1976  
17 January  
24 January  
31 January

7 February
14 February

Nuii'ber o f  s t u d e n t s  Number o f  t u t o r s
r e f e r r e dr e f e r r e d

7 22

23 25

(14 February a t  1 3 , 2 1  h r s ,  CGI 60 s e c , ' f i l l e r '  f i l m  shown on 
A n g l ia  ITV - 1 2 3 , 5 0 0  v i e w e r s )

21 February

( 2 0  Febru ary  a t  1 3 . 4 3  h r s .  COX f i l m  shown on A n g l ia  ITV - 1 8 8 , 5 0 0
v i e w e r s )

(21 February a t  1 8 , 0 0  h r s ,  ' J i m ' l l  i t '  shown on BBCl(TV)
- no,  o f  v i e w e r s  not  a v a i l a b l e )

28 February 23

(2 9  February a t  1 1 , 2 6  h r s ,  CGI f i l m  shown on A n g l ia  ITV - 3 2 , 5 0 0
v i e w e r s )

6 March 11
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( 7  March a t  1 2 , 2 3  h r s .  COT f i l m  shown on A n g l ia  ITV - 5 8 ,5 0 u
v i e w e r s )

13 March 1  3

20 March 2 i
27 March 4  %

3 A p r i l  0 2
10  A p r i l  2 1

17 Airril  -  E a s ter  h o l i d a y

24 A p r i l  1 0
1 May 1 0
8 May 4 0

15 May 0 U
22 May 2 2

I T o t a l  121 121

Average per week 4 , 2  4 . 2

1 Jurie-25 September 197b 23 5

Average per week 1 . 4  0 . 3

2 O cto ber -1 3  December 1976 30 7

Average per week 2 , 7 5  0 .6

1 J a n u a r y . 31 May 1977 45 7

Average per week 2 . 2 5  0 , 4

Comment; So f a r  as  t h e  a c t u a l  numbers o f  r e q u e s t s  f o r  r e f e r r a l  arc  

c o n c e r n e d ,  t h e  g r e a t e s t  s u c c e s s  r a t e  appe ars  t o  come from s p e c i f i c  

programmes: p r i m a r i l y ,  from th e  t e l e v i s i o n  programmes 'Panorama*

and ' J i m ' l l  F i x  I t '  and t h e  r a d i o  programmes 'You and Yours* and 

th e  popular  programmes in trod uced  by Jimmy Young. C o n s e q u e n t ly ,  

t h e  number s  of  i n q u i r i e s  seem t o  depend t o  a l a r g e  e x t e n t  on t h e  

c o - o p c r a t i o n  o f  pro-ducers o f  popular  programmes.
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These  f i g u r e s  do n o t ,  however,  appear t o  r e p r e s e n t  t h e  t r u e  

number o f  s t u d e n t s  g e n u i n e l y  t a k i n g  up o f f e r  o f  h e l p .  For exaniple ,  

i n  one c e n t r e  in  C am bridgesh ire ,  out o f  9 BBC s t u d e n t  r e f e r r a l s  

d a t i n g  from 10 October 1 9 7 5 ,  a l l  o f  whom were c o n t a c t e d ,  i i i t e r viewed  

and o f f e r e d  h e l p ,  o n ly  one was a t t e n d i n g  c l a s s e s  on 1 March 1 9 7 6 ,

As a com par ison ,  in  a M e t r o p o l i t a n  Loca l  A u t h o r i t y  a r e a ,  i n v o l v i n g  

many c e n t r e s  and l o c a l  s ch em es ,  o f  th e  BBC r e f e r r a l s  c e n t a c t e d  

d u r in g  t h e  l a s t  t h r e e  months o f  1 9 7 5 ,  56% e n r o l l e d  in  schemes aj»d 

46% were s t i l l  a t t e n d i n g  t h r e e  months l a t e r ,  i t  c o u ld  be argued  

t h a t  th e  i n i t i a l  c o n t a c t s  from t h i s  Ca mb rid gesh ire  c e n t r e  te nded  t o  

d i s c o u r a g e  s t u d e n t s  from j o i n i n g  t h e  scheme and t h e r e f o r e  t h e  

arrangements  a t  an o th e r  c e n t r e  i n  Cambridgesh ire  were i n v e s t i g a t e d  

in  d e t a i l .

At t h e  second c e n t r e ,  17 s t u d e n t s  were r e f e r r e d  throu gh  th e  

BBC and o f  t h e s e ,  7 were a c t u a l l y  prepared t o  j o i n  t h e  scheme. The 

re m a in in g  10  were acc ounte d  f o r  as  f o l l o w s :

- 1 cane f o r  i n t e r v i e w  but  f a i l e d  t o  a t t e n d  s u b s e q u e n t l y ;

-  1 had r e c e i v e d  t u i t i o n  a t  t h e  c e n t r e  s e v e r a l  y e a r s  p r e v i o u s l y ,  

had g i v e n  up e a r l y  i n  t h e  co u rse  and had th e n  t r i e d  p r i v a t e  

t u i t i o n ,  but w i t h o u t  any s u c c e s s ;  he a t t e n d e d  two s e s s i o n s  

but  a g a i n  l e f t  t h e  co u r s e ;

- 2 enquired  on b e h a l f  o f  t h e i r  c h i l d r e n ,  aged 15 and 7 y e a r s  

r e s p e c t i v e l y ;

-  1 was v i s i t e d  a t  home but f a i l e d  t o  a t t e n d  th e  c l a s s ;

-  2 were f o r e i g n e r s  who d id  not  t a k e  up th e  i n v i t a t i o n  t o  

r e c e i v e  t u i t i o n  in  ' E n g l i s h  as  a second  l a n g u a g e ' ;



-  1 was a t u t o r  wrongly  c l a s s i f i e d  a s  a s t u d e n t ;

“ 2 did  not r e p l y  t o  l e t t e r s ,  a l t h o u g h  i n  each  c a s e  a l e t t e r  

was t h e  r e q u e s t e d  method ot c o n t a c t .

Of t h e  7 s t u d e n t s  prepared t o  j o i n  t h e  scheme,  a f t e r  one month;

- 5 a t t e n d e d  c l a s s e s  (2  r e g u l a r l y ,  3 s p a s m o d i c a l l y ) ;

- 1 was d i s a b l e d  and wished  t o  make s u i t a b l e  t r a v e l l i n g  

arrangements  b e f o r e  j o i n i n g ;

- 1 p r e f e r r e d  home t u i t i o n ,  and t h i s  was arranged a c c o r d i n g l y .  

For pur poses  o f  compar ison,  o f  43 s t u d e n t s  who r e g i s t e r e d  a t  t h e  

same c e n t r e  between  12 January 1971 and 27 November 1973:

- 16 d id  not  s e t t l e  and made l e s s  than  6 a t t e n d a n c e s ;

- 27 a t t e n d e d  on 3 or more o c c a s i o n s ;  

of  t h e s e  27:

-  18 made over  15 a t t e n d a n c e s ;  

of  t h e s e  18:

-  11 t r a v e l l e d  from v i l l a g e s  or d i s t a n c e  p a r t s  o f  t h e  town 

w i t h  t r a n s p o r t  d i f f i c u l t i e s  and 1 was pushed between liome 

and c l a s s  in  a w h e e l c h a i r  by a member o f  her  f a m i l y  ( 2 0  

m i n u t e s '  w a l k ) .

In p a r e n t h e s i s ,  t h e  d ro p -o u t  r a t e  o f  s t u d e n t s  who come t o  t h e  

schemes th rough  p e r s o n a l  c o n t a c t  r a r e l y  e x c e e d s  5% over  t h e  

p e r i o d  of  one y e a r .

The second  a g e n c y ,  ALFA, prov ided  t h e  Loca l  A u t h o r i t y  w i t h  

1 7 , 1 3 0 ,  a f i n a n c i a l  support  which was c r u c i a l  i n  t h e  atm osphere o f  

re trenchm en t  p r e v a i l i n g  in  1 9 7 5 ,  In June 1 9 7 5 ,  when most i n i t i a l  

t r a i n i n g  'programmes had been c o m p le t e d ,  AILA's 'L e s s o n  Kit f o r  

t r a i n e r s  o f  a d u l t  l i t e r a c y  t u t o r s '  a r r i v e d  in  t h e  County.  N ev er 

t h e l e s s ,  on t h e  w h o l e ,  t u t o r s  found t h i s  k i t  " p a r t i c u l a r l y  u s e f u l "
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and t h e  same was t r u e  f o r  t h e  AIRA 'R esource  Pack f o r  v o l u n t e e r

t u t o r s '  p u b l i s h e d  in  November 1 9 7 5 .  AIRA c o n t in u e d  t o  p ro v id e

f i n a n c i a l  a s s i s t a n c e ,  p r i n c i p a l l y  f o r  p r o f e s s i o n a l  o r g a n i s i n g  s t a f f ,

u n t i l  A p r i l  1 9 7 3 ,

Thus i t  can be s e e n  t h a t  both t h e  t r a i n i n g  and r e c r u i t m e n t  o f

a d u l t  l i t e r a c y  t u t o r s  and t h e  en ro lment  o f  a d u l t  i l l i t e r a t e  s t u d e n t s

depended t o  a v e r y  l a r g e  e x t e n t  on t h e  a c t i v i t i e s  g e n er a t ed  w i t h i n

t h e  L o ca l  A u t h o r i t y ,

The County had i n c r e a s e d  t h e  number o f  t u t o r s  from about  180

i n  January 1975 t o  384 by mid-June 1975  ( i n c l u d i n g  about  120 t u t o r s

r e c r u i t e d  by t h e  v o l u n t a r y  Cambridge Reading P r o j e c t  Scheme)*

T he se  t u t o r s  were l o c a t e d  by L oca l  A u t h o r i t y  Areas  as  f o l l o w s ;

( Cambridgoshire  i s  d i v i d e d  i n t o  s i x  d i s t r i c t s  under t h e  Local  Government  
Act 1 9 7 2 ,  and fo u r  Local  A u t h o r i t y  A d m in is t râ t  i v e  A r ea s )

Local D i s t r i c t Geographic Area P o p u l a t i o n P o p u l a t i o n No, o f
E ducat io n No, d e s c r i p t i o n ( a c r e s ) (1971 d o n s i t y t u t o r s
Area No, c e n s u s ) per a c r e

1 1 Peterb orough 82 ,421 1 0 5 , 9 8 9 1*29 6 0

2 2 March/Wisbech 1 3 6 , 3 8 7 6 4 , 5 4 5 0 . 4 7 11

3 3 Huntingdon/ 2 2 8 , 4 3 8 9 6 , 3 4 8 0 . 4 2 127
R a m s e y /S t .N e o t s

4 Ely/Soham/ 1 6 1 , 8 3 9 4 9 , 0 8 6 0*30
i io tt  isham 46

4 5 Rural  a re a 2 2 3 ,2 6 6 9 0 ,2 6 7 0 . 4 0
around
Cambridge C i ty

6 Cambridge C i ty 1 0 , 0 6  0 9 8 , 5 1 9 9 . 8 140

T o t a l - 842,411 504 ,754 0 . 6 384

S i n c e  t h e i c  were c o n s i d e r a b l e  l o c a l  v a r i a t i o n s  in  c i r c u m s t a n c e s ,  i t  

i s  n e c e s s a r y  t o  g i v e  a b r i e f  summary o f  t h e  s i t u a t i o n  and t r a i n i n g  

scheme in  eacli  p a r t i c u l a r  area*
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Area T -  Pet or boron ph.

O rg a n i s er s  in  Pet erboro ugh  had a l r e a d y  i d e n t i f i e d  t h e i r  l i t e r a c y  

problem as  one p r i n c i p a l l y  concerned  w i t h  th e  t e a c h i n g  o f  im migra nts .  

An e n t i r e l y  v o l u n t a r y  scheme o f  some 30 v o l u n t e e r  t u t o r s  wa«? a l r e a d y  

engaged i n  t h i s  work,  a s  was th e  Ad ult  E d u c a t io n  C e n tr e .  The  

v o l u n t a r y  o r g a n i s a t i o n  d e c id e d  t o  c o n t i n u e  t o  s p e c i a l i s e  in  d e a l i n g  

w it h  th e  problems o f  im m igrants ,  and th e  Adult  Centre  s t a r t e d  c o u r s e s

f o r  v o l u n t e e r  t u t o r s  f o r  n a t i v e - b o r n  E n g l i s h - s p e a k e r s . A s t r u c t u r e d
!

L i t e r a c y  T u t o r s '  Course o f  about  12 h o u r s ’ d u r a t i o n  was o r g a n i s e d .  

Area 2 - March

For about  two y e a r s  t h e  I s l e  o f  Ely  C o l l e g e  o f  F urther  E d u c a t io n  at  

Wisbech had been o r g a n i s i n g  l i t e r a c y  c o u r s e s  f o r  s t u d e n t s  whose  

stan dard  o f  l i t e r a c y  was ina d eq u a te  t o  cope w i th  t h e  demands o f  

t h e  o r d in a r y  T e c h n i c a l  C o l l e g e  c o u r s e s .  The l e c t u r e r  in  ch arge  o f  

t h i s  c o u r s e  v o l u n t e e r e d  t o  o r g a n i s e  c o u r s e s  f o r  v o l u n t a r y  t u t o r s  

and arrangements  were a l s o  made fo r  h e l p  t o  be g i v e n  t o  two 

v o l u n t e e r  t u t o r s  based on t h e  Cromwell Community C o l l e g e ,  C h a t t e r i s ,

Area 3 -  Huntingdon

The Area Community Edu ca t io n  Organiser  s t a r t e d  a t r a i n i n g  scheme f o r  

v o l u n t e e r  t u t o r s  in  January 1 9 7 5 .  S i x  t r a i n i n g  c e n t r e s  were s e t  up 

a t :  th e  Ai lwyn  Primary S c h o o l ,  Ramsey; Sawtry V i l l a g e  C o l l e g e ;

Huntingdon T e c h n i c a l  C o l l e g e ;  S t .  I v e s  Youth Centre;  S t .  N eots  

T e c h n i c a l  C o l l e g e ;  and Gayn es Hal l  ( a  B o r s t a l  I n s t i t u t i o n )  near  

Gr a f  hani Wa t e r .
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Each c o n t r e  was a l l o c a t e d  t o  a p r o f e s s i o n a l  p erso n  w i t h  a wide  

e x p e r i e n c e  o f  t h e  t e a c h i n g  o f  r e a d i n g ,  who would e v e n t u a l l y  bo 

r e s p o n s i b l e  f o r  v o l u n t a r y  t u t o r s .

A co u rse  o f  10  s e s s i o n s ,  based on t h e  Wolverhampton E xpér im enta l  

L i t e r a c y  P r o j e c t  (ELP) was e s t a b l i s h e d  f o r  a l l  t u t o r s ,  on t l ic  grounds  

t h a t  ELP had been;

a )  proven t o  be s u c c e s s f u l  w i th  a d u l t s ;

b) based on t h e  l a t e s t  i n f o r m a t io n  about  l e a r n i n g  as  r e f l e c t e d  

in  t h e  word-maker and s cn tence -m a k er  i n  'Breakthrou gh  t o  

L i t e r a c y

c )  based on v o c a b u la r y  r e s e a r c h  in  a 100-word i n i t i a l  s i g h t  

v o c a b u la r y ;

d)  a b l e  t o  u t i l i s e  t h e  a s s o c i a t i o n  o f  i n i t i a l  phon ic  t e a c h i n g  

w i t h  t h e  100-word s i g h t  v o ca b u la r y ;

e )  a b l e  t o  p ro v id e  th e  b a s i c  s k i l l s  needed b e f o r e  r e a d i n g  

f o r  meaning;

f )  a b l e  t o  e n s u re  t h e  a v a i l a b i l i t y  o f  r e a d i n g  m a t e r i a l s .

( a ) A s y s tem  o f  use  o f  l angu age  i n s t r u c t i o n  whereby s t u d e n t s  compose  
t h e i r  own s e n t e n c e s  o f  f a m i l i a r  words.  P r i n te d  s e t s  o f  l e t t e r s  
and words are  p r o v i d e d ,  but s t u d e n t s  may a sk  t h e  t e a c h e r  t o  w r i t e  
in  words chosen  by t h e  s t u d e n t  on blank c a r d s .  The s t u d e n t  
composes  h i s  own s e n t e n c e s  by a r r a n g i n g  any o f  t h e  ca r d s  in  h i s  
own *word-maker' or ' s c n t e n c e - m a k e r '  k i t .  A f t e r  c h e c k i n g  and 
d i s c u s s i o n ,  t h e  s t u d e n t  f i n a l l y  c o p i e s  t h e  word or s e n t e n c e  
fvom t h e  ’maker*.
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The 1 0  s e s s i o n s  inc lud e d  such t o p i c s  as  ' t h e  h i s t o r y  o f  r e a d i n g * ,  

' t h e  s p e c i a l  problems o f  a d u l t s ' ,  ' p r e - r e a d i n g  p r o b le m s ' ,  ' i n i t i a l  

s i g h t  v o c a b u l a r y * ,  ' p h o n i c s * ,  ' com prehens ion* ,  ' a s s e s s m e n t  and 

d i a g n o s i s ' ,  'matching s t u d e n t / t u t o r  p r o b le m s ' ,  ' r e c o r d - k e e p i n g *  

and ' s p e l l i n g  prob le ms* .

The BBC Adult  L i t e r a c y  Handbook and t h e  A IRA T r a i n e r s '  Kit  

were used as  t h e y  became a v a i l a b l e ,  and a d d i t i o n a l  m a t e r i a l s  were  

ITTepared in  th e  Teachers* Centre  a t  Huntingdon,  There were f r e q u e n t  

m e et in g s  o f  t r a i n e r s  t o  r e v i e w  and a n a l y s e  p r o g r e s s ,  s h o r t  s p e c i a l i s t  

c o u r s e s  f o r  t r a i n e r s ,  m e e t in g s  t o  ensure  l i a i s o n  w i t h  t h e  l i b r a r y  

s e r v i c e ,  and a s p e c i a l  e v e n i n g  s e s s i o n  on ' p e r s o n a l  r e l a t i o n s h i p s *  

s u p e r v i s e d  by a Drama Group, and e x e m p l i f i e d  through a s e r i e s  o f  

k i n a e s t h e t i c  e x e r c i s e s  t h a t  were d e v i s e d  t o  p ro v id e  t h e  b a s e s  f o r  

i n s i g h t s  and d i s c u s s i o n s .

As a r e s u l t  o f  t î>is s p l e n d i d  i n i t i a t i v e ,  127 t u t o r s  were t r a i n e d  

by t h e  end o f  June 1 9 7 5 ,  and t h e y  were r e a s o n a b l y  d i s t r i b u t e d  t h r o u g h 

out  t h e  a r e a .  By 1 December 1975 t h e r e  were some 25 t r a i n e d  t u t o r s  

s t i l l  w i t h o u t  s t u d e n t s ,  i n  a d d i t i o n  t o  more th an  80 t u t o r  v o l u n t e e r s ,  

a s  y e t  u n t r a i n e d ,  who were s u r p l u s  t o  r e q u i r e m e n t s .

Area 4 - Cambridge,  South  Cam bridgesh ire  and Ely

The Cambridge Reading P r o j e c t  o r i g i n a t e d  in  February 1974 when two  

or t h r e e  t u t o r s  began t o  h e l p  s t u d e n t s  one morning a week i n  S t ,  

Andrew's Church H a l l  in  Cambridge.  A p u b l i c  m e e t in g  was hel d  a t  

Homcrton C o l l e g e  o f  Edu ca t io n  i n  J u l y  1974 and a t t e n d e d  by about  

60  p e o p l e ,  and a c i r c u l a r  was s e n t  t o  a l l  WEA members; a s  a r e s u l t ,  

about  70 v o l u n t e e r s  came forward t o  j o i n  t h e  GRP t r a i n i n g  c o u r s e s  

which averag ed  some 8 - 1 0  h o u r s .  In a d d i t i o n ,  t r a i n i n g  l e c t u r e  and
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d i s c u s s i o n  s e s s i o n s  were he ld  and t h e r e  were monthly m e e t i n g s  o f  

e x i s t i n g  t u t o r s  f o r  an exchange o f  v i e w s .  By October lS’75 about  

ICO t u t o r s  were t r a i n e d .  A l l  t e a c h i n g  was on a o n e - t o -G n e  b a s i s  

and w h i l s t  some t u t o r s  met t h e i r  s t u d e n t s  a t  t h e  P^rksioe  Community 

C o l l e g e  i n  Cambridge,  most t u t o r s  met t h e i r  s t u d e n t s  a t  ' h o n e ' .

The main Loca l  A u t h o r i t y  e f f o r t  in  t h e  C i t y  was a t  t i ie  Adult  

E ducat ion  Centre  a b u t t i n g  t h e  C o l e r id g e  Secondary  S c h o o l .  Tutor  

t r a i n i n g  c o n s i s t e d  o f  a m ix tu re  o f  p r a c t i c a l  work,  under tn a  s u p e r 

v i s i o n  o f  a v e r y  e x p e r ie n c e d  re m e d i a l  o r g a n i s e r ,  and o f  l e c t u r e s  

and d i s c u s s i o n  g ro u p s ,  under th e  s u p e r v i s i o n  o f  Dr. Margaret P e t e r s  

o f  t h e  Cambridge I n s t i t u t e  o f  E ducat io n .

In t h i s  scheme s t u d e n t s  s p en t  th e  f i r s t  hour o f  each s e s s i o n  

w ith  t h e i r  own t u t o r ;  a f t e r  a c o f f e e  break ,  which was a v a l u a b l e  

t i me fo r  s o c i a l  m ix i n g ,  s t u d e n t s  could r e t u r n  f o r  a f i n a l  hour w i t h  

t h e i r  ovm t u t o r  or w i t h  a n o t h e r  t u t o r ,  th e r e b y  a v o i d i n g  t h e  s t u d e n t  

r e a c h i n g  a p o s i t i o n  o f  over -d ep en de nc e  on one p e r s o n .  W h i l s t  t h e  

t u i t i o n  was i n  p r o g r e s s ,  t h e  re m e d i a l  o r g a n i s e r  was a v a i l a b l e  t o  

h e l p  any v o l u n t e e r  who met a d i f f i c u l t  problem.

One oi t h e  d i f f i c u l t i e s  o f  a r r a n g i n g  o n e - t o - o n e  t u i t i o n  a t  home 

i s  t h a t  th e  o r g a n i s e r  i s  not  a lways  aware when s t u d e n t / t u t o r  problems  

a r i s e .  I n . t h e  s y s tem  op era t ed  a t  th e  C o l e r id g e  Ad ult  C e n t r e ,  t h e  

ab sen ce  o f  a t u t o r  or problems o f  t u t o r / s t u d e n t  r e l a t i o n s h i p s  were  

im mediate ly  o b v io u s  t o  t h e  r e m ed ia l  o r g a n i s e r ;  c o n s e q u e n t l y ,  

d i f f i c u l t i e s  o f  a l l  t y p e s ,  whether o f  human r e l a t i o n s h i p s  or l i t e r a c y  

s k i l l s ,  were d e a l t  w i t h  w i t h o u t  d e l a y .

F urthermore ,  one o f  th e  f e a t u r e s  o f  t h i s  o r g a n i s a t i o n  was t h a t  

th e  c o n f i d e n c e  o f  s t u d e n t s  was b o l s t e r e d  as  much by b e l o n g i n g  t o  a 

s o c i a l  group as  by th e  a c t u a l  r e a d i n g  and w r i t i n g  c l a s s e s .  S t u d e n t s
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c o n t r i b u t e d  t o  t h e i r  own maga z ine,  o r g a n i s e d  t h e i r  own Christmas  

party and,  in d e e d ,  one s t u d e n t  was a member o f  t h e  e x e c u t i v e  <;f t h e  

Members* C ounc i l  o f  th e  Adult  C entre ,  In t h i s  s e t t i n g  one t e l e  t h a t  

l i t e r a c y  t u i t i o n  was f i r m l y  s e t  w i t h i n  t h e  ambience o f  a d u l t  e d u c a t i o n ;  

here t h e  components o f  th e  e d u c a t i o n a l  p r o c e s s  were he ld  in  oalar .ce  

and in  c o n t r o l .

Fo rt y  s t u d e n t s  and twent y t u t o r s  cou ld  meet d u r in g  t h e  e v e n i n g  

s e s s i o n s  on Monday-Thursday i n c l u s i v e ,  u s u a l l y  d u r in g  term t ime  o n l y ,  

but g e n e r a l l y ,  by arra ngem ent ,  an equal  number o f  t u t o r s  and s t u d e n t s  

met on any s i n g l e  e v e n i n g ,  A f u r t h e r  t e n  t u t o r s  were on t h e  r e s e r v e  

l i s t .

In t h e  county  area  s u rro u n din g  t h e  c i t y  40 t u t o r s  were t r a i n e d  

at  t h e  B o t t i sh a m ,  Comberton, Soham and Melbourn V i l l a g e  C o l l e g e s ,  

t h e  Fapworth Everard Community Primary S c h o o l ,  t h e  E ly  T e a c h e r s '

Centre and t h e  Burv/ell  R e s i d e n t i a l  C e ntr e .

The s u c c e s s  a c h i e v e d  by th e  Loca l  A u t h o r i t y ,  ( none o f  whose  

o f f i c e r s  was s o l e l y  occ u p ied  on t h e  l i t e r a c y  p r o j e c t  u n t i l  September  

1 9 7 6 ,  when a County A d v i s er  was e s t a b l i s h e d  in  c o - o p e r a t i o n  w i t h  AIRA) 

in  n e a r l y  d o u b l i n g  t h e  number o f  t r a i n e d  t u t o r s ,  would not  have been  

p o s s i b l e  w i t h o u t  t h e  g r a t i f y i n g  r e s p o n s e  from t h e  t e a c h i n g  p r o f e s s i o n  

f o r ,  a s  t h e  sample  below i n d i c a t e s ,  40% o f  t u t o r s  had a t t e n d e d  e i t h e r  

a Teacher T r a i n i n g  C o l l e g e  or C o l l e g e  o f  Educa t io n  or a p o s t - g r a d u a t e  

Department o f  E d u c a t io n .  S i m i l a r l y ,  t r a i n e r s  o f  t u t o r s  were found  

from t h e  r e m e d i a l  s e r v i c e s  o f  th e  A u t h o r i t y ,
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T u t o r s '  c h a r a c t e r i s t i c s

A sample was ta k e n  in  June 1 9 7 5 ,  t o  d e te r m in e  t h e  main  

c h a r a c t e r i s t i c s  o f  120 t u t o r s ,  w i t h  t h e  f o l l o w i n g  r e s u l t s :

S t a t i s t i c a l a n a l y s i s  o f  t u t o r  t y p o l o g i e s  ( p e r c e n t a g e s  rounded)

No. o f  forms desp atc h ed  -  375

re tu r n e d  -  121 (by 1 2 . 7 . 1 9 7 5 )  

s p o i l t  -  1

K = 120

Numbers %

1 ,  T utors  by s ex :

male 13 1 0 , 8

fe m a le  107 8 9 .2

t o t a l  120

2 ,  T utors  by age and numbers r e t i r e d

under 21 y r s  o f  age  3 2 , 5

over  21 y r s  o f  a g e  117 8 7 , 5

t o t a l  120

T utors  who had r e t i r e d  12

3 , ( a )  M a r i t a l  s t a t u s

married 95 7 9 . 2

s i n g l e  ( i n c l u d i n g  
widows/widower s
no t  r e m a r r ie d )  25 2 0 . 8

t o t a l  120
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3 , ( b )  Household r e s p o n s i b i l i t y  f o r  c h i l d r e n  
under 16 y e a r s  o f  age

No. o f  t u t o r s  w i t h  no c h i l d r e n

1 c h i l d

2 c h i l d r e n

3 c h i l d r e n

4 c h i l d r e n

5 c h i l d r e n

t o t a l

Number;

/ 1 

17 

23 

S

% o f  N

3 9 .2

1 4 . 2

1 9 . 2

6 . 7

0 . 8

120

a .  Tutors* t e rm in a l  f u l l - t i m e  e d u c a t i o n  age

14 t o

15 t o  

18 t o  

20 t o

23 and over

not  com ple ted  
( s t i l l  s t u d e n t s )

t o t a l

I

40

14

46

16

3

120

0 . 8

3 3 . 3  

11.2
3 8 . 3

1 3 . 3

2 . 5

T u t o r s '  academic q u a l i f i c a t i o n  ( h i g h e s t  q u a l i f i c a t i o n  r e c o r d e d )

Q u a l i f i c a t i o n

( a )  Some GCE *0* l e v e l s
( o r  S c h o o l  C e r t i f i c a t e )

( b )  Some GCE 'A' l e v e l s
( o r  Higher S c h o o l  C e r t i f i c a t e  
or Open U n i v e r s i t y  C r e d i t s )

( c )  F i r s t  d e g r e e ,  or above

( d )  No q u a l i f i c a t i o n  d i s c l o s e d

Number 
o f  t u t o r s

33

26

39

22

% o f  N

2 7 . 5

2 1 . 7

3 2 . 5  

1 8 . 3

t o t a l  120
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6 ,  I n s t i t u t e  a t t e n d e d
Nnimber % o f

o f t u t o r s

Teacher T r a i n i n g  C o l l e g e  or
P o s t g r a d u a te  Department o f  Educat ion 43 4 0 . 0

C o l l e g e  o f  Furth er E ducat io n /
T e c h n i c a l  C o l l e g e 20 1 6 . 7

U n i v e r s i t y / P o l y t e c h n i c 4.1 3 3 . 8

t o t a l 111

(Where a t u t o r  a t t e n d e d  an U n i v e r s i t y  and 
a l s o  a p o s t g r a d u a t e  departm ent ,  t h e  t u t o r  
i s  r e co rd e d  under both h ea d in g s  t o  i n d i c a t e  
p r o f e s s i o n a l  f u l l - t i m e  t r a i n i n g )

7.

8.

Tut ors  who have a t t e n d e d  p a r t - t i m e  c l a s s e s  as  a s t u d e n t  

between J u l y  19 74 and June  197 5

Number % o f  N

66 5 5 . 0

P re s en t  or p r e - r e t i r e m e n t  o c c u p a t i o n  o f t u t o r s

Number % o f  N
Occupât ion o f  t u t o r s

A n c i l l a r y  h e l p e r - r e m e d i a l  t e a c h i n g 2 1 . 7
B o o k s e l l e r 1 0 . 8
C i v i l  S e r v i c e  (L o c a l  Government O f f i c e r s )  5 4 . 2
E d i to r 2 1 . 6
E d u c a t io n a l  a d v i s e r 1 0 . 8
H ousewife 20 1 6 , 7
Librar ian 4 3 . 3
MassGusu 1 0 . 8
M i n i s t e r  o f  r e l i g i o n 1 0 . 3
Nurs ing 2 1 . 6
Pol  i c e 1 0 . 8
R e g i s t r a r 1 0 . 8
R esearch  workers or s c i e n t i s t s 8 6 . 7
S e c r e t a r i a l 9 7 . 5
S o l i c i t o r 1 0 . 8
S tu d e n t 3 2 . 5
T cache r 48 4 0 . 0
T y p i s t / c l e r i c a l 3 2 . 5
P s y c h i a t r i c  worker 1 0 . 8
U n i v e r s i t y  S t a f f  a d m i n i s t r a t i o n 1 0 . 8
W e Î f ar e Of f i e  or 1. 0 . 8
U n d i s c lo s e d  occupât  ions 4 j . 3

120 1 0 0 . 0
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9 .  Tutors  who have ta ught  a d u l t s  b e fo r e  e n r o l l i n g  t o r  a d u l t  
r e m e d i a l  l i t e r a c y  t e a c h i n g

Number Z o f  N

29 2 4 . 2

10,  Tutors  who have been f u l l - t i m e  t e a c h e r s  ( i n  any s e c t o r  o f  
e d u c a t i o n  s e r v i c e )

• Number % o f  N

64 5 3 . 3

( a )1 1 ,  Lengtn o f  e x p e r i e n c e  o f  t u t o r s  in  t e a c h i n g  i l l i t e r a t e  a d u l t s

Per iod  o f  e x p e r i e n c e  Number of  t u t o r s

0-2  y e a r s  96

2 -5  y e a r s  2

5+ y e a r s  n i l

no i n f o r m a t io n  22

( a )  .This  q u e s t i o n  was u n s e l e c t i v e  i . e .  th e  0-2  group i n c l u d e s  
an u n s p e c i f i e d  % w i t h  ti2  e x p e r i e n c e ;  from in f o r m a t io n  
from o r g a n i s e r s  i t  seems t h a t  about  h a l f  had no e x p e r i e n c e  
and o n l y  about  a q ua r ter  had t a u g h t  fo r  more ti ian 6 months.

1 2 .  T ut ors  who had a t t e n d e d ,  were c u r r e n t l y  a t t e n d i n g  or proposed
t o  a t t e n d  p a r t - t i m e  c o u r s e s  on th e  t e a c h i n g  o f  i l l i t e r a t e  a d u l t s

Number % o f

111 9 3 . 0

D u ra t io n  o f  c o u r s e  completed  or  
numbers o f  t u t o r s

proposed , by h o u r s . and

Time Number 
o f  t u t o r s

Z c f

Less  th an  5 hours 17 1 4 , 2

^■^^6-10 hours 42 3 5 , 0

1 0 - 2 5  hours 50 4 1 . 7

more than  2 5 hours

t o t a l

2

111

1 . 2

Note t h a t ,  s i n c e  many c o u r s e s  a re  of  10  l iours * ducat i o n ,  
t h e s e  1 i i 'ures  o v e r - e s t i m a t e  th e  d u r a t i o n  o f  t h e  a v er a g e  
c o u rs e  a t t e n d e d
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1 4 .  O r g a n i s a t i o n  a rr a n g i n g  t u t o r i a l  s e r v i c e ^

O r g a n i s a t i o n  Number % of  N
o f  t u t o r s

Loca l  A u t h o r i t y  43 3 5 . 8

V o lu nta ry  body 69 5 7 . 3

( c )
Resp on dents  found q u e s t i o n  c o n f u s i n g ,  s i n c e  th ey  thou ght  
o f  t h e m s e l v e s  :-s v o l u n t e e r s , whether o r g a n i s a t i o n  vns  
v o l u n t a r y  or LEA i n s p i r e d .

1 5 .  Type o f  t e a c h i n g  s i t u a t i o n  in  which t u t o r s  v;ere i n v o lv e d  
or ex p ec ted  t o  be i n v o l v e d

I Number % o f  N
o f  t u t o r s

O n e - to - o n e  96 80

c l a s s  1 0 . 8

no r e t u r n  23 1 9 , 2

-Respondents  found t h i s  q u e s t i o n  ambiguous,  a s  th ey  
thought  o f  c l a s s - w o r k  as  o n e - t o - o n e  in  th e  c la s s ro o m

1 6 ,  Numbers o f  s t u d e n t s  per t u t o r  (June  19 7 5 )

Number 
o f  t u t o r s

1 s t u d e n t  per t u t o r  62

2 s t u d e n t s  per t u t o r  4

3 s t u d e n t s  per t u t o r  2

4 s t u d e n t s  per t u t o r  1

( e )
17c Numbers o f  t u t o r s  on r e s e r v e  l i s t s  15

' Resp ondents  were unab le  t o  understand th e  meaning o f  
‘r e s e r v e  l i s t * ,  and 5jome v o l u n t a r y  o r g a n i s a t i o n s  
o b j e c t  t o  th e  c o n c e p t  o f  ' r e s e r v e *  and em phas ise  
‘r e a d i n e s s  t o  respond* r a t h e r  than w a i t i n g .
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1 8 ,  S ource  oc i n f o r m a t io n  about  t e a c h i n g  opportun It ic-s w ith  
a d u l t  i l l i t e r a t e s  ( i f  two or more s o u r c e s  were m e nt io n ed ,  
t h en  each has  been c o u n ted )

P e r s o n a l  c o n t a c t  ( f r i e n d s )
P e r s o n a l  c o n t a c t  ( o r g a n i s e r )  
P o s t e r / a d v e r t i s e m e n t  i n  shop  
N a t i o n a l  p r e s s
L oca l  newspaper - a d v e r t i s e m e n t  or 

a r t i c l e  a p p e a l i n g  for  h e l p  
D y s l e x i a  A s s o c i a t i o n  
Women * s I n s t i t u t e  N e w s l e t t e r  
Workers ’ E d u c a t io n a l  A s s o c i a t i o n  
Church n o t i c e  b o a r d / n e w s l e t t e r  
L ibr a ry  n o t i c e  b o a r d / n e w s l e t t e r  
C i r c u l a r  from Local  A u t h o r i t y  
Adult  Edu ca t io n  ’Reading f o r  P lea s u r e*

c l a s s
Radio"^/
T e l e v i s i o n  
V o lu n t ee r  Bureau

Number 
o f  t u t o r s

14
11

n
2

77
6
2

13
6
7

t o t a l  o f  s o u r c e s  128

% o f  t u t o r s  
by t o t a l  of  
s o u r c e s

1 0 , 9
8.6
6 . 2
1.6

21 .1
4 . 7  
1.6  

10 ,6
4 . 7
5 .7  

1 9 . 5

0 . 8
0 .6
1.6
2 . 3

1 0 0 .0

( f )

( 8)

Only n a t i o n a l  BBC r a d i o  (no l o c a l  s t a t i o n )  i s  a v a i l a b l e  
in  Cambridgesh ire

BBCl and 2 and ITV programmes a re  a v a i l a b l e  i n  Ca mb rid gesh ire

These  f i g u r e s  e n a b le  us t o  c o n s t r u c t  a p i c t u r e  o f  t h e  ’ t y p i c a l *  

t u t o r  who, in  n in e  out o f  t e n  c a s e s ,  was l i k e l y  t o  be f e m a l e ,  over  

t h e  age o f  2 1 ,  and l i k e l y  t o  a t t e n d  a p a r t - t i m e  c o u r s e ,  probably  

o f  10 h o ur s '  d u r a t i o n ,  on t e a c h i n g  i l l i t e r a t e  a d u l t s .  T h e ' t y p i c a l *  

t u t o r  v;as married (80%) and had r e c e i v e d  c o n t in u o u s  f u l l - t i m e  

e d u c a t i o n  up to  or beyond t h e  age o f  18 y e a r s  (70%),  Of p a r t i c u l a r  

i n t e r e s t  i s  the  f a c t  t h a t  s i x  out o f  t o n  o f  t h e  t u t o r s  had no 

c h i l d r e n  under t h e  age o f  16 y e a r s  l i v i n g  a t  home: e i t h e r  11*ey

had no c h i l d r e n  or t h e i r  f a m i ly  had grown up. A lthough  40 /  l i s t e d
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t h e m s e l v e s  as  b e i n g  t e a c h e r s  or r e t i r e d  t e a c h e r s ,  ir. f a c t  53.3% 

cla imed  t o  have been f u l l - t i m e  t e a c h e r s  in  some s e c t o c  of  tn e  

e d u c a t i o n  s e r v i c e ;  t h u s ,  h a l f  th e  ’v o l u n t e e r '  t u t o r s  w ere ,  or had 

been ,  i n  t h e  t e a c h i n g  p r o f e s s i o n .  F i n a l l y ,  80% bad heard about  t h e  

o p p o r t u n i t i e s  f o r  t e a c h i n g  a d u l t  i l l i t e r a t e s  from p u r e l y  l o c a l  

s o u r c e s  o f  i n f o r m a t i o n .

As t i m e p a s s e d ,  t h e  number o f  v o l u n t e e r s  f o r  Loca l  A u t h o r i t y  

scliemes i n c r e a s e d  and in  t h e  e v e n t ,  t h e r e f o r e ,  so  f a r  as  th e  

p r o v i s i o n  o f  t u t o r s  was c o n ce rn ed ,  t h e  A u t h o r i t y  was more th an  

a b l e  t o  cope w i t h  t h e  number of  s t u d e n t  r e f e r r a l s  from t h e  3BC ( s e e  p . 59)

T utors  and t r a i n i n g  schemes

N e v e r t h e l e s s ,  i t  would be m i s l e a d i n g  t o  s u g g e s t  t h a t  t h e s e  t r a i n i n g  

sch em es ,  i n e v i t a b l y  in t ro d uc ed  in  some h a s t e ,  were u n i fo r m ly  s a t i s 

f a c t o r y ,  Many t u t o r s  f e l t  t h a t  th e  t r a i n i n g  c o u r s e s  o n ly  prov ided  

b a s i c  h i n t s  about  what t o  do .  Perhaps t h e  most t o l l i n g  e v i d e n c e  

came from someone who appeared t o  be a th o r o u g h ly  t r a i n e d  and 

e x p e r i e n c e d  t e a c h e r  who, n o n e t h e l e s s ,  a t t e n d e d  one t r a i n i n g  c o u r s e :

I know th e  id e a  i s  good where anybody can h e l p  but I r e a l l y  
th i n k  th e  c o u rs e  should  be more geared t o  t h e  t e a c h i n g  o f  
c e r t a i n  r u l e s .  I know you c a n ' t  r e a l l y  cove r  i t  in  s o  many 
l e s s o n s ;  but I fo u n d ,  even though I have t a u g h t ,  t h a t  t h e r e  
a r e  c e r t a i n  r u l e s  which I come a c r o s s  t h a t  I t e l l  t h e  s t u d e n t  
t h a t  1 have not r e a l l y  th ou ght  a b o u t ,

1 thought ;  ' I f  y o u ’r e  not a t e a c h e r ,  i f  you w e r e n ' t  
geared t o  l o o k i n g  f o r  t h e s e  t h i n g s ,  i t  might be v e r y  d i f f i c u l t ' ,  
Perliaps somebody who i s  not  a t e a c h e r  can p ic k  i t  up,  I d o n ' t  
know, I can t h i n k  o f  some p eo p le  who cou ld  do more harm i.han
h e l p .  There are  some p e o p le  w i th  a l l  t h e  b e s t  i n t e n t i o n s  in
t h e  world who do not know th e  r e a l  problems,  and I t h i n k  ( j u i t e  
a few of  t h e  t u t o r s  a r e n ' t  r e a l l y  g e t t i n g  down t o  i t  and
c o n f u s i n g  t h e  s t u d e n t  r a t h e r  than  h e l p i n g  him.  Some o f  t h e
q u e s t i o n s  duc i i ig  h .e e t i ngs  showed t h a t  some t u t o r s  r e a l l y  hadn’ t  
much i d e a .
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And an oth er  t r a i n e d  t e a c h e r  and t u t o r ,  s p e a k in g  about  a n o th er

t r a i n i n g  scheme:

There i s ,  a t  l e a s t ,  a t h r e e - w e e k  t r a i n i n g  s e s s i o n  which I t h i n k  
IS a s  much a v e t t i n g  s e s s i o n  t o  s e e  i f  we w i l l  be r e a s o n a b l e  
t u t o r s .

Oh w e l l ,  i t  was o b v i o u s l y  an o r g a n i s a t i o n  f( ,r a m a t e u r s , 
However,  I though i t  was q u i t e  i n t e r e s t i n g  - i t  was f u l l  o f  

i v e r y  u s e f u l  h i n t s  a b o u t ,  f o r  exam ple ,  books.  But what we were  
g i v e n  - i t  was r e a l l y  s o  t h i n  - was an i n d i c a t i o n  o f  now you  
might appr oach ,  Wc were g i v e n  a spec im en l e s s o n ;  vo were  
in t ro d uc ed  t o  q u i t e  a f a i r  ran ge  o f  m a t e r i a l ,  none o f  i t  
t e r r i b l y  e x c i t i n g .  Nor was i t  t h e  most modern s t u f f  e i t h e r .
Wg d i d n ’ t  r e a l l y  l o o k  a t  a book and t h i n k  how you a rc  t o  go  
about  g e t t i n g  a p erso n  from t h e  to p  o f  t h e  page t o  t h e  bottom  
o f  a page and what problems were th e y  g o in g  t o  meet .  A l l  t h e  
d i f f e r e n t  problems o f  t h i n g s  such as  s i s t e r ,  brother^ mother,  
f a t h e r ,  and hew you have a l l  t l io se  d i f f e r e n t :  word prt'bloms in  
j u s t  t h e  c l o s e  r e l a t i o n s h i p s  w i t h i n  th e  f a m i l y ,  Wc had no 
a n a l y s i s  o f  words and how p eo p le  might f i n d  d i f f i c u l t y  in  
r e a d i n g  them.  Rather j u s t  a few p hr a ses  l i k e  ‘ v o w e l s ’ ,
’d ig r a p h s '  and t h a t  s o r t  o f  t h i n g  -  which a r e n ' t  t e r r i b l y  
h e l p f u l  t o  you when you a re  t e a c h i n g .  They j u s t  g i v e  you  
t h e  f e e l i n g  t h a t  you know enough t o  be c o n f i d e n t .

I n t e r v i e w e r ’ s q u e s t i o n :

How about  t h e  woman who has been,  p erh ap s ,  a s e c r e t a r y ,  and 
has had no t e a c h i n g  t r a i n i n g ?

I t h i n k  i t  must be most d i f f i c u l t  i f  you a re  f a i r l y  i n t e l l i g e n t  
say ;  s a y ,  not  j u s t  an a s s i s t a n t  l i b r a r i a n ,  but somebody who 
has ta ken  a q u a l i f y i n g  e x a m in a t i o n .  I have s e v e r a l  a c q u a i n t a n c e s  
who a r e  l i b r a r i a n s  who j u s t  d o n ' t  comprehend t h e  s o r t  o f  person  
who d oes  not read  a v i d l y .  That i s ,  t o  be a b l e  t o  understand  t h e  
d i f f i c u l t i e s  t h a t  o t h e r  p eo p le  have when you o n ly  meet r e a d e r s !
A s e c r e t a r y ,  on th e  o t h e r  hand,  i s  a lm ost  bound t o  meet some 
n o n - r e a d e r s ,  u n l e s s  she  l o a d s  a v e r y  s h e l l ' e r e d  l i f e ,  Sh,e meet s  
p e o p le  who c a n ’ t  s p e l l ,  w r i t e  l e t t e r s  and s o  on ,  s o  t h a t  I ch ink  
she might f i n d  i t  e a s i e r  t o  a p p r e c i a t e  t h e  natu re  o f  t h e  problem,  
even  i f  she  d o e s n ’t  s e c  her way around i t ,  I t h i n k  t h e  on ly  
p o s i t i v e  t h i n g  t h a t  t h a t  co u r s e  e s t a b l i s h e d  was t h a t  ’you a r e  
g o i n g  t o  have problems and when you have p rob le m s ,  g e t  in  to u ch  
w i t h  us end we w i l l  d i s c u s s  t h e  s p e c i f i c  n a tu re  o f  your problem  
and we arc  t h e s e  s o r t  o f  p e o p l e ’ . So t h a t  i t  r e a l l y  was an  
i n t r o d u c t i o n  t o  each  o t h e r ,  w i t h  a s o r t  of i n t e l l e c t u a l  
r e s p e c t a b i l i t y .

And a n o th er  t u t o r ,  on y e t  a n o th er  t r a i n i n g  scheme:

I had t o  r c - t h i n l c  s l i g h t l y ,  b ecause  o b v i o u s l y  none o f  the  p eo p le  
J s t a r t e d  t e a c h i n g  would ever  read th e  s o r t  o f  books J ecuId  
e n j o y .  Even j u s t  t o  g e t  them t o  read newspapers  ana take an
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i n t e l l i g e n t  i n t e r e s t  i n ,  s a y ,  p o l i t i c a l  t h i n g s  -  in  a mild  
way -  seemed t o  hv s o m e th in g .  One o f  the  most important  
t h i n g s  i s  th e  t h i n g  t h a t  was r e a l l y  hammered home t o  us 
d u r in g  t h e  s h o r t  i n d u c t i o n  co u r s e  we had o f  s i x  w e eks ,  namely ,  
i n s i s t i n g  t h a t  we regarded  t h e s e  p e o p le  as  p e o p l e .  The f a c t  
t h a t  th ey  co u la  not road or w r i t e  did not  mean t h a t  th ey  were  
not r e a l  p e o p l e .  They conf irmed my v iew  t h a t  a t u t o r  must 
have th e  a b i l i t y  t o  form a c l o s e  r e l a t i o n s h i p  and must not  
be a f r a i d .

The burden o f  a l l  t h e  t r a i n i n g  c o u r s e s  seems t o  have been ,  f i r s t ,  

t o  g i v e  p r a c t i c a l  t i p s  and s u g g e s t  how t o  make or f i n d  r e s o u r c e  

m a t e r i a l s  and,  s e c o n d l y ,  t o  em phas i se  t h e  need f o r  s y m p a t h e t i c

human r e l a t i o n s h i p s .
I

The Huntingdon Area Scheme both abounded w i t h  p r a c t i c a l  

m a t e r i a l s  - a l p h a b e t i c a l  l i s t s  o f  s p e l l i n g  exam ples ,  g u id e s  f o r  

t h e  use  of th e  l i b r a r y ,  l i s t s  o f  examples  o f  conson ant  d i g r a p h s ,  

vowe l  d ig r a p h s  and s o  or  - and emphasised human r e l a t i o n s h i p s ,  by 

such  means as  t h e  drama e v e n i n g .  Inde ed ,  th e  a d v e r t i s e m e n t  f o r  

t u t o r s  s t a t e d ;

" . . . . v o l u n t e e r  t u t o r s  need not  be p r o f e s s i o n a l  p e o p l e .  

They should  be p e o p le  who can make good r e l a t i o n s h i p s  

w i t h  a d u l t s . , , « ,"

Given  t h e  t im e in  which t o  prepare f o r  a p o s s i b l e  a v a l a n c h e  o f  

s t u d e n t s  i t  i s  not w h o l ly  s u r p r i s i n g  t h a t  t h e  t r a i n i n g  schemes  

a c c e n t u a t e d  t h e  p r a c t i c a l  and eschewed th e  p h i l o s o p h i c a l .  S h o r t 

term g o a l s ,  t h e  s a t i s f a c t i o n  o f  s t u d e n t s *  e x p r e s s e d  immediate  

m o t i v a t i o n s  were c e r t a i n l y  e x p l o r e d ,  but aims were not  e x p l i c i t l y  

c o n s i d e r e d .

C o n s e q u e n t ly ,  by January 1 9 7 6 ,  t h e  County had t r a i n e d  n e a r l y  

500 t u t o r s ,  and t h e s e  t u t o r s  were r e a s o n a b l y  d i s t r i b u t e d  through  

t )ie g e c g r a p h i c a l  a r e a s ,  hut uf  t h e s e  o n ly  about  40 had more than  

about  6 months e x p e r i e n c e  of  t e a c h i n g  a d u l t  i l l i t e r a t e s .
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For r e a s o n s  a l r e a d y  g i v e n ,  t h e r e  was a s u r p l u s  o f  t u t o r s  s i n c e  

the  numbers o f  s t u d e n t s  coming through t h e  BSC r e f e r r a l  s y s t e m ,  

a l l o w i n g  f o r  d r o p - o u t ,  were lower than e x p e c t e d ,  l o c a l  r e c r u i t m e n t  

had i n c r e a s e d ,  a i d e d  l a r g e l y  by t h e  g e n e r a l  i n t e r e s t  i n  l i t e r a c y  

c r e a t e d  by t h e  BBC’s i n i t i a t i v e ,  but t h e  t o t a l  number could  be 

handled e a s i l y  by e i t h e r  tl>e Loca l  A u t h o r i t y  v o l u n t e e r  t u t o r s  or  

t h e  V o lu n ta r y -O rg a n i s ed  Scheme,  a s  shown i n  t h e  t a b l e  on p.

On 1 s t  A p r i l  1 9 7 6 ,  97 t u t o r s  were matched w i t h  97 s t u d e n t s  i n  

t h e  v o l u n t a r y  scheme,  and in  th e  Local  A u t h o r i t y  schemes 259 t u t o r s  

were a v a i l a b l e  t o  t e a c h  414 s t u d e n t s ,  many o f  whom i n  th e  Cambridge,  

March and Pet erborou gh  a r e a s ,  were a l r e a d y  in  some form o f  group  

t u i t i o n .  Though t h e  t o t a l  numbers were s m a l l ,  i t  i s  s t i l l  

remarkable  t h a t  t h e  number o f  " i l l i t e r a t e "  a d u l t s  under t u i t i o n  

more th an  doubled i n  one yea r from 1975  t o  1 9 7 6 .
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FurUhcr t r a i n i n g  programmes were planned t o  r e p l a c e  t u t o r s  who 

dropped o u t ,  and t o  en su re  an adeq uate  su p p ly  o f  t u t o r s  i n  th e  e v e n t  

t h a t  t h e  C e n tr a l  O f f i c e  o f  I n fo rm a t io n  a d v e r t i s e m e n t  on th e  

Independent  T e l e v i s i o n  Network i n  February 1976 brcughn ronward a 

g r e a t e r  number o f  s t u d e n t s .  N e v e r t h e l e s s ,  by January 1976 t h e r e  

was a g e n e r a l  a i r  o f  d e p r e s s i o n ,  as  o r g a n i s e r s  and t u t o r s  began t o  

f e a r  t h a t  t h e  f e e l i n g  o f  d is a p p o in t m e n t  r e s u l t i n g  from a r e l a t i v e  

l a c k  o f  s u c c e s s  i n  a t t r a c t i n g  s t u d e n t s  through t h e  BBC's e f f o r t s  

would tu r n  t o  one o f  d i s a s t e r  i f  f u r t h e r  f i n a n c i a l  s upport  were not  

f o r t h c o m in g  from t h e  Government,

However,  i n  r e s p o n s e  t o  a q u e s t i o n  in  t h e  House of Commons, 

the  S e c r e t a r y  f o r  E du cat io n  i n d i c a t e d ,  on 26 February 1 9 7 6 ,  t h a t  

f i n a n c i a l  r e s o u r c e s  would be provided t o  support  t h e  l i t e r a c y  campaign  

i n  1976 and 1 9 7 7 ,  T his  news,  t o g e t h e r  w i t h  hopes t h a t  a g r e a t e r  f l o w  

of  s t u d e n t s  would come forward in  r e s p o n s e  t o  t h e  a d v e r t i s e m e n t  on 

Independent  T e l e v i s i o n ,  and an i n d i c a t i o n  from r e f e r r a l s  t h a t  th e  

campaign might succeed  i n  r e a c h i n g  th e  u n s k i l l e d  s e c t i o n s  o f  t h e  

working p o p u l a t i o n ,  r e v i v e d  t h e  morale  o f  both o r g a n i s e r s  and t u t o r s .  

Yet by June 1976 and,  i n d e e d ,  by June 1 9 7 7 ,  t h e  r e l a t i v e  p a u c i t y  o f  

BBC r e f e r r a l s ,  as  w e l l  a s  t h o s e  emerging from Independent  T e l e v i s i o n  

and COI a d v e r t i s e m e n t s ,  seemed t o  have conv inced  o r g a n i s e r s  t h a t  

s t u d e n t s  n e e d i n g  h e l p  w i t h  t h e i r  l i t e r a c y  problems co u ld  w e l l  be 

handled by t h e  normal s e r v i c e s  o f f e r e d  t o  p a r t i c u l a r  groups o f  

a p p l i c a n t s  w i t h i n  t h e  ambit o f  t h e  a d u l t  e d u c a t i o n  s e r v i c e ,  and as  

part  o f  t h e  Community Educat ion  S e r v i c e *
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By February 1976 many t u t o r s  were t h e m s e l v e s  e v a l u a t i n g  t h e

p r o g r e s s  and a c h iev em en ts  o f  t h e i r  s t u d e n t s .  To do t h i s  th e y

i n e v i t a b l y  had t o  c o n s i d e r ,  net  o n ly  t h e  p r a c t i c a l ,  t a c t i c a l  g o a l s

which t h e y  had h i t h e r t o  a c c e p t e d  a s  f i n a l  g o a l s ,  but a l s o  t h e i r

o v e r a l l  s t r a t e g i e s  and a im s .  As a t u t o r  s a i d  i n  February 1976;

You know, I have begun t o  wonder i f  t e a c h i n g  r e a d i n g  and 
WTiting i s  enough.  My s t u d e n t  needs  t o  know a l o t  more,  
b a s i c  geogr aphy ,  b a s i c  knowledge and s o  on,  1 t h i n k  I ought  
t o  h e l p  him cope w i t h  l i f e  and t h i s  means s p r e a d i n g  beyond 
r e a d i n g  and w r i t i n g .

Thus,  i t  was in  th e  atmosphere o f  t h e  i n c r e a s i n g  i n t e r e s t  amongst

t u t o r s  i n  t h e  f i e l d  t h a t  t h e  s tu d y  c f  t h e  aims and a c h ie v e m e n ts  of

i l l i t e r a t e  a d u l t  s t u d e n t s  and t h e i r  t u t o r s  was conduc ted;  t r a i n e r s

and t u t o r s  were ready  t o  t u r n  away from ' t h e  what'  and ' t h e  h ow ' ,

t o  c o n s i d e r  ' t h e  wh y ' .

The r e s t  o f  t h i s  book, f o r  which t h e  e a r l i e r  c h a p t e r s  have

prov ided  an h i s t o r i c a l ,  t h e o r e t i c a l  and g e o g r a p h ic  background,  i s

t h e r e f o r e  a r e p o r t  on t h e  r e s e a r c h  p r o j e c t  ( c e n t r e d  i n  C am bridgesh ire )

i n t o  t h e  a d u l t  r e m e d i a l  l i t e r a c y  schemes t h e r e .
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FART T[ _ METHODOLOGY

CHATTER V

THE METHODS AND RESEARCH INSTRUMENTS USED TO IDENTIFY TUTORS ’ ALP 

' STUDENTS' ATTITUDES TO ATMS

The* o b j e c t i v e s  o f  t h i s  r e s e a r c h  we re ,  f i r s t ,  t o  i d e n t i f y  th e  aims  

of  s t u d e n t s  and t u t o r s  i n v o l v e d  i n  a d u l t  r e m e d i a l  l i t e r a c y  schemes;  

s e c o n d l y ,  t o  d i s c u s s  t h e  a ch iev e m en ts  o f  both  i l l i t e r a t e  a d u l t s  

and tJi e ir  t u t o r s  i n  r e l a t i o n  t o  t h e i r  s t a t e d  aims;  and,  t h i r d l y ,  

t o  e s t a b l i s h  a s c h e d u l e  o f  a p p r o p r i a t e  aims ( t h e  word ' a p p r o p r i a t e '  

in  t h i s  c o n t e x t  meaning in  terms of t h e  p h i l o s o p h y  o f  a d u l t  

e d u c a t i o n  which has been p o s t u l a t e d  in  th e  open ing  c h a p t e r s ) .

Frel imiriary  i n v e s t i g a t i o n  o f  methods

To a c h i e v e  t h e s e  o b j e c t i v e s  i t  was n e c e s s a r y  t o  l o c a t e  a methodo

l o g i c a l  framework w i t h i n  which th e  e v i d e n c e  t h a t  cou ld  be c o l l e c t e d  

would be l o g i c a l l y  a d m i s s i b l e ;  t h e r e f o r e  v a r i o u s  t h e o r e t i c a l  

s t r u c t u r e s  were examined.  The f i r s t  o f  t h e s e  t o  be c o n s i d e r e d  

was t h e  orthodox s t a t i s t i c a l  approach which assumes a te ndency  

towards a d i s t r i b u t i o n  o f  v a r i a b l e s  i n  t h e  form o f  a normal

p r o b a b i l i t y  cu rve ;  an example o f  t h i s  i s  th e  M i n i s t r y  o f  Edu cat io n

A3
a s s e s s e d  s ta n d a r d s  o f  r e a d i n g  a b i l i t y  19A8,  1952 and 1956,

In t h e  1968 t e s t ,  t h e  sample ,  s e l e c t e d  by judgement and ne t  

a t  random, c o n s i s t e d  o f  3619 c h i l d r e n  aged 15 ( i . e .  aged between

1 4 , 9  and 1 5 , 3 )  in  s c h o o l s  in  t h e  a re a s  o f  t e n  l o c a l  e d u c a t i o n
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a u t h o r i t i e s  and 2802 c h i l d r e n  aged 11 in  t h e  a r e a s  o f  fou r  l o c a l  

e d u c a t i o n  a u t h o r i t i e s .  In th e  1952 and 1956 t e s t s  t h e  samples  

were ch osen  by random and more c a r e  was ta k en  t o  en su re  t h a t  t h e  

sample was r e p r e s e n t a t i v e  o f  both sec o nd a ry  and primary s c h o o l s ,  

l o c a l  a u t h o r i t i e s ,  and urban and r u r a l  a r e a s .  The major r r i n c i p l e  

o f  t h e s e  procedu res  was t o  i n c l u d e  enough primary and sec ondary  

s c h o o l s  and s u f f i c i e n t  l o c a l  a u t h o r i t y  a r e a s  t o  e s t a b l i s h  

s t a t i s t i c a l  p r o b a b i l i t i e s  about  t h e  l i m i t s  o f  samp ling  e r r o r ,  

so  t h a t  e s t i m a t e s  o f  th e  degicc- o f  r e p r e s e n t a t i o n  co u la  cc  made 

and t o  en su re  t h a t  enough c h i l d r e n  were in c lu d e d  i n  each sample  

t o  p ro v id e  t h e  b a s i s  for  normal curve a n a l y s i s .

But as  J o n e s r e c o r d s  in  a d i s c u s s i o n  o f  a BBC/National  

I n s t i t u t e  o f  Adult  Edu ca t io n  r e s e a r c h  p r o j e c t  funded by th e

r ? )Department o f  Edu ca t io n  and S c i e n c e ;  "  in  the- e a r l y  s t a g e s

o f  t h e  r e s e a r c h ,  t h e  whole  q u e s t i o n  o f  a d u l t  i l l i t e r a c y  was so  

s e n s i t i v e ,  surrounded w i t h  such  i n h i b i t i o n s  and t a b o o s ,  t h a t  

r e s p e c t  f o r  th e  i n d i v i d u a l ' s  p r i v a c y  and t h e  c o n f i d e n t i a l i t y  o f  

h i s  approach t o  t h e  t u i t i o n  schemes had t o  be regarded  as  paramount  

The co n seq u en t  d i f f i c u l t i e s  c f  c o n t r o l l e d  sam p l in g  a re  o b v io u s ;  

in d e e d ,  s e e i n g  p a r t i c u l a r  t u t o r s  depended o f t e n  on th e  judgement  

o f  o r g a n i s e r s  and s e e i n g  p a r t i c u l a r  s t u d e n t s  depended a lw ays  on 

p e r m i s s i o n  o f  t u t o r s .

Ca) The h o l e  o f  B r o a d c a s t i n g  in  Mass Remedial  A dult  L i t e r a c y  
Edu ca t io n  1 9 7 5 - 1 9 7 /  i n c l u s i v e
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S e c o n d l y ,  t h e r e  was t h e  p o s s i b i l i t y  o f  i s o l a t i n g  a un ique  

v a r i a b l e  which would g i v e  t h e  key t o  s u c c e s s  i n  a c q u i r i n g  l i t e r a c y  

s k i l l s  4 A t e s t  a d m i n i s t e r e d  t o  a g i v e n  number o f  c h i l d r e n  a t  t h e  

b e g i n n i n g  o f  a month and r e p e a t e d  a t  t h e  end o f  th e  month in  

p r e c i s e l y  t h e  same c o n t r o l l e d  c i r c u m s ta n c e s  c l e a r l y  w i l l  r e s u l t  

in  changes  in  one q u a n t i f i a b l e  v a r i a b l e ,  t h e  t e s t  s c o r e ,  b e in g  

o b s e r v e d .  In Che e a r l y  s t a g e s  o f  t h i s  i n v e s t i g a t i o n ,  such  s i m p l e ,  

n c r m a t i v e l y - b a s e d  t e s t s  seemed a t t r a c t i v e ,  and in  January 1975  

t h r e e  s t u d e n t s ,  two male and one f e m a l e ,  who rega rd ed  t h e m s e l v e s  

as making good p r o g r e s s  in  a scheme run by th e  C o l e r id g e  Adult  

Educa t io n  Centre were i n t e r v i e w e d :

a )  t o  i n d i c a t e  c r i t e r i a  f o r  s u c c e s s ,  and

b) t o  t e s t  t h e  f e a s i b i l i t y  o f  a s t r u c t u r e d  q u e s t i o n n a i r e

t h a t  asked d i r e c t  q u e s t i o n s  about  t h e i r  p e r c e p t i o n s ,

and which  t e s t e d  t h e i r  r e a d i n g  a g e s  and t h e i r  a b i l i t y

CO w r i t e .

Although  t h e s e  s t u d e n t s  were most ready  t o  d i s c u s s  c r i t e r i a  for  

s u c c e s s ,  such  %̂as t h e i r  d i s t r e s s  a t  b e in g  t e s t e d  in  l i t e r a c y  

s k i l l s  and In b e i n g  asked d i r e c t  s t r u c t u r e d q u e s t i o n s ,  t h a t  t h i s  

part i cu lar ,  l i n e  o f  en quiry  was abandoned.

Moreover,  t h e  argument o f  t h e  p r e c e d i n g  c h a p t e r s  has been  

t h a t ,  on p h i l o s o p h i c a l  grou nds ,  our concern  i s  not  i n  t h e  area  

bounded by s p e c i f i c  l i t e r a c y  s k i l l s  but in  a d u l t  b a s i c  e d u c a t i o n  

which ,  though i t  comprehends such s k i l l s ,  i s  par t  o f  t l ie  p r o c e s s  

o f  " p e n e t r a t i n g  t o  deep l e v e l s  o f  man's r e l a t i o n s h i p s ,  not  on ly  

w i t h  o t h e r s  but w i t h  h i m s e l f , " ^ ^  Co nseq uent ly  i t  seemed inapr^-cprl a t e  

t o  a ttempt an a n a l y s i s  based on unique q u a n t i f i a b l e  v a r i a b l e s  oy 

t h e m s e l v e s ,  or in  c o h o r t s ,  as  i s  th e  c a s e  in  c l u s t e r  a n a l y s i s .
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Again i n  t h e  e a r l y  s t a g e s  o f  t h e  i n v e s t i g a t i o n ,  man/ o r g a n i s e r s  

and t u t o r s  s u g g e s t e d  t h a t  " s t u d e n t  m o t iv a t io n "  would be t h e  s o l e  

c r i t e r i o n  of  a s u c c e s s f u l  l e a r n i n g  a c t i v i t y ,  and,  i n d e e d ,  such was 

th e  i n s i s t e n c e  ana frequsricy o f  t h i s  p o in t  o f  v i ew  t l î a c ,  n o t w i t h 

s t a n d i n g  t h e  p r e v i o u s  argument ,  t h e  n o t i o n  o f  ‘m o t iv a t io n *  

(pre sumab ly  measured as  by d e g r e e  o f  i n t e n s i t y  over  a t ime p e r i o d )  

was a p o s s i b l e  s i n g l e  a n a l y t i c  v a r i a b l e  worth ex am in in g ,  but J o n es  

d i s c r i m i n a t e d  between t h e  m o t iv e  t o  a t t e n d ,  th e  s t u d e n t s ’ d e s i r e  t o

l e a r n  so m eth ing  about  t h e m s e l v e s ,  and th e  m o t iv e  t o  l e a r n .

A 6
Tough l i s t s  some o f  th e  b e n e f i t s  t h a t  a s t u d e n t  hopes  t o  g a i n  by 

embarking on any l e a r n i n g  p r o c e s s ,  which ar e :  "not  o n ly  i n t e l l e c t u a l . 

c o g n i t i v e  and m a t e r i a l :  many are  e m o t io n a l  or p s y c h o l o g i c a l ,

i n c l u d i n g  p l e a s u r e ,  s a t i s f a c t i o n ,  s e l f - e s t e e m ,  im p r e s s i n g  o t h e r s ,  

and r e c e i v i n g  p r a i s e . "  N o t in g  t h e  c o m p l e x i ty  o f  e s t a b l i s h i n g  

m o t i v a t i o n .  Tough ar gues  t h a t  " v a r i o u s  e v e n t s  and i n d i v i d u a l s  i n  

h i s  environment  may a l s o  i n c r e a s e  h i s  m o t i v a t i o n , "  Thus not  o n ly  

i s  ‘m o t iv a t io n *  m u l t i v a r i a t e  but i n c o n s t a n t .

However,  Tough’s l i s t  o f  p s y c h o l o g i c a l  b e n e f i t s  r e c a l l s  t h e  

m e t h o d o l o g i c a l  arguments  g i v e n  on pages  54 and 55 f o r  c o n s i d e r i n g  

l i t e r a c y  s k i l l s  w i t h i n  t h e  c o n t e x t  o f  a d u l t  e d u c a t i o n  i n  g e n e r a l  

and,  in d ee d ,  m o t i v a t i o n  i s  p la c ed  in  a wider s e t t i n g  o f  t h e  o n t o l o g y  

o f  a d u l t  e d u c a t i o n  by Champion ' who a rg u es  t h a t  human b e i n g s  a re  

part  o f  t h e  p r o c e s s e s  o f  t h e  n a t u r a l  world and o f  t h e  c u l t u r a l  

w o r ld .  Human endeavour a t t e m p t s  t o  make s e n s e  o f  both t h e s e  w o r l d s ,  

f i r s t  by n a k in g  a s su m pt io ns  and,  s e c o n d l y ,  by d e r i v i n g  b e l i e f s .

Given t h e s e  a s su m pt io ns  and b e l i e f s ,  th en  we d e c i d e  what we should  

"do in  and about  our world and our c u l t u r e s "  and t h o s e  a c t i o n s  are
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co lo u red  by our v i e w  o f  whether t h a t  world and c u l t u r e  p l e a s e s  us  

or n o t . Champion's v iew  o f  a d u l t  e d u c a t i o n  i s  t h a t  of  a s e t  o f  

p r o c e s s e s ,  i n t e r a c t i v e  and o r g a n i c ,  c o n s i s t i n g  o f  e m p i r i c a l  

r e a c t i o n s  and s u b j e c t i v e  v a l u a t i o n s ,  "no part  o f  which i:, m e a n in g fu l  

w i t h o u t  t h e  o t h e r s " .  The m o t i v a t i o n  o f  a human b e in g  i s  h i g h l y  

com plex,  each  a c t i o n  i s  part  o f  an i n d i v i d u a l ’s s o l u t i o n  t o  h i s  

p e r c e p t i o n  o f  t h e  human p r e d ic a m e n t , For t h e  p r e s e n t ,  t h e n ,  l e t  

us a c c e p t  t h a t  on t h e s e  a p r i o r i  g rounds ,  th.e i l l i t e r a t e  s t u d e n t ' s  

m o t iv e s  a r e  o f  such  an o r d e r ,  and not q u a n t i f i a b l e ,  and hence t h e  

methodology  r e q u i r e d  f o r  t h i s  s tu d y  must be c a p a b le  o f  d e a l i n g  w i t h  

s u b j e c t i v e  p e r c e p t i o n s .  For t h e s e  r e a s o n s  i t  was th ought  t h a t  a 

p henom en o lo g ica l  approach,  which a l l o w s  f o r  s u b j e c t i v i t y ,  might be 

appnropr i a t e .

The p h e nom en o lo g ic a l  s t a n c e ,  as  o u t l i n e d  by Ruddock,^" a rg u es  

t h a t  " t h e  o b j e c t i v i t y  o f  d a ta  assembled by t h e  p o s i t i v i s t  s t a t i s t i c a l  

method i s  more apparent  than r e a l ;  t h a t  t h e  beh aviour s t u d i e d  by 

t h e  p o s i t i v i s t s  i s  a l r e a d y  based on s u b j e c t i v e  p r o c e s s e s ,  and t h a t  

human b e in g s  a r e  not  i n e r t  mechanisms whose c o m p l e x i t i e s  can be 

u n r a v e l l e d  by s t i m u l u s - r e s p o n s e  p s y c h o l o g y .  The primacy o f  t h e  

s u b j e c t i v e  i s  t o  be r e c o g n i s e d ; "  we need t o  make " s e n s e  o f  a l l  th e  

s i t u a t i o n s . w e  f i n d  o u r s e l v e s  i n .  S o c i a l  l i f e  can o n ly  proceed  when 

a * common s e n s e '  i s  a g r e e d .  T h is  common s e n s e  o f  t h e  world g u id e s  

a l l  our co n d u c t ,  which th e n  becomes an o b j e c t i v e  s o c i a l  r e a l i t y  

f o r  c h i l d r e n  and o t h e r s  e n t e r i n g  i t .  R e a l i t y  i s  s o c i a l l y  

c o n s t r u c t e d
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Wo cannot put a d u l t  s t u d e n t s  i . i t o  c o n t r o l l e d  s i t u a t i o n s  as  we 

can p l a n t s ;  r a t h e r  wc have t o  s tu dy  a s o c i a l  e v e n t  -  a phenomenon - 

i n  which s u b j e c t i v e  p e r c e p t i o n s  are  assumed,  are  c r e a te d  and a rc  

s u b j e c t  t o  m u ta t io n  as  t h e  i n g r e d i e n t s  o f  t h e  phenomenon i n t e r a c t  

on each o t h e r ,  and t h e  s i t u a t i o n  i n  which t h e  phenomenon o cc u r s  

ch a n g e s .  Thus,  t h e  l e a r n i n g  p r o c e s s  i n  which t h e  a d u l t  i l l i t e r a t e  

t a k e s  par t  c o n s i s t s  o f  s u b j e c t i v e  p e r c e p t i o n s  on t h e  p a r t  o f  t h e  

a d u l t  i l l i t e r a t e ,  the  t u t o r  and,  when r e s e a r c h  i s  b e i n g  c a r r i e d  

o u t ,  th e  r e s e a r c h e r  as  an i n t e r v e n t i o n i s t .  Each c o n s t i t u e n t  r e a c t s  

upon |the o t h e r .

The s t u d e n t ' s  s u c c e s s  i s  now t o  be under s to od  w i t h i n  the  terms  

o f  h i s  p e r c e p t i o n  o f  s e l f ,  o f  h i s  l i f e  p l a n ,  of  h i s  s o l u t i o n  t o  h i s  

"human pred icament";  The t u t o r  has h i s  own p e r s o n a l  p e r c e p t i o n s  of  

h i s  r o l e  in  t h e  l e a r n i n g  p r o c e s s  and o f  t h e  c r i t e r i a  o f  s u c c e s s ;  

t o g e t h e r  s t u d e n t  and t u t o r ,  l i k e  p i e c e s  o f  a k a l e i d o s c o p e  t h a t  move 

i n t o  v a r y i n g  p a t t e r n s ,  form new p a t t e r n s  o f  l e a r n i n g .  In our 

p red ica m e nt ,  where t h e  s t u d e n t  by d e f i n i t i o n  cannot  be s u b j e c t  t o  

t h e  m e t h o d o l o g i c a l  approach o f  t h e  p h y s i c a l  s c i e n c e s ,  where t h e  r u l e  

o f  c o n f i d e n t i a l i t y  r u l e s  out  proper sa m p l in g  p r o c e d u r e s ,  and where  

s t u d e n t s  have memories o f  p a s t  e d u c a t i o n a l  e x p e r i e n c e s ,  t h e r e  seemed  

much t o  be s a i d  f o r  a d o p t in g  t h e  p heno m en o lo g ica l  s t a n c e .

However,  s u b j e c t i v i s m  has i t s  l i m i t a t i o n s ,  namely t h a t  t h e  

d eep er  l e v e l  p e r c e p t i o n s  of th e  r e s e a r c h e r  must be such as  t o  

em pa th i se  c l o s e l y  v/ ith t h e  r e s e a r c h e d ,  f o r  w i th o u t  t h i s  v e r y  b a s i c  

l e v e l  o f  t h e  S p a n i s h  con ce pt  o f  b e in g  " s i m p a t i c o " * ,  i t  i s  d o u b t f u l

* s t r i c t l y  u n t r a n s l a t a b l e ,  but t h e  n e a r e s t  meaning in  E n g l i s h  i s ;  
a meet i . , \  of  minds - p lu s  mutua1 u nd er s ta n d in g  by communi cat  i o n  - 
p lu s  s h .y c d  a p p r é c i a i  i o u  of  e a u o t h e r ' s  v i s i o n  - p lu s  a f e e l i n g  
o f  mnlai-a) g e n e r o s i t y  o f  re g a rd  - p l u s , perhap s ,  a mutual  w i l l i n g n e s s  
t o  f o r g i v e  - p l u s . . . . . ( o f t e n  t h i s  i r  con fu sed  in  Anglo -Sax on  c u l t u r e s  
w i t h  s e x u a l i t y ) .



- 107 -

i f  tihc r e s e a r c h e r  can e s t a b l i s h  a common u n i v e r s e  o f  d i s c o u r s e ,  

w i t h o u t  which t h e  ' common sense*  c o n sen su s  cannot  be e s t a b l i s h e d , ( s e e  p . 203)  

In t h i s  i n s t a n c e ,  t h e  r e s e a r c h e r  found no d i f f i c u l t y  i n  j o i n i n g  

in  th e  " u n i v e r s e  o f  d i s c o u r s e "  o f  o r g a n i s e r s  and t u t o r s ,  a l l  norm al ly  

' m i d d l e - c l a s s * ,  ' m i d d l e - c l a s s *  h ere  b e in g  d e f i n e d  as  c a p a b le  o f  

a r t i c u l a t i n g  i n  an e l a b o r a t e d  co d e .  A ccord ing  t o  B e r n s t e i n , t h e  

e l a b o r a t e d  code u ser  employs a l a r g e  number o f  s u b o r d i n a t i o n s ,  

complex v e r b a l  s tems and examples  o f  t h e  p a s s i v e  v o i c e ,  a l a r g e  

p r o p o r t i o n  o f  a d j e c t i v e s  compared t o  t h e  t o t a l  number o f  wo rds ,  

and a l a r g e  p r o p o r t i o n  o f  uncommon a d j e c t i v e s ,  uncommon adverbs  

and uncommon c o n j u n c t i o n s  in  comparison t o  a r e s t r i c t e d  code  u s e r .

The r e s t r i c t e d  c o d e ,  a f e a t u r e  o f  t h e  working c l a s s ,  i s  more than  

a b a r r i e r  t o  communicat ing i d e a s  ; Flowcr^^ grasp s  t h e  hub o f  t h e  

wh ee l  when he w i i t o s  " i t  i s  t h e  p s y c h o l o g i c a l  pruto s u p p o r t i n g  t h e  

framework o f  b e l i e f s  and a t t i t u d e s  t h a t  embody t h e  s o c i a l  r e l a t i o n 

s h i p  between h i m s e l f ,  h i s  f a m i l y  and h i s  p e e r s . "  I t  may w e l l  be 

t h a t  t h e  r e s e a r c h e r  p e r c e i v e s  t h e  t e n s i o n s  between s t u d e n t  and 

t u t o r  a r i s i n g  from t h e i r  d i f f e r e n t  languag e c o d e s ,  but i s  he a b l e  

t o  r e c o g n i s e  h i s  own impediment t o  a s c e r t a i n i n g  th e  p r e c i s e  s u b j e c t i v e  

p e r c e p t i o n s  o f  t h e  s tu d e n t ?  The b a r r i e r  caused by t h e  s t u d e n t ' s  

l a c k  o f  a r t i c u l a t i o n  i s  r a i s e d  f u r t h e r  by th e  s t u d e n t ' s  r e a c t i o n  t o  

t h e  r e s e a r c h e r ' s  own (from t h e  s t u d e n t ' s  p o in t  o f  v i e w )  l i n g u i s t i c  

w i z a r d r y .  T h i s  does  not  mean t h a t  th e  r e s e a r c h e r  can not  ' g e t  on* 

w i t h  t h e  s t u d e n t .  The danger i s  t h a t  t h e  i n v e s t i g a t o r  may, in  

human te rm s ,  form such an e x c e l l e n t  r e l a t i o n s h i p  w i t h  th e  s t u d e n t  

til i t  l h , ‘ s t u d e n t  grasp s  h a l f  -u n ders to o d  words from t h e  e l a b o r a t e d  

code and wl th en  i n t o  h i s  own code and,  c o n v e r s e l y ,  t h e

r e s e a r c h e r  a l s o  t r a n s l a t e s . Tnc pheno m en o lo g ica l  approach does  

not  dea l  e x p l i c i t l y  wi t h  t h e  l e v e l  o f  a c c e p t a b l e  d e g r e e s  of
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s u b j e c t i v i t y ,  p a r t i c u l a r l y  i n  s t u d i e s  o f  d i s a d v a n t a g e d  groups  

where th e  d i s s i m i l a r i t y  between t h e  u n i v e r s e s  o f  d i s c o u r s e  o f  t h e  

r e s e a r c h e r  and th e  r e s e a r c h e d  i s  ex t rem e .  For t h i s  r e a s o n ,  the  

c t h o l o g i c a l  approach was examined as  a p o s s i b l e  m e th odo logy ,  s i n c e  

i t s  method o f  d e a l i n g  w i t h  t h e  ‘ t r a n s l a t i o n *  or i n t e r p r e t a t i o n  

problem o f ,  f o r  example ,  b ir d  v o c a l i s a t i o n s ,  seemed a p p r o p r i a t e  

t o  t h e  s o l u t i o n  o f  our problem o f  d i f f e r i n g  u n i v e r s e s  o f  d i s c o u r s e .

The e t h o l o g i c a l  ap pr oa ch

51The o r n i t h o l o g i s t ,  David bnow,'  d e s c r i b e s  t h e  problem of  e x p l a i n i n g  

t h e  beh av iour o f  b i r d s  in  t r o p i c a l  f o r e s t s  as :  " c o l l e c t i n g  as  many

f a c t s  as  one can ,  and by i n f e r e n c e ,  by com par ison between s p e c i e s ,  

and by u s i n g  what o t h e r s  have found in  r e l a t e d  f i e l d s ,  one b u i l d s  

up h y p o t h e s e s  t h a t  a re  c o n s i s t e n t  w i t h  b i o l o g i c a l  t h e o r y ,  s o  f a r  

as  i t  i s  u n d e r s t o o d ,"

The p r o c e s s e s  a r e ,  t h e r e f o r e ,  t o  o b s e r v e ,  t o  i n f e r ,  t o  r e f e r ,  

t o  r e l a t e ,  t o  h y p o t h e s i s e ,  t o  r e - o b s e r v e  and s o  on o r ,  f o l l o w i n g  

T i n b e r g e n ,  t o  s t a r t  w i th  i n d u c t i v e  d e s c r i p t i o n s  o f  o b s e r v a b l e  

phenomena and th e n  make a c omprehensive  approach t o  s e v e r a l  problems  

th u s  i d e n t i f i e d ,  g i v i n g  equa l  a t t e n t i o n  t o  each  o f  them and t h e i r  

i n t e g r a t i o n ,  u s i n g  th rou gh out  a s c i e n t  i f  i c  method o f  s t u d y  ( t h e  

b i o l o g i c a l  m eth od) .  The e t h o l o g i s t  a c c e p t s  t h a t  " D e s c r i p t i o n  i s  

n e v e r ,  can never b e ,  random; i t  i s  in  f a c t  h i g h l y  s e l e c t i v e ,  and 

s e l e c t i o n  i s  made w i t h  r e f e r e n c e  t o  t h e  prob lems,  h y p o t h e s e s  and 

methods th e  i n v e s t i g a t o r  has in  mind
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The f i r s t  s t e p ,  t h e  i n i t i a l  o b s e r v a t i o n ,  i s  o f  qui Te a d i f f e r e n t  

order t o  t h a t  a p p l i e d  i n  orthodox e m p i r i c a l  i n v e s t i g a t i o n s ;  f o r  

example ,  when c h o o s i n g  t h e  d ata  t o  be samples  (and o b s e r v e d ) ,  

s t a t i s t i c a l ,  q u a n t i t a t i v e  samp ling  methods r e l y  "on a p r e c o nc e iv e d  

t h e o r e t i c a l  framework".

In t h e  e t h o l o g i c a l  approach ,  t h e  c r i t e r i a  fo r  the c h o i c e  o f  

o b s e r v a b l e  d a ta  a re  based on g en e r a l  e x p e r i e n c e  and th e  r e s e a r c h e r ' s  

a n a l y s i s  o f  th e  l e v e l  o f  c o h c s i v e n e s s  and i n t e g r a t i o n  o f  th e  

t h e o r e t i c a l  approach .  As Snow remarks,  " w i t h o u t  t h e o r i e s  and 

h y p o t h e s e s  one o n ly  has a jumble o f  f a c t s .  But one c?n o v e r 

i n d u l g e  in  f a c i l e  e x p l a n a t i o n s ;  i f  o n e ' s  t h e o r y  i s  wrong,, one can  

go badly  ? s t r a y , , , , , ,The f a c t s ,  i f  a c c u r a t e l y  ob servcu  and 

d e s c r i b e d ,  w i l l  s tand  f o r  a l l  t im e;  t h e  t h e o r y  can a t  b e s t  be 

o n ly  p r o v i s i o n a l  *’‘

C o n s e q u e n t ly ,  th e r e  i s  an open-minded c o l l e c t i o n  of  d a ta  th ro ugh  

o b s e r v a t i o n ,  t h e r e  i s  a p r o c e s s  o f  i n t e r p r e t a t i o n  when s i g n i f i c a n t  

beh av iour i s  s e l e c t e d  and,  through a p r o c e s s  o f  c o n s i d e r a t i o n  of 

t h e  c o n s i s t e n c y  o f  th e  e l e m e n t s  o f  t h e  ga th ered  d a t a ,  r e - i n t e r 

p r é t â t  i o n  and g e n e r a l i s a t i o n  f o l l o w .

So f a r  t h i s  account  o f  t h e  e t h o l o g i c a l  approach i s  n e a r l y  

congruen t  t o  t h a t  propounded by G la ser  and S t r a u s s ,  who have  

d e v e lo p ed  a q u a l i t a t i v e  sa m p l in g  method which i s  e v a l u a t e d  in  terms  

o f  t h e o r e t i c a l  r a t h e r  than  s t a t i s t i c a l  c r i t e r i a ;  " T h e o r e t i c a l  

sam p l in g  Is  t h e  p r o c e s s  o f  d a ta  c o l l e c t i o n  f o r  g e n e r a t i n g  th eory  

whereby t î ic a n a l y s t  j o i n t l y  c o l l e c t s ,  codes  and a n a l y s e s  h i s  d a t a ,  

and d e c i d e s  what d ata  t o  c o l l e c t  next  and where t o  f i n d  them,  in  

order  t o  d e v e l o p  h i s  t h e o r y  as  i t  em erges .  T h i s  p r o c e s s  of  data  

c o l l e c t i o n  i s  c o n t r o l l e d  by th e  emerging t h e o r y ,  whether s u b s t a n t i v e  

or fo r m a l ."



- 110 -

T h i s  approach su p p o r t s  th e  s e l e c t i o n  o f  th e  e t h o l o g i c a l  

methodology  but i f  i t  i s  so  s i m i l a r  why not  use  t h i s  "groundeo  

theory" as  d ev e lo p ed  by i h e s e  a d u l t  e d u ca to r s ?

As long  ago as  1855,  F .D ,  Maurice ,  founder o f  th e  Working 

Men's C o l l e g e ,  w rote  about  h i s  s t u d e n t s :  "The world has beer

t e a c h i n g  him - 1 must add w i t h  a l l  r e v e r e n c e ,  God has been  

t e a c h i n g  him - whatever  you have been d o i n g , T h e  p o in t  Is  

t h a t  a l l  human b e i n g s  have one b a s i c  f e a t u r e  i n  common? th e  

d e s i r e  t o  s u r v i v e  and t o  adapt  t o  s u r v i v e .  Some are  b e t t e r  a t  

i t  than  o t h e r s ;  as  Buchanan w r i t e s ,  t h e r e  a re  t h o s e  "who have  

t h e  c o n f i d e n c e  and en th u s ia s m  t o  mix w i t h  s t r a n g e r s  and t o  e x p o s e  

t h e i r  i g n o r a n c e ,  x>'ho can a d a p t . . . . . .  . a n d . t h e  mass o f  p e o p l e .

t i r e d ,  l o n e l y  and supremely unc o n f i d e n t  o f t h e i r  a b i l i t y  t o  do 

a n y th in g  t o  h e l p  t h e m s e l v e s ." (my i t a l i c s ) ,  Champion i n t r o d u c e s  

h i s  a r t i c l e  w i t h  t h e  prem is s :  " I  use  th e  word ' e d u c a t i o n '  i n  a

broad s e n s e ,  as  t h e  name o f  t h e  s e t  c f  p r o c e s s e s  by which we manage 

t o  keep g o in g  f o r w a r d , " ^ ^ ( s u r v i v c ? )  T h i s  i s  another way o f  s a y i n g  

t h a t  e d u c a t i o n  i s  a way by which th e  s p e c i e s  s u r v i v e s  and a d a p t s .

Thus i t  seems t h a t  th e  e t h o l o g i c a l  approach may d e s c r i b e  

a c c u r a t e l y  t h e  e f f o r t s  o f  a l l  p e o p l e ,  whether in  advantaged  or  

d i s a d v a n t a g e d  groups by p l a c i n g  t h e i r  a c t i o n s  w i t h i n  t h e  c o n t e x t  

of  t h e i r  a t t em p t  t o  adapt  i n  order t o  s u r v i v e .  But ,  p a t e n t l y ,  humau 

b e in g s  d i f f e r  from a n im a l s  in  t h e i r  s u b j e c t i v e  image o f  t h e m s e l v e s ,  

o t h e r s ,  and t h e i r  co n cept  of  God, l i f e - f o r c e  or o f  t h e  ' o u g h t ' .  

Because  t h i s  i s  s o ,  t h e  e t h o l o g i c a l  approach becomes an a n a l o g i c a l  

sy s tem  when a p p l i e d  t o  human b e i n g s ,  and w i t h i n  i t  t h e r e  needs  t o  

be t l )0  pheno m en o lo g ica l  co n cent  o f ,  f o r  example ,  a l l o w i n g  t h e  s t u d e n t  

t o  d e f i n e  r e a l i t y  in  terms o f  h i s  own s u b j e c t i v i t y .
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‘ o n s e q u e n t l y ,  t h e  methodology adopted in  t h i s  s tu d y  i s  i.o 

r e c o r d  t h e  s u b j e c t i v e  i m p r e s s io n s  o f  s t u d e n t s  and t u t o r s  and t o  

v iew  t h e i r  c o n c e p t s  o f  s u c c e s s  w i t h i n  t h e  framework o f  a s t r u g g l e  

t o  adapt  t o  s u r v i v e .  By u s i n g  phenom eno lo g ica l  d a ta  and oy 

F o l lo w in g  t h e  p ro cedu ra l  s t e p s  o f  th e  e t h o l o g i c a l  m eth odo logy ,  i t  

i s  p o s s i b l e  t o  understand  t h a t ,  in  an a d u l t  i l l i t e r a t e ' s  con cept  

o f  xfhat may be n e c e s s a r y  f o r  h i s  a d a p t a t i o n  and s u r v i v a l ,  ‘ s u c c e s s *  

may be v er y  d i f f e r e n t  from t h a t  en v i s a g e d  by a t u t o r  o p e r a t i n g  in  

a d i f f e r e n t  u n i v e r s e  o f  d i s c o u r s e ,  fa c ed  w i t h  d i f f e r e n t  c o n d i t i o n s  

f o r  s u r v i v a l .

The e t h o l o g i c a l  approach i s  t h e  key t o  u n d er s ta n d in g  th e  

e d u c a t i o n a l  beh av iour of  a l l  d i s a d v a n ta g e d  groups; t h a t  i s ,  a l l  

groups w i t h  r e s t r i c t e d  codes  o f  d i s c o u r s e  and communicat ion.

The t e c h n i q u e s  used in  th e  i n v e s t i g a t i o n

There remains  t h e  p r a c t i c a l  problem of how t o  c o l l e c t  th e  p e r c e p t i o n s  

o f  t u t o r s  and o f  s t u d e n t s  (who,  by d e f i n i t i o n ,  are  unable  t o  f i l l  

in  form s)  t o  t h e i r  a i ms .  S t r u c t u r e d  q u e s t i o n s  tend  t o  prodiicc  

s t r u c t u r e d  a n s w e r s ,  and i t  was p r e c i s e l y  t o  av o id  t h i s  t h a t  t h e  

m e t h o d o l o g i c a l  approach d e s c r i b e d  above was a d o pt ed .  S o ,  a f t e r  

an i n i t i a l  n er iod  o f  i n v e s t i g a t i o n  l a s t i n g  s i x  months ,  both t u t o r s  

and s t u d e n t s  were asked t o  t a k e  par t  in  a t a p e - r e c o r d e d  i n t e r v i e w ;  

in  a l l  c a s e s  i t  was emphasised t h a t ,  though c e r t a i n  g e n e r a l i s e d  

q u e s t i o n s  xvould be a s k ed ,  t h e  s t u d e n t  or t u t o r  cou ld  d e v e l o p  a 

theme or make remarks or i n t e r v e n e  i f  he f e l t  t h a t  by s o  d o in g  he 

would h e l p  one under sta nd  h i s  problem.  In the e v e n t ,  t h e  -ao:.-,r. 

laoving a c c o u n t s  o f  p e r s o n a l  p e r c e p t i o n s  a r o s e  from i n t e r v e n t i o n s .
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from c o r r e c t i o n s  t o  t h e  i n t e r v i e w e r ’ s s t a t e m e n t  and,  so m et im es ,  

from a v e r y  f r u s t r a t i o n  a t  t r y i n g  t o  e x p l a i n  an a t t i t u d e  in  o n e ’s 

own words w i th o u t  t h e  prop o f  th e  s t r u c t u r e d  q u e s t i o n .  These  

g e n e r a l  themes or h ea d in g s  fo^  th e  gu id ance  o f  t h e  d i s c u s s i o n  

were as  f o l l o w s :

1 .  For t h e  t u t o r ;

a )  What made you ta k e  part  in  re m ed ia l  a d u l t  l i t e r a c y ?

b) What s o r t  o f  p erson  i s  your s tu d e n t ?

c )  What made your s t u d e n t  come t o  you?

d)  O ccupat ion  o f  s t u d e n t

e )  S t u d e n t ' s  a b i l i t y  t o  x .Tite and read  and a b i l i t y  i n  numeracy

f )  How lo n g  have you had y cur s t u d e n t?

g)  S t u d e n t ' s  e e u c a t i o n a l  background

h) Your s t u d e n t ' s  c o n f i d e n c e

i )  Your r e l a t i o n s h i p  w i t h  your s t u d e n t

j )  S t u d e n t ' s  embarrassment and m o t iv e s  f o r  coming f o r  h e lp

k) Your s t u d e n t ' s  ach ie v em e n ts

1 )  I s  t h e r e  any e v i d e n c e  o f  your s t u d e n t  r e a c h i n g  or 

e x p e r i e n c i n g  a p l a t e a u  o f  l e a r n i n g ?  

m) O ccupation  o f ,  and support  by.  s t u d e n t ' s  s p o use  

n) What a re  th e  p e r s o n a l  q u a l i t i e s  a good t u t o r  sh o u ld  p o s s e s s ?

o )  What s o r t  o f  s a t i s f a c t i o n  do you t h i n k  a t u t o r  e x p e r i e n c e s ?

p) What were your e x p e c t a t i o n s ?

q)  What a r e  your i m p r e s s i o n s  o f  th e  t r a i n i n g  c o u r s e  or t u t o r s '

m e e t in g s ?  

r ) Do you en jo y  r e a d in g ?
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2 ,  For th e  s t u d e n t ;

a )  Why d id  you decide,  t o  j o i n  t h e  scheme?

b) What f i n a l l y  t r i g g e r e d  you t o  j o i n ?

c )  Where d id  you hear o f  t h e  scheme?

d)  O ccu p a t io n ,  des  crip):  Inn o f  work

e )  R e l a t i o n  w i t h  employer as  r e g a r d s  l i t e r a c y  a b i l i t i e s

f )  Any d i f f i c u l t i e s  en cou n te r ed  becau se  you could not  r e a d / w r i t e

g)  Any ach ie v em en ts?  What have you done w i t h  your new knowledge?

h) Any e x p e r i e n c e  o f  a p l a t e a u ,  a l e v e l l i n g  o f f  i n  l e a r n i n g ?

i )  Were you embarrassed? How has t h i s  changed?

j )  W i l l  you l e t  me have samples  o f  your w r i t i n g ?

k) W i l l  you a l l o w  me t o  as); your t u t o r  about  your r e a d i n g  p ro g re s s ?

1)  Does your w i f e /h u s b a n d  h e l p  you?

m) Has your c o n f i d e n c e  i n c r e a s e d ?

n)  A t t i t u d e  t o  t u t o r  ( n o t  a d i r e c t  q u e s t i o n ,  but encouraged  

t o  comment i f  s t u d e n t  w i s h e d )

o )  S t u d e n t ' s  e d u c a t i o n a l  h i s t o r y

p) A b i l i t y  o f  f a m i l y  an d /or  s i b l i n g s  t o  r e a d / w r i t e

q) S o u r c e s  o f  i n f o r m a t io n :  TV, r a d i o ,  newspapers

r )  Time t o  s tu d y  a t  home

s )  A r e t u r n  t o  g e n e r a l  p ro b in g  of  u se  o f  l i t e r a c y  by s t u d e n t
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The s t a g e s  in  th e  i n v e s t i g a t i on

With t i l l s  t h e o r e t i c a l  approach in  mind,  th e  i n v e s t i g a t i o n

c o n s i s t e d  o f  t h e  f o l l i n k i n g  s t e p s ;

a )  t o  e s t a b l i s h  t h a t ,  from a r h i l o s o p h i c a l  p o s i t i o n ,  i t  i s  

prob ab le  t h a t  a d u l t  1 i t  or a «"y aims a re  s u b s t a n t i a l l y  t h e  

aims o f  adulc. e d u c a t i o n ;  - t h e  d i s c u s s i o n  in  t h e  e a r l i e r  

c h a p t e r s  which e s t a b l i s h e s  t h e  p rob ab le  f i e l d  o f  i n v e s t i g a t i o n ;

b) t o  p r o v id e  t u t o r s  w i t h  a l i s t  o f  25 p h r a ses  ( S e c t i o n  A of  

Appendix A) d e s c r i b i n g  ' s u c c e s s *  and t o  a s s e s s  t h e  r e l a t i v e  

importance o f  each on a f i v e - p o i n t  s c a l e ,  th e r e b y  c o l l e c t i n g  

t h e  f i r s t  l e v e l  .of p e r c e p t u a l  d a ta ;

c )  t o  a n a l y s e  whether t h e  answers  t o  t n e  2 5 - p h r a s e  form depended  

on th e  du r a t i o n  of t u i t i o n  t o  t h e  s t u d e n t ,  by means o f  the. 

q u e s t i o n n a i r e  in  S e c t i o n  B o f  Appendix 1 ,  and throu gh  t h r e e  

d e t a i l e d  c a s e  s t u d i e s .  From t h i s ,  the  minimum t i m e s c a l e  f o r  

th e  o b s e r v a t i o n a l  p er io d  was i d e n t i f i e d ,

d) t o  e s t a b l i s h  what c r i t e r i a  o f  s u c c e s s  were g i v e n  in  two books  

w i d e l y  used as  r e f e r e n c e  t e x t s  d u r in g  t h e  most common t r a i n i n g  

p er io d  o f  t h e  l i t e r a c y  campaign,  January-August  1975;  thus  

t u t o r s '  p e r c e p t u a l  c o n c e p t s  may be compared t o  c o n s e n s u a l  

' e x p e r t '  c o n c e p t s  which r e c e i v e d  wide cu rren cy  throu gh  

p u b l i c a t i o n s ;

e )  t o  e s t a b l i s h  whether or not t u t o r s  would s u g g e s t  f u r t h e r  

p hr a ses  t o  d e s c r i b e  t h e  c r i t e r i a  o f  s u c c e s s  ( i n  a d d i t i o n  t o  

th e  2 5 p hra ses  i n  S e c t i o n  A, Appendix A ) ,  t h e r e b y  e n l a r g i n g  

t h e  q u a n t i t y  o f  p e r c e p t u a l  d a ta ;

and,  b eca u s e  t h e  me thodology  a l l o w s  f o r  an open-ended d i s c u s s i o n  o f

p e r c e n t  i o n s ,  i t  was d e c i d e d  to ;
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f )  u se  t a p o - r e c o r c î in g s  t.o q u e s t i o n  t u t o r s  in  Cam bridgesh ire ,  t o  

a s s e s s  t h e i r  p e r c e i v e d  aims i n  c l o s e r  d e t a i l ;

g)  u se  t a p e - r e c o r d ir ig s  t o  q u e s t i o n  s t u d e n t s  in  Cam bridgesh ire ,  t o  

a s s e s s  t h e i r  p e r c e i v e d  aims;

h )  l i n k  t h e  e v i d e n c e  from the above t o  ^nroduce a scheme of  

a p p r o p r i a t e  aims o f  a d u l t  l i t e r a c y  and t o  i n v e s t i g a t e  th e  

p o s s i b i l i t y  o f  an o r d i n a l  arrangement  o f  t h e s e  a im s .

The n e x t  two c h a p te r s  d e s c r i b e  t h a t  p a r t  o f  t h e  r e s e a r c h  from

( b )  t o  ( e )  ab o v e ,  t o  show how, from i n i t i a l  d a t a ,  t u t o r s  p e r c e i v e d  

o b j e c t i v e s  were i d e n t i f i e d  and c l a s s i f i e d .  Thus,  some p r e l i m i n a r y  

h y p o t h e s e s  were e v o lv ed  t o  g u id e  t h e  s e a r c h  f o r  r e l e v a n t  d a ta  from 

t h e  ta p e  r e c o r d i n g s .
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CHAPTER VI

A ]\RI:T.1MINARY TOENTIFICATION of TUTORS' AIMS AND TlîK ^T-NGE

OF THOSE AIMS

The 2 5 -P h ra s e  Q u e s t i o n n a i r e  -  S e c t i o n  A (Appendix A ;

A Local  A u t h o r i t y  Organ iser  i n  Birmingham and t h r e e  O r g a n i s e r s ,  

r e s p e c t i v e l y  o f  t h e  L i v e r p o o l  Adult  L i t e r a c y  P r o j e c t ,  th e  Bri ghto n  

P r o j e c t  and t h e  Cambridge House P r o j e c t ,  were c o n t a c t e d  by l e t t e r  

and asked t h e i r  o p in io n  o f ,  and c r i t e r i a  f o r ,  s t u d e n t  p r o g r e s s  in  

a d u l t  l i t e r a c y  sch em es .  Two Loca l  A u t h o r i t y  O rg a n i s er s  in  

Cambri dgesh ire ,  an Organ iser  o f  t h e  Cambridge Read ing  P r o j e c t ,  

two T r a i n e r s  o f  T u to rs  in  Ca mbri dges h ire ,  and e i g h t  Tutors  ( two  

from schemes i n  H e r t f o r d s h i r e  and two each from a L ocal  A u t h o r i t y  

scheme in  Cambridge, a Huntingdon Local  A u t h o r i t y  scheme and a 

v o l u n t a r y  scheme in  Cambridge) gave v e r b a l  a c c o u n t s  o f  t h e i r  

c r i t e r i a  o f  s u c c e s s .

A q u e s t i o n n a i r e  was d e r i v e d ,  based on t u t o r s *  r e s p o n s e s  ( s e e  

below and Apnendix A f o r  co m ple t e  v e r s i o n ) .  The form co n t a in e d  

25 p h r a s e s ,  each o f  which i n d i c a t e d  a c h a r a c t e r i s t i c  o f  ach ieveinent  

in b e h a v io u r a l  t e rm s ,  in  t h e  same way as  t h e  phrase  " h o l d s  door 

open f o r  e l d e r l y  people" i s  one d e s c r i b i n g  ' p o l i t e n e s s * .
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No. of  phrase

( a s  i ll  o r i g i n a l
form) Phrase

1 Regu lar  attcnciance a t  c l a s s e s  ............. .. c . , 1

2 General  iii.provcrnont i n  c o n f i d e n c e  and b e a r i n g  . .  , 2

3 Improvement i n  c l a r i t y  o f  s p eec h   ............  . . , .  3

4 Improvement in  ra nge  o f  spoken v o c a b u la r y  . . , , r . . . .  4

5 Movement from a o n e - t o - o n e  l e a r n i n g  s i t u a t i o n
t o  j o i n i n g  a group ( even i t  i n d i v i d u a l
t e a c h i n g  s t i l l  t a k e s  p l a c e )   .......... .. 5

:6 Re ad ing t o  h i s / h e r  c h i l d r e n   ............   6

'7 Borrowing books from l i b r a r y  . . . . . . . .  7

8 E xtending  range  o f  r e a d i n g  beyond i n f o r m a t i o n  = , . . ,  8

9 Reading i n f o r m a t io n  m a t e r i a l   ...............   9

10 W i l l i n g n e s s  t o  t a l k  about  h i s / h e r
l i t e r a c y  prooleni  ^ . 1 U

11 E x p r e s s i o n  o f  e x p e c t a t i o n  t o  s u cc e ed  in
r e a d i n g  and w r i t i n g  11

12 D im in ut io n  o f  a n x i e t y  ( g e n e r a l )   ..................... .................. J 2

13 J o i n i n g  more s o c i a l  groups   ............... . . . » .............................. .........  U

14 Assumption o f  g r e a t e r  r e s p o n s i b i l i t y  a t  work . . . . . .  14

15 B e t t e r  r e l a t i o n s h i p s  w i t h  members o f  t h e  f a m i l y  . . .  1 3

16 I n c r e a s e  in  comprehens ion s k i l l s   .............................  16

17 I n c r e a s e  in  word r e c o g n i t i o n  s k i l l s  17

18 A b i l i t y  t o  t a k e  d i c t a t i o n .....................        18

19 A b i l i t y  t o  ch ec k  s p e l l i n g          19

20 A b i l i t y  t o  wi ' i te  a l e t t e r    20

21 A b i l i t y  t o  road newspapers  21



-  1 1 8  -

22 I n c r e a s e  in  t h e  p e r io d  o f  c o n c e n t r â t  io n
d u r in g  t u i t i o n  22

23 D im in ut io n  o f  c .n xie ty  w i t h  regard  t o  l i t e r a c y  23

24 G e t t i n g  a b e t t o r  job i n  terms o f  more pay 24

25 G e t t i n g  a b e t t e r  job  i n  terms o f  p e r s o n a l
s a t i s f a c t i o n  and i n t e r e s t
( not n e c e s s a r y  b e t t e r  p a i d )  25

During t h e  p er io d  November 197 5 t o  A p r i l  1 9 7 6 y 1421 o f  t h e s e  

q u e s t i o n n a i r e s  were i s s u e d  t o  o r g a n i s e r s  i n  Cam bridgesh ire  ( 5 0 0 ) ,

D o r se t  ( 5 0 0 ) ,  H e r t f o r d s h i r e  ( 4 0 0 )  and Wales ( 2 1 ) ,  The ntunber o f  

forms ta ken  by each of th e  f i r s t  t h r e e  a r e a s  was based on t h e  numbers 

o f  t r a i n e d  t u t o r s  rea dy  t o  t a k e  s t u d e n t s .  In th e  e v e n t ,  t h e  ex p e c t e d  

a v a la n c h e  o f  r e f e r r a l s  throu gh  th e  BBC did not m a t e r i a l i s e ,  so  t h a t  

many o f  th e  t u t o r s  did not  f e e l  rea dy  t o  a c c e p t  t h e  forms w i th o u t  

some e x p e r i e n c e  o f  a c t u a l  t e a c h i n g  p r a c t i c e ;  h en ce ,  o n ly  some 750 

forms reach ed  t u t o r s .  The 21 forms i s s u e d  in  Wales were g i v e n  t o  a 

h i g h l y - s p e c i a l i s e d  group o f  o r g a n i s e r s  who were l o n g - s t a n d i n g  members 

o f  th e  N a t i o n a l  A s s o c i a t i o n  f o r  Remedial  E ducat io n  or who had 

e x p e r i e n c e ,  in  one c a s e  o f  n e a r l y  twent y y ears*  d u r a t i o n ,  o f  a d u l t  

i l l i t e r a t e  r e m e d i a l  e d u c a t i o n .  Thus t h e  r e s p o n s e  of 149 completed  

forms r e p r e s e n t s  19.9% o f  th e  t o t a l  i s s u e d .

- 50 forms were r e t u r n e d  from t u t o r s  in  C am bridgesh ire ,  e i t h e r  

in  Loca l  A u t h o r i t y - o r g a n i s e d  schemes or i n  th e  v o l u n t a r y  

Cambridge Reading P r o j e c t  scheme;

-  34 forms were r e t u r n e d  from t u t o r s  in  D o r s e t ,  a l l  o f  whom 

were i n  Local A u t h o r i t y - o r g a n i s e d  schemes;

-  44 forms were re tu r n e d  from t u t o r s  in  H e r t f o r d s h i r e ,  a l l  o f  

v;hom were in  L oca l  A u t h o r i t y - o r g a n i s e d  schemes;  and

- 21 forms were re tu rn ed  from S p e c i a l i s t s  in  Wales (Mid-Glamorgan) ,
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T utors  wore asked t o  u se  t h e i r  own judgement ,  r e g a r d l e s s  o f  any  

e x p e r i e n c e  o f  s t u d e n t s *  aims: th.at i s ,  t o  e x p r e s s  t h e i r  own o p i n i o n s  

o f  t h e  importance o f  each c r i t e r i o n  ( a ) .  But corrments from o r g a n i s e r s  

and t u t o r s  from whom forms were c o l l e c t e d  made i t  c l e a r  t h a t  an  

unknown number o f  forms had been completed  on t h e  b a s i s  o f  t u t o r s *  

views o f  th e  importance o f  each  c r i t e r i o n  t o  t h e i r  s t u d e n t s  ( b ) ,  or  

from both ( a )  and ( b )  p o i n t s  o f  v i ew ,  th e r e b y  i n t r o d u c i n g  a non-  

q u a n t i f i a b l e  v a r i a b l e .  I t  was e x t r e m e l y  d o u b t f u l  i f  any answers  

were g i v e n  t h a t  were e n t i r e l y  f r e e  o f  c o n s i d e r a t i o n s  o f  t h e  needs  o f ,  

or e x p e r i e n c e  w i t h ,  a p a r t i c u l a r  s t u d e n t .  However,  though t h e  r e s u l t s  

of  t h e  q u e s t i o n n a i r e  by i t s e l f  had t o  bo i n t e r p r e t e d  a s  b e in g  o f  

l i m i t e d  v a l i d i t y ,  t h e y  remain a u s e f u l  par t  o f  t h e  t o t a l  e v i d e n c e .  

S i n c e  t h e  o r i g i n a l  r e s u l t s  co u ld  o n ly  be i n t e r p r e t e d  as  b e i n g  

i n d i c a t i v e ,  no second ary  s t a t i s t i c a l  a n a l y s i s  was a t t e m p t e d .

During i rre l im in ary  c o n v e r s a t i o n s  w i th  v a r i o u s  o r g a n i s e r s  and 

t u t o r s ,  i t  was s u g g e s t e d  t h a t  a t u t o r ' s  v i e w  o f  h i s  aims would  

change as  t l ic p er io d  in  which he ta u g h t  h i s  s t u d e n t  i n c r e a s e d .  

F o l l o w i n g  T inb ergen *s  r u l e  t h a t  each g e n e r a l i s a t i o n  sh ould  be 

accompanied by a s t a t e m e n t  o f  t h e  l i m i t a t i o n s  o f  i t s  v a l i d i t y ,  

i t  seemed n e c e s s a r y  t o  examine t h i s  h y p o t h e s i s  and e s t a b l i s h  the  

c o n d i t i o n s  under which  t h e  h y p o t h e s i s ,  i f  t r u e ,  o p e r a t e d .  F u r t h e r 

more,  i f  t h e  h y p o t h e s i s  were t r u e ,  th e n  c l e a r l y  i t  would bo 

n e c e s s a r y  t o  arr ange f o r  a second  t a p e - r e c o r d e d  i n t e r v i e w  a f t e r  

a l a p s e  o f  t i m e ,  and th e  t im e  i n t e r v a l  needed t o  be de te rm ined  on 

th e  s t r e n g t h  o f  t h e  e v i d e n c e .
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KvidCiiCQ o f  tb o t u t o r s *  a t t i t u d e s  t.o t h e  aims .aid a c h i e v c munts 

th rough  t ime

Alth ough  68% of  a l l  r e s p o n d e n t s  t o  t h e  q u e s t i o n n a i r e  completed  

the  s e c t i o n  l i s t i n g  t h e  p hra ses  by t i m e ,  t h e r e  was a Jack o f  

c o n s e n s u s  o f  t h e  importance by t ime o f  each  f a c e t  o f  s u c c e s s ,  

and so  d i v e r s e  were th e  r e p l i e s  t h a t  o n ly  t h e  p hr a ses  than were  

hient ioned f i v e  or more t im e s  a re  i n c l u d e d .

No* o f  Ph ra ses  quoted as  b e in g  most important  No, of  t i m e s  phrase
o i i g i n a l  by t ime  o f  t u i t i o n  noted
phrase

A f t e r  a A f t e r  End of  
few 1 yea r c o u r s e
weeks

8 E xtending range  o f  r e a d i n g  beyond
i n f o r m a t i o n .............., 8  5 10

16 I n c r e a s e  in  comprehens ion s k i l l s  , 1 6  6

17 I n c r e a s e  in  word r e c o g n i t i o n  s k i l l s  , , 1 7  9

2 G en era l  improvement in  c o n f i d e n c e
and b e a r i n g  2 7 16 20

10 W i l l i n g n e s s  t o  t a l k  about  h i s / h e r
l i t e r a c y  problems * . * . 1 0  14

23 D im in ut io n  o f  a n x i e t y  w i t h  re gard
t o  l i t e r a c y  . , , . , 2 3  10

1 Regular  a t t e n d a n c e  a t  c l a s s e s  1 34

25 G e t t i n g  a b e t t e r  job  in  terms o f
p e r s o n a l  s a t i s f a c t i o n  and i n t e r e s t
( n o t  n e c e s s a r i l y  b e t t e r  p a i d )  25 17

From t)«c r e s u l t s  shown ab ove,  i t  can be se e n  t h a t  ' r e g u l a r  

a t t e n d a n c e  a t  c l a s s e s '  r e c e i v e d  t h e  ’v o t e '  of  34 t u t o r s  as b e i n g  

the  most important  i n i t i a l  s i g n a l  o f  a c h i e v e  iront d u r in g  tf-e t ; r e t  

few w e ek s .  The r e l a t i v e  importance o f  t h i s  c r i t e r i o n  in  t h e  t u t o r s '
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e s t i m a t i o n  c l e a r l y  i l l u s t r a t e s  th e  d i f f i c u l t i e s  o f  t e a c h i n g  th e  

t r u e  i l l i t e r a t e .  Of c o u rs e  ' r e g u l a r  a t t e n d a n c e  a t  c l a s s e s '  i s  

n e c e s s a r y  i f  any s t u d e n t  i s  t o  l e a r n  a n y t h i n g  and i f  any t u t o r  

i s  t o  t e a c h  a n y t h i n g ,  but suri'-'noning up t h e  cou rage  t o  go t o  t h e i r  

f i r s t  c l a s s  i s  a r e a l  ach ievem en t  on t h e  p ar t  o f  i l l i t e r a t e  a d u l t s  

a c c o r d in g  t o  th e  e v i d e n c e  o f  o r g a n i s e r s ,  t u t o r s  and t h e  s t u d e n t s  

t h e m s e l v e s ,  and r e g u l a r  a t t e n d a n c e  co u ld  bo s i g n i f i c a n t  as  t h e i r  

f i r s t  s u s t a i n e d  e d u c a t i o n a l  e f f o r t ,

/ G e t t i n g  a b e t t e r  job in  terms of  p e r s o n a l  s a t i s f a c t i o n  and 

i n t e r e s t  ( n o t  n e c e s s a r i l y  b e t t e r  pa id )*  was noted as  th e  second  

most important  l o n g - t e r m  a c h ie v e m e n t ,  but t h i s  depends on a 

m u l t i t u d e  o f  f a c t o r s ,  seme economic and many q u i t e  o u t s i d e  t h e  

c o n t r o l  o f  p e r s o n a l  endeavo ur.  That t u t o r s  have mentioned t h i s  

c r i t e r i o n  shows t h a t  th e y  s e e  t h e i r  l i t e r a c y  t u i t i o n  as  g o i n g  

beyond th e  t e a c h i n g  o f  s k i l l s .

The most important  r e s u l t  o f  t h i s  part  o f  t h e  e n q u iry  was t o  

show t h a t  most r e s p o n d e n t s  had no e x p e r i e n c e  o f  t a k i n g  any s t u d e n t  

beyond a p er iod  o f  s i x  months .  The t u t o r s  o f t e n  added n o t e s  t o  

th e  form t o  sa y  t h a t  th e y  r e a l l y  were not i n  a p o s i t i o n  t o  s t a t e  

l o n g - t e r m  a im s ,  and th e  second  h y p o t h e s i s ,  t h a t  t h e  l e n g t h  o f  t h e  

co u r s e  would p la y  a major par t  i n  t h e  e s t a b l i s h m e n t  o f  t u t o r s '  aims  

could  n e i t h e r  be conf irmed  nor d e n i e d ,  on t h e  b a s i s  o f  t h i s  e v i d e n c e . 

C o n s eq u e n t ly ,  a f u r t h e r  ins tru m en t  of  r e s e a r c h  was c o n s t r u c t e d ,  

c o n s i s t i n g  o f  t h r e e  c a s e  s t u d i e s  con ducted  over  a p er io d  o f  10  

weeks by t h r e e  t e a c h e r s  on t h e  advanced e d u c a t i o n  c o u r s e  a t  t h e  

Cambridge I n s t i t u t e  of E d u c a t io n ,  under th e  s u p e r v i s i o n  of  

Dr.  ha''gare t  l e t e r s .  The data  i s  d e r i v e d  from each t u t o r ' s  d e t a i l e d  

a n a l v s i s  of  each s e s s i o n  w i t h  h i s / ) ) c r  i n d i v i d u a l  s t u d e n t .
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Case Study 1 -  Tutor:  Keith

In Tesson 1 Keith  f o l l o w e d  i.he. u s u a l  p r a c t i c e  o f  i d e n t i f y i n g  h i s  

s t u d e n t ’ s m o t i v a t i o n ,  which appeared t o  c e n t r e  around t h e  s t u d e n t ’s 

work as  a barman. The t u t o r  seemed t o  c o n c e n t r a t e  on t e a c h i n g  

sou nd s ,  and r e c o g n i t i o n  o f  words l i k e l y  t o  be a p p r o p r i a t e  in  t h e  

s t u d e n t ’ s work s i t u a t i o n ,  by t h e  t h i r d  l e s s o n  t h e  s t u d e n t  c o n f i d e d  

t h a t  he was a member o f  a church group and t h a t  he co u ld  be a more 

e f f e c t i v e  member i f  he co u ld  r e a d .  By now t h e  t u t o r  was r e c o r d i n g  

such p hrases  as  "J appe ars  t o  have more c o n f i d e n c e ” and t h e r e  

were s i g n s  t h a t  th e  t u t o r ’ s o b j e c t i v e s  had moved from t h e  

ach ievem en t  o f  s k i l l s  t o  t h e  a c q u i s i t i o n  o f  c o n f i d e n c e .  Moreover,  

t h e  l e s s o n s  were now planned t o  be f o c u s s e d  on t h e  s t u d e n t ’ s 

i n t e r e s t  in  t h e  church group .  Yet th e  t u t o r ’ s use  o f  t h e  C loze  

procedure t o  f u r t h e r  h i s  s t u d e n t ’ s grasp  o f  s y n t a c t i c  and s em a n t i c  

s t r u c t u r e s  s t i l l  c e n t red  on ’ barm an-w ork-phra ses ’ d u r in g  l e s s o n  4 

and,  in d e e d ,  i n  t h i s  l e s s o n  a game was p layed  based on bar s t o c k  

s h e e t s .  T h i s  i s  odd b e c a u s e ,  as we have s e e n ,  t h e  t u t o r  had 

a p p a r e n t l y  a l r e a d y  a c c e p ted  t h a t  l i i s  s t u d e n t ’ s main i n t e r e s t  was 

in  t h e  church group; one wonders  whether a t u t o r ’ s  r e l u c t a n c e  t o  

adapt  h i s  methods t o  s u i t  th e  main m o t i v a t i o n  o f  a s t u d e n t  co u ld  

be a r e a s o n  f o r  s t u d e n t  d r o p - o u t .

At t h e  end o f  t h e  f o u r t h  l e s s o n  t h e  tui .or noted “ we must 

c o n c e n t r a t e  on t h e  church group” but in  t h e  f i f t h  l e s s o n  t h e  s t u d e n t  

w rote  a l e t t e r ,  and cont:inued the  bar l i s t  games; o n ly  in t h e  s i x t h  

l e s s o n  was a s u b s t a n t i a l  amount o f  work c e n t red  on t h e  s t u d e n t ’s 

church i n t e r e s t .  A f t e r  r e a d i n g  a chorus  o f  a )iymn, t h e  t u t o r  noted
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■*J read  t h i s  and v a s d e l ig h to d * *, The f o l l o w i n g  s e s s i o n s  c o n 

c e n t r a t e d  on r e l i g i o u s  t e x t s ,  t l ie  t u t o r  n o t i n g  t h e  s t u d e n t ' t  

p r o g r e s s  in  s k i l l  and in  c o n f i d e n c e .  A f isrt l ier  q u e s t i o n  has now 

been posed:  how far  did c o n f i d e n c e  ach iev em en t  depend on t h e

c o r r e c t  i d e n t i f i c a t i o n  o f  th e  s t u d e n t ’ s prime m o t i v a t i o n  -  t h e  

church -  and how f a r  were s k i l l  a ch iev em en t s  l in k e d  t o  t h i s  

c o n f i d e n c e  ach iev ement?

To i l l u s t r a t e  a f u r t h e r  m e t h o d o l o g i c a l  p o i n t ,  t h e  f a c t  t h a t  

t h e  bar l i s t  e x e r c i s e s  had not proved as  important  t o  t h e  s t u d e n t  

as  the  t u t o r  had th ought  cou ld  be e x p l a i n e d  by th e  s tu d en t : ’t  

i n a b i l i t y  t o  v e r b a l i s e .  As one s t u d e n t  i n t e r v i e w e d  s a i d :  ’’You’ l l

have t o  e x c u s e  me, I c a n ’ t  put t h i n g s  i n t o  words v e r y  e a s i l y .

I t ’ s not t h a t  I'm dim; i t ’ s g e t t i n g  t h i n g s  out so  t h a t  you w i l l  

understand  me.”

I t  i s  c l e a r  th a t  K e i t h ’ s  o b j e c t i v e s  changed d u r in g  t h e  

t e n - w eek  p e r i o d ,  but t h i s  phenomenon cou ld  have been an i s o l a t e d  

c a s e .  As a ch ec k ,  t h e r e f o r e ,  two f u r t h e r  c a s e  s t u d i e s  were  

i n v e s t i g a t e d ,

Case Study  II  - Tutor;  Georgina

G e o r g i n a ’ s s t u d e n t  was aged about 18 y e a r s ;  he was ta k e n  a l o n g  

by a g i r l  f r i e n d  and he had no s e l f - d e c l a r e d  m o t i v e s .  During  

t h e  f i r s t  two weeks  t h e  t u t o r  c o n c e n t r a t e d  on w r i t i n g  s k i l l s ,  

u s i n g  h i s  apparent  i n t e r e s t  in  words such as  ’ c l u b ’ , ’ sp o r t*  and 

’ c a c t u s ’ . The t u t o r  noted an i n c r e a s e  in  c o n f i d e n c e  l e a d i n g  t o  an  

o v e r - e s t i m a t e  by t h e  s t u d e n t  of  h i s  own c a p a b i l i t i e s .  T h is  was 

i l l u s t r a t e d  in t h e  t h i r d  l e s s o n  when th e  s t u d e n t  a r r i v e d  w i th
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a bock on c h e s s  t h a t  was w e l l  above h i s  a b i l i t y  l e v e l s .  The 

f o u r t h  and f i f t h  weeks wolg sp^nt  in  t r y i n g  t o  r e a c h  a more 

s p e c i f i c  u n d e r s t a n d in g  o f  t h e  s t u d e n t ’s i n t e r e s t s ,  and in  r e a d i n g  

and d i c t a t i o n  p r a c t i c e ,  b ut ,  in  t h e  e v e n t ,  no p r o g r e s s  was made 

i n  f i n d i n g  an i n t e r e s t  u n t i l  t h e  e i g h t h  week when t h e  s t u d e n t  

s t a r t e d  t o  t a l k  "w it h  enthusiasm ^ about  h i s  work i n  a f u r n i t u r e  

s t o r e .  The t u t o r  th en  began t o  t a l k  t o  him about  h i s  work and 

she  f e l t  t h a t  a r a p p o r t  was b e in g  e s t a b l i s h e d .  N e v e r t h e l e s s ,  sh e  

c o n t in u e d  t o  t e a c h  l i t e r a c y  s k i l l s  not s p e c i f i c a l l y  l i n k e d  t o  h i s  

work i n t e r e s t .  At th e  cno o f  t e n  weeks th e  t u t o r  was conv inced  

t'wat her s t u d e n t  needed t o  wear s p e c t a c l e s  and t h a t  he sh ould  

have been educated  in  a s p e c i a l  s c h o o l  r a t h e r  than  i n  a normal  

comprehens ive  s c h o o l .  The t u t o r  seemed t o  have th ou ght  t h a t ,  

s i n c e  her s t u d e n t ’ s a b i l i t y  in  l i t e r a c y  s k i l l s  was s o  low,  t h e r e  

was l i t t l e  adva nt age  t o  be ga ined  from l i n k i n g  h i s  w r i t t e n  work 

w it h  h i s  d a i l y  work.  Thus, over  a per iod  o f  t e n  w eek s ,  t h e  t u t o r ’ s 

o b j e c t i v e s  seemed t o  have remained l a r g e l y  unchanged,  and t o  have  

c o n t in u e d  t o  be ce n t r e d  on b a s i c  l i t e r a c y  s k i l l s .

Case S tu dy  ITT - Tutor:  Mart in

M a r t in ’ s s t u d e n t  was p a r t i c u l a r l y  i n t e r e s t i n g ,  b ecause  h i s  o b j e c t i v e s  

were n e a r l y  i m p o s s i b l e  t o  a t t a i n .  The s t u d e n t ,  hav in g  been a manual  

worker o f  low l i t e r a c y  s k i l l ,  wished  t o  change t o  a s e d e n t a r y  

c l e r i c a l  job b eca u se  o f  an i n j u r y .  Martin th u s  t r i e d  t o  i n c r e a s e  

h i s  l i t e r a c y  s k i l l s  and by t h e  th i r d  s e s s i o n  managed t o  persuad e  

him t o  w r i t e  a book on k eep in g  a t r o p i c a l  acquarium.  The t u t o r  noted  

t l i at  ^ tho  idea  seemed t o  b o o s t  th e  s t u d e n t ’s c o n f i d e n c e  and p ro v id e  

a s e n s e  o f  ach ievem en t  and purpose" .
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N e v e r t h e l e s s ,  p r o g r e s s  i n  t h e  s k i l l s  was v e r y  s l o w ,  and oven  

s o  f a r  as  c o n f i d e n c e  was concerned th e  t u t o r  fouitd t h a t ,  by t h e  

s e v e n t h  week,  h i s  s t u d e n t  would "make some e x c u s e  and avo id  r e a d i n g  

a t  a l l " .  One s e n s e s  t î iat  th e  t u t o r  was d i s a p p o i n t e d  b e c a u s e ,  

a l th o u g h  he was w i l l i n g  t o  a c c e p t  s low p r o g r e s s  in  t h e  s k i l l s ,  he 

ex p e c t e d  d e f i n i t e  s i g n s  o f  i n c r e a s e d  c o n f i d e n c e .  Indeed,  by t h e  

end o f  t e n  weeks t h e  t u t o r  l i s t s  examples  o f  h i s  s t u d e n t ' s  non

u t i l i s a t i o n  o f  any s k i l l s ,  imply ing a co mplete  l a c k  o f  c o n f i d e n c e ,  

M a r t in ,  however,  d id  change h i s  aims d u r in g  t h e  t e n - w e e k  

p e r i o d ,  s h i f t i n g  them from t h e  s k i l l  ac h iev e m en ts  towards c o n f i d e n c e .

C o n s e q u e n t ly ,  in  two c a s e  s t u d i e s  t h e r e  was d e f i n i t e  movement 

i n  t h e  t u t o r ’ s s c a l e  o f  o b j e c t i v e s ,  and,  in  o n e ,  G e o r g i n a ’ s ,  

a p p a r e n t l y  l i t t l e  change.

From tlio e v i d e n c e  o f  t h e  t u t o r s *  n o t e s  i t  was ex t r e m e l y  

d i f f i c u l t  t o  judge how f a r  t h e y  had changed t h e i r  o p i n i o n s  o f  t l ie  

r e l a t i v e  importance o f  each c r i t e r i o n  o f  a c h ie v e m e n t .  However,  as  

a com ple ted 2 5 - p h r a s e  form co u ld  be c o n v e r ted  i n t o  a h i s t o g r a m  o f  

a t u t o r ’ s p e r c e p t i o n  o f  s p e c i f i e d  o b j e c t i v e s ,  and as  a l l  t h r e e  

t u t o r s  had comple ted one b e f o r e  and a f t e r  t h e  10 -w eek  c a s e  s tu d y  

p e r i o d ,  i t  was now p o s s i b l e  t o  be more s p e c i f i c  about  chang in g  

a t t i t u d e s  .to a l i s t  o f  g i v e n  c r i t e r i a .  These  a r e  shown and d i s c u s s e d  

in  t h e  nex t  s e c t i o n .
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Histogram r e c o r d s  o f  ch a n g in g  a t t i t u d e s  o f  t h r e e t u t o r s dur i n g  

u 1 0-wcck per i o d

The t h r e e  t u t o r s  were g i v e n  v e r b a l  e x p l a n a t i o n s  o f  th e  purpose  o f  

t i e  h i s t o g ra m  and asked t o  en su re  t i ia t  t h e y  comcdoted i t  s o l e l y  

from t h e i r  own p o i n t  o f  v i ew  as  a t u t o r .  The f i r s t  h i s t o g r a m  was 

completed in  October 1975 b e fo r e  t h e i r  f i r s t  m e e t in g  wi t h  t h e i r  

s t u d e n t s ,  and th e  second h is togra m  was f i l l c < i - i n  d u r in g  March 1 9 7 6 ,  

a few weeks a f t e r  t h e i r  t e n - w eek  s e s s i o n .  None o f  t h e  t u t o r s  cou ld  

remember t h e i r  f i r s t  h i s to g ra m  n o r ,  i n d e e d ,  e x p e c t ed  t o  be rvsked t o  

co m ple te  a n o t h e r .  However,  t h e s e  t h r e e  h is t o g r a m s  a re  t h e  e v i d e n c e  

o f  t h r e e  o u t s t a n d i n g  and e x p e r i e n c e d  t e a c h e r s  a t t e n d i n g  an aovanced  

e d u c a t i o n  c o u r s e ,  apd,  as  su ch ,  cannot  be regarded  i n  t h e  same 

l i g h t  as  e v i d e n c e  from ' t y p i c a l '  t u t o r s .  But t h i s  i s  one o f  th e  

v i r t u e s  o f  th e  methodology;  provided t h e  c o n d i t i o n s  under which  

a p i e c e  o f  e v i d e n c e  i s  ga th er ed  a r e  s t a t e d ,  th en  t h a t  e v i d e n c e  may 

c o n t r i b u t e  towards e s t a b l i s h i n g  t h e  v a l i d i t y  o f  any g e n e r a l i s a t i o n s .  

C o n s eq u e n t ly ,  i t  i s  l e g i t i m a t e  t o  a tt em p t  t o  s e e  i f  t h e r e  was a 

common p a t t e r n ,  by a s k in g  two q u e s t i o n s ;  how did  each t u t o r  

change t h e  order o f  p r i o r i t y  o f  each o f  h i s / h e r  o b j e c t i v e s  and 

how much d id  each  t u t o r  a l t e r  h i s / h e r  op in io n ?
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g e n e r a l i s e ,  w i t h i n  t h e  l i m i t a t i o n s  o f  t h e  e v i d e n c e ,  each  

t u t o r  seems t o  have responded  not  o n ly  t o  t h e  aims o f  h i s  or her  

s t u d e n t  but a l s o  a c c o r d in g  t o  t h e i r  e s t i m a t e  o f  t h e  c h a r a c t e r  o f  

t h e i r  p a r t i c u l a r  s t u d e n t .  K e i t h ' s  s t u d e n t ,  who was p o t e n t i a l l y  

a p l o d d e r , had been i n  a c l a s s  f o r  one yea r b e f o r e  Kei th  met him; 

Keith t h e r e f o r e  responded by l o w e r in g  a l l  h i s  aims and by a c c e p t i n g  

a more r e a l i s t i c  v i e w ,  Georgina  found her s t u d e n t  r a t h e r  cocky  

and o v e r - c o n f i d e n t ,  and phrases  2 ,  10 and 11 were reduced  i n  her  

s c a l e  o f  p r i o r i t i e s .  In M a r t i n ' s  c a s e ,  10  and 1 1 ,  in  p a r t i c u l a r ,  

became more important  t o  him as  he judged h i s  own s t u d e n t  t o  l a ck  

conf  i d e n c e .

A g g r e g a t i o n  o f  th e  d i f f e r e n c e s  between i n d i v i d u a l  r a t i n g s  

over t i m e ,  assuming  - i n t e r v a l s  o f  one p o i n t ,  produced t h e  f o l l o w i n g :  

Kei th  changed by 35 u n i t s ,  Georg ina  by 28 u n i t s  and Mart in by 37 

u n i t s ,  Mart in  s co red  h i g h e s t  f o r  i t  has a l r e a d y  been se e n  t h a t  

M a r t i n ' s  s t u d e n t ’s aims were t h e  most d i f f i c u l t  t o  a t t a i n  by 

r e m e d ia l  l i t e r a c y .  K e i th ,  t h e  second h i g h e s t  Gcore r ,  found  

d i f f i c u l t y  i n  a s c e r t a i n i n g  h i s  s t u d e n t ' s  m o t i v e s ,  G e o r g i n a ' s  

s t u d e n t ' s  aims were th e  most nebulous  s o  t h a t  her aims changed  

l e a s t .  T h e r e f o r e  t h i s  measure g i v e s  an i n d i c a t i o n  o f  d i f f e r e n c e  

between i n i t i a l  t u t o r  p e r c e p t i o n s  of  air.is and t h e  s t r e n g t h  o f  

s t a t e d  s t u d e n t  a im s .  However,  the  f i g u r e  below i l l u s t r a t e s  t h a t  

t h e s e  changes  were more co m p l i c a te d  than  a s i n g l e  ind ex  f i g u r e  

would s u g g e s t .
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K e i th  and Georgina both  kept 5 c r i t e r i a  unchanged , v;herc-as 

Martin kept 7 o f  h i s  c r i t e r i a  s t a b l e :  in  f a c t ,  Martin changed

h i s  mind l e a s t  and a p o s s i b l e  e: p l a n a t i o n  i s  t h a t  Mart in f i n a l l y  

found h i s  s t u d e n t ’ s aims l e a s t  a t t a i n a b l e .

The second q u e s t i o n  was: wliat was t h e  de g re e  o f  change?

K e i t h ’ s maximum a l t e r a t i o n  in  a t t i t u d e  r e f e r s  t o  phrase  number 1 8 ,  

a change o f  4 p o i n t s ,  whereas  Georgina o n ly  changed her mind t w i c e  

t o  t h e  d eg re e  o f  th r e e  p o i n t s ;  Mar t in ,  however,  changed h i s  mind 

6 t im e s  t o  t h e  d e g r e e  o f  t h r e e  or fo ur p o i n t s .  Thus,  a l th o u g h  

Mart i n ,  whose s t u d e n t  seemed th e  most d i f f i c u l t ,  changed h i s  mind 

t h e  l e a s t  number o f  t i m e s ,  when he did  a l t e r  h i s  v i ew  he d id  i t  

more r a d i c a l l y ,  or e x t r e m e l y ,  than  did t h e  o t h e r s .

C o n s e q u e n t ly ,  th e r e  was e v i d e n c e  o f  measurable  changes  i n  t u t o r s '  

a t t i t u d e s  a f t e r  a per iod  o f  t u i t i o n ,  and though th e  measures i n d i c a t e d  

no more th.an t h e  d i r e c t i o n  o f  changes in  a t t i t u d e s  t o  i n h i v i d u a l  

c a t e g o r i e s  or groups o f  c a t e g o r i e s  by t h r e e  s e l e c t e d  t u t o r s ,  t h i s  

e v i d e n c e ,  t o g e t h e r  w i th  t h a t  in  t h e  p r e v i o u s  s e c t i o n ,  s u g g e s t s  t h a t  

q u i t e  s o p h i s t i c a t e d  movements in th e  s c a l e  o f  o b j e c t i v e s  ta ke p l a c e  

d u r in g  p e r i o d s  o f  t u i t i o n .  T his  a d d i t i o n a l  e v i d e n c e  i m p l i e s  t h a t  

some o f  t h e  p r e v i o u s  s t a t e m e n t s  r e q u i r e  q u a l i f i c a t i o n ,  f o r  G eo rg in a ,  

who was thought  t o  have a l t e r e d  her o p i n i o n  l i t t l e  h a s ,  i n  f a c t ,  

done s o  more f r e q u e n t l y  than  Mart in ,  and K e i t h ,  who has changed )i i s  

o p i n i o n  downwards a c r o s s  t h e  board,  has done s o  by o n ly  two p o i n t s  

l e s s  tl ian Mart i n .  I t  i s  a p p a r e n t ,  t h e r e f o r e ,  t h a t  r e l a t i v e  s c a l e s  

o f  c h a n g e s  as  d e r i v e d  from t h e  h is togram  a r c  important  in  d ed u c in g  

t h e  n a tu re  o f  t h e  changes  in  t u t o r  a t t i t u d e s .  T h e r e f o r e  i t  was 

d e c i d e d  t o  plan  a s e cond t a p e - r e c o r d e d  i n t e r v i e w  witf ;  each t u t  ;r 

and s t u d e n t ,  t o  be o b ta ine d  a f t e r  an i n t e r v a l  o f  a t  l e a s t  s i x  months .
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Ti l l s  shou ld  produce e v i d e n c e  o f  any change in  t h e  aims of t u t o r s  

or; o f  s t u d e n t s ,  and s u f f i c i e n t  t i m e  would have e l a p s e d  t o  e n a b le  

a s t u d e n t  t o  r e c o r d  some a c h i e v e m e n t s .

A f t e r  c o n s u l t a t i o n  w i t h  o r g a n i s e r s  and t u t o r s ,  n second s e t  

of q u e s t i o n s  or h ea d in g s  were ch osen  f o r  d i s c u s s i o n ,  a s  f o l l o w s ;
I

1 .  For t u t o r s ;

a )  What a r e  your s t u d e n t ' s  ach iev em en ts  in;

i )  reading?^^^

i i )  w r i t i n g ?

i i i )  any o th e r  way?

b l  What a r c  your o b j e c t i v e s  f o r  your s t u d e n t  now?

c )  i )  How fa r  have th ey  changed over  t ime?

i i )  I f  th e y  have changed ,  a f t e r  how lo n g  a per iod  o f

t u i t i o n  did you a l t e r  your o b j e c t i v e s ?

i i i )  What made you change your o b j e c t i v e s ?

2 ,  For s t u d e n t s ;

a )  How have you g o t  on?

b) In what ways have you changed s i n c e  j o i n i n g  th e  scheme?

( e g .  s u c c e s s e s  in  r e a d i n g ,  w r i t i n g ,  human r e l a t i o n s h i p s )

c )  .What a r e  your hopes  (o r  o b j e c t i v e s )  now?

Cf.  p . 249
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Summary

From the p r e l i m i n a r y  o v i d o n c e ,  four h y p o t h e s e s  emerged l o r  I u r t l . o r  

i n v e s t i g a t i o n  and were c o n f i r m e d ,  namely t h a t :

1 )  t u t o r s  do not i n m e d l a t e l y  i d e n t i f y  t h e i r  s t u d e n t s '  

m o t iv e s  corr*^ctly;

2 )  t u t o r s '  o b j e c t i v e s  s h i f t  d u r in g  t h e  c o u rs e  o f  t u i t i o n ;

3 )  t u t o r s  regard  t h e  s t u d e n t ' s  i n c r e a s e  in  c o n f i d e n c e  as  

t h e  most important  c r i t e r i o n  o f  l o n g - t e r m  s u c c e s s  

( s e e  p .  120 phr ase  2)

4 )  t u t o r s  re gard  a change o f  l i f e - s t y l e  a t  work i s  th e  

second most important  c r i t e r i o n  o f  a s t u d e n t ’s s u c c e s s  

( s e e  p . 120 phrase  25)

But two f u r t h e r  major q u e s t i o n s  s t i l l  remained:

a )  Was t h e  l i s t  o f  25 p hrases  e x h a u s t i v e ?

b) Was i t  p o s s i b l e  t o  prod uc e,  as  a f u r t h e r  h y p o t h e s i s ,  

a p r e l i m i n a r y  c l a s s i f i c a t i o n  o f  t u t o r s '  o b j e c t i v e s ?

The f o l l o w i n g  c h a p ter  shows how a p r e l i m i n a r y  c l a s s i f i c a t i o n  o f  

t u t o r s ’ aims was r e a c h e d .
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CHAFl’EH VII

A PRELTMINX<Y CL/.SS I c LCAT TON OF TUTORS* AIMS

C r i t e r i a  as  im p l ie d  in  popul a r  TRforence books

As p r e v i o u s l y  e x p l a i n e d ,  t h e  e t h o l o g i c a l  approach r e q u i r e s  a 

c o n t i n u a l  p r o c e s s  o f  r e f e r e n c e  t o  a s s o c i a t e d  r e l e v a n t  d a t a ,  and 

t h e  phenom en o lo g ica l  approach p o i n t s  t o  th e  need t o  a s s e s s  th e  

s u b j e c t i v i t y  o f  t h e  " c o n s e n s u s  o f  cornir.cn s e n s e " .  A c c o r d i n g l y ,  

c e r t a i n  p u b l i c a t i o n s  w i d e l y  used by t u t o r s ,  and b ea r in g  e x p er t  

o p i n i o n ,  were examined f o r  e v i d e n c e  o f  a "consensus"  o p i n i o n  o f  

t h e  a p p r o p r i a t e  o b j e c t i v e s  f o r  a d u l t  i l l i t e r a t e s .

The two most popular  t e x t s  were :

( i )  ’T ea ch in g  Reading t o  Adults*  by Tom McFarlane,  e d i t e d  

by Donald Moyle,  p u b l i s h e d  by Edge H i l l  C o l l e g e  

P u b l i c a t i o n s  1974 ( p r e v i o u s l y  i s s u e d  as  *A B ookle t  f o r  

V o l u n t e e r  T u t o r s '  in  1 9 7 2 )

( i i )  ' BBC Ad ult  L i t e r a c y  Handbook' ,  e d i t e d  by Chris  L o n g le y ,  

p u b l i s h e d  by BBC P u b l i c a t i o n s  May 1 9 7 5 ,  (By 1 June 1 9 7 6 ,  

4 9 , 1 2 9  c o p i e s  had been s o l d  and a f o u r t h ,  'up dated '  p r i n t  

order  o f  2 0 , 0 0 0  was b e in g  p l a n n e d . )

In th e  Foreword t o  'T e a ch ing  Reading t o  A d u l t s ' ,  Moyle l i s t s  

t h r e e  b a s i c  r e a s o n s  fo r  t r y i n g  t o  make a l l  a d u l t s  l i t e r a t e  ( p . 3 ) ,  

namely :

" ( a )  t h a t  t h e y  may f e e l  s o c i a l l y  a c c e p t e d

( b )  t h a t  th e y  may read  f o r  p l e a s u r e

( c )  t h a t  t h e y  may use  r e a d i n g  in  t h e i r  work or t o  f u r t h e r  

t h e i r  u n d e r s t a n d i n g ,"



- I

He p l a c e s  p a r t i c u l a r  emphasis  on ‘e n j o y m e n t ’ and ‘u t i l i t y *  

and w r i t e s :  " i f  s u c c e s s  i s  t o  be r e a l  th e n  th e  i n c l u s i o n  ol: t h e s e

o iem ent s  ( th e  j o y  and u s e f u l n e s s  o f  r e a d i n g )  i s  e s s e n t i a l " .  As 

he iG cogn is G s  t h e  danger o f  " s k i l l s  b e in g  taugl i t  i n  i s o l a t i o n "  and 

tV;o "need f o r  t h e  s k i l l  t o  be p la ced  in  i t s  r e a l  l i f t  s e t t i n g " ,  he 

a l s o  i m p l i e s  t h a t  r e a d i n g  and w r i t i n g  a r e  w i t h i n  a f i e l d  o f  knowledge  

w.iich may be c a l l e d  ' b a s i c  e d u c a t i o n ' .  Though i t  seemeo r e a s o n a b l e  

t o  supp ose  t h a t  a person  who could read  and writ;e w i t h  v e r v e  and 

f a c i l i t y  would e x p e r i e n c e  t h e  enjoyment o f  r e a d i n g  po e tr y  or a 

c l a s s i c  n o v e l ,  i t  was d o u b t f u l  i f  a s t u d e n t  w i t h  a lew I c v e l  o f  

s k i l l s  cou ld  a l s o  en jo y  r e a d i n g ,  w h i l s t  a t  th e  same t i m e s t J .u g g l in g  

over eaol'i v/ord. T h e r e f o r e ,  b e f o r e  a c c e p t i n g  ‘e n j o y m e n t ’ , even  

t e n t a t i v e l y ,  a s  one - of  t h e  p o s s i b l e  a c h i e v e m e n t s ,  an i n t e r v i e w  was 

arranged w i t h  a t u t o r / o r g a n i s e r  who had e x p e r i e n c e  o f  t e a c h i n g  about  

t w e n t y - f i v e  a d u l t  s t u d e n t s  over  a p er io d  o f  two y e a r s .

The t u t o r / o r g a n i s e r  d e s c r i b e d  t h r e e  s t u d e n t s  a t  d i f f e r e n t  l e v e l s  

o f  a b i l i t y :

'A' has most d i f f i c u l t y  and has been w i t h  us f o r  about  fo u r  
y e a r s .  He i s  s t i l l  q u i t e  f a r  back and needs  t o  be helpe d  on,  

*B*,  a g i r l ,  r e a d s  e x tr em e ly  w e l l  but her w T i t t e n  work 
i s  a t r o c i o u s ;  s p e l l i n g  poor ,  h a n d w r i t in g  poor.  She cannot  
c o n s t r u c t  s e n t e n c e s ,

•C’ i s  th e  b e s t  r e a d e r ;  he can read  a n y t h in g  a t  a l l .
His problem i s  e n t i r e l y  s p e l l i n g .  His v .T it ing i s  r e a l l y  
v er y  good in d ee d .  He has good s t y l e  but he i s  v er y  s l o w ,  
v e r y  unsure o f  h i m s e l f .  I t  i s  t h i s  f e a r  t h a t  he i s  g o ing  
t o  s p e l l  som eth ing s t u p i d l y .

Ap p aren t l y  'A' needed h e l p  w i t h  both s k i l l s ,  r e a d i n g  and w r i t  ing;

*B‘ needed h e l p  w i t h  one s k i l l ,  w r i t i n g ;  and *C's problem \;as one

of  c o n f i d e n c e .  With t h e s e  background f a c t s  in  mind,  th e  meaning o f

t h e  term ' jo y  o f  r e a d i n g '  was c o n s i d e r e d  in th e  c o n t e x t  o f  each

s t u d e n t ' s  l e v e l  o f  a b i l i t y .
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I n t e r v i e w e r :

In Tom McFnrlnne's  book,  Donald Moyle w r i t e s  in  t h e  Foreword  
about  t h e  * ;oy of r e a d i n g ' .  Do you t h i n k  any o f  t h e s e  s t u d e n t s  
have had,  or w i l l  h a v e ,  e x p e r i e n c e  o f  t h i s ?

T u t o r / o r g a n i s e r :

*A* has  a s e n s e  o f  humour and that: w i l l ,  I t h i n k ,  g i v e  him a 
c e r t a i n  jo y  o f  r e a d i n g  i  c e r r a i n  s t y l e  of  t h i n g .  He e n j o y s  
v er y  young books ,  he has p r o g r e s s e d  on t o  R e a d e r ’ s D i g e s t  
books whore t h e y  have fact.? and q u e s t i o n s  a t  t h e  en d , He 
r a t h e r  en io y ed  i t ;  i t  might be the  j o y  o f  moving on in  th e  
l a t t e r  c a s e .  But as  r e g a r d s  th e  o t h e r  books he has r e a d , I 
t h i n k  he has r e a l l y  en joyed  them; he has th o r o u g h ly  en jo yed  
them,  though a t  a v c i y low l e v e l .  Y e s ,  I t h i n k  he has  
e x p e r i e n c e d  t h e  emotion  we may e x p e r i e n c e  from r e a d i n g  D i c k e n s .

I n t e r v i e w e r ;

I s  *B* l i k e l y  t o  f i n d  r o a d i n g  e n j o y a b l e ?

T u t o r / o r g a n i s e r :

’ B’ o b v i o u s l y  f i n d s  i t  e n j o y a b l e  t o  t r y  and read r a t h e r  t r a s h y  
m a g a z in e s , women’ s m a g a z in es ,  t h e  g i r l i e  typo t h i n g ,  but t h a t ’s 
her l e v e l  and I t h i n k  she g e t s  enjoyment  from t h i s .

*C* e n j o y s  a n y t h i n g ,  he r e a l l y  does  en jo y  words.  1 never  
asked him i f  he has i e a d  D i c k e n s ,  but I know he has read  a l o t  
o f  newspapers and t h a t  he r e a d s  unusual  magazines  and s o  f o r t h ,  
lie i s  i n t e r e s t e d  in  any p i e c e  o f  jo u rn a l i sm ;  he seems t o  be 
i n t e r e s t e d  in  a n y t h in g  a t  a l l ,  T‘m d o in g  t h e s e  ‘ Ü* l e v e l  
t h i n g s  w i th  him and I ' v e  g i v e n  him t h i n g s  from o t h e r  books as  
w e l l .  He has t o  read  p a s s a g e s  from boo ks ,  e s s a y s ,  s k e t c h e s ,  
whatever  i t  might bo.  Y e s ,  he enoys  them though he does  not  
a lw ays  under s tand  a l l  o f  i t .

I n t e r v i e w e r :

You r e a l l y  f e e l  he i s  e n j o y i n g  t h i s  work?

T u t o r / o r g a n i s e r :

Yes he does  ; he l o v e s  -  he has ra id  t h i s  h i m s e l f  - he l o v e s  
m e et in g  new words,  l o o k i n g  them up and s e e i n g  what t h e y  mean.  
He l i k e s  t r y i n g  t o  f i n d  out about  them; i t  i s  so m e th in g  he 
e n j o y s .

'Enjoyment'  c l e a r l y  r e f e r s  t o  a t  l e a s t  two d i s t i n c t  f e e l i n g s :  

f i r s t ,  th e  p l e a s u r e  o f  making p r o g re s s  in  s k i l l s  and,  s e c o n d l y ,  th e  

p l e a s u r e  o f  r e a d i n g  and w r i t i n g  a t  th e  s t u d e n t ' s  p r e s e n t  l e v e l  of  

s k i l l s .
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Hut in  t h e  * BBC Adult  L i t e r a c y  Handbook' ,  'enjoyment ' o f

r e a d i n g  was th ought  p o s s i b l y  t o  be a l e s s e r  a im,  for  on page 75

a c o n t r i b u t o r  s t a t e d ;

I t  seems t o  us one o f  the more c u r i o u s  f e a t u r e s  of  the 
c u r r e n t  scene  t h a t  s i m i l a r  p r a c t i c e  i s  adopted by a number 
of  d i f f e r e n t  p r o v i d e r s ,  and y e t  wiien th e y  conic t o  exp ose  
t h e  r a t i  or.ale for  what they  a re  doing ,  t h ey  r e v e a l  q u i t e  
d i f f e r e n t  understandings of  b a s i c  p o i n t s , We o u r s e l v e s  
h o l d ,  fo r  example ,  t h a t  i l l i t e r a c y  i s  an a c u t e  r e s u l t  o f  
t h e  g e n e r a l  working c l a s s  exper ience  o f  e d u c a t i o n ,  ,ti:d 
t h a t  t h i s  e x p e r i e n c e  cannot  be changed in  th e  e d u c a t ion a l  
f i e l d  a l o n e .

Remedial  a d u l t  l i t e r a c y  programmes could t h e r e f o r e  be regarded  

as  one o f  th e  means o f  p r o v i d i n g  o p p o r t u n i t i e s  f o r  th e  emergence of  

t h e  working c l a s s  from t h e i r  s u b o r d i n a t e  p o s i t i o n  in  s o c i e t y .  The 

aim o f  a d u l t  l i t e r a c y  e d u c a t i o n  and t h e  achievements  o f  such  

programmes could th en  be a s s e s s e d  in  terms o f  c l a s s  c o n s c i o u s n e s s ,  

so  t h a t  i n d i v i d u a l  ach iev em en t  could be s t a t e d  i n  terms o f  t h e  

i n d i v i d u a l ' s  changing p e r c e p t i o n s  o f  c l a s s  c o n s c i o u s n e s s  or c l a s s  

r o l e s .  However, a f t e r  more than a yea r spent v i s i t i n g  s tu d e n ts  in  

t h e i r  own homes and m eet in g  them d ur in g  c o f f e e  b r e a k s ,  when c o n 

v e r s a t i o n s  ranged  over  a l l  t y p e s  o f  s u b j e c t  matter,  no ev id ence  

had emerged o f  an awareness  o f  b e l o n g i n g  t o  one homogeneous economic  

c l a s s .  Perhaps i t  cou ld  be argued t h a t  the s t u d e n t s  ought  t o  f e e l  

c l a s s  c o n s c i o u s ;  but t h a t  i s  a d i f f e r e n t  matter.  S t u d e n t s  were  

s im p ly  human b e i n g s , n e i t h e r  a n g e l s  nor yahoos;  indeed,  t h e  

evidence p o i n t s  t o  i n d i v i d u a l  p e r c e p t io n s ,  r a t h e r  than t h o s e  o f  groups .  

These  f i n d i n g s  are very  s i m i l a r  t o  t h o s e  r e p o r t e d  by Nazirow e t

a l . , namely t h a t  "al thou gh  s t u d e n t s  a r e  l a b e l l e d  'poor* and

' d i sa d v a n ta g ed *  and lumped t o g e t h e r  in one category by m id d le - c l a s s  

e d u c a t o r s  and other  p r o f e s s i o n a l s ,  t!iey themselves  a re  aware ci 

numerous s o c i a l  d i s t i n c t i o n s  and g r a d a t i o n s * ' . ' ’" As one l o t i  y d r i v e r  

s a i d  o f  another: "You keep on s a y i n g  Tom i s  my t r i e n d .  Hr i s n ' t .
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i t ' s  j u s t  t h a t  wo have t!ie same job; but he h a s n ' t  worked f o r  t h e

same f i rm  t o r  18 y e a r s ;  he i s  j u s t  an odd job man. H e' s  a l l  r i g l ' t

but I have my own f r i e n d s  who are  l i k e  me." More t y p i c a l  than

c l a s s  c o n s c i o u s n e s s  were s t u d e n t s '  f e e l i n g s  o f  p e r s o n a l  f a i l u r e ,

o f  p e r s o n a l  i n j u s t i c e s ,  o f  p e r s o n a l  p r i d e  o f  ach iev em en t  and o f

p e r s o n a l  r  e s  pons ib  i i i t y .

N e i t h e r  was t h e r e  any e v i d e n c e  o f  e x p l i c i t  t u t o r / s t u d e n t  c l a s s

c o n s c i o u s n e s s .  T ut o rs  o f t e n  mentioned t h a t ,  a l t h o u g h  th ey  xore

o b v i o u s l y  b e t t o r  th an  t h e  s t u d e n t s  in  t h e  area  o f  l i t e r a c y ,  th ey

co u ld  not compete w i t h  t h e i r  s t u d e n r s ' knowledge in  oth er  f i e l d s

(e xam ple s  g i v e n  were g a r d e n i n g ,  s i l v e r w a r e ,  h o r s e s  and s m i t h e r y )

nor i n  sh e er  r e s i l i e n c e  in  th e  f a c e  o f  some c u r r e n t  p erscr .a i

m i s f o r t u n e s .  S pe a k in g  o f  one s t u d e n t ,  a t u t o r  remarked;

Oh no,  not en .barrassed , good g r a c i o u s ,  no! S h e ' s  not  t h a t  
ty p e  of. p e r s o n .  I t h i n k  she cou ld  g i v e  one a mouthfu l  i f  
sh e f e l t  s o  i n c l i n e d ,

This  does  not d e s c r i b e  a t u t o r / s t u d e n t  r e l a c i o n s h i n  of s u p e r i o r

t o  s u b o r d i n a t e ,  whether s e e n  in  p erso n a l  or s o c i a l  c l a s s  terms;

a g a i n ,  t u t o r / s t u d e n t  r e l a t i o n s h i p s  seem t o  be q u i t e  unique i n d l v i d u a )

phenomena and sh ould  be p e r c e i v e d  as  s u ch .

Hence,  o b s e r v a t i o n s  over  t h i s  r e l a t i v e l y  l o n g  p e r io d  d id  not

p ro v id e  e v i d e n c e  o f  a n o t i o n  o f  p r o l e t a r i a t  c o h e s i v e n e s s  nor o f

an aim o f  a c q u i r i n g  l i t e r a c y  as  a moans o f  f u r t h e r  p r o l e t a r i a t

p o l i t i c a l  power in  any Marxian s e n s e .  As a co n seq u en ce  t h i s

q u e s t i o n  was not  i n v e s t i g a t e d  f : irt f .er  and,  w i t h i n  t h e  ambience o f

t h i s  p a r t i c u l a r  r e s e a r c h  p r o j e e r ,  i t  can n e i t h e r  be conf irmed  co n -

c l u s i v e l y  nor d en ie d  t h a t  i l l i t e r a t e  i n d i v i d u a l s  s e e  l i t e r a c y  as

one o f  th e  communicat ion s k i l l s  n e c e s s a r y  t o  t h e  ach iev em en t  o f

p o l i t i c a l  a i m s ,
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O th erw is e ,  t h e  aims of  any l i t e r a c y  programme a re  summarised  

on page 4 of  t h e  MiBC L i t e r a c y  Handbook' as  e n a b l i n g  i n d i v i d u a l s  

to :

" ( a )  comprehend t h o s e  a r e o s  o f  p r i n t  whicl i  a re  n e c e s s a r y  

t o  a c q u i r i n g  t h e  f i n a n c i a l  means f o r  s u r v i v a l ;

( b )  d e v e l o p  a s e n s i t i v i t y  towards words and w r i t t e n  langu age  

which w i l l  e n a b le  c h o i c e s  of  a l l  t y p e s  t o  be made;

( c )  use  l a n g u a g e ,  r e a l ,  w r i t t e n  and sp oken ,  t o  communicate  

e f f e c t i v e l y  w i th  ot t iers  and t o  m a i n t a i n  human r e l a t i o n s h i p s ;

( d )  use  language as  a means o f  e m o t io n a l  and i n t e l l e c t u a l  

growth n e c e s s a r y  t o  s e l f - f u l f i l m e n t  and s e l f - e s t e e m . "

The r e s u l t s ,  in suirimary, of  an a n a l y s i s  o f  t h e s e  w i d e l y  used  

r e f e r e n c e  t e x t s  l e a v e  t h e  f o l l o w i n g  c r i t ' ^ r i a  f o r  t h e  a p p r o p r i a t e  

aims o f  an a d u l t  l i t e r a c y  scheme:

a )  t h e  b u i l d i n g  up o f  c o n f i d e n c e

( i )  Moyle: " t h a t  t h e y  may f e e l  s o c i a l l y  a c c e p t e d ”

( i i )  The BBC Handbook: "use  la n g u a g e ,  r e a d ,  vnrit ten  and 

spoken ,  t o  communicate e f f e c t i v e l y  w i th  o t h e r s  and t o  

m a i n t a i n  human r e l a t i o n s h i p s ”

( i i i ) T h c  BBC Handbook: "use  language as  a means o f  e m o t i o n a l

and i n t e l l e c t u a l  growth n e c e s s a r y  t o  s e l f - f u l f i l m e n t  and 

s e l f - e s t e e m ”

b ) f i n a n c i a l  or o c c u p a t i o n a l  s u r v i v a l

( i )  Moyle: " t h a t  t h e y  may use r e a d i n g  i n  t h e i r  work”

( i i )  The BBC Handbook; "comprehend t h o s e  a r e a s  o f  p r i n t  which  

a r e  n e c e s s a r y  t o  a c q u i r e  t h e  f i n a n c i a l  means f o r  s u r v i v a l ”
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c ) r e a d i n g  f o r  p l e a s u r e

( i )  Moyle: “ t h a t  t h e y  inav read f o r  p l e a s u r e "

( i i )  The BBC Handbook by i m p l i c a t i o n  in:  "use  la nguage  as

a means o f  e m o t i o n a l  and i n t e l l e c t u a l  growth n e c e s s a r y  

t o  s e l f - f u l f i l m e n t  and s e l f - e s t e e m "

9 )  r e a d i n g  and WTitiTig a c an i n t e g r a l  s k i l l  w i t h i n  t h e  f i e l d  

of  b a s i c  a d u l t  e d u c a t i o n

( i )  Moyle: " t o  f u r t h e r  t h e i r  unders ta nding"

( i i )  The BBC Handbook: " d e v e l o p  a s e n s i t i v i t y  towards words  

and w r i t t e n  langu age  which w i l l  e n a b l e  c h o i c e s  o f  a l l  

t y p e s  t o  be made"

However,  t h e s e  g e n e r a l i s e d  aims p r o v i d e  no more than  a f u r t h e r  

s e t  o f  h y p o t h e s e s  t o  be t e s t e d  a g a i n s t  what th e  t u t o r s  a c t u a l l y  s a y .  

T h e r e f o r e  t h e  r e s p o n s e s  o f  59 t u t o r s  t o  C e c t i o n  B o f  th e  q u e s t i o n n a i r e  

(Appendix A ) a s k i n g  f o r  a d d i t i o n a l  c r i t e r i a  o f  s u c c e s s  wore c o n s i d e r e d , 

both from th e  p o i n t  o f  v i e w  o f  t h e i r  i n t r i n s i c  v a l u e  as  p o s s i b l e  

d e t a i l e d  s u g g e s t i o n s  and a l s o  t o  e l i m i n a t e  a major o b j e c t i o n  t o  

t h e  l i s t  o f  25 p h r a s e s ,  namely t h a t  t h e  r e s p o n d e n t s  sh ou ld  have been  

g i v e n  a wider c h o i c e  o f  c r i t e r i a .

A d d i t i o n a l  c r i t e r i a  o f  s u c c e s s  as  s u g g e s t e d  by t u t o r s

To th e  r e q u e s t  t o  g i v e  " o t h e r  phrases  which you th i n k  d e s c r i b e  

a ch ievem en t  and which  you t h i n k  I s h o u ld  ta ke i n t o  a c c o u n t " ,  t h e r e  

V7cre 169 s u g g e s t i o n s ,  a l l  of  which are  l i s t e d  in  Appendix B. Most 

o f  t h e s e  a re  c l a s s i f i e d  below,  s t a r t i n g  w i th  th e  group h ea d in g s  

d e r i v ' d  from Moyle and t h e  BBC Handbook (The Appendix phrase  number 

i s  g i v e n  in  b r a c k e t s ) .
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1 .  t h e  b u i l d i n g  up o f  c o n f i d e n c e

( i )  acknowledgomont o f  need: "I know I want, p r a c t i c e  and 

liave g o t  t o  work a t  i t " ( 1 3 a )

( i i )  t o  have c o n f i d e n c e  i n  t u t o r  (3 7 a  and 37b)

( i i i ) a b i l i t y  t o  j o i n  i n  c o n v e r s a t i o n  w i th  p eer s  l 2 a )

' ( i v )  a b i l i t y  t o  d i s c u s s  t o p i c s  ( 2 b )

( v )  l e s s e n i n g  dependence on t u t o r  - move t o  s e l f - l e a r n i n g  ( 4 9 )

( v i )  j o i n i n g  a c l a s s  i n s t e a d  o f  o n e - t o - o n e  t u i t i o n  ( f d )

( v i i ) k n o w i n g  t h a t  one can cope w i t h  any r e a d i n g  or w r i t  in g  

work a l o n e  ( 9 b ,  12c  and 2 6 c )

( v i i i )  c o n f i d e n c e  t o  work w i th  o t h e r  s t u d e n t s  - t e s t i n g  

s p e l l i n g ,  G t c , (  3 6 c )

( i x )  g a i n i n g  c o n f i d e n c e  w i th  o th er  a d u l t s  ap art  from t u t o r s  

and f a m i l y  (3 8 b )

( x )  more c o n f i d e n c e  in  formir;g new f r i e n d s h i p s  (7 b )

( x i )  f e e l i n g  "as  good as  anyone e l s e ” ( 9 a )

Already  i t  can be s e e n  t h a t  t h e  t u t o r s '  a g g r e g a t e d  s u g g e s t i o n s

may be l i s t e d  in  a c o n c e p t u a l  p r o g r e s s i o n ,  which may a l s o  be used

as  a s e q u e n t i a l  p ed a g o g ic  approach .  The s t u d e n t  a c c e p t s  a need and

a w i l l i n g n e s s  t o  work t o  meet t h a t  need ; th en  th e  s t u d e n t  a c c e p t s

h i s  t u t o r  as  a media to r ;  f o l l o w i n g  t h i s ,  t h e  s t u d e n t  d e v e l o p s  th e

w i l l i n g n e s s  t o  p r a c t i c e  h i s  language o r a l l y ; t i ter c a f t e r  t h e  s t u d e n t

l e s s e n s  h i s  dependence  on h i s  t u t o r ;  and f i n a l l y ,  th e  s t u d e n t  g a i n s

s u t f i c i ^ ’nt c o n f i d e n c e  t o  move out from an " i s o l a t e "  moder of  l i v i n g

i n t o  a f u l l e r ,  s ivaring e x i s t e n c e  in  which he s e e s  h i m s e l f  as  cu:

eq ua l  iiiembor o f  h i s  s o c i e t y ,  ' C o n f id e n c e '  as  an aim,  i n  a d u l t

( c 1l i t e r a c y  p r o j e c t s ,  i s  not a s im p le  c o n c e p t , '  ' Nor i s  thr p i o c r s s

 ̂ S ee  f u r t h e r  d i s c u s s i o n  o f  Liiis p o i n t  from t h e  m a t e r i a l  i.r; t h e  
t r a n s c r i p t s  oi th e  lap<'-recorded i n t e r v i e w s ,  Chapter X,
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d e s c r i b e d  above a s i n g u l a r  f e a t u r e  o f  l i t e r a c y  e d u c a t i o n ;  on t h e  

c o n t r a r y ,  i t  i s  an e d u c a t i o n a l  e x p e r i e n c e  which would be r e c o g n i s e d  

as  a v a l i d  s t a t e m e n t  o f  o b j e c t i v e s  by t e a c h e r s  i n  primary,  sec o nd a ry  

and t e r t i a r y  e d u c a t i o n .

Most of  t h e  next, s c r i e s  ol  o b j e c t i v e s ,  however,  a re  th o se  whi ch 

p e r t a i n  t o  a d u l t  e x p e r i e n c e s ,  e x c e p t  f o r  t h e  f i n a l  ''r i t e r  Ion which  

seems t o  depend on an I n d i v i d u a l ' s  t o t a l  e x p e r i e n c e  from b i r t h .

2 .  f i n a n c i a l  or occupai:i r.n a l  s u r v i v a l

| ( i )  b e in g  a b l e  t o  f i l l  in  a q u e s t i o n n a i r e  form,  e t c .  ( i n c l u d i n g  

w r i t i n g  cheques  and c o m p l e t in g  f i n a n c i a l  d a t a )  w i th o u t  

f e a r  ( 3 c ,  10b ,  2 2 ,  24b,  2 5 a ,  26b,  53b)

( i i )  a b i l i t y  t o  shop c o n f i d e n t l y  and unaided ( i n c l u d i n g  

making q u a l i t y  c o m pa r is o n s )  ( 2 5 c ,  2 8 c ,  30a)

( i i i ) o f f - h a n d  a t t  i t u d e  o f  employer should  be m i t i g a t e d  ( 5 )

( i v )  f e e l i n g  more c o n f i d e n t  a t  work ( 5 9 )

( v )  t o  r e a l i s e  a m b i t i o n s  r e g a r d i n g  c a r e e r

C r i t e r i o n  ( i )  i s  e x t r e m e l y  i n t e r e s t i n g ,  s i n c e  i t  d i s p l a y s  t h e  

d i f f i c u l t i e s  o f  th e  c o n ce p t  o f  ' f u n c t i o n a l  l i t e r a c y ' .  T u t o rs  may 

i d e n t i f y  ' f i l l i n g - i n  forms* as  a p o s s i b l e  s t u d e n t  a im,  but suppose  

t h e  forms change? The crux  i s  in  th e  phrase  w i t h o u t  f e a r  -  t h e  

o b j e c t i v e  i s  f o r  t h e  s t u d e n t  t o  have t h e  c o n f i d e n c e  to  approach  

s e n s i b l y  whatever  form he needs  t o  c o m p l e t e .  To t h i s  en d ,  b a s i c  

t e c h n i q u e s  o f  f o r m - f i l l i n g  may be p r a c t i s e d  and a c h i e v e d ,  but  

w i t h o u t  d e v e l o p i n g  th e  s t u d e n t ' s  c o n f i d e n c e ,  t h e r e  w i l l  be l i t t l e  

l a s t i n g  a c h i e v e m e n t ,

Aim ( i i )  depends on th e  Kind of  shop a s t u d e n t  i s  u s i n g  and t h e  

nakinf; aua! i c y  compar i s o n s  depends on many t h i n g s  fa r  beyond t h e  

s co p e  o f  l i t e r a c y  t u i t i i n  ( e g .  t a s t e ,  knowledge of  m a t e r i a l s  and
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knowledge o f  a l r e r n a t i v e s ) , In t h e  same way, ( i l l )  can be a c h i e v e d  

o n ly  by e d u c a t i n g  th e  em ployer .  I t  may be. acc o m p l i sh ed  by t h e  

c r e a t i o n  o f  a g e n e r a l  co ncern  in  s o c i e t y  f o r  t h e  p l i g h t  o f  

i l l i t e r a t e  a d u l t s ,  and th us  be th e  r e s u l t  o f  a l o c d l  or n a t i o n a l  

campaign; i t  i s  not  w i t h i n  t h e  power o f  a s i n g l e  t u t o r  ( s e e  p . 308) .  

S i m i l a r l y  ( i v )  co u ld  r e s u l t  from t h e  g e n e r a l  c l i m a t e  c r e a t e d  by a 

campaign a l t h o u g h  a t u t o r  may h e l p  a s t u d e n t  in  t h i s  r e s p e c t .

Career p r o s p e c t s  ( v )  depend on f a r  more th an  t h e  a c q u i s i t i o n  o f  

any p a r t i c u l a r  s k i l l ,  oven l i t e r a c y ;  a c l a s s i c  contemporary example 

i s  t h a t  t h e  number o f  s k i l l e d  t r a d e  a p p r e n t i c e s h i p s  o f f e r e d  by 

employers  v a r i e s  w i t h  t h e  t r a d e  c y c l e ,  an economic f a c t o r  q u i t e  

independent  o f  l e v e l s  o f  n a t i o n a l  l i t e r a c y .

Thus t u t o r s  a re  a b l e ,  o n l y  t o  a l i m i t e d  d e g r e e ,  t o  h e l p  th e  

s t u d e n t s  a c q u i r e  s k i l l s  t o  o p e r a t e  f u n c t i o n a l l y  in  a g i v e n  s o c i e t y  

or s o c i a l  s i t u a t i o n .  What emerges i s  t h a t  t u t o r s  seem t o  t h i n k  

t h a t  t h e y  can pursue aims which e n a b le  t h e i r  s t u d e n t  t o  o p e r a t e  

f u n c t i o n a l l y  whatever  t h e  s t a t e  o f  s o c i e t y .  I n s o f a r  as  t h e s e  aims  

a r e  u n a t t a i n a b l e ,  the  t u t o r s ’ a t t i t u d e s  may r e s u l t  i n  s t u d e n t  d i s 

a p p o in tm e n t ,  On t h e s e  gro u n ds ,  t h e  h y p o t h e s i s  t h a t  u n r e a l i s t i c  

t u t o r s '  a ims may bo a bar t o  s t u d e n t  ach ievem ent  w i l l  be c o n s i d e r e d  

l a t e r ,

3 ,  r e a d i n g  f o r  p l e a s u r e

( i )  t a k i n g  an i n t e r e s t  in  r e a d i n g  and word f o r m a t i o n  ( 3 4 a )

( i i )  i n t e r e s t  in  words beyond p r e s e n t  s k i l l s  ( 1 8 b )

( i i i ) r e a d i n g  books f o r  p l e a s u r e  ( 3 2 ,  4 8 )

To e n a b le  a s t u d e n t  t o  read f o r  p l e a s u r e  may be regarded  as  

a l o n g - t e r m  o b j e c t i v e  o f  l i t e r a c y  t u i t i o n .  The s m a l l  f r e q u e n c y  

o f  i tems in  t h i s  c a t e g o r y  s u g g e s t s  th e  l i y p o t h e s i s  t h a t  t u t o r s
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wore mainly  conee rn co  w i th  s h o r t - r u n  s k i l l s ;  y e t  t h i s  i s  s u r p r i s i n g ,  

f o r  many s t u d e n t s  were a l l e g e d  t o  have o n ly  s p e l l i n g  problems and 

s o  i t  would seem t h a t  t h e y  coul'"’ have r a p i d l y  been induced t o  read  

f o r  p l e a s u r e .

Û. r e a d i n g  and vrr i t ing  as  an i n t e g r a l  s k i l l  w i t h i n  th e  f i e l d  o f  

a d u l t  e d u c a t i o n

a )  w r i t i n g

( i )  a b i l i t y  t o  w r i t e  o n e ' s  name ( 5 3 a )

( i i )  a b i l i t y  t o  w r i t e  l e g i b l y  ( I c )

( i i i ) t o  use  c u r s i v e  h a n d w r i t in g  i n s t e a d  o f  c a p i t a l s  ( 1 3 c ,  25b)

( i v )  a b i l i t y  t o  w r i t e  more q u i c k l y  and c o n f i d e n t l y  ( 4 6 )

( v )  g o i n g  back and c o r r e c t i n g  w i th o u t  prompting ( 5 4 c ,  55a)

( v i )  a b i l i t y  t o  re ad  and w r i t e  ( 5 6 )

( v i i ) a b i l i t y  t o  e x p r e s s  th o u g h t s  c l e a r l y  i n  w r i t i n g  ( 6 ,  2 9 c )

( v i i i )  a b i l i t y  t o  e x p r e s s  i d e a s  in  w r i t i n g ,  t o  under take  

c r e a t i v e  w r i t i n g  ( 5 2 a )

b) r e a d i n g

( i )  r e c o g n i t i o n  o f  i n i t i a l  l e t t e r s  (4 3 a )

( i i )  n o n - r e v e r s a l  o f  l e t t e r s  (4 3 b )

( i i i ) a b i l i t y  in  word a t t a c k  ( l a )

( i v )  a b i l i t y  t o  read  t h e  menu p o s te d  dn c a n t e e n  and w o r k s ’ 

n o t i c e  boards  ( 4 2 a ,  42b)

( v )  r e c o g n i t i o n  o f  p a t t e r n s  in  s p e l l i n g  ( 3 3 )

( v i )  a b i l i t y  t o  under sta nd  and respond t o  p u n c t u a t io n  marks ( 4 4 ,  45 )

( v i i ) a b i l i t y  t o  g e n e r a l i s e  and s e e  r;atterns  ( 5 4 a ,  55b,  58a)

( v i i i )  new u n d er s ta n d in g  o f  grammatica l  s k i l l s  ( 2 7 c ,  38a)

V i x )  a b i l i t y  f o r  t h e  eye  t o  go b e f o r e  t h e  v o i c e  wlien r e a d i n g  ( 3 6 a )

( x )  a b i l i t y  t o  read  w i t h  e x p r e s s i o n  and not  j u s t  each  word 

s e p a r a t e l y  ( 3 6 b ,  58b)



- 144

( x i )  a b i l i t y  t o  use  d i c t i o n a r y  ( 1 2 b ,  2 6 a ,  29b ,  53c)

( x i i )  a b i l i t y  t o  f i n d  meaning in  unknown words ( l b ,  1 2 a )  

(pre sum ab ly  by use  e i t b e r  o f  d i c t i o n a r y  or c o n t e x t )

From t u t o r s '  comments,  i t  i s  n o t i c e a b l e  t h a t  t h e y  have mentioned  

n e a r l y  t w i c e  as  many a c h iev em en ts  tn  r e a d i n g  s k i l l s  a s  in  w r i t i n g .

T h i s  f e a t u r e  d e s e r v e s  f u r t h e r  c o n s i d e r a t i o n ,  f o r  i f  s t u d e n t s  can  

w r i t e  and s p e l l ,  p erh ap s ,  by a s s o c i a t i n g  c o n v e n t i o n a l l y  a c c e p t a b l e  

word p a t t e r n s  ( s u c h  as  t h e  "cr' i n  a d v i s e r  w i t h  t h e  *er* i n  m i s e r ) ,  

i t  f o l l o w s  t h a t  t h e y  can I'cad.  To be a b l e  t o  w r i t e  i s  t o  be a b l e  

t o  read;  t h e  c o n v e r s e  i s  not  s o .

E i t h e r  f u r t h e r  c a t e g o r i e s  emerged which s u g g e s t e d  th e  h y p o t h e s i s  

t h a t  a few t u t o r s  were not mai n ly  concerned w i t h  immediate l i t e r a c y  

s k i l l s ;  t h e s e  wore:

5.  s t u d e n t  a c c e p t a n c e  o f  r e s p o n s i b i l i t y  f o r  t h e  p r o c e s s  o f  

ach ievem en t

( i )  development  o f  a c t i v e  c u r i o s i t y  which overcomes p e r s o n a l  

shame (4 7c )

( i i )  v o l u n t a r i l y  t o  b r in g  forward work done a t  home 

( l i a ,  I 8 a ,  3 0 a ,  30b)

( i i i )  buying books or a i d s  a t  own s u g g e s t i o n  ( e g ,  *Un t h e  

Move* workbook ( 1 4 )

( i v )  a b i l i t y  t o  s e e  and a s s e s s  h i s  own improvement ( 1 6 a ,  34b ,  57b)

6 .  deve lopment  o f  p e r s o n a l  p s y c h o l o g i c a l  harmony

( i )  by b e i n g  a b l e  t o  s l e e p  a t  n i g h t  ( 3 b ,  24a)

( i i )  a b i l i t y  t o  admit h i s / h e r  d i f f i c u l t y  t o  o t h e r s ,  b e s i d e s  

th e  t u t o r  ( 1 1 c )

( i i i )  f o r  t h e  s t u d e n t  t o  have a c o n s t r u c t i v e  a t t i t u d e  t o  

h i s  problem (4 7 b )
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( i v )  p e r s i s t e n t l y  to  a t t e m p t  t o  work by h i m s e l f  ( 5 7 a )

( v )  t o  have a s e n s e  of achicvcnient  ( 1 9 b ,  34b)

( v i )  perhaps t h e i r  b e in g  a b l e  t o  g ra sp  t h e i r  win  problem as  

part  o f  a l a r g e r ,  corranong problem •• t o  blame nor. them

s e l v e s  but t h e  s o c i e t y  which abandoned t h e i r  problem f o r  

so  l o n g  and l i m i t e d  t h e i r  r e a l  p o t e n t i a l  f l 5 a ,  2 7a, 3 5 )

( v i i ) t o  overcome a g g r e s s i v e  f e e l i n g  t o  s o c i e t y  i . i  g e n e r a l  ( 2 0 )

( v i i i )  t o  a t t a i n  g r e a t e r  t o l e r a n c e  and u n d e r s ta n d in g  of  

d i f f e r e n t  cu s to m s ,  b e l i e f s  and o t h e r s '  problems throu gh  

t h e i r  r e a d i n g  ( 1 5 b )

( i x )  e x h i b i t i o n  o f  g r e a t e r  s o c i a l  competence ( 4 c )

( x )  t o  assume r o l e  o f  l e a d e r / o r g a n i s e r  i n  s o c i a l  s e t t i n g  ( 4 1 a )

7,  t h e  development  o f  c a s i r-r f a m i l i a l  r e l a t i o n s h i_rs

( i )  k eep in g  one s t e p  ahead of  ovm c h i l d r e n  l e a r n i n g  t o  r e a d ,  

cr  r e a d i n g  w i t h  c h i l d  (3a ,  2 3 a ,  2 4 c ,  2 8 a ,  4 3 c )

( i i )  improvement in  com panionable d o m e s t i c  s k i l l ;  " i  s h a l l  

w r i t e  out th e  shopp ing  l i s t  i n s t e a d  o f  my w i f e "  (,13b)

8,  improved s o c i e t a l  r e l a t i o n s h i p s

( i )  a s su m p t io n  of more r e s p e c t  from s o c i e t y  ( 7 a )

( i i )  w i l l i n g n e s s  t o  h e l p  o t h e r s  as  h e / s h e  has been helpe d  

■( 1 0 b ,  3 1 c ,  41b)

( i i i )  w i l l i n g n e s s  t o  h e l p  g e n e r a l l y  i n  t h e  community ( e g .  y o u th  

work,  v o l u n t a r y  s o c i a l  work,  e t c . )  ( 4 0 c )

( i v )  e x h i b i t i o n  o f  b e t t e r  c i t i z e n s h i p  ( 4 b )

9,  n o n - y o c a t i o n a l  i n t e r e s t  develonment

( i )  improvement o f  performance in  hobb ies*  s k i l l s  ( 7 c .  27 b)

( i i )  j o in i n g  r e c r o a t . i.oT'.al c l a s s e s  at. c o l l e g e  (4 0b)
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1 0 c l i n k in g  l i t e r a c y  s k i l l s  t o  other  knowledge a r e * s and p e r s o n a l  

e x p e r i ence

( i )  i n c r e a s e d  awareness  o f  v a r i o u s  a s p e c t s  of  l i t e r a c y  ( 4 7 a )

( i i )  e l i g i b i l i t y  t o  d r i v e  a car  and read  maps ( 4 2 c )

( i i i )  r e l a t i n g  what i s  l e a r n t  t o  ev ery d a y  e x p e r i e n c e s  

( I 6 h ,  I 9 a ,  28b)

1 1 ,  develo pment  o f  o r a l  s k i l l s

( i )  a b i l i t y  t o  v e r b a l i s e  e x p e r i e n c e s ,  however s i m p le  ( 5 0 )

1 2 .  l i n k i n g  l i t e r a c y  s k i l l s  t o  p e r s o n a l  l o n g - t e r m  educ a t i o n  p l ans

( i )  e v i n c i n g  a d e s i r e  f o r  f u r t h e r  e d u c a t i o n  ( e g ,  *o* l e v e l s )  

( 1 7 ,  23b ,  31b,  4 0 a ,  52b)

( i i )  d e v e l o p i n g  an e n q u i r i n g  mind ( 3 9 )

Summary o f  p r e l i m i n a r y  c r i t e r i a  o f  s u c c e s s

In summary, th e  12 major c a t e g o r i e s  of  c r i t e r i a  f o r  s u c c e s s  were:

1 ,  th e  b u i l d i n g  up o f  c o n f i d e n c e

2 ,  f i n a n c i a l  or o c c u p a t i o n a l  s u r v i v a l

3 ,  r e a d i n g  f o r  p l e a s u r e

4 ,  r e a d i n g  and w r i t i n g  as  an i n t e g r a l  s k i l l  w i t h i n  t h e

f i e l d  o f  a d u l t  e d u c a t i o n

5 ,  s t u d e n t  a c c e p t a n c e  o f  r e s p o n s i b i l i t y  f o r  th e  p r o c e s s  

o f  ach iev em en t

6 ,  development  o f  p e r s o n a l  p s y c h o l o g i c a l  harmony

7 ,  t h e  deve lopment  o f  e a s i e r  f a m i l i a l  r e l a t i o n s h i p s

8,  improved s o c i e t a l  r e l a t i o n s h i p s

9, nori-vocat l o n a l  i n t e r e s t  deve lopment
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10,  l i n k i n g  l i t e r a c y  s k i l l s  t o  o th er  knowledge a r e a s  and 

p e r s o n a l  e x p e r i e n c e

1 1 ,  deve lopment  o f  o r a l  s ! \ i l l s

1 2 ,  l i n k i n g  l i t e r a c y  s k i l l s  t o  p e r s o n a l  l o n g - t e r m  e d u c a t i o n  

pla n s

Because  so  many o f  t n e  t u t o r s '  s u g g e s t i o n s  appeared t o  be 

o u t s i d e  t h e  o r i g i n a l  f o u r  c a t e g o r i e s  and,  e s p e c i a l l y ,  on a cco un t  o f  

t h e  new c a t e g o r y  -  t h e  development  o f  p e r s o n a l  p s y c h o l o g i c a l  harmony 

which i s  one o f  t h e  main f e a t u r e s  o f  t h e  c o n ce p t  o f  a d u l t  e d u c a t i o n ,  

a l l  th e  r e s p o n s e s  were r e - c a t e g o r i s e d ,  t o  en s u r e  t h a t  t h e  r e s u l t s  

gained  so  f a r  were not  t h e  c onsequence  o f  t h e  s e l e c t i o n  c f  t h e  above  

p a r t i c u l a r  sy s tem  of  c l a s s i f i c a t i o n .
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Typc oL' achi  ovc'inc.'iit: NuiiihcL o f  L.!io 
r e s p o n s e

% o f  a l l  
r e s p o n s e s

1 ,  S o c i a l i s a t i o n 2 a , 2 b , 4 a , 7 b ,  
2 0 , 3 G c , 3 S b , 4 0 c ,
51

7 . 8

2 ,  Fami ly  s h a r i n g 3 a , 1 3 h , 2 3 a , 2 4 c
2 S a , 4 3 c

5 . 2

3 .  Removal o f  a n x i e t y 3 b , 7 a , 1 1 a , l i b ,  
2 4 a , 2 7 a , 3 5 , 47c

6 , 9

4 ,  IImproved a b i l i t y  t o  perform  
as c i t i z e n

4 b , 1 0 b , 1 5 b , 3 1 c ,  
4 0 c , 4 1 a , 4 1 b

5. Improved employment c o n d i t i o n : 5 , 1 9 c , 59 2 . 6

6 .  O v e r a l l  e d u c a t i o n a l  aims 3 9 , 5 4 a , 5 5 h , 5 8 a  3 , 4

7 .  L i t e r a c y  s k i l l s l a , l b , l c , u , 9 h , 1 2 a ,  2 8 , 4  
1 2 b , 1 3 c , 2 5 b , 2 6 a , 2 7 c m  
2 9 a , 2 9 b , 2 9 c , 3 3 , 3 4 s ,
3 6 a , 3 6 b , 3 8 a , 4 3 a , 4 3 t ,  
4 4 , 4 5 , 4 6 , 4 7 a , 5 0 , 52a,
5 3 a , 5 4 b , 5 4 c , 5 5 a , 55 c ,
581:

8,  O b j e c t i v e s  d e s c r i b e d  as
‘ fu Mcliorui l  l i t e r a c y ’ aims

9 ,  S e l f - i m a g c  improvements

1 0 .  ,‘ciri cverr.cnts a f f e c t i n g  a b i l i t y  
t o  c o n t i n u e  e d u c a t i o n

11 . Tutor-sV.vHlcnt r e l a t i o n s h i p s

1 2 ,  Timur ceim.en t s  ( u n c l a s s i f i e d )

3 c , 7 c , 1 6 b , 1 9 a . 2 2 , 2 4 b ,  1 5 , 5
2 5 a , 2 5 c , 2 6 h , 2 7 b , 2 8 b ,
2 8 c , 3 0 a , 4 2 a , 4 2 b , 4 2 c ,
53b, 53c

9 a , 1 0 a , 1 1 c , 1 2 c , 1 3 a ,  1 4 . 7
1 4 , 1 5 a , 1 6 a , 1 8 a , ] 9 b ,  
2 6 c , 3 0 b , 3 1 a , 3 4 h , 4 7 b ,
5 7 a , 5 7 b

1 7 , 1 8 b , 2 3 b , 3 1 b , 3 2 , 4 0 o ,  7 , 8
4 8 , 4 9 , 5 2 b

3 7 a , 3 7 b  

8 , 2 l , 5 5 d

1 . 7

T o t a l :  1 0 0 , 0 2
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Although  t u i t i o n  In l i t e r a c y  s h i l l s  i s  t h e  predominant  o v e r a l l  

aim,  t u t o r s  a l s o  saw t h e i r  f u n c t i o n  as  h e l p i n g  t h e  s t u d e n t  t o  use  

l i t e r a c y  t o  cope w i th  everyday  problems (15,5%) and improving t h e  

s t u d e n t ’ s s e l f - i m a g e  (1 4 ,7 % ) .  What i s  remarkable  about t h e  r e s t  

i s  th e  r e l a t i v e  importance a l l o c a t e d ,  f i r s t ,  t o  p rep a r in g  a s t u d e n t  

t o  c o n t i n u e  w i t h  h i s  e d u c a t i o n  (7 .8% ),  s e c o n d l y ,  t o  improving h i s  

a b i l i t y  t o  s o c i a l i s e  (7.8%) and,  t h i r d l y ,  t o  improving h i s  c a p a c i t y  

t o  a c t  as  a u s e f u l  member o f  s o c i e t y  ( 6 ,0 % ) .

The r e s u l t  o f  t h i s  a n a l y s i s  seemed s u f f i c i e n t l y  c o n s i s t e n t  w i th  

t h e  p r e v io u s  c a t e g o r i s a t i o n  as  t o  s u g g e s t  t h a t  t u t o r s '  aims are  

beyond t h o s e  s p e c i f i c  t o  l i t e r a c y  as  a s k i l l ,  and t h a t  i n t e r v i e w s  

w i t h  t u t o r s  should  a tt em pt t o  r e v e a l  t h e i r  a t t i t u d e s  t o  t h e  aims  

o f  a d u l t  e d u c a t i o n  as much as  t o  l i t e r a c y  s k i l l s .  However,  b e f o r e  

f i n a l l y  a c c e p t i n g  t h i s  ap pr oa ch ,  an c t i i o l o g i c a l  methodology would  

r e q u i r e  a l ook  a t  some more i n d i c a t o r y  c ' - id en ce ,  t o  e s t a b l i s h  th e  

d eg r e e  o f  c o n s i s t e n c y  w i t h  t h e  r e s u l t s  so  f a r  e l i c i t e d .

There was the  p o s s i b i l i t y  th a t  t h e  above gro u p in g s  emerged,

t o  some e x t e n t ,  from g i v i n g  t h e  t u t o r s  a f i n i t e  l i s t  f o r  o r d e r i n g

and ra n k in g  25 phrases  ( S e c t i o n  A, Appendix A) .  Perhaps a s i m p le

g e n e r a l  q u e s t i o n  would have e l i c i t e d  a d i f f e r e n t  r e s p o n s e .  An 

'^a)enquiry'" conducted d u r in g  1976 in c lu d e d  the q u e s t i o n  "What l e v e l  

o f  ach iev em en t  would you count  as  s u c c e s s  f o r  your s tudent? "

( s e e  Appendix C f o r  r e p l i e s ) .

An en q uiry  conducted by Georgina I n g l e  by under t h e  d i r e c t i o n  
of  h r .  Margaret P e t e r s  of  fno Cambridge I n s t i t u t e  o f  E du ca t io n
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Out o f  37 t u t o r s  r e s p o n d in g  t o  th e  whole  q u e s t i o n n a i r e ,  11 cl id not

r e p l y  t o  t h i s  p a r t i c u l a r  q u e s t i o n .  Of t h e  26 t u t o r s  who d id  r e p l y ,

one was n e g a t i v e  and t h e r e  were 29 s u g g e s t e d  c r i t e r i a  o f  ach iev em en t .

A l l  t h e  c r i t e r i a  in  r e s p o n s e  t o  t h i s  open q u e s t i o n  were e q u i v a l e n t

t o  t h o s e  l i s t e d  p r e v i o u s l y  and cou ld  be d i s t r i b u t e d  in  t h e  groups

as f o l l o w s :  ( c a t e g o r i s e d  as on p . 1 4 6 - 7 )

Group No. o f  t im e s  c r i t e r i a
mcnt ioneu

1 .  t l ie  b u i l d i n g  up oC c o n f i d e n c e

2.  f i n a n c i a l  or o c c u p a t i o n a l  s u r v i v a l

3 .  r e a d i n g  f o r  p l e a s u r e

4 .  r e a d i n g  and w r i t i n g  as  a s k i l l

a )  w r i t i n g

b) r e a d i n g

s p e c i f i c a l l y : t o  w r i t e  from d i c t a t i o n  
( p h r a s e  18 o f  2 5 - p h r a s e s )

s p e c i f i c a l l y  : t o  w r i t e  a l e t t e r  
(p h r a s e  20 o f  2 3 - p h r a s e s )

5. s t u d e n t  a c c e p t a n c e  of  r e s p o n s i b i l i t y  fo r  
t h e  p r o c e s s  o f  ach iev ement

6 .  development  o f  p ers o n a l  p s y c h o l o g i c a l  
harmony

7.  th e  development  o f  e a s i e r  f a m i l i a l  
r e l a t i o n s h i p s

8.  ’ improved s o c i e t a l  r e l a t i o n s h i p s

9 .  n o n - v o c a t i o n a l  i n t e r e s t  development

1 0 .  l i n k i n g  l i t e r a c y  s k i l l s  t o  o t h e r  
knowledge a re a s  and p er s o n a l  e x p e r i e n c e

1 1 .  development  o f  o r a l  s k i l l s

1 2 .  l i n k i n g  l i t e r a c y  s k i l l s  t o  p ers o n a l  
l o n g - t e r m  e d u c a t i o n  plans

5 

1

6

10

3

1

1

T ota l 29
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Thus th e  'ope n'  q u e s t i o n  did n o t ,  i n  f a c t ,  e x t e n d t h e  range  

of  s u g g e s t e d  i d e a s  f o r  a c h ie v e m e n t ,  but i t  d id show an i n t e r e s t i n g  

change in  th e  b a la n c e  o f  c r i t e r i a :  over  on c - t h ir a  o f  th e  r e p l i e s

were in  t)ie w r i t i ne s k i l l  area  and a lm o s t  t w o - t h i r d s  were concerned  

w ith  r e a d i n g  and w r i t i n g  c r i t e r i a  ta k en  t o g e t h e r ,  i n g l e h y ' s  sample  

p o p u l a t i o n  c o n s i s t e d  w h o l ly  o f  t u t o r s  wiio were a l s o  t e a c h e r s ,  

whereas  o f  t h o s e  who r e p l i e d  t o  th e  q u e s t i o n n a i r e  Appcnci:; A, o n l y  

40% were e s t im a t e d  t o  be t e a c h e r s .  C o n s eq u e n t ly ,  i t  a p p e a i s  t h a t  

when th e  t u t o r s  a r e  t r a i n e d  as  s c h o o l  t e a c h e r s ,  t h e y  tend ro o v e r 

emphasi se  t h e  importance o f  r e a d i n g  and w r i t i n g ,  t o g e t h e r ,  i n  th e  

f u l l  range o f  ach ie v em e n ts  th ought  n e c e s s a r y  f o r  t h e  a d u l t  i l l i t e r a t e  

s t u d e n t .  T h e r e f o r e ,  on t h e  grounds t h a t  t h e  r e s p o n d e n t s  t o  t h e  

q u e s t i o n n a i r e  S e c t i o n  A (Appendix A) were t y p i c a l  of  t l te g e n e r a l  

p o p u l a t i o n  of v o l u n t a r y  t u t o r s ,  th e  r e s p o n s e s  were a n a ly s e d  t o  

s u g g e s t  a f u r t h e r  c a t e g o r i s a t i o n  o f  a im s,

In t h e  o r i g i n a l  q u e s t i o n n a i r e  s e n t  out t o  t u t o r s ,  th e  p hra ses  

n o s ,  8 ,  9 ,  1 4 ,  22 and 23 were p o s i t i o n e d  t o  en coura ge  each  t u t o r  

t o  c o n s i d e r  i n d i v i d u a l  phrases  c a r e f u l l y .  Phrases  no,  1 6 - 2 1 ,  

s t r i c t l y  d e s c r i b i n g  examples o f  c o g n i t i v e  l i t e r a t e  improvement,  

were l i s t e d  i n  a s i n g l e  b lo c k  s o  t h a t ,  on a h i s t o g r a m ,  t h e  t u t o r  

could  be i d e n t i f i e d  whose a t t i t u d e  t o  t h e  aims o f  h i s  a c t i v i t i e s  

were d i r e c t e d  t o  t h e  improvement in  h i s  s t u d e n t s '  s k i l l s .

However,  a l th o u g h  t h i s  order was p r a g m a t i c a l l y  d e v i s e d  to  

maximise th e  r e s p o n d e n t ' s  a t t e n t i o n ,  c l e a r l y  t h e r e  were o th er  

l o g i c a l  ways o f  grouping t h e s e  phrases  s i g n a l l i n g  a ch ie v e m e n t .

The ph.rasos cou ld  be p la ced  in  4 c a t e g o r i e s ,  each c a t e g o r y  

r e f l e c t i n g  a change of behav iour which h e l p s  t o  answer c e r i a i i i  

q u e s t i o n s :
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O' 1 e s t  io n  Phrase  numbers

T. iiov; have a t t i t u d e s  changed d ur in g  t u i t i o n ?  1 - 5 *  i n c l u s i v e  l< 22

2 .  How far  have a t t i t u d e s  changed i n  a f f e c t i n g  6 ,  7 ,  1 0 ,  1 1 ,  12

s o c i a l  r e l a t i o n s h i p s ?  1 3 ,  15 & 23

3.  How f a r  has t h e r e  been an improvement in  1 6 -2 1  i n c l u s i v e ,

s k i l l s ?  8 & 9

4 .  How f a r  have employment c o n d i t i o n s  improved? 24 .  25 & 14

* Phrase 2 has been in c lu d ed  in  t h i s  group t o  a l l o w  f o r  t u t o r

a s s e s s m e n t  d u r in g  t u i t i o n ,  even  though i t  i s  th e  p o s i t i v e  co u n ter  

t o  Lhe n e g a t i v e  a t t r i b u t e  im pl ie d  i n  phr as e  1 2 ,  group 2 ,

P r e l im in a r y  c a t e g o r i e s  o f  c r i t e r i a  o f  s u c c e s s

When th e  i n v e s t i g a t i o n  began ,  t r a i n e r s  and t u t o r s  tended t o  s p e c i f y  

two aims: t o  t e a c h  th e  s t u d e n t  the  s k i l l s  o f  r e a d i n g  and w r i t i n g

and t o  i n c r e a s e  t h e  s t u d e n t ' s  c o n f i d e n c e .  Inde ed ,  th e  e a r l i e s t  

c o n v e r s a t i o n s  with  t u t o r s  s u g g e s t e d  t h a t  ‘ g r e a t e r  c o n f i d e n c e *  were  

key words in  t h e i r  d e s c r i p t i o n s  o f  ach ievemen t  and s o ,  a l t h o u g h  th e  

f o u r  g t o u n in g s  g i v e n  above prov ided t h e  p r e l i m i n a r y  b a s i s  f o r  

q u e s t i o n i n g  t u t o r s  and s t u d e n t s ,  i t  seemed e x p e d i e n t  t o  c o n s t r u c t  

a scheme i n  which th e  com preh en s ive  n o t i o n  o f  ’ c o n f i d e n c e *  was 

s p l i t  t o  d i s c r i m i n a t e  between t h o s e  g a i n s  t h a t  co u ld  be a s c r i b e d  

t o  t h e  i n d i v i d u a l  p e r s o n a l  a t t i t u d e  o f  th e  s t u d e n t  and t h o s e  t h a t  

showed i n c r e a s e s  in  c o n f i d e n c e  as  r e f l e c t e d  in  t h e  s t u d e n t ’s  s o c i a l  

communicat ion .  Con seq uent ly  th e  p hra ses  were re -g ro u p ed  as  f o l l o w s :
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Phrase  numbers

A, C o g n i t i v e  ach iev em en ts  - ach iev e m en ts  8 ,  9 ,  1 6 ,  17

iî! s k i l l s  1 8 ,  1 9 ,  2 0 ,  21

B, A f f e c t i v e  p e r s o n a l  m i er . ta te d  a ch iev em en t s  2 ,  1 0 ,  11 ,  12

* confidence* a ch iev em en ts  2 2 ,  23

C« A f f e c t i v e  s o c i a l  o r i e n t a t e d  ach iev em en ts  3 ,  4 ,  6 ,  15

- c o n f i d e n c e  ach iev em en ts

Ü. i n a c t i v e  ach iev em en ts  - i d e n t i f i a b l e  1 ,  5,  7 ,  13

a c t  i v i t  i e s

E, S o c i o - e c o n o m i c  ach iev em e n ts  1 4 ,  ? e ,  25

! - w o r k - o r i e n t a t e d  ach iev em en ts

But d id  t h i s  l i s t  r e f l e c t  th e  t u t o r s '  v i e w s ?  As t u t o r  o p i n i o n  

was r e q u i r e d  as  an i n d i c a t o r  o f  t h e  c o n t i n u i n g  r e s e a r c h  i n t o  s t u d e n t  

p r e d i s p o s i t i o n s  towards aims and o b j e c t i v e s ,  t h e r e  was c o n c e n t r a t i o n  

on two f a c e t s  o f  t h e  r e s u l t s :  the  ord er  of  phr ases  by rank t h a t

wore awarded both an 'A' column r a t i n g  i n  th e  f i v e - p o i n t  s c a l e  

and were a l s o  c i r c l e d  as  b e in g  t h e  most imp ortant  'A' phrase  

w i t h i n  t h a t  'A ' r a t i n g  and,  s e c o n d l y  t h e  p h r a se s  th .emselves  which  

r e c e i v e d  'A' r a t i n g s  in  t h e  f i v e  p o in t  s c a l e ,  'A' t o  'K' .

The f o l l o w i n g  t a b l e  shows th e  rank o r d e r ,  by number o f  c i r c l e d  

t i c k s  per p h r a s e ,  in  each g eo g r a p h ic  a r e a .  The l e f t - h a n d  column  

r e f e r s  t o  . the  new group ings  and th e  number o f  th e  phr as e  g i v e n  on 

t h e  o r i g i n a l  q u e s t i o n n a i r e  i s  provided in  t h e  n ex t  column; f o r  

example; A3 r e f e r s  t o  ' c o g n i t i v e  a c h i e v e m e n t s ' ,  new phrase  n o . 3 - 

p r e v i o u s l y  l i s t e d  as  phrase  n o . 16 in  th e  q u e s t i o n n a i r e .

The c o n s i d e r a b l e  l i m i t a t i o n s  o f  t h e  e v i d e n c e  pro vided  by 

t h e  r e s p o n s e s  t o  S e c t i o n  A (Appendix A) have a l r e a d y  been l i s t e d ,  

hid. i t  i s  wo:t l  r e i t e r a t i n g  th o t  th e  r e s u l t s  may be used as  

i n d i e . . t o r s .  For t h i s  r e a s o n  i t  was d e c id e d  t o  use  t h e  a g g r e g a t e
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of  th e  r e s u l t s  from a l l  g e o g r a p h i c a l  a r e a s ,  on t h e  assumpt ion  

th a t  t h e  i n h e r e n t  weakness  o f  t h e  r e s e a r c h  ins tru m en t  may be 

c o u n t e r a c t e d  by t a k i n g  a l l  a r e a s  t o g e t h e r ,  r a t h e r  than by d e a l i n g  

s o l e l y  w i t h  t h o s e  from Cam bri dges h ire ,  N e v e r t h e l e s s ,  l o c a l  

r e s p o n s e s  a r e  g i v e n  t o  i n d i c a t e  t h e  d i v e r s i t y ,  and t o  em ph asi se  

t h a t  t h e  p r o c e s s  o f  a g g r e g a t i o n  i s  w e ig h te d  b ecause  th e  g r e a t e s t  

number o f  r e s u l t s  came from Cam bridgesh ire  ( s e e  page 118  

f o r  e x p l a n a t i o n  o f  t h e  d i f f e r e n t  g e o g r a p h i c a l  g r o u p s ) ,
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RANh ORDER Of THE NlllBER OF PHRASES CIRCLED IN COLIT!N A

Ncv No, of  
ord er p h r a s e

Phrase

-  TABLE 1 

Rank order

( o r i g i n a l ) C)ambs, Dorset H e r t s , Wales T o ta l

A1 8 Extending range o f  r e a d in g  beyond
I n f o r m a t i o n . . , 8 5 3 . 5 14 2 4

A2 9 Reading informatio n  m a t e r i a l ................. 9 1 4 . 5 7 .5 8 1 9 . 5 1 0 . 5

A3 16 In crease  in  comprehension s k i l l s . . . , » . 16 5 20 8 1 9 . 5 10 ,5

A4 17 In crease  in  word r e c o g n i t i o n  s k i l l s . . . 17 3 12 1 8 9 5 .5

A5 18 A b i l i t y  t o  take  d i c t a t i o n  ............... 18 21 20 j 14 1 9 . 5 2 0 .5

A6 19 A b i l i t y  t o  check s p e l l i n g ............... 19 1 4 . 5 20 1 2 1 . 5 1 9 . 5|

1 9 . 5j

2 0 ,5

A7 20 A b i l i t y  t o  w r i t e  a l e t t e r  ........................... 20 9 . 5 7 .5 2 1 . 5 1 2 , 5

A8 21 A b i l i t y  t o  read newspapers ........................ 21 21 20 2 1 .5 9 2 0 ,5

B1 2 General Improvement in co n f id en ce
and b ea r in g ............ 2 1 1 , 5 3 1 1

B2 10 W il l in g n e s s  t o  t a l k  about h i s / h e r
l i t e r a c y  p r o b l e m . , « 10 9 . 5 12 .  1 4 . 5 9 5 5

B3 11 Express ion  of  e x p e c t a t i o n  t o  succeed  
i n  read in g  and w r i t i n g .......... 11 9 . 5 1 f 5 14 9 5 .5

B/, 12 Diminution of a n x ie t y  ( g e n e r a l )  . . . . . . 12 5 7.5 1 . 5 3 , 5 3

B5 22 In crease  in  the  period of
co n c e n t r a t io n  d a t i n g  t u i t i o n . . . . . . . 22 21 20 2 1 .5 1 9 . 5 2'T

B6 23 Diminution o f ’ a n x ie t y  with  regard
t o  l i t e r a c y  ............... 23 2 3 , 5 1 . 5

Cl 3 Ixiprovcment in  c l a r i t y  o f  speech . . . . . 3 21 12 2 1 .5 9 17

02 4 Improvement in  range of spoken
v o c a b u l a r y . , . , , . 4 21 20 14 9 17

03 6 Reading t o  h i s / h e r  c h i l d r e n . . . . . . . . . . . 6 1 4 . 5 20 8 1 9 , 5 ; 1 4 , 5

04 15 Better  r e l a t i o n s h i p s  wi th  members
o f  th e  f a m i l y . . . . . . . . 15 21 12 2 1 .5 1 9 . 5 2 0 . 5

D1 1 Regular at ten dan ce  at c l a s s e s . . . . . . . . . 1 9 .7 7 . 5 4 . 5 9 7

D2 5 Movement from a o n e - t o -o n e  l e a r n i n g  
s i t u a t i o n  t o  j o i n i n g  a .group (e ven  
i f  i n d i v i d u a l  t e a c h in g  s t i l l  takes

p l a c e . . . r . 5 9 . 5 5 14 9 8 .5

D3 7 Borrowing books from l i b r a r y , . . . . . . . . . 7 21 20 8 1 9 . 5 17

D4 13 J o i n i n g  more s o c i a l  g r o u p s , ............ .. 13 21 20 2 1 .5 1 9 .5 24

El 14 Assumption c f  g rea ter  r e s p o n s i b i l i t y
at  w o r k , ............ 14 9 . 5 20 14 1 9 . 5 1 4 . 5

E2 24 G et t in g  a b e t t er  job in  terms
of  more p a y , . . . . . . . 24 21 20 2 1 .3 1 9 . 3

E3 25 Get t in g  a b e t t e r  job in terms of  
personal  s a t i s f a c t i o n  and i n t e r e s t  
(not n e c e s s a r i l y  be t t er  p a i d ) , . . . . . . 2' 1 4 . 5 12 1-'.

i I

1 2 . 5

A = C o g n i t iv e  achievements  
B ~ A f f e c t i v e  persona l  achievements  
C = A f f e c t i v e  s o c i a l  achievfjmcnts  
D -  Enact iv? achievements  
E Socio-ec onom ic achievements
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The h i s t o g ra m  ( p , 1 5 8 )  shows t h e  f r eq u e n c y  o f  t i c k s  p la ced  in  

t h e  *A' column,  a n a ly s e d  in  th e  new phrase  o r d e r ,  and a h i s to g ra m  

oi th e  f r e q u e n c y  o f  c i r c l e d  t i c k s  i n  t h e  'A* column,  t h e  h i o s t  

im porta nt '  phrase  in  t h e  'most i m p o r t a n t ’ column,  i s  s u p e r 

imposed ( p . 1 5 9 ) ,  These  h i s t o g r a m s  show t h a t  when t u t o r s  are  asked  

t o  grade on a f i v e - p o i n t  s c a l e  from a g i v e n  l i s t  o f  c r i t e r i a ,  t h e  

two most important c r i t e r i a  appear w i t h i n  th e  group ' c o g n i t i v e  

a c h i e v e m e n t s ' ,  but wh'^n t h e y  arc  asked t o  go f u r t h e r  and g i v e  t h e  

most important  o f  th e  most im p o r ta n t ,  th e  two to p  c r i t e r i a  a re  i n  

th e  ' j a f f c c t i v e  p e r s o n a l  o r i e n t a t e d '  domain ( p . 1 5 9 ) .  Thus, a 

p o s s i b l e  i n c o n s i s t e n c y  i n  t u t o r s '  p r i o r i t i e s  i s  i n d i c a t e d ,  but 

t h i s  a m biva lence  on th e  part  o f  t u t o r s '  p e r c e p t i o n s  i s  c o n s i s t e n t  

w ith  e v i d e n c e  a l r e a d y  d i s c u s s e d .  Perhaps t u t o r s  are  u n c e r t a i n  o f  

t h e  r o l e  o f  l i t e r a c y  t u i t i o n  w i t h i n  t l ie r o l e  o f  a d u l t  e d u ca t io n ?  

The i d e n t i f i c a t i o n  o f  t h i s  u n c e r t a i n t y  was an important  l ea d  i n t o  

th e  f o r m u l a t i o n  o f  t a p e - r e c o r d e d  i n t e r v i e w s ,  because  i t  was now 

s e e n  t o  be important  t o  i n t e r v i e w  in  a g e n e r a l ,  c o n v e r s a t i o n a l  

mode t o  probe t h e s e  a r e a s  o f  u n c e r t a i n t y .
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Moreover,  th e  r e s u l t s  o f  t ’io q u e s t i o n n a i r e  cou ld  be used t o  

e s t a b l i s h  a t e n t a t i v e  o r d e r in g  o f  c r i t e r i a .  I t  has been noted  

t h a t , on th e  b a s i s  o f  t! ie f i r s t  s c h e d u le  o f  25 phrase? d e f in ing ,  

ach iovc :n ont , a sclieir.e v-vns c o n s t r u c t e d ,  s t a r t i n g  wirh f i v e  main 

groups o f  a ch iev em en t? :

A, C o g n i t i v e  a ch iev e m en ts

i3. A f f e c t i v e  p e r s o n a l  a c h iev em en ts

C, A f f e c t i v e  s o c i a l  ach iev em en ts  

E n a c t iv e  ach iev em en ts

E. S o c i o - e c o n o m i c  a ch iev em en ts

By adding  th e  ' t o t a l *  ranks  in each group from t h e  number o f  

g r a d e ’A* c i r c l e d  t i c k s  (T a b le  1 )  and d i v i d i n g  by t h e  number of  

p hra ses  in  eacli group,  t h e  o v e r a l l  order o f  importance s o  fa r  as  

t u t o r s  were concerned  was:

Achievement S c o r e ( ra n k in g
item average  from 
Table  1 )

B, A f f e c t i v e  p e r s o n a l  a ch iev em en ts  7 .33

A, C o g n i t i v e  a ch iev e m en t s  1 3 ,0 6

D, Enact i v e  achi evement s 1 6 . 1 3

E, S o c i o - e c o n o m ic  a c h ie v em en t s  1 7 , 0 0

C, A f f e c t i v e  s o c i a l  a c h iev em en ts  1 7 , 2 5

S i m i l a r l y ,  t h e  ' t o t a l *  r e s u l t s  g i v e n  in  T a b le  2 ( th e  'A* 

g ra d in g  t i c k s  u n c i r c l e d )  were added in  each  group,  and d i v i d e d  

by Lhe u'lmber o f  i t em s  in  each group; t h e  rank ord er  d e r i v e d  was
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Acnlevemont

A, C o g n i t i v e  cichievcruento

B, A f f e c t i v e  p e r s o n a l  a ch iev em en ts  

E, Soc io -e cono: i i i c  ac h iev em en ts

C, A f f e c t i v e  s o c i a l  ach iev em en ts

D, E n a c t i v e  ach iev em en ts

S c o r e  ( r a n k in g  
i tem a v er a g e  from 
T a ble  2 )

9 . 1 9

9 . 7 5

1 7 . 3 3

1 7 . 6 3

1 7 . 6 3

However,  i f  the  r e s u l t s  above o f  t h e  s c o r i n g  o f  *A' in  t h e  

r e l a t i v e  s c a l e  a l o n e  a re  u s e d ,  th e  s c o r e s  f o r  Groups C and Ü a r e  

the  same and Group A, c o g n i t i v e  a c h i e v e m e n t s ,  a c q u i r e s  t h e  h i g h e s t  

r a n k in g .  C o n s e q u e n t ly ,  on t h e  grounds t h a t  two o f  t h e  t u t o r s '  

d e c i s i o n s  should  be taken  i n t o  a c c o u n t ,  both forms o f  gra d ing

were averaged  t o  e s t a b l i s h  a f u r t h e r  ra n k in g  o r d e r ,  as  f o l l o w s ( a )

Achievement

B. A f f e c t i v e  p e r s o n a l  ach iev em en ts

A, C o g n i t i v e  a ch iev em e n ts

D. E n a c t i v e  ach iev em en ts

E. S o c i o - e c o n o m i c  ach ie v em e n ts

C, A f f e c t i v e  s o c i a l  ach iev em en ts

S c o r e  ( a v e r a g e  
ra n k in g  from 
T a b l e s  1 and 2)

8 .5 4

1 1 . 1 3

1 5 . 8 8

1 7 . 1 7

1 7 . 4 4

I t  i s  i n t e r e s t i n g  t h a t  C and E a r e  c l o s e  t o g e t h e r  i n  a l l  th e  

above t a b l e s .  The q u e s t i o n  a r i s e s  as  t o  why a group c o n t a i n i n g  an 

aim such as  ' r e a d i n g  t o  h i s / h e r  c h i l d r e n  should  approx imate  so  

c l o s e l y  t o  a group i n c l u d i n g  such a d i s p a r a t e  aim as  ' g e t t i n g  a 

b e t t e r  job in  terms of  p a y ' .

f a ) T’nir. r a n k in g  order provide d  th e  a n a l y t i c a l  b a s i s  f o r  th e  
f i n d i n g s  p r e s e n t e d  in Chapters  XI t o  XV i n c l u s i v e
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A p o s s I b l e  e x p l a n a t i o n  appears  t o  l i e  in  t h e  low ra n k in g  g i v e n  

t o  ' improvement in  c l a r i t y  o f  speech* and ' improvement in  t h e  range  

o f  spoken vocab u la r y*  ( s e e  ’̂a b l e  1 ,  p . 1 5 5 ) ,  Could i t  have been t h a t ,  

d e s p i t e  t h e  emphasis  on p h o n ic s  as  t h e  prime r e a d i n g  t e c h n i q u e ,  

t u t o r s  ignored  t h e  i n t e r r e l a t i o n s h i p  between  sp eech  and w r i t i n g ?

T his  q u e s t i o n  r a i s e s  doubts  as  t o  t h e  adequacy o f  t l ie  t y p i c a l  ' c r a s h  

programme' t r a i n i n g  schemes mour-tcd i n  S p r in g  1975 t o  prepare  t u t o r s  

f o r  t h e  BBC input  in  Autumn 19 75 ,  S i n c e ,  for  exam ple ,  a t  l e a s t  fo u r  

d i f f e r e n t  t y p e s  o f  t r a i n i n g  schemes were mounted in  Cambridgeshire  

a l o n e ,  i t  may be t h a t  i t  was th e  s p eed, o f  o r g a n i s a t i o n  and d e v e l o p 

ment o f  t r a i n i n g  programmes r a t h e r  than the  t y p e  o f  t r a i n i n g  which  

r e s u l t e d  i n  t h e  t u t o r s *  r e s p o n s e  t o  t h e  o r d e r in g  o f  a im s .  In 

a d d i t i o n ,  as  th e  q u e s t i o n n a i r e  was i s s u e d  in  th e  e a r l y  part  of  1 9 7 6 ,  

i t  i s  a l s o  probable  t h a t  th e  r e s p o n s e s  were t h e  f i r s t  i m p r e s s io n s  o f  

t u t o r s  a f t e r  t r a i n i n g  but b e f o r e  any r e a s o n a b l y  l e n g t h y  e x p e r i e n c e  

of  a c t u a l l y  t e a c h i n g  a s t u d e n t .  T h i s  i s  y e t  a f u r t h e r  r e a s o n  for  

v i e w i n g  t h e  r e s p o n s e  t o  Appendix A as  i n d i c a t i v e .  However,  t h e  

su bse qu en t  r e s e a r c h  p er io d  compensated t o r  i n i t i a l  t u t o r  r e a c t i o n  

by r e l a t i n g  t u t o r  and s t u d e n t  p e r c e p t i o n s  t o  ach iev em en t  over  a 

p er io d  of  e i g h t e e n  months .

The c o l l e c t i o n  and a n a l y s i s  o f  the  pr ime data

The p o in t  has been reach ed  when t h e r e  a r e  some k i l o m e t r e s  of t a p e -  

re c o r d e d  c o n v e r s a t i o n s  w i t h  t u t o r s  and s t u d e n t s  conducted  d u r in g  

t h e  f i r s t  s i x  months o f  1976 and r e p e a t e d ,  in  a s l ior tened  form but 

wit l i  some a d d i t i o n a l  q u e s t i o n s ,  in t l ie  f i r s t  s i x  months o f  1 9 7 7 ,
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These  ta p e  r e c o r d i n g s  r e q u i r e  i n t e r p r e t a t i o n ;  th ey  a re  t h e  raw 

d a ta  o f  s t u d e n t s '  and t u t o r s '  p e r c e p t i o n s  of  aims or o b i o e t a v e s  

and o f  a c h i e v e m e n t s ,  how sh ould  t h i s  e v i d e n c e  be i n t e r p r e t e d ?

An e t h o l o g i c a l  approach would demand, as  a minimal p ro ce d u re ,

t h a t :

( i )  the  raw d ata  ( t h e  ta p e  r e c o r d i n g s )  be a n a ly s e d  t o  

i d e n t i f y  any emergent  g e n e r a l i s a t i o n s ;

( i i )  the  g e n e r a l i s a t i o n s  d e r i v e d  from ( i )  be r e f e r r e d  t o  

i n d i c a t i v e  s t a t e m e n t s  ga th er ed  from o t h e r  e v i d e n c e  

( g i v e n  in  t h i s  and t h e  p r e v i o u s  c h a p t e r )  t o  en sure  t h a t .  

In t l ie  p r o c e s s  of i n t e r p r e t a t i o n  o f  raw d a t a ,  r e l e v a n t  

data  had been c o r r e c t l y  s e l e c t e d ;

( i i i )  th e  raw data  be re -e xam in ed  in  terms of t h e  second  

l e v e l  of  g e n e r a l i s a t i o n  t o  t e s t  f o r  l o g i c a l  c o n s i s t e n c y ;

( i v )  any d a ta  not c o n s i s t e n t  w i t h  a g e n e r a l i s e d  s t a t e m e n t  be 

l o c a t e d  and s p e c i f i e d  as  a l i m i t a t i o n  t o  such  a s ta t e m e n t

As a co ncom it ant  o f  t h i s  approach,  t h e  framework o f  th e  

e v i d e n c e  sh ould  be se e n  as  par t  o f  t h e  s t u d e n t  p e r c e p t i o n  of  th e  

d e s i r e  t o  s u r v i v e  and adapt  t o  s u r v i v e ,  and t h e  r e s u l t s  o f  t h i s  

s tu d y  should  e n a b le  p r e d i c t i o n s  o f  s t u d e n t  ach ievem en t  t o  be made.

An a n a l y s i s  o f  the  t a p e s  b eg in s  w i t h  the  s t u d e n t s '  p e r c e p t i o n  

of  t h c i i  e d u c a t i o n ,  an e d u c a t i o n a l  e x p e r i e n c e  which ,  by d e f i n i t i o n ,  

did  not i n s t i l  enough l i t e r a t e  s k i l l  t o  l a s t  i n t o  ad ul thoo d  /n 

t o  prove s u f f i c i e n t  t o  meet t l ie  demands made on t h e  s t u d e n t  in  

a d u l t  l i f e .
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PAPT L.11 -  F I  Kl)] 6 0 S

CHAPTER VIII  

THE ANALYSIS OF THE TAPE-RECORDED EVIDEECK

The sample

Tho f o l l o w i n g  e v i d e n c e ,  p r es e n t e d  in  a *way t o  p r o t e c t  both e n t e r s  

and s t u d e n t s  from b e ing  i d e n t i f i e d ,  i s  based on t h e  t a p e - r e c o r d l n g s  

of  c o n v e r s a t i o n s  w i th  s t u d e n t s  and tutcr's  d e r i v e d  from:

( a )  t h e  p r o f i l e s  o f  68 s t u d e n t s  as  d e s c r i b e d  by 69 t u t o r s ,  and

( b) i n t e r v i e w s  w i th  35 out o f  t h e  68 s t u d e n t s .

The re m ain ing  3 3 s t u d e n t s  were not in t e r v i e w e d  b ecause  e ve r  h a ] f  had 

ceased  t o  have t u i t i o n  between th e  i n i t i a l  c o n t a c t  w i th  t h e  t .utcr  

and t h e  d a t e  o f  a rr a n g i n g  t o  s e e  t h e  s t u d e n t .  Of th e  r e s t  o f  t h e

s t u d e n t s  not i n t e r v i e w e d ,  some did not  wish to  be s e e n ,  some were

on h o l i d a y  and o t h e r s  had suspended t h e i r  l e s s o n s  t o r  t h e  t im e  b e i n g .  

Of th e  68 s t u d e n t s  under c o n s i d e r a t i o n :

( a )  66 were male

( b )  26 were f em ale

( c )  t h e i r  t o t a l  a v er a g e  age was 32 y ea r s  9 months

( d )  th o  a v er a g e  age  of th e  men was 31 y e a r s  7 months

( e )  th e  a v er a g e  age o f  t h e  women was 36 y e a r s  8 months

( f )  th e  range of  age  was from 16 y ea r s  t o  36 y e a r s  6 months  

( w i t h  an excep t  ion a l  c a s e  o f  one in  t h e  e a r l y  s i x t i e s )
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The sample was ta k en  from two t y p e s  o f  o r g a n i s a t i o n s  which  

p rovided  f a c i l i t i e s  f o r  s r u ' i e n t s , namely;

( a )  th e  Local  A u t h o r i t y  - 32 s t u d e n t s

( b )  t h e  Vol untary  O r g a n i s a t i o n  - 36 s t u d e n t s  

The Local  A u t h o r i t y  o r g a n i s a t i o n  prov ided  t u i t i o n  in:

( a )  a t u t o r ' s  homo - 6 s t u d e n t s

( b )  an a d u l t  e d u c a t i o n  c e n t r e  - 25 s t u d e n t s

( c )  a l i b r a r y  - 3 s t u d e n t s

and t h e  V o luntary  O r g a n i s a t i o n  provided  t u i t i o n  in:

!(a) a t u t o r  ' s home

( b )  a room in a Community Centre prov ided  by t h e  Local A u t h o r i t y

( c )  a m ix tu re  o f  ( a )  and ( b )  a b o v e .

Nearl y  a l l  t h e  s t u d e n t s  luadc t h e i r  f i r s t  c o n t a c t  w i th  th e  V o lu n t a ry  

O r g a n i s a t i o n  in  th e  Community Centr e ,  but t h e r e a f t e r  about  30 o f

them co n t in ue d  t h e i r  t u i t i o n  in  th .e ir  t u t o r ' s  home, howev er, o f

t h e s e  30,  some 6 t o  8 a l s o  met t h e i r  t u t o r s  in  t h e  Community C entr e  

upon o c c a s i o n .

There wore v a r i o u s  t y p e s  of  t u i t i o n  schemes;

( a )  The Loca l  A:i thor i ty

The Loca l  A u t h o r i t y  o f f e r e d  a l t e r n a t i v e  modes o f  t u i t i o n ;

•home t u i t i o n  s o l e l y  with  a p a r t i c u l a r  t u t o r ;  

t u i t i o n  s o l e l y  w i t h  a p a r t i c u l a r  t u t o r  i n  a Loca l  

A u t h o r i t y - c o n t r o 11cd b u i l d i n g ;

t u i t i o n  w i th  an i n d i v i d u a l  t u t o r  under t h e  s u p e r v i s i o n  

of  a t u t o r  o r g a n i s e : , o th e r  s t u d e n t s  and t u t o r s  b e ing  

p r e s e n t ;  and

c l i - ‘ t u i t i o n ,  u s u a l l y  l i v e  t o  e i g h t  s t u d e n t s  w i th  

one c l a s s  t u t o r .
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In Lho e v e n t ,  however,  th e  Loca l  Authori  ty  arrangements  t o r  t u i t  i un,  

by p l a c e  o f  t u i t i o n ,  c o n s i s t e d  o f:

( i )  An a d u l t  educa t i o n  c e n t r e  (2 5 s t u d e n t s )

h e r e ,  d u r in g  a per iod  of two h o u r s ,  each s t u d e n t  would have  

i n d i v i d u a l  h e l p  from a v o l u n t e e r  t u t o r . P a i r s  o f  v o l u n t e e r  

t u t o r s  and t h e i r  s t u d e n t s  were d i s t r i b u t e d  around th e  room

under t h e  s u p o r v i s i o i :  c l  a t u t o r - o r g a n i s e r  who ta ught  p a r t i c u l a r

s t u d e n t s ,  o r g a n i s e d  and o f t e n  s u p p l i e d  r e s o u r c e s ,

( i i )  A l i b r a r y  (3  s tu coI ' . t s )

jThcse s t u d e n t s  formed part  o f  a group o f  6 ( t h e  6 th  s t u d e n t  

did  not a t t e n d  d u r in g  th e  per iod  o f  th e  r e s e a r c h )  m e e t in g  in

t h e  l o c a l  l i b r a r y .  Each s t u d e n t  had an i n d i v i d u a l  t u t o r ,  and

a t u t o r - s u p e r v i s o n  e x e r c i s e d  o v e r - a l l  c o n t r o l ,

( i i i ) M e e t in gs at  home (6 s t u d e n t s )

Each s t u d e n t  v i s i t e d  th e  home o f  h i s / h e r  t u t o r  f o r  t u i t i o n

and was t a u g h t  s o l e l y  by h i s / h e r  p a r t i c u l a r  t u t o r .

( b ) The V o lu n t a r y O r g a n i s a t l o u

The V oluntary  O r g a n i s a t i o n  c o n c e n t r a te d  s o l e l y  on o n e - t o - o n e  t u i t i o n  

so  a s t u d e n t  would r e c e i v e  t u i t i o n  from h i s / h e r  own t u t o r ,  whether  

t h e  t u i t i o n  to ok  p l a c e  a t  t h e  t u t o r ' s  home or in  a part  o f  a c l a s s 

room in t l ie  Community C entro ,  S t u d e n t s  in  t h i s  scheme who met a t

t h e  Centre did not meet each o th er  f o r  c o f f e e  or f o r  any o t h e r  r e a s o n  

d u r in g  t h e i r  t u i t i o n  p e r i o d .  U s u a l l y ,  th e  t u t o r  met t h e  s t u d e n t  in  

t h e  e n t r a n c e  h a l l  and t o g e t h e r  t h e y  s e l e c t e d  a p r i v a t e  corner  o f  th e  

c l a s s r o o m  fo r  t u i t i o n ;  a t  t h e  end o f  th e  s e s s i o n ,  t u t o r  and s t u d e n t  

l e f t  th e  b u i l d i n g  t o g e t h e r .
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A tt endance  nar. trrns

As t n e  a d u l t  e d u c a t i o n  c e n t r e  scheme had been t h e  l o n g e s t  'E s t a b l i sh ed ,  

ri'any s t u d e n t s  had a t t e n d e d  f or p e r i o d s  o f  3 ,  4 and even  5 y “ars*

The average  p er io d  of a t t e n d a n c e  was,  a t  t h e  d a t e  o f  i n t e r v i e w  

r e s p e c t i v e l y :

( a )  23 months a t  th e  e d u c a t i o n  c e n t r e ,

( b )  10 months in  the  l o c a l  a u t h o r i t y  t u t o r s *  home p r o v i s i o n ,  and

( c )  9 months in  th e  / o l u n t a r y - o r g a n i s e d  scheme where s t u d e n t s  

j  u s u a l l y  met in t h e  t u t o r ' s  home.

The a n a l y s i s  o f  r iuota t io ns

In t h e  f o l l o w i n g  c h a p t e r s  q u o t a t i o n s  a re  s e l e c t e d  from l e n g t h y ,  

l a r g e l y  u n s t r u c tu r e d  c o n v e r s a t i o n s  w i t h  s t u d e n t s  and t u t o r s  t o  

d e r i v e  c r r i t er ia  o f  s u c c e s s  and t o  e s t a b l i s h  an u n d e r s t a n d in g  o f  th e  

meaning o f  t h o s e  c r i t e r i a .  In t l i i s  c h a p t e r  t h e  procedures  f o r  

a n a l y s i n g  t h e s e  t a p e - r e c o r d i n g s  are  d e s c r i b e d  i n  some d e t a i l ,  f o r  

t h e  i n t e r p r e t a t i o n  o f  such m a t e r i a l  i s  a lways  d i f f i c u l t  and th e  

i n e v i t a b l e  e lem ent  o f  s u b j e c t i v i t y  (which  i s  d e s i g n e d l y  p r e s e n t  

a l s o  i n  t h e  d a t a )  has t o  bo made c l e a r .

In p a r t i c u l a r ,  i t  w i l l  be shown t h a t ,  whereas  t h e  c r i t e r i a  

based on t h e  answers  t o  t h e  q u e s t i o n n a i r e s  t o  t u t o r s  were ( c f . p . 1 61)  

in  rank  order:

( a )  A f f e c t i v e  p e r s o n a l  ac h iev em en ts

( b )  C o g n i t i v e  a ch iev em en ts

( c )  t r a c t i v e  a ch iev em en ts

:.d) fh- c i c - e c o n o m i c  achiever;i -nts

( e ) A1f  ec  t i  V e s o c i  a 1 ach iev em en ts  

t h j  p r r c e v / e d  c r i t e r i a  t h a t  emer r/'d from t h e  ta p e - r e c o r d e d  e v i d e n c e
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wore.  In order:

( a )  A f f e c t i v e  personal ach iev em e n ts

( b ) At f e c t i v e  s o c t a l  ach ieve inen ts

( c ) S o c i o - e c o n o m i c anniovernents

(d.) C o g n i t i v e  a ch iev em en ts

( c )  Enactive  a ch iev em en ts  ( c f , p p . 3 4 5 - 3 4 8 )

Moreover,  w i t h i n  each o f  th ose  f i v e  major c a t e g o r i e s ,  c e r t a i n  

s u b - c r i t e r i a  were i d e n t i f i e d  and l o c a t e d  in  rank o r d e r .  S i m i l a r l y ,  

in  t h e  next c h a p t e r ,  s t u d e n t s '  p e r c e p t i o n s  o f  t h e i r  e d u c a t i o n a l  

e x p e r i e n c e  and s o c i a l  background a re  deduced from quoted s t a t e m e n t s .  

Hero t h e  same problem can be s e e n ,  in  t h a t  some s t a t e m e n t s  o f  

p e r c e p t i o n  are  s e l e c t e d  as  be ing  of  more importance than  o t h e r s .

The nature  o f  t h e  c e n t r a l  problem o f  th e  i n v e s t i g a t i o n  has  

a l r e a d y  been d e s c r i b e d  in  p r e v i o u s  c h a p t e r s ,  but i t  i s  s t i l l  worth  

r e c a l l i n g  t h o s e  f a c e t s  which a f f e c t e d  t h i s  p a r t i c u l a r  i n v e s t i g a t i o n .  

These  were t h a t  t u t o r s  or s t u d e n t s  co u ld  not  be ch os en  by any random 

s t a t i s t i c a l  method and t h a t  everyone was a s s u re d  o f  s t r i c t  c o n 

f i d e n t i a l i t y  and anonym ity .  Indeed ,  i t  i s  worth n o t i n g  t h a t  a 

contemporary r e s e a r c h  p r o j e c t  was b e in g  conducted  by t h e  N a t i o n a l  

I n s t i t u t e  o f  Adult  Edu ca t io n  o f  a Study  o f  B r o a d c a s t in g  R o l e s  in  

Mass L i t e r a c y  Remedial Adult  E d u ca t io n ,  Jn a l e t t e r  t o  R e f e r r a l  

O ff ic e r s  in Local  A u t h o r i t y  a r e a s ,  th e  BBC F u rth er  E ducat io n  O f f i c e r  

(Adul t  L i t e r a c y )  wrote: " A l l  p a r t i e s  t o  t h e  r e s e a r c h ,  i n c l u d i n g  t h e  

BBC, a re  most a n x io u s  t h a t  no s t u d e n t  should  be c o n t a c t e d  by t h e  

R e s carchiers w i t h out th e  p r ior_pyrmi s s i o n o f  t h e  s turient  concerned  

l iaving been o b t a i ned, by e i t h e r  y o u r s e l f  or th e  c l a s s  t e a c h e r  or 

8ch:ci'.e Organiscr  concern ed ." ''  Given t h a t  background, t h e  c o n d i t i o n s

L-’. t t c r  dated June 1 075 ,  p. ^  from the BBC Room 112
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under which t h i s  s tu dy  was conducted co u ld  be no l e s s  s p e c i f i c .

T h e r e f o r e ,  t h e  u s u a l  p ro ce dure s  o f  a s s o c i a t i v e  or c o r r e l a t i v e  

s t a t i s t i c a l  methods were i n a p p r o p r i a t e ,  as  were m u l t i - f a c t o r i a l  

a n a l y t i c  methods based on s p e c i f i c  r e s p o n s e s .  But t h a t  was not  

a l l ;  i t  became e v i d e n t  v e r y  e a r l y  in  t h e  p i l o t  p e r io d  o f  t h i s  

i n v e s t i g a t i o n ,  t h a t  both s t u d e n t s  and t u t o r s  were prepared cu g i v e  

much more i n f o r m a t io n  o f  t h e i r  p e r c e p t i o n s  i f  t h e y  were a l lo w e d  t o  

c o n v e r s e  in  an e a s y ,  but a p p a r e n t l y  u n s t r u c t u r e d ,  manner.  Thus,  

when t h e  f i e l d w o r k  was co m p le t ed ,  t h e r e  were many t a p e - r e c o r d i n g s ; 

t h o s e ! o f  t h e  t u t o r s  were l i n g u i s t i c a l l y  more s o p h i s t i c a t e d  than  

t h o s e  o f  t h e i r  s t u d e n t s ,  whose s t a t e m e n t s  were u s u a l l y  couched i n  

a s i m p l e ,  h a l t i n g ,  i m p r e c i s e  co d e .

T h e r e f o r e  i t  seemed c r u c i a l  t o  t h e  i n v e s t i g a t i o n  to  en su re  t h a t  

t h e  re corded  e v i d e n c e  should  produce p a t t e r n s  of  p e r c e p t i o n s  

endogenous t o  t h e  data  on t h e  t a p e s .  As a c a u t i o u s  s c i e n t i f i c  

p ro cedu re ,  i t  was d e c id ed  t h a t  t h e  exogenous  h y p o t h e s e s  d e s c r i b e d  

in  p r e v i o u s  c h a p t e r s  shou ld  be d i s r e g a r d e d . I f  th e  e v i d e n c e  of  t h e  

t a p e s  c o n t r a d i c t e d  or augmented t h e  p r e v i o u s  d e s c r i p t i v e  s t u d i e s  o f  

p e r c e p t i o n s ,  t h e n  l o g i c a l l y  a c o n t r a d i c t i o n  would be viewed  as  b e i n g  

t h e  e q u i v a l e n t  t o  a n u l l i f i e d  h y p o t h e s i s ,  and should  an a d d i t i o n a l  

p i e c e  of  e v i d e n c e  emerge i t  would have t o  be c o n s i d e r e d .

To en su re  t h e  p ro ce d u ra l  independence o f  t h e  s e l e c t i o n s  o f  

re co rd ed  d a t a ,  t h e  f o l l o w i n g  s t e p s  were ta k en ,  s t e p s  1 and 2 b e i n g  

c a r r i e d  out  im m e d ia te ly ,  or a s  soon  as  p o s s i b l e ,  a f t e r  t h e  i n t e r v i e w ,  

w i t h  s t e p  3 e t  s e q ,  b e ing  c a r r i e d  our b e f o r e  t h e  c h a p t e r s  w i t h  t h e  

q u o t a t i o n s  were w r i t t e n ;

h t c p  I: Each t a p e  was t r a n s c r i b e d  by m y s e l f ,  th e  s o l e  i n t e r v i e w e r .

ho t r a n s c r i p t i o n s  were uiada by a s e c r e t a r y ,  who would not

lux w t h e  ex a c t  c i r c u m s t a n c e s  under which t h e  r e c o r d i n g  was made.
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S t e p  2: The w r i t t e n  t r a n s c r i p t i o n  was read and t h e  c i r c u m s t a n c e s

under which i t  was ta k en  were n o t e d .  For example ,  t h e  

p r e s e n c e  o f  a sp ouse  a n d /o r  t u t o r  a n d /or  s t u d e n t  was n o t e d .  

Some t u t o r s  would not be i n t e r v i e w e d  u n l e s s  t h e i r  husbands  

were p r e s e n t ;  where h i s  p r e s e n c e  a f f e c t e d  th e  c o u r s e  o f  

t h e  i n t e r v i e w ,  t h i s  was n o t e d .

S t e p  3; Each vnr it ten  t r a n s c r i p t  was read  a g a i n  and checked a g a i n s t

a p l a y - t h r o u g h  o f  th e  r e c o r d i n g  t o  r e f r e s h  my memory o f  

t h e  to n e  i n  which th e  comments were made and o f  t h e  

g e s t i c u l a t i o n s  which accompanied th e  s t a t e m e n t s  and,  where  

n e c e s s a r y ,  t h e s e  wore noted on t l i s  t r a n s c r i p t .

S t e p  A: T r a n s c r i p t s  of  the  c o n v e r s a t i o n s  w i t h  t u t o r s  and s t u d e n t s

d u r in g  t h e  f i r s t  and th e  second  i n t e r v i e w s  were r e - r e a d  t o  

l o c a t e  c o r r o b o r a t i v e  s t a t e m e n t s  by e i t h e r  t u t o r  or s t u d e n t  

or r e p e t i t i o n s  of  s t a t e m e n t s  made d ur in g  any o f  the  

i n d i v i d u a l  i n t e r v i e w s .

S t e p  5: Each w r i t t e n  t r a n s c r i p t  o f  t h e  t a p e - r e c o r d i n g  was t h e n

r e - r e a d ,  and where a s t a t e m e n t  was r e l e v a n t  t o  e d u c a t i o n a l  

or s o c i a l  background,  or t o  any form o f  ach ievem en t  or  

s u c c e s s ,  t h i s  was co p ied  o n to  a s e p a r a t e  s l i p  o f  p a per .

S t e p  6; The t o t a l  p i l e  o f  t h e s e  s l i p s  o f  paper was th e n  p la c e d  in

heaps by s u b j e c t  m a t t e r .  The s u b j e c t  m at te r  was e n t i r e l y  

determ ined  by th e  n a tu re  o f  t h e j j n o t a t i o n s  on each s l i p  o f  

p a p e r . The o n l y  imposed c l a s s i f i c a t i o n  o f  th e  t a p e s  was 

t h a t  s p e c i f i e d  i n  S t e p  5 above .

S t e p  7: Each heap was t h e n  p la c ed  in  a row by r e f e r e n c e  t o  t h e

s u b j e c t  mat ter  o f  each  heap; e g .  a heap w i t h  s t a t e m e n t s  

about  u s i n g  a l i t e r a c y  s k i l l  in  shopp ing  would be p la c ed  

in  t h e  same row as  a heap concerned w i th  o t h e r  u s e s  o f  

l i t e r a c y  s k i l l s .
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S t e p  8: Each row was th e n  read  through a g a i n  f o r  a p o s s i b l e

c l a s s i f i c a t i o n  and,  by co n t i n u o u s  re arrangem ent  o f  

a s s o c i a t i v e  h ea p s ,  s i x  major rows emerged,  which could be 

c l a s s i f i e d ,  as  f o l l o w s ;

p e r c e p t i o n s  o f  c d u r a t i o n a l  and s o c i a l  background  

a f f e c t i v e  p e rs o n a l  r e l a t i o n s h i p  ach iev em en ts  

c o g n i t i v e  ach iev em en ts  

e n a c t i v e  ac h iev em en ts  

s o c i o - e c o n o m i c  ach iev em en ts  

a f f e c t i v e  s o c i a l  ach ie v em e n ts  

There were some rows l e f t  o v e r ,  c o n t a i n i n g  no more than  

two or t h r e e  s l i p s .  These  s l i p s  were r e - r e a d  t o  en sure  

t h a t  t h e  problem was t h a t  th e  q u o t a t i o n s  were d i f f i c u l t  

t o  p l a c e  w i t h i n  t h e  s i x  c a t e g o r i e s  l i s t e d  above r a t h e r  

th an  t h a t  f u r t h e r  c l a s s i f i c a t i o n s  or r e c l a s s i f i c a t i o n s  o f  

t h e  rows were r e q u i r e d .  In t h e  e v e n t ,  i t  was d i s c o v e r e d  

t l i a t  t h e s e  awkward s l i p s  i n d i c a t e d  an i n d i v i d u a l ' s  a b e r r a t i o n  

o f  p e r c e p t i o n  from t h e  m a j o r i t y  of  t h e  r e s t  o f  th e  q u o t a t i o n s  

C o n s eq u e n t ly ,  t h e y  were added t o  t h e  s i x  rows and i n c lu d ed  

i n  t h e  f o l l o w i n g  c h a p t e r s  as  examples  o f  a h i g h l y  

. i n d i v i d u a l i s e d ,  un ique p e r c e p t i o n *

S t e p  9: Q u o t a t io n s  in  each  row were r e - r e a d  and p la c ed  once more in

i n d i v i d u a l  heaps  on t h e  b a s i s  t h a t  t h e  s i x  major groups o f  

row t i t l e s  were ,  i n d e e d ,  c o r r e c t *

S t e p  10:  The heaps w i t h i n  each row were p la c ed  in  ord er  a c c o r d i n g  t o

t h e  number o f  s l i p s  i n  each heap.  Thus,  when a q u o t a t i o n  

appeared s e v e r a l  t im e s  in  n e a r l y  th e  same wo rds ,  t h a t  heap  

was regarded  a s  e x p r e s s i n g  a s i n g l e  p e r c e p t i o n .  But even
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though t h e  heaps were ordered by f r eq u e n c y  o f  q u o t a t i o n ,  

when a q u o t a t i o n  appeared o n l y  t w i c e ,  or ev en  o n c e , or two 

heaps had th e  same number o f  q u o t a t i o n s ,  t h e  r e c o r d i n g  

i t s e l f  was l i s t e n e d  t o  a g a i n  t o  s e e  i f  th e  v o c a l  emphasis  

and t h e  p l a c e  o f  the  q u o t a t i o n  in  th e  c o n t e x t  o f  the  t o t a l
I

c o n v e r s a t i o n  im p l ie d  t h a t  t h e  q u o t a t i o n  r e p r e s e n t e d  a 

p e r c e p t i o n  o f  major importance t o  t h e  s p e a k e r ,  or t h e  

p e r c e p t i o n  e x p r e s s e d  was worthy o f  g r e a t e r  emphasis  because  

of  my own knowledge o f  f u r t h e r  c o r r o b o r a t i v e  e v i d e n c e .  I f  

e i t h e r  were th e  c a s e ,  t h e  p e r c e p t i o n  was g i v e n  a g r e a t e r  

w e i g h t i n g  than i t s  n um er ica l  fr eq ue nc y  p o s i t i o n  o r i g i n a l l y  

s u g g e s t e d ,  and t h a t  heap was moved upwards towards th e  head 

o f  t h e  row.

S to p  11; Then t h e  c h a p t e r s  were vn r i t t en ,  u s in g  t h e  q u o t a t i o n  s l i p s  

but in  th e  order  o f  t h e  r e p l i e s  g iv en  by t h e  t u t o r s  t o  

t h e  q u e s t i o n n a i r e  from which t h e  f i v e  major c r i t e r i a  were  

o r i g i n a l l y  d e r i v e d .

S t e p  12;  As each ch a p ter  was w r i t t e n ,  the  s l i p s  o f  q u o t a t i o n s  as  

p la c ed  on t h e  t a b l e  i n  rows and heaps determ ined  t h e  

s t r u c t u r e  o f  t h a t  c h a p ter  and w i t h i n  each  ch a p te r  ' g r o u p i n g s ’ 

■of p e r c e p t i o n s  emerged which were summarised a t  th e  end of  

each  c h a p t e r .

S t o p  13 :  Then each  ch a p t e r  d e a l i n g  w i t h  th e  f i v e  major c r i t e r i a  was

read  a g a i n ,  t o  e s t a b l i s h  t h e  r e l a t i v e  importance o f  t h e  

s u b - c r i t e r i a  w i t h i n  each c h a p t e r ,  and t h e  e f f e c t s  o f  th e  

t o t a l  e v i d e n c e  g i v e n  in  each  c h a p t e r .  I t  th en  b e t a  ne c l e a r  

t h a t  I ho taped e v i d e n c e  produced a d i f f e r e n t  order of
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importance and ra n k in g  o f  c r i t e r i a  from t h a t  e v in c e d  from 

t h e  r e p l i e s  t o  t h e  q u e s t i o n n a i r e  s e n t  t o  t u t o r s .  I t  i s  

t h i s  f i n a l  o r d e r in g  o f  t h e  p e r c e p t i o n s  o f  s t u d e n t s  and 

t u t o r s  t h a t  i s  advanced as  a c o n c l u s i o n  In th e  l a s t  c h a p t e r  

o f  t h i s  t h e s i s .

S t e p  14:  Q u a n t i t a t i v e  d e s c r l o t i o n s

When a heap was more th an  about  t w o - t h i r d s  up a ro w , t h e  

term most i s  used as  t h e  a d j e c t i v e  in  t h e  f o l l o w i n g  c h a p t e r s .  

When t h e  heap was more than  about  t w o - t h i r d s  down t h e  row,

t h e  a d j e c t i v e  used i s  f e w . Q u o t a t io n  heaps between  

a p p r o x im a te ly  ha lf w a y  and t w o - t h i r d s  up th e  row were  

a l l o c a t e d  t h e  a d j e c t i v e  many w h i l s t  t h o s e  h a l f  t o  t w o - t h i r d s  

down were c a l l e d  some. Very f ew in  t h a t  c o n t e x t  d e s c r i b e s  

quoted p e r c e p t i o n s  a t  t h e  end of t h e  row.  A l l  a d j e c t i v e s  

t a k e  i n t o  account  t o n a l  e v i d e n c e  and th e  u s e  o f  o th e r  

communicat ive  modes .

The above d e s c r i p t i o n  o f  t h e  procedure adopted c o n t a i n s  two major  

m e t h o d o l o g i c a l  i s s u e s  which need f u r t h e r  d i s c u s s i o n .  These  arc :

a )  t h e  j u s t i f i c a t i o n  f o r  th e  s t a t e m e n t  i n  ( 1 0 )  abov e)  "or t h e

p e r c e p t i o n  e x p r e s s e d  was worthy o f  g r e a t e r  emphasis  b eca u se  

o f  my own knowledge o f  f u r t h e r  c o r r o b o r a t i v e  ev id en ce"  and

b) t h a t  t h e  u se  ( i n  14 above)  o f  th e  a d j e c t i v e s  'most* and 

' f e w '  or v a r i a t i o n s  o f  such  a d j e c t i v e s  in  t h e  f o l l o w i n g  

c h a p t e r s  has t h e  s u f f i c i e n t  d e g r e e  o f  e x a c t i t u d e  n e c e s s a r y  

f o r  th e  f o r m u l a t i o n  o f  c o n c l u s i v e  g e n e r a l i s a t i o n s .
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The use  o f  c o r r o b o r a t i v e  e v Idcnce

The e x p l a n a t i o n  o f  t h i s  f a c e t  of  t h e  i n v e s t i g a t i v e  approach l i e s  in  

th e  e t h o l o g i c a l  o r ,  in  more s t r i c t l y  s t a t e d  te rm s ,  t h e  com parat i ve  

C 'th o log ica l  approach which has  permeated t h e  methodology o f  t h i s  

t h . . s i s .  when an o r n i t h o l o g i s t  and e t h o l o g i s t  s t u d i o s  a p a r t i c u l a r  

bir d  w i t h i n  a p a r t i c u l a r  s p e c i e s ,  t h a t  b i r d ' s  beh aviour i s  c a r e f u l l y  

observe d  and d e s c r i b e d .  I t  i s  th en  i n t e r p r e t e d  botn in  t h e  c o n t e x t  

o f  v a r i o u s  e c o l o g i c a l ,  s o c i a l  and b e h a v io u r a l  i n f l u e n c e s  and a l s o  

in  r e l a t i o n  t o  t h e  ob served  beh av iour o f  o th e r  members o f  t h a t  

s p e c i e s .  The o r n i t h o l o g i s t  compares and c o n t r a s t s  one p a r t i c u l a r  

member o f  a s p e c i e s  w i th  o t h e r  members o f  t h a t  s p e c i e s  and with,  

oth er  s p e c i e s  d i s p l a y i n g  s i m i l a r  b e h a v io u r a l  p a t t e r n s , A s i m i l a r  

p r o c e s s  has been a p p l i e d  in  t h e  c a s e  o f  th e  s tu d y  of t h e  p e r c e p t i o n s  

o f  t h e  a d u l t s ,  both  s t u d e n t s  and t u t o r s ,  whose s t a t e m e n t s  a r c  quoted  

i n  th e  f o l l o w i n g  c h a p t e r s .  Thu s ,  i n  d e c i d i n g  t h a t  " t h e  p e r c e p t i o n  

e x p r e s s e d  w s  worthy of g r e a t e r  emphasis  because  o f  my own knowledge  

o f  f u r t h e r  c o r r o b o r a t i v e  ev id en ce"  I have i n  mind,  i n  g e n e r a l ,  

t h r e e  y e a r s  o f  f u l l - t i m e  work on th e  r o l e  o f  b r o a d c a s t i n g  in  

a m e l i o r a t i n g  a d u l t  i l l i t e r a c y  and,  in  p a r t i c u l a r ,  26 v i s i t s  t o  

Loca l  A u t h o r i t i e s  t o  d i s c u s s  t h e  problems o f  a d u l t s  i n v o lv e d  in  

l i t e r a c y  sch em es .  I t  should  be s t a t e d  t h a t ,  i n  my v i e w ,  t h i s  g e n e r a l  

background knowledge was an e s s e n t i a l  component in  t h e  o r d e r in g  of  

t h e  'h e a p s '  of  q u o t a t i o n s  w i t h i n  th e  ro w s,  and o f  t h e  row s ,  and in  

u n d er s ta n d in g  t h e  s i g n i f i c a n c e o f  sometimes i s o l a t e d  s n i p p e t s  o f  

e v i d e n c e .

The e lem en t  o f  s u b j e c t i v i t y  i s  acknowledged ,  but t h e  c l?  i s  

t h a t  th e  r e s e a r c h e r  i s  not  s imply  a camera w i t h  an open s h u f  e r .

Wi'icrc he i s  h i m s e l f  engaged in t h e  f i e l d  o f  s tu d y  - a s  i s  coir..,on 

in  oducat  i o n a l  r e s e a r c h  - h i s  p r o f e s s i o n a l  e x p e r i e n c e  w i l l  i :.f orm
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h i s  i n t e r p r e t a t i o n  o f  d a ta  j u s t  a s  does  t h e  e t h o l o g i s t ' s  e c o l o g i c a l  

knowledge.  This  i s  t h e  j u s t i f i c a t i o n  f o r  a p p l y i n g  t h e  term 

" c o r r o b o r a t i v e "  t o  sucli  knowledge.  C o r r o b o r a t i v e  knowledge i s ,  

in  p a r t i c u l a r ,  u s e f u l  when d e a l i n g  w i t h  s t u d e n t s  whoso s k i l l  in  

a r t i c u l a t i n g  t h e i r  th o u g h t s  i s  v e r y  v a r i a b l e .  One i s  f o r c e d  t o  

i n t e r p r e t  %-Jhilst, a t  t h e  same t i m e ,  a c c e p t i n g  t h e  s u b j e c t i v i t y  o f  

such i n t e r p r e t a t i o n s .

The d e v i c e  o f  such a d j e c t i v e s  as  'm os t '  and ' f e w '

There were a l t e r n a t i v e  ways o f  p r o c e e d i n g .  F i r s t ,  i t  would have  

been p o s s i b l e  t o  count  t h e  number o f  q u o t e s  i n  each  heap and t o  

have s im p ly  g i v e n  th e  number in  t h e  t e x t ;  one co u ld  have s a i d  

t h a t  20 s t u d e n t s  s a i d  t h a t  and 16 s a i d  t h i s  and t o  have th e r e b y

im p l ie d  a s i m p le  w e i g h t i n g  o f  5 t o  4 ,  But t o  have done t h i s  would

have been to  m is l e a d  t h e  r e a d e r ,  because  no q u o t a t i o n  was o u t s i d e  

a c o n v e r s a t i o n a l  c o n t e x t ,  t h e  environment  in  which t h e  i n t e r v i e w  

took  p l a c e  and t h e  emphatic  t o n a l  q u a l i t y  o f  t h e  r e s p o n s e  or even  

t h e  e x p l i c i t  accompanying g e s t u r e .  I t  has  a l r e a d y  been noted  i n

[ r e v i e n s  c h a p t e r s  t h a t  t h e r e  was a v a r i e t y  o f  s t u d e n t s ,  o f  v a r i e d

l e v e l s  o f  a r t i c u l â t i v e  s k i l l ,  w i t h i n  th e  r e l a t i v e l y  sm a l l  t o t a l  

number o f  p e o p le  a v a i l a b l e  f o r  i n t e r v i e w .

To s a y  t h a t  'most '  s t u d e n t s ,  f o r  example ,  p e r c e i v e d  " c o n f i d e n c e '  

as  b e in g  an ach ievem ent  o f  prime importance  in  t h e i r  s c a l e  of  

s u c c e s s  i s  t o  i n t e r p r e t  th e  f o l l o w i n g  ty p e  o f  c o n v e r s a t i o n ;

S tu d e n t ;

h’cl  1,  I f e e l  b e t t e r  -  you know - you tnow - 1 f e e l  b e t t r r ,
YeSf Î f e e l  ~ w a l l , you know - ea s y  -  y e s ,  e a s y  - i n  m y c e l l , 
you know. Do you s e e  what X mean?
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I t  was t h e  g r i n  and t h e  g e n e r a l  c o n t e x t  and a s ta te m en t  towards

th e  end o f  t h e  i n t e r v i e w  t h a t ;

W e l l ,  I'ra g e t t i n g  cn v e r y  s l o w l y  w i th  ir.y r e a d i n g  - vcc j  s l o w l y  
-  but i t ' s  h e l p i n g  me In a s o r t  o f  way, i n  n . y s e l i ,

which led  t o  a t r a n s l a t i o n  c l  the  s t u d e n t ' s  p e r c e p t i o n  as  be ing:

I am g a i n i n g  i n  c o n f i d e n c e  f i r s t  and f o r e m o s t .

I f  'I'lost* s t u d e n t s  rrxprcston t h i s  p e r c e p t i o n  in  t h i s  way,  or<o can

on ly  t r u t h f u l l y  w r i t e  h;;3si; ' ,  even  though an e x a c t i t u d e ,  s p u r io u s

though i t  may b e ,  might  o f f e r  a s e n s e  o f  w e l l - b e i n g  t o  t h e

q u a n t i t a t i v e  mind,  'M o s t ' and ' f ew '  and such  a d j e c t i v e s  a r e  a l l
!

t h a t  Con be o f f e r e d  at  t h i s  s t a g e  o f  t h e  i n v e s t i g a t i o n  int i ;  t h e  

p e r c e p t i o n s  o f  ach ievement  Uiiiong a d u l t s  concerned in  l i t e r a c y  

schemes.  The crux o f  any s c i e n t i f i c  v e n t u r e  i s  th e  awareness  

t h a t  someone e l s e  inay add t o  t h e  c o n t r i b u t i o n  o f  t h i s  g r a i n  o f  

sand t o  our knowledge o f  a d u l t s  w i th  problems in  l i t e r a c y ;  such  

f u t u r e  endc'.vour w i l l  be t h a t  much b e t t e r  based i f  t h e  p r e s e n t  

m e t h o d o lo g ica  L problem i s  c l Cü.L l y  s t a t e d .

S e c o n d l y ,  i t  would have been p o s s i b l e  t o  index each  q u o t a t i o n  

by means o f  a formula i n c o r p o r a t i n g  v o c a l  q u a l i t i e s ,  emphasis  i n  

c o n t e x t  and fr e q u e n c y  o f  s t a t e m e n t  or f r e q u e n c y  o f  persons  making  

s i m i l a r  s t a t e m e n t s . To have done s o  would have l ed  t o  t h e  ob

j e c t i o n s  a l r e a d y  r e h e a r s e d  in  th e  p r e v i o u s  paragraph .  In f a c t ,  t h e  

p r e s e n t a t i o n  o f  t h e  e v i d e n c e  would have been l e s s  open t o  c r i t i c a l  

i n s p e c t i o n  by th e  r e a d e r  b eca u se  of  a g r e a t e r  number o f  judgements  

be ing  i n v o l v e d  in any index  sy s tem .

T h i r d l y ,  i t  co u ld  be argued t h a t  n o th in g  s o  complex in  q u a n t i t a t i v e  

terms ? eq u ir ed ;  r c t h r r ,  a s im p le  s ta t e m en t  t h a t  s o  many s t u d e n t s  

or t u t o r  1 s a i d  ti-.is or h i t ,  T u t , because  o f  tJio l a r g e l y  f r e e  

c o n v e r s a t i o n a l  t e ch n iq u e  v i t h  t u t o r s  or b ecause  o f  th e  langu age  

r e g i s t e r  of s t n d e n t s , no two p e o p le  s a i d  e x a c t l y  t h e  same t h i n g
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and i t  seemed h i g h l y  dangerous t o  a p p l y  a d d i t i v e  a r i t h m e t i c a l

procedu res  t o  n o n - i d e n t i a l  i t e m s .  P a r t i c u l a r l y  in  t h e  c o n v e r s a t i o n s

w i t h  s t u d e n t s ,  t o o  s t r u c t u r e d  a q u e s t i o n i n g  t e c h n i q u e  would have

r e s u l t e d  i n  s u r p r i s i n g  r e s p o n s e s .  As an example o f  th e  e t h o l o g i c a l

approach in  a c t i o n  and t h e  u se  o f  what Rosemary J e l l i s  c a l l s  "a

C 5 7}n a t u r a l  experiment" :

I n t e r v i e w e r :  Have you used t h e  l i b r a r y ?

S tu d e n t ;  What do you mean?

I n t e r v i e w e r :  A p u b l i c  l i b r a r y .

S t u d e n t :  You mean th e  town l i b r a r y ?  No!

So f a r ,  th e  answer t o  t h e  q u e s t i o n ,  f a i r l y  s t r u c t u r e d .  Is  "Noi"

So th e  i n t e r v i e w e r  cou ld  r e a s o n a b l y  have gone on t o  ask  th e  next  

s t r u c t u r e d  q u e s t i o n ,  but th e  s t u d e n t ' s  e x p r e s s i o n  was such as  t o  

i n d i c a t e  t h a t  he was not q u i t e  s a t i s f i e d  w i t h  th e  c o n v e r s a t i o n  t o  

d a t e ,  and th e  i n t e r v i e w e r  w a i t e d .  A f t e r  a pause;

S t u d e n t :  I ' v e  borrowed b o o k s ,  though!

I n t e r v ie w e r :  Where from?

S t u d e n t :  W e l l ,  Mr, X has arranged  f o r  a room in  th e
C ounci l  t o  have books f o r  u s .

The s t u d e n t  was q u i t e  r i g h t ;  a room had been s e t  a s i d e  in  the

C o u n c i l  b u i l d i n g  where th e  L i b r a r i a n  r a n  a r a t h e r  l e s s  formal

s u b - l i b r a r y  e s p e c i a l l y  f o r  su ch  a d u l t s ,  so  th e  answer i s  " Y e s ! ,

b eca u se  th e  s t u d e n t  had borrowed books from t h e  l i b r a r y .

The problem used as  an example i s  a s i m p le  one.  Of c o u r s e ,

i t  may be argued t i n t  by c a r e f u l  p i l o t  q u e s t i o n n a i r e s  and s o  on,

q u e s t i o n s  can be arranged t o  r e q u i r e  o n ly  one s p e c i f i c  typ e  o f

r e n l y .  But t h e r e  are  two f u r t h e r  prob le m s ,  shown by th e  o ' l e t

s t u d i e s  a l r e a d y  mentioned:  f i r s t ,  i t  v,as normally  p o s s i b l  - o \ ly

t o  use  s im p le  q u e s t i o n n a i r e s  w i t h  h i g h l y  v e r b a l  or 1 i t é r â t  ; p eo p le
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( t u t o r s )  and,  s e c o n d l y ,  t h e  na tu re  o f  t h e  p e r c e p t i o n s  o f  a d u l t  

i l l i t e r a t e s  was not known s u f f i c i e n t l y  w e l l  enough t o  d e v i s e  a 

com pr eh en s ive  q u e s t i o n n a i r e  which co u ld  be a p p l i e d  even  by verbs  1 

i n t e r v i e w .

There remains  one f u r t h e r  comment t h a t  may a s s i s t  th e  r e a d e r  

i n  h i s  u n d e r s t a n d in g  o f  t h e  f o l l o w i n g  c h a p t e r s ,  and t h i s  co nce rn s  

t h e  u se  o f  a c o n ce p t  o f  s u r v i v a l  in  a p a r t i c u l a r  way.

S u r v i v a l  -  t h e  u n d e r ly i n g  theme

The way i n  which  t h e  p e r c e p t i o n s  o f  s t u d e n t s  and t u t o r s  were  

a s c e r t a i n e d  and ordered  has been d e s c r ib e d  a b o v e ,  and some i n a i c a t i c n  

o f  t h e  f i n a l  major r a n k in g  o f  c r i t e r i a  has been g i v e n .  S i m i l a r l y ,  

b e f o r e  d i s c u s s i n g  t h e  q u o t a t i o n s  in  d e t a i l ,  i t  seems a p p r o p r i a t e  t o  

i n d i c a t e  th e  b e l i e f  t h a t  a l l  t h e  e v i d e n c e  p o i n t s  t o  an u n d e r ly i n g  

and p e r v a s i v e  d e s i r e  t o  s u r v i v e .  The term " s u r v i v a l "  in  t h i s  

t h e s i s  does  not  mean such p r o c e s s e s  as  o b t a i n i n g  enough food  t o  

l i v e  - t h a t  i s  n o t ,  a t  p r e s e n t ,  a d i f f i c u l t y  i n  t h e  Uni ted  Kingdom - 

nor does  i t  mean t h e  p a s s i n g  on o f  g e n e t i c  c h a r a c t e r i s t i c s  o f  a 

s p e c i e s  or a r a c e  o f  mankind. I t  means,  r a t h e r ,  t h a t  i n  modern 

i n d u s t r i a l  s o c i e t i e s  human b e i n g s  have a problem o f  s u r v i v a l  wliich  

stems from t h e i r  unique a b i l i t y  t o  ch oose  t o  a c c e p t  t h e m s e l v e s  as  

t h e y  a r e  and t o  c o n t i n u e  t o  l i v e .  To s u r v i v e ,  human b e i n g s  need 

t o  be w i t h i n  c e r t a i n  l i m i t s  o f  t o l e r a b l e  s e l f - a c k n o w l e d g e m e n t  or o f  

s e l f - i m a g e .  At one ex trem e ,  t h e  i n t o l e r a b l e  may become s o  g r e a t  

t h a t  s u r v i v a l  i s  u t t e r l y  r e j e c t e d ;  though s u i c i d e  i s  an awesome 

s i n  t o  'hose. V- r s c d  in t h e  t e n e t s  o f  C h r i s t i a n i t y ,  such  a c t i o n  may 

p r o v id e  t h e  o n ly  p o s s i b l e  r e l i e f  from u nb earab le  a n g u i s h .  At t h e  

o th e r  extreme a re  t h e s e  v;no l i v e  in  a c loud  of  unctuous  s e l f - r e g a r d
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and s e l f - s a t i s f a c t i o n ,  and whose s e l f - i m a g e  i s  one o f  u n d i l u t e d  

a d m ir a t io n .  The h y p o t h e s i s  through out  t h i s  t e x t  i s  t h a t  'most*  

p eo p le  e x i s t  somewhere w i t h i n  t h e s e  l i m i t s .  The a d u l t  w i t h  a 

knowledge o f  h i s  d e f i c i e n c y  i n  r e a d i n g  or wnriting o r ,  t h a t  i s ,  an 

a d u l t  who t h i n k s  )ie i s  i l l i t e r a t e  ( f o r ,  a s  we have s e e n ,  few i n  th e  

sample were t o t a l l y  i l l i t e r a t e )  s e e k s  t o  a m e l i o r a t e  h i s  s e l f - v i e w  

o f  h i s  w o r t h i n e s s .

The h y p o t h e s i s  has t h e r e f o r e  been propounded t h a t  t h e  a d u l t  

s t u d e n t  who came forward in  t h i s  sample was ,  in  f a c t ,  a p p e a l i n g  t o  

h i s  t u t o r  f o r  two r e a s o n s :  f o r  t e c h n i c a l  a id  in  a p a r t i c u l a r  s k i l l

and f o r  h e l p  t o  r e b u r n i s h  h i s  s e l f - i m a g e  t o  e n a b le  him t o  cope w i t h  

t h e  s t r e s s  o f  o r d in a r y  d a y - t o - d a y  l i f e  i n  an e x t r e m e l y  complex and 

s o p h i s t i c a t e d  i n d u s t r i a l  s o c i e t y .

I t  i s  worth r e i t e r a t i n g  t h a t  t h i s  h y p o t h e s i s  was ignored when 

s e l e c t i n g  th e  q u o t a t i o n s ,  o r d e r i n g  the  q u o t a t i o n s  or a s s e s s i n g  t î ie  

q u o t a t i o n s  in  t h e  'rows* or ' h e a p s ' .  I t  was o n l y  as  t h e  f o l l o w i n g  

ch a p t e r s  wore w r i t t e n  t h a t  t h e  id e a  o f  ' s u r v i v a l '  as  d e f i n e d  in  

t h i s  ch a p ter  emerged,  and t h e  n o t i o n  seemed t o  p r o v id e  an a p p r o p r i a t e  

t h e m a t i c  key t o  u n d e r s ta n d in g  t h e  a c t i v i t i e s  o f  s t u d e n t s  whose  

l i t e r a c y  s k i l l s  ranged from t h o s e  who co u ld  read  and w r i t e  f a i r l y  

w e l l  t o  t h o s e  who e x p e r ie n c e d  g r e a t  d i f f i c u l t y .  I f  t h i s  i d e a  o f  

' s u r v i v a l '  as  d e f i n e d  i s  a c c e p t a b l e ,  t h e n  t h e r e  may w e l l  be t h e  

h in t  o f  a b a s i s  f o r  th e  u n d er s t a n d in g  o f  t h e  problems o f  p e o n )e who,  

f o r  one r e a s o n  or a n o t h e r ,  l a c k  t h e  a b i l i t y  t o  s h a re  a c h a r a c t e r i s t i c  

which i s  d i s p l a y e d  by t h e  m a j o r i t y  o f  t h e i r  c o n t e m p o r a r i e s .

The f o l l o w i n g  c h a p t e r s  i l l u s t r a t e  t h i s  theme i n s o f a r  as  i t

co n cern s  th e  a d u l t  who s e c s  h i m s e l f  as  b e ing  one o f  t h e  le-^ woo

bear th e  burden o f  hav ing  a l i t e r a c y  problem.
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CHAPTER IX

STUDENTS' PERCEPTIONS OF THEIR EDUCATIONAL EXPERIENCE AND SOCIAL

BACKGROUND

E d u c a t io n a l  e x p e r i e n c e s

Without  e x c e p t i o n ,  ev e ry  s t u d e n t  l e f t  s c h o o l  a s  soon  as  l e g a l l y

p o s s i b l e ,  w e l l  aware o f  h i s  or her i n a b i l i t y  t o  read or w r i t e  or

s p e l l  c o r r e c t l y ,

I t h i n k  I had problems w i t h  i t  a l l  . . .  by t h e  t.ime I was 
f i f t e e n ,  w i t h  t h e  whole l o t ;  a r i g h t  n e s s .  I had t r o u b l e  
and a hard job  t o  w r i t e  where I l i v e d ,  even  ny name, f o r  a 
l o n g  t i m e .  And when I went t o  work,  I had t o  do t h a t ,  t o  
prove t o  everybody t h a t  I co u ld  read  and w r i t e  when I cou ld  
not!

I d id  not  f i n d  d i f f i c u l t y  in  r e a d i n g  -  o n ly  i n  s p e l l i n g .
I do not  know what happened in  t h e  <Aher s u b j e c t s ,  H i s t o r y ,  
S c i e n c e  or Mathematic s .  I was p r e t t y  good a t  Mathem ati cs ,
Algebra - you s e e .  I would not  c o n s i d e r  m y s e l f  a b r i l l i a n t  
s t u d e n t ;  I'm not a s c h o l a r ,  or a n y t h in g  l i k e  t h a t !  Rut l e t  
me put i t  t h i s  way; in  M at he matics ,  I f i n i s h e d  to p  o f  the  
c l a s s ,  in  E n g l i s h ,  1 f i n i s h e d  up l a s t ,  i  l e f t  t h e  day I co u ld  
b ecause  I hated  s c h o o l .

But v e r y  few s t u d e n t s  shared t h i s  extreme v i e w ,  most r e c o l l e c t i o n s

o f  t h e i r  s c h o o l s ,  as  a w h o l e ,  were m i x tu r e s  o f  p l e a s u r e s  and d i s l i k e s ,

and t h e  g r e a t e r  t h e  emphasis  p la ced  by one s c h o o l  on p u r e l y  l i t e r a c y

s k i l l  perf ormance ,  t h e  d eep er  th e  d i s c o n t e n t  r e c a l l e d .

In no way were th ey  impressed  w i t h  t h e  way I c o u ld  s p e l l  and 
t h i s  was a s t ig m a  in  t h i s  ty p e  o f  s c h o o l  because  from e l e v e n  
y e a r s  o f  age  you were t a u g h t  -  you ÆE g o i n g  t o  be a s e c r e t a r y !
So how cou ld  I be a s e c r e t a r y  when you co u ld  not s p e l l ?

But where th e  s c h o o l  was more concerned w i t h  e d u c a t i o n  a s t u d e n t

r e c a l l e d  t h a t :

i  can remember s t a r t i n g  o f f  s c h o o l  noc r e a l l y  b o t h e r i n g ,  you 
know. So lo n g  as  th.ere was a game o f  f o o t b a l l  g o in g  - t h i n k i n g  » 
t h i s  i s  i t !  T h i s  went r i g h t  through u n t i l  th e  l a s t  year o f  
scLiool; t h e n ,  a s c h o o l m a s t e r  t h e r e ,  gave me a b i t  o f  a t a l k i n g
t o  and pushed m.e a b i t  I cou ld  read and I q u i t e  en jo yed
s c h o o l  but I t h i n k  I could have been pushed.
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However,  most s t u d e n t s  r e a l i s e d  t h a t  t h e y  had a l i t e r a c y  problem

l ong  b e fo r e  t h e i r  l a s t  y ea r  a t  s c h o o l ;  65 out o f  t h e  68 s t u d e n t s

had p ro g re s s ed  from primnry t o  s ec o n d a ry  s c h o o l s ,  some s t u d e n t s  

had been t o  q u i t e  a few s c h o o l s  w i t h i n  each  s e c t o r  but t h e  norm was 

t o  a t t e n d  one primary s c h o o l  and one seco nd a ry  s c h o o l .  One ex treme  

c a s e  was t h a t  o f  a s t u d e n t  who:

1 .  s t a r t e d  a t  an I n f a n t s  S c h o o l

2 .  went t o  a J u n io r  S c h o o l  -  a l s o  in  h o s p i t a l  for. a p er io d

3 .  was evacuated  t o  East  A n g l ia  - a n o th er  J u n i o r  S c h o o l  f o r

3 months

4 .  r e t u r n e d  t o  t h e  J u n i o r  S c h o o l ,  r e f e r r e d  t o  i n  ( 2 )

5.  was g i v e n  e y e s i g h t  t e s t s  and s e n t  t o  s c h o o l  f o r  p a r t i a l l y  

s i g h t e d

6 .  was s e n t  t o  a n o th er  s c h o o l  f o r  t h e  p a r t i a l l y  s i g h t e d

7 .  was re tu r n e d  t o  th e  s c h o o l  f o r  p a r t i a l l y  s i g h t e d  mentioned

i n  ( 5 )  a t  t h e  age o f  13 y e a r s  and remained t h e r e  t o  t h e

ago o f  15 y e a r s .

His e x p e r i e n c e  was e n c a p s u la t e d  as  f o l l o w s  :

I t  was t h e  s c h o o l  I was a t  f o r  e i g h t e e n  months t h a t  I r e a l l y  
enjoyed  -  i t  was a s p e c i a l  s c h o o l ,  but i t  was a v e r y  s m a l l  
s c h o o l .  You knew everybody  and t h a t  was i t ,  you seemed t o
g e t  on w i t h  th e  t e a c h e r s  t h e r e .  Most o f  t h e  t e a c h e r s  seemed
t o  muck in  w i t h  th e  c h i l d r e n .  I t ' s  d i f f i c u l t  t o  e x p l a i n  i t  -  
i t  was more o f  a hoine than a s c h o o l !

A s i m i l a r  c a s e  was t h a t  o f  a s t u d e n t  who s a i d :

I t h i n k  t h e  d i f f i c u l t y  was,  t h a t  I was nev er  a t  one s c h o o l  Irmg 
enough t o  s e t t l e  down. Each t i m e  I moved t o  a d i f f e r e n t  s y s tem  
o f  t e a c h i n g  - i f  you d o n ’t  s e t t l e  i n t o  t h a t  s ys te m  you nave had 
i t .  Between 5 and 7 y e a r s ,  I went t o  two i n f a n t s  s c h o o l s .  
Between 7 and 10 y e a r s ,  I went t o  t h r e e  j u n i o r  s c h o o l s ,  where  
I to ok  the  f i r s t  h a l f  o f  t h e  e l e v e n  p lu s  e x a m in a t io n  but l e f t  
b e fo r e  I took  th e  second  h a l f .

At c l o v e n  I wont t o  a sec ondary  : . ch o o l ,  then  h a l f -a . ry
through fru: second y, ,ar J moved a g a i n .  1 rnisseo two u t h s ,  
but a t t e n d e d  f o r  t h e  end o f  term and t h e  b e g i n n i n g  oi  the  n ex t
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term o f  my t h i r d  secondary  s c h o o l .  Then I missed  s c h o o l  a g a i n  
u n t i l  h a l f - w a y  through t h e  t h i r d  term.  Again 1 moved t o  a n o th e r  
seco nd a ry  s c h o o l  where I ataye d  u n t i l  I was f i f t e e n .

There a re  t h o s e  w h o  c o n s i d e r  t h a t  a d u l t  l i t e r a c y  i s  l a r g e l y  a

problem o f  n o n - a t t e n d a n c e  a t  o ch o o l  f o r  one r e a s o n  or a n o t h e r .  To

some e x t e n t  t h i s  i s  t r u e ,  and t h e  above c a s e s  i l l u s t r a t e  th e  p o i n t ,

but a c l o s e r  i n s p e c t i o n  o f  m e  s t u d e n t s '  p e r c e p t i o n s  and a c c o u n t s

cf t h e i r  youth s u g g e s t  that, n o n - a t t e n d a n c e  a t  s c h o o l  was t h e  s i g n  o f

a d i s o r g a n i s e d  f a m i l y  l i f e .  One s t u d e n t  had sought  i n  h i s  s c h o o l

t h e  s t a b i l i t y  o f  a home, an o th er  had s u f f e r e d  from t h e  e c c e n t r i c i t i e s

of  her mother.

Furthermore ,  t h e  problem o f  t h e i r  r e a d i n g  and w r i t i n g  per formance

u s u a l l y  appears  i n  t h e i r  e a r l i e s t  s c h o o l  days  and,  mere o f t e n  than

n o t ,  t h e i r  s ec o nd a ry  s c h o o l  e x p e r i e n c e  i s  m e r e ly  an acc oun t  o f  how

t h e  problem was e x a c e r b a t e d .  For example ,  one s t u d e n t  s a i d ;

I was f r i g h t e n e d  o f  s c h o o l  from t h e  v e r y  f i r s t  day .  I remember 
t h e  H ead m is tr e s s  d r a g g i n g  me away from my mother .  I remember 
s o  w e l l ;  I can s e e  her f a c e  now and p a r t i c u l a r l y  a p a ir  o f  
b lu e  s a n d a l s  t h a t  sh e  wore.  I was f i v e ,  but i t  i s  s o  o u t 
s t a n d i n g  in  my memory! Being dragged away from my mother and 
j u s t  not l i k i n g  s c h o o l .  W e l l ,  as  I g o t  o l d e r ,  I thought  - 
w e l l ,  i t ' s  o b v i o u s l y  because  I'm a dunce and c a n ' t  l e a r n .

Another s t u d e n t  co u ld  v i v i d l y  r e c a l l  her youth  and when asked:

Were you g e t t i n g  a l o n g  q u i t e  w e l l  a t  your i n f a n t s ’ s c h o o l ?

r e p l i e d :

A l l  I can remember i s  t h a t  one day my mother complained about  
t h e  f a c t  t h a t  I w a s n ' t  making t h e  p r o g r e s s  t h a t  I shou ld  do - 
t h i s  was t o  t h e  t e a c h e r  and not  t o  me. 1 had not  wor r ied  about  
i t  a t  a l l  i n  f a c t .  The amount o f  E n g l i s h  we were d o in g  was a 
v e r y  s m a l l  amount anyhow. That was a t  t h e  i n f a n t s '  s c h o o l ,  I 
t h i n k .  I t  was a t  t h e  ju n io r  s c h o o l  t h a t  I r e a l i s e d  t h a t  my 
f r i e n d s  were g e t t i n g  on w i t h  i t  and I v;as not see ming t o o  good 
a t  i t .  Because  o f  th e  f a c t  t h a t  I found i t  hard 1 l o s t  i n t e r e s t  
and t l ien when I went t o  a Secondary Modern I found i t  a b i t  more 
n e c e s s a r y  t o  t r y  and do someth ing w i th  i t ;  but i t  never  d ev e lo p ed  
There was always  a corner  t h a t  I could not g e t  o v e r . 1 would
g e t  s o  f a r  w i t h  - p e r s o n a l l y ,  t a l k i n g  about  s c h o o l s  now i 
t h i n k  I went t o  t h e  vrrong s c h o o l ,  1 should  have been a t  a 
s p e c i a l  s c h o o l  -  t o  go i n t o  a normal s c h o o l  was m i s t a k e n .
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But some s t u d e n t s  did  not r e c a l l  any problems emerg ing a t

primary s c h o o l  l e v e l .  One t u t o r ,  s p e a k in g  about  her s t u d e n t ,  s a i d :

' c c o r d i n g  t o  him, he remembers working a t  a primary s c h o o l  and 
l e a r n i n g  t o  read up t o  t h e  age o f  e i g h t  or n i n e .  He remembers  
what he c a l l s  l e s s e n s .  He thought  ~ he f e l t  - t h a t  he was a l l  
r i g h t  a t  primary s c h o o l  and i t  was a shock t o  t he f a m i l y  wncn,  
as  he d e s c r i b o s i t , someone came t o  t h e  door aim h i s  p a r e n t s  
s ig n e d  a form and he went t o  an E .S .N .  s c h o o l .

N e v e r t h e l e s s ,  t h e  bulk o f  th e  e v i d e n c e  from t h e  s t u d e n t '

p e r c e p t i o n s  s u g g e s t s  t h a t  t h e y  were aware o f  t h e i r  problem b e f o r e

t h e y  were e i g h t  or n in e  y e a r s  o l d .  The emergence and deve lopment

of  th^ iTToblem was d e s c r i b e d  by one s t u d e n t  as  f o l l o w s :

When I was e i g h t  I had s u n s t r o k e  and J. was away f o r  t w e l v e  
months .  1 can remember t h a t  I t r i e d  t o  re ad  th en  but 1 cou ld  
n o t .  The t e a c h e r  s a i d  1 should  not  worry b ecause  I could go  
i n  t h e  garden and t h a t  i s  where I sp e n t  my t ime -• and t h a t  was 
when I was t e n  or e l e v e n .  At e l e v e n ,  I moved away from X t o  S 
-  (about  20 m i l e s  away i n  t h e  same l o c a l  a u t h o r i t y  a r e a )  - 
t h e y  d id  n o th in g  at  a l l .  They put t h e  remainder o f  you in  a 
lower c l a s s ;  t h e y  put them a l l  t o g e t h e r  -  but you came t o  
woodwork or meta l  work i t  was v e r y  i n t e r e s t i n g  because  you 
co u ld  make a l l  t h e s e  t h i n g s .  You had no paperwork a t  a l l ;  
t h e  o t h e r s  made p la n s  o f  i t .  I t  would be v e r y  u s e f u l  now t o  
make p l a n s .  I cou ld  make a n y th in g ;  I did not  do no p la n  a t  
a l l .  You did  a l o t  o f  gard en ing  -  a l l  i n  s c h o o l  t i m e ,  I ought  
t o  have, l e a r n t  but I cou ld  not  g ra sp  i t  becau se  I had bypassed  
the  important  part  b e f o r e  I was n i n e .

He had a t t e n d e d  two s c h o o l s ,  one primary and one second ary  and he

sh ould  have been a b l e  t o  re ad  b e f o r e  h i s  i l l n e s s .

The e x p e r i e n c e s  o f  t h e  s t u d e n t s  o f  t h e i r  s ec o n d a ry  s c h o o l s

seems t o  depend on t h e  s t u d e n t ' s  g e n e r a t i o n .  Those  who com pleted

t h e i r  s c h o o l  b e f o r e  1939 seem t o  have a t t e n d e d  s e n i o r  department  o f

t h e  same s c h o o l  and t o  have jogged  a l o n g  a t  t h e  t a i l  end o f  t h e i r

c l a s s ,  A s t u d e n t  who l e f t  s c h o o l  i n  1929  s im p ly  d id  not  d i f f e r e n t i a t e

between secondary  and primary s c h o o l ,  but her p e r c e p t i o n  was:

Tn my g e s o r n t  i o r . .T can ur dors ta n d ;  T can s e e  my t e a c h e r  now 
MOj nor, you ,  J a n e , vn t o  t h e  next  o n e ! ’ - b eca u se  1 s p e n t  a 
l e t  o f  ti'f;< at  home, no one to o k  t h e  t r o u b l e  t o  t e a c h  me.
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o f  1944 t r i e d  t o  r a i s e  t h e  s ta n d a rd s  o f  th e  most d i s a d v a n t a g e d

c h i l d r e n  by c r e a t i n g  s p e c i a l  c l a s s e s ,  or r e m ed ia l  c l a s s e s .  Some

a d u l t s  e x p e r i e n c e d  t h i s  system:

My b ro th er  cou ld  not  r e a d ,  he was in  t h e  Q c l a s s  i n  our s c h o o l ,
I which was v e r y  low; i t  was th e  d u n c e s '  c l a s s .  He j o in e d

( t h e  S e r v i c e s ) ,  he now has G . C . E . ’ O* and 'A* l e v e l s  i n  E n g l i s h ,  
Mathematics  and H i s t o r y  •* a c t u a l l y  j u s t  passed  *A‘ l e v e l  E n g l i s h !  
( L e f t  s c h o o l  some 10 y e a r s  a g o . )

Another s t u d e n t  d e s c r i b e d  such  a c l a s s :

1 was i n  t h e  s p e c i a l  c l a s s ,  b eca u se  t h e r e  was a c l a s s  on i t s  
own - about  a dozen  o f  us « We went i n t o  o t h e r  l e s s o n s  but
when i t  comes t o  l e s s o n s  -  we went i n t o  woodwork, g yin, a r i t h m e t i c ,  
s c i e n c e ,  h i s t o r y  . . .  t h e  backward c h i l d r e n  went i n t o  a n o th er  
scj iool  ( p r o b a b ly  c l a s s ) ,  l i k e  a t  11 o ’c l o c k  in  th e  morning or
2 o ' c l o c k  in  th e  a f t e r n o o n .  (^Did you t h i n k  o f  y o u r s e l f  a s  a 
backward c h i l d ? " )  W e l l ,  y e s ,  I d i d .  ( p a u s e )  W e l l ,  NO, I would 
not  say  I was backward but I was forward in  o t h e r  t h i n g s  !

On t h e  o t h e r  hand,  some s t u d e n t s  r e c a l l e d  t h e i r  ’ s p e c i a l *  or

’ backward* c l a s s  a s  h a v in g  he lped  them.  For exam ple ,  th e  f o l l o w i n g

e v i d e n c e  g i v e n  by one s t u d e n t  sa y s  much f o r  th e  s e n s i t i v i t y  o f  h i s

t e a c h e r s  in  t h e  s p e c i a l  c l a s s :

I sp en t  two y e a r s  o f  my s c h o o l i n g  s p en t  in  a c l a s s  o f  p e o p le  
who were th en  c a l l e d  backward. Two y e a r s  of: i t ,  r i g h t !  I 
thought  t h i s  was v e r y  good ,  I p ic ked  up,  which gave me a l o t  
more i n t e r e s t  in  l i f e ,  n q ^ j u s t  r e a d i n g,  and through t h o s e  two 
y e a r s  and th en  a f t e r  t h a t ,  t e c a u s e  t h e r e  was o n l y  one t e a c h e r ,  
you s e e !  We were f l u n g  out i n t o  t h e  main s tream and t h a t  i s  
when . . . ( l o n g  p a u s e ) .  Some s u b j e c t s  I got a l o n g  a l r i g h t  w i th ;  
other- s u b j e c t s  l i k e  r e a d i n g ,  I was j u s t  a t  t h e  bottom o f  th e  
c l a s s  a l l  t h e  t i m e . There i s  no way t h a t  you co u ld  do t h i n g s  
l iJ:e exams and t h i n g s  l i k e  t h a t .  We wer e  v e r y  f o r t u n a t e  because  
i t  wos a s m a l l i s h  c l a s s  and t h r e e  or u s ,  t h a t  were uown, used  
t o  have exam papers  read t o  us s o  t h a t  one cou ld  an swer them.
I t  would s t i l l  have been b e t t e r  f o r  us t o  go t o  a s c h o o l  where  
we cou ld  a l l  have been tau gh t  t o g e t h e r  i n s t e a d  o f  b e in g  chucked  
i n  w i t h  a l o t  who were b e t t e r ,  I mean I d id  j u s t  as  w e l l  i n  
s c i e n c e  and s u b j e c t s  i n  which t h e y  did  not do s o  w e l l .  The 
o n ly  ' f i r s t *  ] over  go t  was in  s c i e n c e  but I came t h l i d  ir 
t e c h n i c a l  drawing.
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Most s c h o o l s  p e r s e v ere d  w i th  c o n s i d e r a b l e  o b s t i n a c y  t o  h e l p  

t h e i r  p u p i l s ,  but q u i t e  o f t e n  th e  t r a n s i t i o n  from a s p e c i a l  c l a s s  

t o  a normal c l a s s  was t r a u m a t i c .  The same s t u d e n t  quoted above  

con t in u e d ;

B a s i c a l l y  what happened was t h a t  I was s o  bad - even compared 
t o  th e  t h r e e  t h a t  came up w i th  me -  t h a t  I used t o  have two 
p e r i o d s  a week,  wuen I went t o  t h e  t h i r d  y e a r ,  g o i n g  back t o  
my o ld  c l a s s  d o in g  r e a d i n g  t h e r e .  Then,  t h e  f o u r t h  y e a r ,  th e y  
d ec id ed  t h a t  we were g o in g  t o  be f l u n g  out i n t o  t h e  b ig  wide  
w o r ld .  At t h a t  p e r i o d ,  t h e y  d e c id e d  t o  t r y  and drum th e  
a l p h a b e t  i n t o  u s .  Which even  - w e l l ,  now, I can do; but  
t î ien ,  i t  was a l l  i n  b i t s .  They d e c i d e d  t o  t e a c h  us t h a t  f o r  
one p er io d  a week and t h a t  was i n  t h e  f o u r t h  y e a r .  A g a in ,  i f  
ï  had had a s p e c i a l  ( s c h o o l ) ,  i f  I had been i n  a s c h o o l  for  
i t ,  i t  would not have happened ~ t h e  backwards and forwards  
b u s i n e s s ,

A more r e c e n t  sys tem was t o  p r o v i d e  s p e c i a l  r e m e d i a l  l e s s e n s

i n  l i t e r a c y  s k i l l s .  S pe a k in g  o f  t h e  e a r l y  1970  p er io d  a t u t o r

d e s c r i b e d  h i s  e x p e r i e n c e  as :

I r e t i r e d  - t h e y  had been a d v e r t i s i n g  f o r  somebody t o  t a k e  
r e m e d i a l  work w i t h  a t h i r d  year - 1 ran g up and t o l d  them I 
f a n c i e d  t h e  job  and he s a i d  "Come in !  S t a r t  to day!"  I went  
in  t o  s e e  them a few days  b e f o r e  t o  t a l k  t h i s  o v e r .  I was
g i v e n  th e  r e a d i n g  a g es  o f  2 2 p u p i l s  (13 t c  14 y e a r s ) ,  5
I t a l i a n s ,  1 P o l e ,  1 U k ra in ia n ,  s e v e r a l  P a k i s t a n i s ,  some n a t i v e  
E n g l i s h .  Of th e  E n g l i s h  c h i l d r e n  t h e  b e s t  performer had a 
r e a d i n g  age o f  9 . 3  y e a r s ,  th e  w o rs t  a r e a d i n g  age o f  5 . 3  y e a r s .
1 found t h i s  c l a s s  had never had an exam - a p p a l l i n g  - nobody
was i n t e r e s t e d !  They had been a d v e r t i s i n g  f o r  somebody t o  ta k e  
t h i s  c l a s s  and nobody had a p p l i e d  -  no a p p l i c a t i o n s !

More r e c e n t l y ,  t h e  r e m e d i a l  s e r v i c e s  have made ev en  g r e a t e r

e f f o r t s  t o  r a i s e  s ta n d a rd s  and more e f f o r t  has been c o n c e n t r a t e d

in  t h e  primary s e c t o r ,  but whatev er  t h e  e d u c a t i o n a l  o r g a n i s a t i o n

t h e r e  w i l l  a lwa ys  be poor r e a d e r s  or w r i t e r s .  S c h o o l s  a r e  conce rn ed

w i th  th e  e d u c a t i o n  o f  t h e  whole  p erson  •• and w h i l s t  no s c h o o l  t e a c h e r

would I t  gilt l y  t a k e  th e  p r e s s u r e  from a p u p i l  t o  r e a d ,  t h e r e  a r e

sometimes ove r w b c ln in g  s o c i a l  or p s y c h o l o g i c a l  r e a s o n s  f o r  r e l a x i n g

t h e  c o n c e n t r a t i o n  on l i t c r a c v  s k i l l s .  One such example i s  c o n t a i n e d
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i n  t h e  e v i d e n c e  g i v e n  by a s t u d e n t ;

I s t a r t e d  s c h o o l  at  f i v e ;  w e l l ,  I co u ld  not  do n o t h in g  a t  
a l l  -  th en  I had t o  go i n t o  h o s p i t a l ,  I d id not g e t  much 
s c h o o l ,  I s t a r t e d  back a t  s c h o o l  when 1 was coming up t o  
s i x  y e a r s  o l d ,  KHieu I was s i x ,  my w r i t i n g  j u s t  p icke d  up.
A t e a c h e r  used t o  come i n  from a n o th er  c l a s s  when he used  
t o  have f r e e  t i m e .  He would h e l p  me. He used t o  h e l p  me 
a l o t .  Every t e a c h e r  w i t h  a t r e e  l e s s o n  used t o  h e lp  me,
Hhen T was n in e  y e a r s  o l d ,  the  w r i t i n g  and t h e  s p e l l i n g  r o t  
b e t t e r  and b e t t e r  a l l  t h e  t i m e .  And when 1 was e l e v e n  I 
s t a r t e d  a t  t h e  X -  Y S c h o o l  and I s t a r t e d  l e a r n i n g  my l e s s o n s  
b e t t e r  , j u s t  l . e e o i u g mv nose  c l e a n , ,  not  b o t h e r - ng anybod\ e l s e  
in  l e s s o n  t im e  and everybody  used t o  •• th e  Heaamascer ( i  was 
i n  t h e  f i f t h  y e a r )  would say  "Tom, I have g o t  some p a r c e l s
coming in  a l o r r y .  Do you t h i n k  you cou ld  go down and d e l i v e r
them i n  t h e  c lassroom?" - The Headmaster o n l y  put me on 
jthat b ecause  i t  used t o  h e l p  me w i t h  my r e a d i n g ,  "We have  
la job f o r  you t o  h e l p  you read ( t i t l e s  of b o o k s ) .  Any m i s t a k e s  
or a n y th in g  you c a n ' t  r e a d ,  go t o  Mrs -  and she w i l l  h e l p  you".

By remarkable  p a t i e n c e  and i n d i v i d u a l  a t t e n t i o n  t h e  s c h o o l

kept  him out o f  c o u r t  w h i l s t  he was t h e r e ,  but s o c i a l  p r e s s u r e s

and p e r s o n a l  p s y c h o l o g i c a l  i n e p t i t u d e s  i n  t l ie end triumphed and

w i t h i n  a year  of l e a v i n g  he had begun what appears  t o  be a c r i m i n a l

c a r e e r .  Thds i s  an extreme c a s e ,  but t h e  e v i d e n c e  o f  s t u d e n t s  d id

s u g g e s t  t h a t  o f t e n  an unspoken pact  was reached between p u p i l  and

t e a c h e r ,  th e  p r i n c i ; i a l  c l a u s e  b e ing  "you l e a v e  me a l o n e  and I ' l l

l e t  you g e t  on t e a c h i n g  t h e  o t h e r  t h i r t y  or s o  p u p i l s " .  As one

s t u d e n t  d e s c r i b e d  i t :

So we s o r t  o f  - I was a b i t  o f  a maniac r e a l l y .  I was one  
o f  t h o s e  boys t h a t  -  not  r e a l l y  l i k e d  s c h o o l  -  I used  t o  l i k e  
b o x in g ,  - W e l l ,  1 t h i n k  I must have been l a z y  - I was out  
p l o y i n g  f o o t b a l l  a l l  t h e  t i m e - but 1 d o n ' t  blame them r e a l l y  
because  i t ' s  up t o  t h e  i n d i v i d u a l  r e a l l y .  -  I used t o  go t o  
s c h o o l  r e g u l a r l y .  My mother and f a t h e r  used t o  make me go 
t o  s c h o o l .  ("Did you e n j o y  s c h o o l ? " )  I t h i n k  s o ,  as  f a r  as  
i  can remember i t .

Another s t u d e n t  d e s c r i b e d  how th e  c o n t r a c t  worked ("Did you e n j o y

s c h o o l ? " ) ;

H 1 did lov (phc.rply s a i d )  - i Old not en joy i t ,  1 used t o  
be hebhid ch:- c l a s s ,  because  some of  t h e  words 1 can not  
u ’idC7. s tand  J, you s e e ,  I cannot sound them. We d id  not have  
rruc'Vi e x t r a  t e a c h i n g  because  we went up w i t h  th e  c l a s s .  We
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go t  b eh in d .  S p o r t s ,  woodwork, g a r d en in g  were a l r i g h t ,  Ï vrat 
t o p  once in  g a r d e n in g ,  1 won t h r e e  or four p r i z e s  a t  s c h o o l  
f o r  g a r d e n in g ,  I have not  m issed  ( b e i n g  awav from) s c h o o l  a t  
a l l .

To be c h a r i t a b l e ,  i t  has  t o  be added t h a t  t h e  s c h o o l  kept  him

sane and encouraged h i s  o u t - o f - c l a s s  i n t e r e s t s .  S e v e r a l  s t u d e n t s

d e s c r ib e d  s c h o o l  as  r e a s o n a b l y  happy e x p e r i e n c e s  and ..vany i d e n t i f i e d

l e s s o n s  or s u b j e c t s  which t h e y  l i k e d .  In a l l  c a s e s ,  th e  l e s s  t h e

demands made on t h e i r  l i t e r a c y  s k i l l s ,  t h e  b e t t e r  t h e y  l i k e d  i t .

Thus,  p r a c t i c a l  s u b j e c t s  such  as  woodwork and games f i g u r e s  h ig h

in  t h e i r  s c a l e s  o f  p r e f e r e n c e  or s u b j e c t s  c a p a b le  of b e i n g  p r e s e n t e d

and under s to od  d i a g r a m m a t i c a l l y  or v i s u a l l y ,  such  as  geography or

h i s t o r y  wore f a v o u r e d .  The men ment ioned s p o r t  and p r a c t i c a l

s u b j e c t s ,  though one s t u d e n t  d i s l i k e d  metalwork because  he c o n t i n u a l l y

had t o  draw p l a n s .  The women ch o s e  d o m e s t i c  c r a f t s ,  n eed lew o rk ,

cook er y and d a n c in g  as  t h e i r  most e n j o y a b l e  s u b j e c t s .

The most l i k e a b l e  t e a c h e r s  were u s u a l l y  in  charge o f  t h e  most

l i k e a b l e  s u b j e c t s ;  n e v e r t n e l e s s , c e r t a i n  t e a c h e r s  w i t h  chari sma were

mentioned r e g a r d l e s s  o f  s u b j e c t .  Some s t u d e n t s  ex p r e s s e d  c l e a r l y

t h e i r  p r e j u d i c e s ;

I never  g o t  on w e l l  w i t h  f e m a le  t e a c h e r s ,  Mr. X was v ery  
d i s c i p l i n i n g ,  I did more f o r  him than  I had ever  done .

In g e n e r a l  one s u s p e c t s  t h a t  though most s t u d e n t s  s a i d  th ey

hated s c h o o l ,  t h e  f o l l o w i n g  v iew  was not t h a t  unique;

I did not  have v e r y  happy s c h o o l  y e a r s ,  I hated  i t ,  I d id  
not  l i k e  work,  I wanted t o  go back t o  s c h o o l  ~ but I knew 
I cou ld  not!

In deed ,  n e a r l y  a l l  t h e  s t u d e n t s  wore not  r e f e r r i n g  s i m p ly  t o  s c h o o l ,  

t h e  t e a c h e r s  or t h e  cu r r ic u lu m .  Rather t h e y  were d e s c r i b i n g  t h e  

deeper  r e l a t i o n s  o f  y o u th ,  t h e i r  r e l a t i o n s  w i t h  t h e i r  p eer s  ir. s c h o o l ,  

t h e i r  p a r e n t s '  v i e w  of  the  s c h o o l  and t h e i r  s ch oo l  p r o g r e s s ,  t h e i r  

p e r c e p t i o n  o f  t h e m s e l v e s  as  f a i l u r e s .
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When a l l  th e  c h i l d r e n  were put t o g e t h e r  - some go t  i t ,  some
did  not  -  I did  not:

T hese  a re  p e r c e p t i o n s  of f a i l u r e :  f i r s t ,  by t h o s e  whose s e n s i t i v i t y

c e n t r e s  on l i t e r a c y  and. s e c o n d l y ,  by t h o s e  who found s c h o o l  a 

t h w a r t i n g  e x p e r i e n c e  oven though t h e y  ar e  e f f e c t  i v e l y  l i t e r a t e  i or 

most p u r p o s e s .  In both c a s e s  t h e  s e n s e  o f  f a i l u r e  may o r i g i n a t e  

from over e x p e c t a t i o n  on t h e  p a r e n t s ’ part  or from s o c i a l  c o n d i t i o n s  

o u t s i d e  th e  c o n t r o l  o f  th e  s c h o o l .  N e v e r t h e l e s s  t h e  s t u d e n t s ’ 

p e r c e p t i o n s  o f  t h a t  s o c i a l  background a r e  r e c a l l e d  l a r g e l y  i n  th e  

i n d i r e c t  terms o f  t h e i r  a cc o u n t s  of  t h e i r  s c l i o o l s  and much o f  our 

knowledge o f  t h e i r  s o c i a l  background comes from t h e  s t u d e n t s *  a c c o u n t s  

of  t h e i r  p a r e n t s ’ r e l a t i o n s h i p s  w i t h  t h e  s c h o o l s ,  or t h e i r  own 

r e l a t i o n s h i p  w i t h  o th e r  c h i l d r e n  i n  th e  s c h o o l s .

Pe r c e p t i o n s  o f  s o c i a l  background

In n e a r l y  e v e r y  c a s e  th e  homes o f  t h e  s t u d e n t s ’ p a r e n t s  la cked  

books; t h e r e  were magazines  perhaps ,  but c e r t a i n l y  not  a n y t h i n g  

ap pr oach in g  d o m e s t i c  l i b r a r i e s .  Yet t h e  b r o t h e r s  and s i s t e r s  o f  

s t u d e n t s  o f t e n  had jobs  r e q u i r i n g  l i t e r a t e  a b i l i t i e s  and one wonders  

how t h e y  managed. The most p l a u s i b l e  e x p l a n a t i o n  i s  t h a t  t h e y  were  

t a u g h t  t o  read i n  t h e i r  primary s c h o o l s  ( t h e r e  a r e ,  in d e e d ,  some 

e x c e p t i o n a l  primary s c l i o o l s  who r a r e l y  produce n o n - r e a d e r s )  and 

t h a t  t h e y  co n t in u e d  t o  improve throu ghout  t h e i r  seco nd a ry  and h ig h e r  

e d u c a t i o n .

Most s t u d e n t  p a r e n t s  tended t o  l e a v e  fo rmal  e d u c a t i o n  t o  

t h e  s c h o o l s ;  some p a r e n t s  v i s i t e d  t h e  s c h o o l s  when someth ing  

a t v t a c t e d  i f - e i r  n o t i c e ,  buch an ev e nt  was g r a p h i c a l l y  d e s c r i b e d  

by one s t u d e n t  who, on d i s c o v e r i n g  her s o n ’s in a d e q u a c ie s ,  v i s i t e d  

t h e  s c h o o l :
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One day ( h e r  s o n ,  aged about e i g h t )  l e f t  me a n o t e  - i t  was 
a t  t h e  back of  the  c l o c k  - i t  was two words t h a t  I cou ld  
u nd er s ta n d ,  and t h a t  was the  numoer! I was a p p a l l e d  by i t !
I went t o  s c l i o o l , I co u ld  not even g e t  p a s t  t h e  S e c r e t a r y  and 
no one wanted t o  know! ( E v e n t u a l l y  she  saw th e  t e a c h e r s )
They s a i d  "Oh! I can a s s u r e  you Mrs X, i t  comes,  i t  comes."  
P u t t i n g  i t  s t r a i g h t  up,  t h a t ’ s a load of  x x x x x x x ,  i t  d o e s n ’ t  
come. I t  o n l y  comes t o  th e  v e r y  f e w ,  i t  d o e s n ' t  come t o  
p e o p le  u n l e s s  th e y  are  ta u g h r .

More t y p i c a l  i s  t h e  e x p e r i e n c e  of .T i l l ;

I d o n ' t  t h i n k  my mother pushed me; we are  not a s h o v in g  l o t .
We l i k e  g e n t l e  p e r s u a s i o n .

C o n d i t io n s  have not  changed; J i 11 d e s c r i b e s  her p r e s e n t  r e l a t i o n s h i p s

w i t h  her c h i l d ' s  s c h o o l :

I know from my own c h i l d  - we have been round t h e r e  and t a l k e d  
u n t i l  we are  b lu e  in  th e  f a c e  but we d o n ' t  g e t  anywhere,  I 
d o n ' t  go any more,  I send my husband and he i s  g e t t i n g  somewhere,  
a t  l a s t ,  because  we are  not happy about  her - I have a pen f r i e n d  
and I d e l i b e r a t e l y  asked her about  her  c h i l d r e n  ( i n  S c o t l a n d )  and 
she  has th e  same problems w i th  her!

Asked "What did your p a ren ts  sa y  about  you making no p r o g r e s s  a t

s c h o o l ? " ,  a s t u d e n t  r e p l i e d :

Ny mother went a f t e r  them,  and wanted t o  know t h e  r e a s o n  why 
and what n o t .  But she go t  no s a t i s f a c t i o n .

Thus t h e  s t u d e n t s '  homes ranged from th e  c a r i n g  t o  t h e  t o t a l l y

i n d i f f e r e n t ;  one s t u d e n t  d e s c r i b e d  her home background i n  t h e  phrase;

Mother? I f  you can c a l l  her t h a t !

The p r o f e s s i o n a l / m a n a g e r i a l  home background was t h e  e x c e p t i o n  

as  w ere ,  though not  q u i t e  so  much, t h e  s o c i a l  m i s f i t  f a m i l i e s .  

Normally ,  t h e  f a m i l y  in  which t h e  s t u d e n t s  wore r a i s e d  c o n s i s t e d  

of  a t o l e r a n t  f a t h e r  and a s l i g h t l y  worr ied  mother who t o g e t h e r  

p r o v i d e d ,  on t h e  w h o le ,  a happy background.  Most p a r e n t s  cou ld  vrrite  

t o  some d eg re e  but t h e  mother u s u a l l y  wrote  t h e  n o t e s .  Sometimes t h e  

f a t h e r  co u ld  n e i t h e r  read  nor i r r i t e .  Most p a r e n t s  seemed t o  have  

regarded  t h e i r  c h i l d r e n ' s  i n c a p a c i t y  as somewhat o f  a n u i s a n c e
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which was th e  f a u l t  o f  t h e  s c h o o l s  and w h ich ,  anyway,  was o u t s i d e

f d c i r  c o n t r o l .  And t h e r e  a r e  indeed a s p e c t s  o f  s c h o o l  l i f e  where

t h e  s o c i a l  background o f  th e  c h i l d  a f f e c t s  h i s  r e l a t i o n s h i p s  w i t h

h i s  peers  and which  are  v e r y  l a r g e l y  c o n t r o l l e d  by th e  example o f

th e  t e a c h i n g  s t a f f .

One such  e x p e r i e n c e  o f  t h e  p a in  a c h i l d  may e x p e r i e n c e  from

t h e  t h o u g h t l e s s  remarks o f  an incompetent  t e a c h e r  i s  c l e a r l y

i l l u s t r a t e d  i n  t h e  f o l l o w i n g  ac c o un t ;

Mum and Dad had no problem s,  my b r o th e r s  and s i s t e r s  were  
younger and never  f e l t  t h e  move such  as  I d i d .  They never  
spoke r e a l  Northern as  1 d i d .  When we moved Ijore,  i n s t e a d  
o f  t h e  t e a c h e r s  s a y i n g  "Sorr y  C l a r e ,  you d o n ' t  pronounce i t  
l i k e  t h a t " ,  i t  was a smack on t h e  e a r .  To me t h i s  was 
d r e a d f u l .  One t e a c h e r  used t o  say;  " I f  you c a n ' t  s p ea k ,  we 
w i l l  not  have f o r e i g n e r s  in t h i s  c la s s r o o m " .  We were c a l l e d  
f o r e i g n e r s !  I used t o  go c r y i n g  and come home c r y i n g  -  t o  
me i t  was h e l l .  S c h o o l  ŵ as h e l l .  Wlrn I got  home 1 used  
t o  say  t o  my mother " I ' v e  been vrorricd a g a i n  and c a l l e d  ' p i g ' "  
( p a r e n t s  i n v o l v e d  in  animal  im sb a ua ry ) .

In answer t o  t h e  q u e s t i o n :  "Here you good a t  games?" one

s t u d e n t  d e s c r i b e d  t h e  c o n f u s i o n  caused  by two t e a c h e r s  d i s c u s s i n g

her in  her p r e s e n c e ;

Ch y e s ,  I was a l r i g h t  t h e r e  -  I was; I f e l t  v e r y  i n f e r i o r
b eca u se  I was such a l i t t l e  g i r l ,  1 was s o  t h i n ,  I remember
t h e  t e a c h e r  coming round,  t h e y  were d o in g  a p la y  and in  t h i s  
p la y  t h e r e  was a poor w e a k l i n g  o f  a l i t t l e  g i r l  wanted .  X 
heard her sa y  som eth ing  t o  th e  o t h e r  t e a c h e r ,  One loo ke d  a t  
t h e  o t h e r ,  and p o in te d  t o  me! I th ought  1 would l i k e  t h a t  
p a r t ,  but t h e n ,  i t  was o n ly  about  h a l f  a dozen  l i n e s ,  i  
cou ld  net read  i t  - s o  as  i t  happened I was i n  t h e  danj;ing  
t h i n g . As f o r  the o t h e r  g i r i s ,  t h e y  a l l  had boy f r i e n d s  a nd 
were i n te rq :s ted in  make up and t h a t  s e r t  of  t h i n g  and I 
lookvd e l e v e n !

Most o f  t h e  men who co u ld  j o i n  i n  games q u i t e  l i k e d  s c h o o l .  One 

a t h l e t i c  s t u d e n t  s a i d ;

W e l l ,  1 l i k e d  s c h o o l  but I never  l e a r n t  a l o t

but some men, u s u a l l y  t h o s e  from o th er  a r e a s  oc u n d e r s i z e d  is

c h i l d r e n ,  found t h e i r  peers  u n s y m p a th e t i c ,  and t h e r e  was l i t t l e  

t h a t  t e a c h e r s  cou ld  do t o  h e l p  in  sucli s i t u a t i o n s .  As one s t u d e n t
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r e c a l l e d ;

O r i g i n a l l y  I s t a r t e d  o f f ,  and th e  f a m i l y  in  London and I was 
j u s t  - j u s t  went t o  t h e  i n f a n t s  f o r  a c o u p le  o f  weeks b e f o r e  
we w e nt .  Then we moved t o  a v i l l a g e  and t h a t  was a c o m p l e t e l y  
d i f f e r e n t  w o r ld .  Q ui te  h o n e s t l y ,  i t  f r i g h t e n e d  me t o  d e a t h ,
I r e a l i s e d  t h a t  I was o n ly  a l i t t l e  chap w i t h  a broad coc kn ey  
a c c e n t  and t h e y  used t o  t a k e  t h e  b i g g e s t  r i s e  out o f  met g o i n g .  
T h is  i s  g o i n g  back some tw enty  f i v e  y e a r s  -  you know. They  
had not been out th e  v i l l a g e ,  h a l f  o f  them.  1 g o t  t o  t h e  
p o in t  where I would not  go t o  s c h o o l  i f  1 did not  have t o .

Most s t u d e n t s  e x p e r i e n c e d  not  o n ly  t h e  normal d i f f i c u l t i e s  o f

growing up w i th  t h e i r  f e l l o w s  a t  s c h o o l ,  but a l s o  some form o f  a

f e e l i n g  o f  i n f e r i o r i t y  as  t h e y  were unable  t o  compete in  t h e

l i t e r a c y  d i s c o u r s e  e s s e n t i a l  t o  t h e  c l a s s r o o m .  Marked as  s l o w ,

dun ces  or w h a t e v e r ,  t h e y  d ev e lo p ed  ways o f  g e t t i n g  on w i t h  t h e i r

p e e r s ,  by t r y i n g  hard a t  games,  or by l e a d i n g  or s u b s c r i b i n g  t o  t h e

s c h o o l ' s  awkward e l e m e n t ,  or by s im p ly  a g r e e i n g  t o  bother nobody

provi ded  t h e y  wore l e f t  a l o n e .  To n e a r l y  a l l ,  t h e i r  l o t  a t  s c h o o l

wa s ,  l i k e  t h e  p o l i c e m a n ' s ,  not  a happy on e.

The s t u d e n t s  p r e s e n t  homes ranged from t h e  e x e c u t i v e  e s t a t e

p r o p e r t y  t o  o r d i n a r y  c o u n c i l  h o u s e s .  Without  e x c e p t i o n ,  t h e  homes

v i s i t e d  were e x t r e m e l y  s h i p - s h a p e  and t i d y .  And w i t h o u t  e x c e p t i o n ,

where th e  s t u d e n t s  had young c h i l d r e n  t h e y  were determined  t h a t  t h e i r

c h i l d r e n  sh ould  be a b l e  t o  read  and v rc i t e ,  and one would n o t i c e  a

c o u p le  o f  c h i l d r e n ' s  books l y i n g  around.

The t o t a l  i m p r e s s i o n  was o f  upwardly s o c i a l l y  m o b i l e  f a m i l i e s ,

Male s t u d e n t s  were encouraged by t h e i r  w i v e s ,  or by d a ug h te rs  who

w e Ie  s e c r e t a r i e s .

I s a i d  "I 'm not  g o i n g  noi/' -  t h a t  was a Monday! "''No, you a r e  
not g e t t i n g  me t h c i o i "  So rny d a u g h te rs  pushed me out o f  t h e  
h o u se ,  more or l e s s ,  and w  w e n t , When I g o t  t h e r e  i t  was 
a l l  r i g l i t .

So f a r  as  th e  f e m a le  s t u d e n t s  were c o n ce rn ed ,  t h e  husband was u s u a l l y  

en c o u r a g in g  but not  p r e s s i n g  and t h e  w i f e  took  t h e  i n i t i a t i v e  e i t h e r
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t o  keep up w i t h  her husband or t o  s t a r t  an independent  c a r e e r .

There was no doubt th a t  t h e  i n c r e a s i n g  movement o f  w i v e s  t o  work,

th e  i n c r e a s i n g  o p p o r t u n i t i e s  fox sor.ien a t  work ard th e  breakdown

of  m a rr ia g es  a l l  combined t o  i n c r e a s e  t h e  p r e s s u r e  on th e  v.-omeri

t o  improve t h e i r  l i t e r a c y  s k i l l s .  One was s t r u c k  by th e  l a i g e

p r o p o r t i o n  of  women over f o r t y ,  among t h o s e  i n t e r v i e w e d ,  who were

f a c i n g  t h e  need t o  fend f o r  t h e m s e l v e s  a f t e r  t h e  breakdown o f  t h e i r

m a r r ia g e .  One t u t o r  d e s c r i b e d  her s t u d e n t  as ;

'—  a la dy  i n  her m i d - f o r t i e s .  How on e a r t h  she  did i t  I 
s h a l l  never  know! but s h e  conduc ted  her own d i v o r c e  
p r o c e e d in g s  -  she  can read, but v e r y  s l o w l y  -  she  c a n ’t  even  
vTrite th e  ch e q u e s .

Nearl y  s e v e n  out of  t e n  s tu d e n t s  co u ld  decode t h r e e  l e t t e r  

words,  or fou r  l e t t e r  words; fou r  out  o f  t e n  cou ld  encode s im p le  

s e n t e n c e s  in s c r i p t .  Only one out o f  t e n  cou ld  w r i t e  l i t t l e  more 

than t h e i r  name; about  a h a l f  ranged from p r i n t i n g  words t o  p r i n t i n g  

s im p le  s e n t e n c e s .  In e i g h t  out of  t e n  c a s e s ,  t h e i r  knowledge was 

h i g h l y  e c c e n t r i c  i n  t h a t  t h e y  co u ld  d e c o d e  and encode complex words  

h ere and t h e r e  and be q u i t e  s tymie d  w i t h  s i m p le  words.  Of t h o s e  

who cou ld  w T i t e ,  a large p r o p o r t i o n  made s p e l l i n g  m i s t a k e s  which  

w ere ,  a c c o r d i n g  t o  t h e i r  form of  p r o n u n c i a t i o n ,  p e r f e c t l y  r e a s o n a b l e  

and t h e  v er y  v a r i a t i o n  in  s k i l l s  w i t h i n  each  i n d i v i d u a l  s u g g e s t s  

t h a t  t h e  s c h o o l s  a tt em pte d  and succeeded  in  d r i l l i n g  in  some wo rds .  

What t h e y  f a i l e d  t o  do was t o  e s t a b l i s h  p a t t e r n s  in  t h e  s t u d e n t s '  

minds .

Emerging p it : t ern s

From t h i s  g e n e r a l  s u r v e y ,  c e r t a i n  p a t t e r n s  emerge,  namely t h a t ;

a )  our sample c o n s i s t s  o f  s t u d e n t s  who f a i l e d  a n d  knew t i . a t  e a r l y

in t h e i r  primary s c h o o l  l i f e ,  a t  about  t h e  age o f  e i g h t  or: n in e .
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I'loreover, t h e y  knew t h e y  were o d d i t i e s ;  t h e  o t h e r  99% seemed  

t o  g e t  a lo ng !

b) n e a r l y  a l l  o f  t h e  s t u d e n t s  lacked  oven th e  most b a s i c  home 

l i t e r a r y  p r o v i s i o n ;

c )  many o f  th e  s t u d e n t s  knew o f  t h e  f r u s t r a t i o n  o f  t h e i r  p a r e n t s

w i t h  th e  s c h o o l ;  a few a c t u a l l y  w i t n e s s e d  a p a r e n t / t e a c h e r  row;

d) t h e  f o r n  o f  r e m e d i a l  t u i t i o n  i n  t h e  sec o nd a ry  s c h o o l s ,  w h i l s t  

no doubt s u c c e s s f u l  w i t h  some c h i l d r e n ,  had l i t t l e  e f f e c t  on 

out s t u d e n t  sample .  I t  a n y t h i n g ,  t h e  f u r t h e r  e f f o r t s  in  t h e  

sec o nd a ry  s c h o o l  mere ly  conf irmed  t h e i r  s e n s e  o f  f a i l u r e  i n  

t h a t  r e s p e c t ,  but ,

g) t h e  s c h o o l s ,  p a r t i c u l a r l y  t h e  sec o nd a ry  s c h o o l s ,  d id  g i v e  them 

enough c o n f i d e n c e  and sometimes o t h e r  s k i l l s  t o  cope w i th  t h o s e  

a s p e c t s  of  l i f e  where l i t e r a c y  Is no t  r e q u i r e d .  I f  t h e  s c h o o l s  

are  t o  blame t o  some e x t e n t  f o r  t h e  l a c k  o f  l i t e r a c y  s k i l l s ,  

t h e y  n e v e r t h e l e s s  d e s e r v e  some c r e d i t  f o r  t h e i r  g e n e r a l  e d u c a t i v e  

e f f o r t ;

f )  most o f  th e  s c h o o l s ,  primary and s e c o n d a r y ,  a tt em p ted  some form

o f  re m e d i a l  work; t h e r e f o r e ,  i f  t h e  s t u d e n t s  d id  not  l e a r n

t h e n ,  i t  would be h i g h l y  o p t i m i s t i c  t o  e x p e c t  marked r e s u l t s

i n  l e s s  than  t h r e e  t o  f o u r  y e a r s  i n  a d u l t  t u i t i o n ,  e x c e p t  in

t h e  c a s e s  where s o c i a l  c i r c u m s t a n c e s  l ed  t o  n o n - a t t e n d a n c e .

A c l a s s i c  c a s e  o f  t h i s  i s  t h a t  o f  t h e  s t u d e n t  who s a i d ;

Every t i m e  t i i ey  wanted t o  send us t o  s c h o o l ,  t h e y  moved t h e  
ca r a v a n .  We kept  moving a b o u t .  Nobody s a i d  a n y t h i n g  t o  them 
about  a t t e n d i n g  s c h o o l .  I s n ’ t  i t  m a r v e l lo u s ?  You would not  
g e t  away w i t h  i t  now, would you? i  would not  want my c h i l d r e n  
t o  g e t  away w i t h  i t !



-  199  -

C o n seq ue nt ly ,  d u r in g  t h e i r  s c h o o l  l i f e  t h e  s t u d e n t s  began t o  

d e v e l o p  a l t e r n a t e  methods f o r  c o p i n g  and v a r i o u s  s y s tem s  f o r  

d i s g u i s i n g  t h e i r  i n a d e q u a c i e s .  E s s e n t i a l  words were u s u a l l y  l e a r n t  

by r o t e ,

I n ever  t o l d  th e  d r i v i n g  i n s t r u c t o r  I co u ld  not  read!  I asked  
him what q u e s t i o n s  what I go t  t o  be a s k e d .  I go t  my Mum t o  
read them t o  me, th en  I ' r e a d ’ t o  h e r .  when he came t o  do i t  
t h a t  was i t .  ("Good memory, t h e n ? " ) Yes .

Others d ev e lo p ed  t h e i r  own form o f  s h o r t h a n d .  S i m i l a r l y ,  e v a s i o n

t e c h n i q u e s  were d e v e lo p ed  s t a r t i n g  from a v o i d i n g  E n g l i s h  l e s s o n s ,

behaving  c o r r e c t l y  i f  l e f t  a l o n e  and s c  on.

("How d id  you g e t  by?") I t ' s  a knack - 1 j u s t  know i t  or I
sa y  I ' l l  f i n d  o u t ,  1 u o n ' t  know how I do i t  but I ' v e  been  
d o in g  i t  f o r  n i n e t e e n  y e a r s  and g e t t i n g  away w i t h  i t ,  I hope  
you d o n ' t  t h i n k  I ' v e  been c h e a t i n g  anybody! Some o f  my c l o s e s t  
f r i e n d s  s t i l l  d o n ' t  know.

Most of  t h e  s t u d e n t s  were e m in en t ly  s e n s i b l e  and r e a l i s t i c  about

t h e i r  problem,  as  t h e  e v i d e n c e  o f  t h e  f o l l o w i n g  t h r e e  s t u d e n t s

s u g g e s t s ;

( a )  I say  you d o n ' t  have t o  read a book t o  use  a s h o v e l  - you  
s e e .  You d o n ' t  re ad  a book t o  r i d e  a b i k e .

( b )  I ' n  good a t  my job!

( c )  My employer knew - he co u ld  not  c a r e  l e s s !

N o n e t h e l e s s ,  t o  o t h e r s ,  t h e i r  l a c k  o f  a b i l i t y  can a f f e c t  t h e i r  s o c i a l  

l i v e s  c r u e l l y .  One s t u d e n t  d e s c r i b e d  h i s  e x p e r i e n c e  when he to o k  h i s  

d r i v i n g  t e s t :

I was t e r r i f i e d  when I to o k  my t e s t  becau se  I had t o  memorise  
e v e r y t h i n g  - i t ' s  a l w ays  w i t h  you ,  sometimes you n o t i c e  i t  more 
than o th er  t i m e s .

Thus,  t h e  s t u d e n t s  who came forward had l ea rn e d  v a r i o u s  

t e c h n i q u e s  o f  s u r v i v a l  and a l l  had managed e f f i c i e n t l y  enough t o  

corne, l a r g e l y  through th e  s upport  o f  t h e i r  f a m i l i e s ,  f o r  f u r t h e r  

t u i t i o n .  They a re  t h e  a r i s t o c r a t s  o f  t h e  e d u c a t i o n a l l y  under-
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p r i v i l e g e d ,  handicapped by l a c k  o f  a p a r t i c u l a r  s k i l l  but unbowed.

How t h e y  came t o  be s o  i s  t o  d e s c r i b e  t h e  human c o n d i t i o n ,  ana no 

s i n g l e  s i m p l e  c a u s e  seems t o  be i d e n t i f i a b l e .  What i s  c l e a r  i s  t h a t  

v e r y  few indee d  a r e  s c h o l a r l y ,  most want t o  b e t t e r  t h e m s e l v e s ,  v e r y  

fe w  ind ee d  come from t h e  s o c i a l l y  m u l t i d i s a d v a n t a g e d  where t h e  w e ig h t  

o f  d a i l y  problems g r a d u a l l y  sap s  hope and e f f o r t .

T he se  s t u d e n t s  e n t e red  i n t o  a l e a r n i n g  arrangement  w i t h  a 

t u t o r ;  what were t h e s e  r e l a t i o n s h i p s  and how d id  t h e y  d eve lop ?

Were i h e y  c o n d u c iv e  t o  s t u d e n t  ach ievemen t?
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CHAPTER X

TUTOR -STUDENT R £I AT I. ONSHI PS

I'he t u t o r s '  v iews

Jr. i s  g e n e r a l l y  agreed t h a t  t h e  performance of  c h i l d r e n  u s u a l l y

r i s e s  t o  f u l f i l  t h e  e x p e c t a t i o n s  o f  t h e i r  t e a c h e r s .  A pparent l y

t l i i s  i s  a l s o  t r u e  o f  a d u l t s .  A S e n i o r  Tutor in  Ad ult  L i t e r a c y

Ed u c a t io n  in  Mid-Glamorgan,  Wales ,  vrrote:

Sometimes t h e y  ( v o l u n t e e r  t u t o r s )  become so  i n v o l v e d  o'i'ch 
t h e i r  s t u d e n t  t h a t  th e y  w i l l  not a c c e p t  t h a t  t h e i r  s t u d e n t  
f a l l s  s h o r t  o f  t h e  norm, i ' v e  a f e e l i n g  t l ia t  t h i s  kind o f  _ 
f a i t h  rubs o f f  o n to  th e  s tu d e n t  and works t o  h i s  a d v a n t a g e ,^

However,  t h i s  can o n ly  occur i f  the  t u t o r ' s  e x p e c t a t i o n s  are

r e a s o n a b l y  founde d.  A n a l y s i s  o f  t h e  e v i d e n c e  on s t u d e n t / t u t o r

r e l a t i o n s h i p s  summarised,  m ain ly  through key q u o t a t i o n s ,  in  t h i s

Chapter r e v e a l s  some o f  t h e  p i t f a l l s  in  t h e  m u t u a l  adju s tm en t

p r o c e s s ,

T uto rs  v;erc asked t o  comment on t h e i r  e x p e c t a t i o n  o f  th e  t y p e  

o f  s t u d e n t  th ey  thought  th ey  might have a s s i g n e d  t o  them and t h e i r  

own p e r s o n a l  v i ew of  t h e  c h a r a c t e r i s t i c s  of  a "good" t u t o r  i n  th e  

f i e l d  o f  a n u l t  l i t e r a c y .

The t y p e  of  s t u d e n t  ex pec te d

In an i d e a l  w or ld ,  i t  would have been p o s s i b l e  t o  q u e s t i o n  t u t o r s  

b e f o r e  t h e y  had met t h e i r  s t u d e n t s  but in  t h e  e v e n t ,  t u t o r s  co u ld  

o n l y  be c o n t a c t e d  f o r  i n t e r v i e w  a f t e r  t h e y  had Caught t h e i r  s t u d e n t
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fo r  some t i m e .  T h e r e f o r e ,  t h e i r  e v i d e n c e  must be t o  some d e g r e e  

v i t i a t e d  by;

a )  t h e  s t e r e o t y p e  I l l i t e r a t e  a d u l t  i n  t h e  media,  t e l e v i s i o n  

programmes, r a d i o  s e r i e s  and newspaper a r t i c l e s ,  and b o o k l e t s  

which t u t o r s  had a l r e a d y  n o te d ,

b) t h e  d e s c r i p t i o n s  o f  t y p i c a l  s t u d e n t s  g i v e n  in  t r a i n i n g  sch em es ,  

and

c )  t h e i r  own e x p e r i e n c e  o f  s t u d e n t s  t o  d a t e .

N e v e r t h e l e s s ,  most t u t o r s  a tt em pted  t o  c a s t  t h e i r  minds back and 

q u i t e  o f t e n  t h e i r  o r i g i n a l  e x p e c t a t i o n s  were d e s c r i b e d  i m p l i c i t l y  

by n o t i n g  what s u r p r i s e d  them l a t e r ,  in  t h e s e  t erm s ,  a t u t o r  

o r g a n i s e r  s a i d :

The most amazing t h i s  about  them i s  how n i c e  t h e y  a l l  a r e .
How p o l i t e ,  not  f o r c e d  p o l i t e n e s s ,  a n a t u r a l  p o l i t e n e s s .

The s u g g e s t i o n  i s  o f  an e x p e c t a t i o n  o f  unc out hn ess  assumed t o  d e r i v e ,

no d oubt ,  from an i n a b i l i t y  t o  r e a d .

Another t u t o r  r e v e a l e d  her p r e c o n c e p t i o n s  in  a s i m i l a r  v e i n ;

I was s u r p r i s e d  t o  f i n d  such an age  ra nge  and t h e  f a c t  t h a t  
most o f  them were male

Here,  th e  t u t o r  seems t o  have e xp ec te d  that, t h e  s t u d e n t s  coming

forward would be r e p r e s e n t a t i v e  o f  t h e  m a l e / f e m a l e  b a la n ce  in  th e

p o p u l a t i o n  a t  l a r g e  and t h a t  presumably th e  demand f o r  l i t e r a c y  would

be a s s o c i a t e d  w i t h  some form o f  age  group m o t i v a t i o n ,  p erh a p s ,  f o r

exaifiple,  r e c e n t  s c h o o l  l e a v e r s  s e e k i n g  t o  q u a l i f y  t h e m s e l v e s  f o r

b e t t e r  employment.

D e s p i t e  media a s s e r t i o n s  th a t  most s t u d e n t s  were o f  a v e r a g e

i n t e l l i g e n c e  but f o r t u i t o u s l y  l a c k i n g  in  a p a r t i c u l a r  s k i l l ,  t h e

g r e a t e s t  p r o p o r t i o n  o f  t u t o r s  ex p ec ted  a s l o w ,  perhaps s l o w - w i t t e d ,

p er so n .
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1 e x p e c t o d ,  q u i t e  h o n e s t l y ,  t o  be c o n fr o n t e d  w i th  a load o f  
h a l f w i t s ,  I r e a l l y  d i d .  Not a t  a l l  t h e  ty p e  o f  p e o p le  who 
come. I th ou ght  you would have t o  be a h a l f w i t  not  t o  re  
a b l e  t o  read  t h e  f r o n t  page o f  the  D a i l y  M a i l .

Y e s ,  I was e x p e c t i n g  t o  f i n d  somebody l e s s  com pete n t ,  p o s s i b l y  
s u f f e r i n g  from d y s l e x i a ,  I was e x p e c t i n g  l e s s  i n t e l l i g e n t  
p eo p le ;  I did not know whether t h e y  were m e n t a l l y  r e t a r d e d  
or n o t ,

1 was TTrepared f o r  a n y t h in g  s o  I have not been s u r p r i s e d .
I ex p e c ted  them t o  be worse  than  t h e y  a r e .  1 have been  
s u r p r i s e d  a t  how i n t e l l i g e n t  t h e y  are  because  you almost  
began t o  t h i n k  t h a t  perhaps t h e s e  p eo p le  a r e  i d i o t s  not  
t o  have l e a r n t !

I thought  I might g e t  someone who would f i n d  i t  s l o w  and 
( d i f f i c u l t  - but I have not  had t o  d e a l  w i t h  anyone r i g h t  
Ifrcm th e  b e g i n n i n g .

I was s u r p r i s e d  because  I ex p e c t e d  someone s l o w e r ,  but t h e r e  
i s  h a r d ly  any need t o  r e v i s e .  He remembers I

I e x p ec ted  a man t o  b e g i n  w i t h  -  not a woman, 1 was v e r y  
s u r p r i s e d  a t  her i n t e l l i g e n c e .

Tutors  were ta k en  aback a t  both t h e  n o r m a l i t y  o f  t h e i r  s t u d e n t s

and,  in  many c a s e s ,  t h e i r  p r i o r  s k i l l  in  l i t e r a c y .  T he ir  e v i d e n c e

s u g g e s t s  t h a t  many o f  them had i n  mind a poor s o u l  who would not

r e a l l y  go v e r y  f a r  but who would be a b l e  t o  g r a s p ,  w i t h i n  l i m i t a t i o n s ,

some o f  th e  b a s i c  s k i l l s .  The i m p re s s io n  i s  o f  an a c t  o f  k in d n e s s

on a par w i t h  th e  deed o f  r e p l a c i n g  f l e d g l i n g s  in  a n e s t .  I f  t h i s

i s  s o .  th en  i t  i s  r e a s o n a b l e  t o  supp ose  t h a t  many t u t o r s  would have

a s h a t t e r i n g  e x p e r i e n c e ,  and,  in d e e d ,  t h i s  was t h e  c a s e .

She i s  v e r y  aware; \;lien she knows what i s  r e q u i r e d ,  she  w i l l  
do i t .  She i s  a manipula to r  and a s u r v i v o r .  She does  not do  
what her t e a c h e r  s a y s  but r a t h e r  what she ( h e r s e l f )  w a n ts .

One t u t o r  had an u nnerv in g  e x p e r i e n c e ;

I did net e x p e c t  t h i s  t y p e .  I th i n k  i t  i s  a v e r y  d i f f i c u l t  
s i t u a t i o n .  I am not a t e a c h e r  and I have o n ly  e x p e r i e n c e  o f  
ray own c h i l d r e n .  I would n e v e r ,  ever  co n t e m p la t e  t e a c h i n g  a 
c h i l d  r.’cx hecuii'.e \ f e e l  1 cc-uld s o  do much damage. I t  i s  
> Is mis lur e  une,  i would t e a c h  my own c h i l d r e n  but I d o n ' t  
i.hir.k 1 wciild c o n te m p la t e  r e a c h in g  anybody o l s e ’s c h i l d r e n .
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One o f  tîre i n f l u e n c e s  on t u t o r  e x p e c t a t i o n  was t l ic  t u t o r  *s 

c o n c e p t i o n  o f  t h e  adequacy of t h e  s c h o o l  s y s t e m .  Q ui te  a f e u  t u t o r s  

did  not e x p e c t  o l d e r  p e o p le  b e ca u se  t h e y  assumed tirât i l l i t e r a t e  

a d u l t s  r e s u l t e d  from what they  c o n s i d e r e d  t o  be t h e  contemporary  

phenomenon o f  inad eq u ate  t e a c h i n g .

I  I was s u r p r i s e d  a t  t h a t  ( t h e  s t u d e n t ' s  a go)  because  i f  t h i s  
had happened t o  a t w e n t y - y e a r  o l d ,  I would have s a i d  i t  was 
t h e  modern way o f  t e a c h i n g  where th ey  l e t  t h e i r  im a g i n a t i o n  
go and th ey  a r e  more con ce rn ed  w i t h  c r e a t i v e  w r i t i n g .

There a r e  a l o t  o f  p e o p le  g e t t i n g  through t h e  l o o p h o l e s ,
] ex p e c te d  younger p e o p le

and

There are  v e r y  a n t i - t e a c h e r  p u b l i c  f e e l i n g s  a t  t h e  moment.
I f e e l  s u re  t h a t  th e  pendulum i s  s w in g in g  v e r y  f a s t  indeed - 
one dare  t a l k  about  grammar a g a i n .  I t ' s  no l o n g e r  a d ir ' .y  
word.  I would put a g r e a t  d e a l  on t h e  n o n - r e a d i n g  problems - 
t h e y  should  s i t  down ev e ry  day and read  and read;  i t ' s  b o r ing  
and t e d i o u s  f o r  th e  t e a c h e r  and t h a t  i s  where the  t r o u b l e  l i e s *  
They a re  not prepared t o  do i t .

Other t u t o r s  d i s p l a y e d  th e  same l a c k  o f  f a i t h  in  th e  s c h o o l  s y s t e m .

Two major p o i n t s  a r i s e  from t h e i r  e v i d e n c e .  F i r s t ,  th a t  th e

e x p e c t a t i o n s  o f  t h e  l i t e r a c y  t u t o r s  were much a f f e c t e d  by t h e  g e n e r a l

c l i m a t e  o f  o p i n i o n ,  f o r  t h i s  was t h e  p er io d  when t h e  s o - c a l l e d  "Great

Educa t io n  Debate" was i n a u g u r a t e d .  S eco n d ,  the  t u t o r s  f e l t  t h a t  th e

s t u d e n t s  had been l e t  down by tdie s c h o o l t e a c h e r s ,  s o  t h a t  t h e i r  t a s k

was a r a t h e r  s i m p le  one o f  r e c t i f y i n g  t h e  o m i s s i o n s .  C o n s e q u e n t l y ,

t h e  t u t o r s '  e x p e c t a t i o n  o f  s t u d e n t  p o t e n t i a l  ach ievem en t  would be

o p t i m i s t i c  r a t h e r  than  r e a l i s t i c .  On th e  one hand,  in  many c a s e s

a p r e c o n c e iv e d  u n d e r e s t i m a t e  o f  g e n e r a l  a b i l i t y ;  on the  o t h e r ,  an

o v e r e s t i m a t e  o f  t h e  e a s e  o f  r e m e d i a l  t u i t i o n  w i t h  a d u l t s .

But as  t u t o r s  ac q u ir ed  e x p e r i e n c e  o f  t e a c h i n g  a s t u d e n t ,  r e a l i s m

f  i 11 er  0.d t h r ough;
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I have heard th e  comment t h a t  s t u d e n t s  are  above a v era g e  
but 1 am not su r e  whether t h i s  i s  s o ,  as  a g e n e r a l i s a t i o n .
I t h i n k  1 was prepared f o r  e i t h e r  o f  t h e  s t u d e n t s  I had.
But t h e y  c o n s t i t u t e ,  between them,  an enormous range of  
a b i l i t y .

However,  i t  must be re corded  t h a t  a l t h o u g h  t h e  m a j o r i t y  o f  t u t o r s

underwent a major e d u c a t i o n a l  e x p e r i e n c e ,  th e  s t u d e n t s  o f t e n  paid

a h ig h  p r i c e .  One t u t o r ,  in  a p er iod  o f  s i x  months remarked,  as

f o l l o w s ,  about  f o u r  s t u d e n t s  who had passed  through  her hands;

1 s t  s t u d e n t  - Then su dd en ly  he s a i d  he had a l o t  o f  work t o  
do,  and I l o s t  him!

2;nd s t u d en t  - A f t e r  a c o u p le  o f  months ,  an o th er  young man 
dame, f o r  a c o u p le  o f  weeks or s o ,  from round t h e  c o r n e r ,  
which i s  a n o t o r i o u s  slum a r e a .  But I ' v e  never  heard any  
more from him!

3rd s t u d e n t  - Then I had a young woman who came f o r  some 
weeks and th e n  stopped !

9 th  s t u d e n t  - Then som eth ing  happened,  she  was i l l  and so  
on,  and i ' v e  not s e e n  her f o r  months and m o n t h s . . , .

The t e a c h e r  was an e x p e r i e n c e d  t e a c h e r  w i th  s p e c i f i c  e x p e r i e n c e  o f

t e a c h i n g  l i t e r a c y  s k i l l s  in  sec o nd a ry  s c h o o l s .  The h y p o t h e s i s  i s

t h a t  she  co u ld  be e x p ec t ed  t o  have a more r e a l i s t i c  a s s e s s m e n t  o f

th e  a d u l t  i l l i t e r a t e  th an  a n o n - s p e c i a l i s t  v o l u n t e e r .  Thus i t  may

appear t h a t  t h e  r e a l i s t i c  e x p e c t a t i o n s  o f  ex p e r ie n c e d  t e a c h e r s  who

become t u t o r s  o f  a d u l t s  may be a bar t o  a c h ie v e m e n t .  T h is  p o in t

i s  worth some f u r t h e r  d e v e lo p m en t ,  f o r  t h e  t u t o r  i n  q u e s t i o n  s a i d ;

T t h i n k  t h a t  1 have go t  on w e l l  w i t h  a l l  t h e  s t u d e n t s ;  t h e  
second on e ,  o f  c o u r s e ,  I never  r e a l l y  saw,  t h e  f o u r t h  d id  
a c t u a l l y  come. The f i r s t  one was v er y  e n t h u s i a s t i c ,  a sw ee t  
g i r l ;  t h e  t h i r d  one n ever  s a i d  v;hy she l e f t .  The f o u r t h  
(;nc may have dropped out  f o r  a t i m e .

Thus,  t h e  t u t o r  f e l t  t h a t  she  was g e t t i n g  a l o n g  w e l l  w i th  th e  s t u d e n t s ,

and i t  has been argued t h a t  because  she  was a t e a c h e r  her e x p e c t a t i o n s

of for  '.-tudents ' p o t e n t i a l  ai) i l  i t  y would be a c c u r a t e .  Eut ,  in  f a c t

t h e  four til s t u d e n t ' s  ev iuo î tre  c l e a r l y  shows t h a t  iier t u t o r ' s
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e x p e c t a t i o n s  were t o o  demanding:

I had about  h a l f  a dozen  t i m es  w i t h  my t u t o r .  She go es  a 
l i t t l e  b i t  t o o  f a s t  f o r  me -  she  t h i n k s  I'm b e t t e r  th an  I arn.
She i s  so  n i c e  and s o  p a r i e n t .  I t ’s t h e  end in gs  of  worfJs7~ï  
cou ld  not  hear any d i f f e r e n c e  between one and t h e  o t h e r .
They were s p e l t  d i f f e r e n t l y  b u t ,  t o  me, th ey  wore th e  same 
s o  how do I know. She s a i d  " W e l l , you do know or you d o n ’ t " .
So I s a i d  "W e l l ,  1 j u s t  d o n ’ t ! "  There i s  no q u ick  way i s  
t h e r e ?  I t ’ s a long jo b .  Q ui te  h o n e s t l y ,  when I have cooked  
f o r  s e v e n  and put my c h i l d r e n  t o  bed - q u i t e  h o n e s t l y ,  I do 
as  a r u l e ,  f e e l  v e r y  t i r e d ,

A.nd th e r e  l i e s  th e  k e r n e l  o f  the  problem; most of th e  t u t o r s

s p e c i f i c a l l y  th ought  o f  v a i i o u s  d e g r e e s  o f  l i t e r a c y  s k i l l s  when

t h e y  con templated  t a k i n g  on t h e i r  a d u l t  s t u d e n t s .  Very few,  whether

t i a x n e d  t e a c h e r s  or n o t ,  in  d e s c r i b i n g  e x p e c t a t i o n s ,  c o n s i d e r e d  t h e

p o s s i b i l i t y  of  a human b e ing  w i t h  problems ,  o n l y  one o f  which was

l i t e r a c y .  T h is  stemmed l a r g e l y  from t h e  c o n c e n t r a t i o n ,  i n  th e  e a r l y

s t a g e s  o f  th e  a d u l t  l i t e r a c y  campaign,  on q u e s t i o n s  o f  l i t e r a c y  s k i l l s ,

The ach ievem en t  o f  most o f  t h e  t u t o r s  was t h e i r  w i l l i n g n e s s  t o  l e a r n ,

and l e a r n  q u i c k l y ,  t h a t  t h e y  were d e a l i n g  w i t h  a human problem and

( r ''th us  e x p e c t a t i o n s  were r a p i d l y  r e v i s e d ,  One o f  th e  t u t o r s  r a t h e r

m ovingly  d e s c r i b e d  t h i s  p r o c e s s  o f  r e a s s e s s m e n t .

No, 1 did not know what t o  e x p e c t  or what t y p e  o f  p u p i l  I
would h ave .  I t  b o i l s  down t o  - t h a t  you g e t  t h e  p u p i l  who
l i v e s  near t o  you.  I phoned her up and sh e  came t o  s e c  me,
V.'e both  adm itt ed  t h a t  we did not  know where t o  go from t h e r e .
We t a l k e d  i t  o v e r ,  and th e  nex t  week, we s t a r t e d  on her problem.  
I t  would have worried me t o  t h i n k  about  th e  s o r t  o f  p u p i l  I 
would h ave .  When I was t o l d  i t  was a s p e l l i n g  problem,  I Knew 
where t o  s t a r t .  You a r e  g i v e n  a resume o f  t h e i r  a t t e m p t s  a t  
t h e  t e s t  and what goes  on in  t h e  d i s c u s s i o n  ( w i t h  t h e  o r g a n i s e r ) .  
You a re  not  c o m p l e t e l y  i n  t h e  dark ,  but as  I s a y ,  J have become 
v e r y  f r i e n d l y  wit) i  my p u p i l  and r i g h t  from th e  b eg in n in g !  Sfio 
i s  a g r e a t  t a l k e r  s o  t h a t  any one hour l e s s o n  i s  never  one hour.  
She comes about  s ev e n  t h i r t y  and goes  about  e l e v e n .  We t a l k ,  
th en  we work,  then  have c o f f e e  and so  wo jnake an e v e n i n g  o f  i t ;  
which i s  a b i t  t r y i n g  so m e t im es ,  but i t  i s  b e t t e r  t o  be on a

Compare p . 62
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good b a s i s .  I d o n ' t  s a y  I co u ld  be l i k e  t l i i s  w i t h  a l l  p u p i l s !
The o n ly  problems a re  odd words r e p e a t e d l y  •rrong - i t ' s  a b i t  
f r u s t r a t i n g .  I t  t a k e s  a l o n g  t i m e ,  I wonder why she s p e l l s  
peo p l e c o r r e c t l y ?  She comes t w i c e  a week,  she  w r i t e s  t o  me 
once a week; i f  she i s  away she sen ds i t  by p o s t ,  i f  she  i s  
h e r e ,  she b r in g s  i t .  I t ' s  good p r a c t i c e  f o r  h e r ,  g e t t i n g  pen 
t o  pape r.

Thus,  from a v a r i e t y  of  s o u r c e s ,  e x p e r i e n c e  of s c h o o l  or o f
I

l i f e ,  from t h e  me dia,  from t r a i n i n g  schem es ,  from t a l k i n g  t o  o t l i cr

t u t o r s ,  each  t u t o r  had an i d e a ,  though sometimes e x t r e m e l y  n e b u l o u s ,

of  who would be t h e i r  s t u d e n t .  Sometimes t h i s  was extreme:

I was v e r y  s u r p r i s e d  a t  th e  second one -  an i l l i t e r a t e  man!
My g u es s  o f  t h e  t y p i c a l  would be t h e  woman o f  f i f t y ,  e i g h t  
c h i l d r e n ,  a gaudy d r e s s e r .

T h i s  D i c k e n s i a n  p i c t u r e  o f  an i l l i t e r e a t e  has an e l em ent  o f  th e

grande dame approach about  i t  and,  in d e e d ,  t h i s  t u t o i  a f t e r  some

e x p e r i e n c e  remarked;

Some o f  t h e i r  t u t o r s  do not  r e a l i s e  t h a t  some p e o p le  j u s t  
w on' t  make t h a t  much p r o g r e s s .  You c a n ' t  e x p e c t  m i r a c l e s ;  
some t u t o r s  t r y  to o  hard and k i l l  en th u s ia s m .

C o n s eq u e n t ly ,  t u t o r  e x p e c t a t i o n s  and a t t i t u d e s  v a r i e d  enormous ly  

and i t  i s  h i g h l y  probable  t h a t  t h o s e  s t u d e n t s  who gave up a f t e r  a 

s h o r t  per iod  o f  t u i t i o n  did s o ,  not  because  th e y  had rea ch ed  a 

l i m i t e d  o b j e c t i v e  l i k e  l e a r n i n g  th e  highway Code, but because  t i iey  

could  no l o n g e r  stand  t h e i r  t u t o r ' s  a t t i t u d e .  How would a s t u d e n t  

whose t u t o r  d e s c r i b e d  her as  " f i f t y ,  e i g h t  c h i l d r e n  and gaudy d r e s s e r "  

d e a l  w i th  th e  s i t u a t i o n ,  o t h e r  than  by q u i t t i n g ?  The i l l u s t r a t i o n s  

o f  e x p e c t a t i o n s  g i v e n  above c l e a r l y  show t h a t  many t u t o r s  were i l l -  

prepared and some l a c k  o f  ach ievem en t  must be a s c r i b e d  t o  t h i s  c a u s e .  

But f o r t u n a t e l y ,  p r e c o n c e p t i o n s  were j e t t i s o n e d  a f t e r  th e  e a r l y  

m e e t i n g s .
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As i t  seemed t h a t  t u t o r s *  a t t i t u d e s  t o  t h e i r  s t u d e n t s  cou ld  

be l a r g e l y  i n f l u e n c e d  by t h e i r  n o t i o n s  o f  what were t h e  c h a r a c t e r i s t i c s  

o f  a "good" t u t o r ,  t u t o r s  were asked f o r  t h e i r  v i e w s .

T utors* v i e w s  o f  what were t h e  c h a r a c t e r i s t i c s  o f  "good" t u t o r s

In t h e  p r e v i o u s  s e c t i o n ,  t h e  e v i d e n c e  r e l i e d  on t u t o r s '  memories;  

t h i s  p a r t  d e a l s  w i th  t h e i r  judgement and,  t o  quote  La R o c h e f o u c a u l d ' s  

maxim: "Everyone com pla ins  of h i s  memory but no one com pla ins  of  h i s  

judgement".

Perhaps th e  most o u t s t a n d i n g  f e a t u r e  o f  th e  t u t o r s ’ o p i n i o n s

was t h e  remarkable  l e v e l  o f  agreement. .  Asked what a r e  th e  p e r s o n a l

q u a l i t i e s  o f  a good t u t o r ,  an o r g a n i s e r  r e p l i e d :

G e n e r o s i t y  in  t h e  w i d e s t  s e n s e  o f  th e  word.  Unders ta nd ing  
and sympathy and t h e  a b i l i t y  t o  be tough when t h e  o c c a s i o n  
a r i s e s ,  A modicum of  i n t e l l i g e n c e  - i t  does  not  need a l o t , ,  v 
A w e a l t h  o f  common-scnse.

A t u t o r  who had ta u g h t  a d u l t s  f o r  a y e a r ,  ex p r e s s e d  t h e  h u m i l i t y

t h a t  i s  t h e  c h a r a c t e r i s t i c  o f  t h e  i n s p i r e d  a d u l t  t u t o r :

Somebody w i th  not  t o o  f i x e d  i d e a s  on what somebody sh o u ld  be 
a b l e  t o  do .  A d a p t a b i l i t y ,  y e s  d e f i n i t e l y ,  I j u s t  a c c e p t  t h a t  
t h e y  cannot  read  or t h a t  t h e y  a re  not v e r y  good a t  i t .  You 
j u s t  have t o  have immense p a t i e n c e  -  and t r y  t o  h e lp  r a t h e r  
than  s o r t  o f  t h i n k ,  w e l l ,  th e y  should  be a b l e  t o  re ad  - th e y  
must be a b le  t o  read  and I must make them!

Other t u t o r s  u n d e r l i n e d  a b a s i c  minimum s k i l l  i n  t e a c h i n g  r e a d i n g ,

though a g a i n ,  as  t h e  n ext  q u o t a t i o n  shows,  human q u a l i t i e s  were

t h o s e  most d e s i r e d .

S ee  p . 107 f o r  t h e  u se  o f  t h e  co n cept  o f  ' s i m p a t i c o *  which  t h i s  
w i t n e s s  r e i n f o r c e s  from her p r a c t i c a l  e x p e r i e n c e
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Some u n d e r s ta n d in g  o f  r e a d i n g .  1 do not t h i n k  t h a t  one can  
proceed w i t h o u t  some minimal u n d e r s t a n d in g  o f  r e a d i n g .  A 
sympathy f o r  p eo p le  -  some p e o p le  seem t o  have t l : l s  a b i l i t y  
t o  e s t a b l i s h  an empathy w i t h  p e o p l e .  Perhaps i t  i s  j u s t  t h a t  
th ey  l i s t e n .  In a r e a d i n g  s i t u a t i o n ,  i t  i s  v e r y  d i f f i c u l t  
not  t o  t e l l  them e v e r y t h i n g  and not  t o  do e v e r y t h i n g .  .Some
t i m e s ,  i t  i s  more d i f f i c u l t  j u s t  t o  be calm,  1 tfrlnk ycu can 
t e l l  p eo p le  wiio a rc  l i k e  t h i s .  P e r s o n a l i t y  t y p e s  - w i th  
calmnes s  and p a t i e n c e .  1 t h i n k  t h e  commitment has  t o  be 
f a i r l y  deej) because  you ca n  come up a g a i n s t  d i s a p p o i n t m e n t s .
S o ,  t h e  s o r t  o f  person  who can weather  d i s a p p o i n tm e n t ;  t h i s  
i s  im p o r ta n t .

Another t u t o r  e n la r g e d  on t h e  o p p o r t u n i t i e s  g i v e n  t o  t u t o r s  o f  

a d u l t s ,  w h i l s t  a t  th e  same t i m e  r e - i t e r a t i n g  t h e  demanding n a tu re  

of  th e  work.

The f i r s t  i s  t h a t  t h e y  ( t u t o r s )  l i k e  p eo p le  -  t h e y  have t o  
l i k e  p e o p l e .  They have t o  be w e l l  ed uca ted  t h e m s e l v e s  -
b road ly  e d u c a t i o n ,  not  s ch o o l  eduor r e d . I t  i s  o f t e n  t i n y
s e e d s  from your e x p e r i e n c e  which w i l l  g i v e  you th e  key t o  
th e  s t u d e n t  you are  working w i t h .  Kindness p lu s  p a t i e n c e .
The s t u d e n t s  ar e  v e r y  demanding; in  f a c t ,  you have t o  s i t  
t h e r e  and f o r  them t o  f i n d  i t  o u t .  Things  which were
ob v io u s  t o  you and e a s y  t o  you and t o  which you do not even
g i v e  a sec ond  thougFt  a r e  v er y  new t o  them. And t h i s  i s  
so meth ing  you have t o  work a t .

The c r i t e r i o n  ’empathy* would be e x p e c t e d ,  as  would be t h a t  o f  

’adapt a b i l i t y ’ which was a l s o  mentioned f r e q u e n t l y .  What was perhaps  

s u r p r i s i n g  was t h e  c o n t i n u a l  r e c u r r e n c e  o f  th e  word ' p a t i e n c e * .  

T r a i n in g  c o u r s e s  which did not  i n c l u d e  some p r a c t i c a l  s e s s i o n s  

were p a r t i c u l a r l y  prone t o  d w e l l  on l i t e r a c y  t e c h n i q u e s  a l th o u g h  

l e c t u r e r s . o f t e n  t o o k  some t r o u b l e  t o  d e s c r i b e  how p a t i e n t  a t u t o r  

needed t o  be .  N e v e r t h e l e s s ,  t h e  im p r e s s io n  remains  t h a t  many t u t o r s  

never r e a l i s e d  q u i t e  how much p a t i e n c e  was re q u ir e d  and t h e  i n s i s t e n c e  

of  t u t o r s  on t h i s  q u a l i t y  a s  t h e  most d e s i r a b l e  o f  v i r t u e s  s u r e l y  

s u g g e s t s  t h a t  p r a c t i c e  c o n c e n t r a t e d  t h e i r  minds:
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Above a l l  e l s e  p a t i e n c e  - ABOVE ALL ELSE. I found i t  
q u i t e  i n c r e d i b l e  t h a t  w ith  someone who appears to  be q u i t e  
b r i g h t ,  ju s t  to  g i v e  an example ,  1 spent two hours  t r y i n g  
t o  t e a c h  him fo u r  l i n e s .  And we d id  read  f o r  two s o l i d  
hour s  t h e s e  f o u r  l i n e s . At t h e  end o f  i t ,  1 was not sure  
that he was any b e t te r  equipped to  read than  when we. 
s t a r t e d ,  1 t r i e d  t o  t e a c h  him, as  i t  was important tG 
t o  l e a r n  i t  o f f  by h e a r t .  F u n n i ly  enough, when 1 walked  
in  t h i s  t i m e ,  I s a i d  " R ig h t ,  out w ith  y cur book and l e t ' s  

I  l o o k  a t  t h o s e  fo u r  l i n e s ! "  He co u ld  read them,and t h a t ' s  
amazing!

Inde ed ,  p a t i e n c e  as  a d e s i r a b l e  p e r s o n a l i t y  t r a i t  was d i r e c t l y

mentioned by n e a r l y  70% o f  t h e  t u t o r s .  A d a p t a b i l i t y  came s e c o n d ,

b e in g  ment ioned by j u s t  over  9 0% o f  t h e  t u t o r s ,  and "a s e n s e  o f

humour" was f r e q u e n t l y  m e nt io n ed .

The q u a l i t i e s  o f  a good t u t o r  i n  a d u l t  e d u c a t i o n  vjure summarised

by a t u t o r  o r g a n i s e r  who s a i d ;

I would l i k e  them t o  be s e n s i t i v e  most of  a l l ;  t h a t  i s  most  
important  - th e n  t h e y  shou ld  be b r i ght  and c h e e r f u l . This  
en co u ra g e s  stu d en ts  to  c ome and s t a y ,  (How o f t e n  d i s c u s s i o n s  
c o n c e r n in g  a d u l t  e d u c a t i o n  ig no re  t h e  a b i l i t y  of  a d u l t s  t o  
s t a y  aw a y ! ) They should  know how t o  s p e l l  t h e m s e l v e s  and 
have a r e a l  i n t e r e s t  in  words and r eading and then t h e y  sh ould  
be a b l e  t o  put that over and te a c h  i n ,

The t u t o r  o r g a n i s e r s  exp ec te d  t h e  t u t o r s  t o  impart knowledge and

en th u s ia s m  s i m u l t a n e o u s l y  w h i l e  never  see m ing t o  impose a u t h o r i t y ;

t h e  t u t o r s  th e m s e l v e s  a c c ep te d  t h o s e  o b j e c t i v e s  but r e c o g n i s e d  th e

demands made on them in  r e s p e c t  o f  p a t i e n c e  and a d a p t a b i l i t y ,  and

t h e  e v i d e n c e  s u g g e s t s  t h a t  many t u t o r  o r g a n i s e r s  d id  not a p p r e c i a t e

the  e x t e n t  o f  t h e s e  demands on p a r t - t i m e  v o l u n t e e r  t u t o r s .

C o n seq uent ly  t h e  a p p r e c i a t i o n  o f  t h e  s e r v i c e s  o f  v o l u n t e e r

t u t o r s  tended t o  become t h e  more o p t i m i s t i c  as t h e  w i t n e s s  was

f u r t h e r  up the  o r g a n i s a t i o n a l  s c a l e .  T h i s  i s  p a t e n t l y  a d a un t in g

a s s e r t i o n ,  f o r  i t  im p lies  f i r s t ,  t h a t  t u to r s  w ere ,  on the  w hole ,

i l l  prepared t o  meet the demands o f  t h e ir  s t u d e n t s  and,  s e t  end juy,

t h a t  t o  prepare v o l u n t e e r s  p roperly ,  a lengthy t r a i n i n g  course
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w i t h  an e x t e n s i v e  module o f  p r a c t i c a l  work was n e c e s s a r y  and,

t l i i r d l y ,  t h a t  v o l u n t e e r s  needed t o  be ch o s en  whose d a i l y  wcr k

demands were not s o  s t r e n u o u s  as  t o  make thorn somewhat im p a t i en t

when t a k i n g  t h e i r  s t u d e n t  a t  t h e  end o f  th e  day.  The e v i d e n c e

s u g g e s t s  t l i a t  a l l  t l i c s e  t h r e e  p r o p o s i t i o n s  arc  t r u e ,  and th e

f o l l o w i n g  p a s s a g e  i l l u s t r a t e s  th e  c a s e  f o r  s a y i n g  s o .  I t  comes

from a young ,  t h o u g h t f u l  and e n t h u s i a s t i c  t u t o r  who s a i d  he j o i n e d

t h e  scheme because:

I t ' s  mai n ly  t o  t r y  and g i v e  p e o p le  an i n t e r e s t  i n  some o f  
t h e  t h i n g s  t h a t  I e n j o y .

He s a i d :

One o f  th e  most important  t h i n g s  i s  - th e  t h i n g  brought  
home t o  us on t h e  s h o r t  i n d u c t i o n  c o u r s e  v;e had -  fo ur  
weeks which was t o  my mind a b i t  ot a w a s te  o f  t i m e ,  but 
perhaps t o  o t h e r  p eo p le  u s e f u l .  An i n s i s t e n c e  t h a t  we 
re g a rd  t h e s e  p e o p le  as  r e a l  p e o p le ;  th e  a b i l i t y  not to
be a f r a i d  t o  e s t a b l i s h  a q u i t e  c l o s e  r e l a t i o n s h i p .  The
a b i l i t y  f o r  a f a i r l y  deep c o n c e n t r a t i o n  so  you can s e e  
where t h e i r  m i s ta k e s  were b e ing  made, and t o  g e t  r i g h t  t o  
t h e  p o in t  o f  t h e  problem and t o  s t a r t  working on i t .
Because  t h e  s t u d e n t  i s  not  t e r r i b l y  aware o f  what i s  c a u s i n g  
t h e  d i f f i c u l t y ,  you have t o  be v e r y  s e n s i t i v e  and a d a p t a b l e  
t o  s e e  i f  t h e y  are  making a s i m i l a r  kind o f  m is ta k e  and you  
can p in  p o i n t  i t .  But i t  may be t h a t  t h a t  i s  not  c a u s i n g 
t):e problem s o  you have t o  r e t h i n k  i t .  And t h e r e  are  whole  
l e s s o n s  where you a r e  t r y i n g  t o  g e t  as  c l o s e  as  you can t o  
t h e  m i s t a k e s  which are  coming up.

I n t e r v i e w e r :

Do you f i n d  th e  work demanding?

Tutor :

Y e s ,  I do ,  I r e a l l y  n o t i c e  i t  i f  I have had a bad day a t  
work and I am f e e l i n g  t i r e d .  Then I am not  per form ing  n e a r l y  
as  w e l l .  I t  doer, ta k e  a l o t  out o f  you . I do not  want t o
o v e r p l a y  t h a t  t o o  much and make i t  sound as  though I. am g o in g
on -  i t  i s  j u s t  t h a t  you have t o  be on t h e  b a l l  a l l  t h e  t i m e ,

I n t e r v i o w e r :

A good t u t o r  has t o  have?

Tutor;

A d a p t a b i l i t y  ar;d pat . ionce - and - sjnnpathy!
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Thus,  i t  i s  argued t h a t  t h e  whole  b a s i s  o f  a scheme whicli  

assumed t h e  a v a i l a b i l i t y  ot an army o f  e f f e c t i v e  p r a c t i t i o n e r s ,  

as  d i s t i n c t  from w e l l - i n t e n t i o n e d  v o l u n t e e r s ,  was based on a f a l s e  

p r e m is s .  The e v i d e n c e  i s  t .ha t , f o r t u n a t e l y  f o r  t h i s  scheme,  not  

t o o  many s t u d e n t s  came forward s o  t h a t  t h e  co h o r t  of  v o l u n t e e r  

t u t o r s  who were used u s u a l l y  p o s s e s s e d  th e  n e c e s s a r y  q u a l i t i e s  t o  

become a d u l t  t u t o r s .  There i s  no doubt t h a t  f u r t h e r  e x t e n s i o n s  of  

t h e  l i t e r a c y  scheme on t h e  o r i g i n a l  b a s i s  would have run up a g a i n s t  

t h e  law o f  d i m i n i s h i n g  r e t u r n s  as  f a r  as  s u i t a b l e  t u t o r s  were co n c e r n e d .  

C o n seq uent ly ,  th e  p r e s e n t  s t u d y  o f  c r i t e r i a  f o r  s u c c e s s  i s  based  

on an e x p e r i e n c e  which f o r t u i t o u s l y  engaged t h o s e  t u t o r s  whose  

en th u s ia sm  was s u f f i c i e n t  t o  s u s t a i n  thorn in  t h e  f a c e  o f  demanding  

work.  That t h i s  en th u s ia sm  was u s u a l l y  p r e s e n t  i s  shown by t h e i r  

r e p l i e s  t o  t h e  nex t  q u e s t i o n :  What made you t a k e  par t  in  th e  a d u l t

l i t e r a c y  scheme? The answers  t o  t h i s  q u e s t i o n  were u s u a l l y  t h a t :

a )  th e  t u t o r s  were a l r e a d y  t e a c h e r s  and t h e r e f o r e  had an  

o p p o r t u n i t y  t o  ex ten d  t h e i r  s e r v i c e  t o  a w ider  p o p u l a t i o n ,

b) th e  t u t o r s  f e l t  a s e n s e  o f  s o c i a l  d u t y ,  or

c )  t h e  t u t o r s  en joyed  l i t e r a c y  and wished t o  s h a r e  i n  t h a t  

enjoym en t .

The f o l l o w i n g  q u o t a t i o n s  a re  i l l u s t r a t i v e  as  t y p i c a l  answers  

w i t h i n  each o f  t h e  above c a t e g o r i e s .

( a )  I have a g i f t  f o r  t e a c h i n g  and thought  I sh ould  make some 
r e t u r n  t o  s o c i e t y  by h e l p i n g  a d u l t s

As an a s i d e  th e  t u t o r  a l s o  remarked:

I thought t e a c h i n g  a d u l t s  would have a f e e d  back which would  
h e l p  w i t h  t e a c h i n g  i n  s c h o o l s .
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As t h i s  was f r e q u e n t l y  mentioned by t e a c h e r s  in  s c h o o l s ,  i t  does  

appear t h a t  t e a c h e r s  welcomed th e  t r a i n i n g  schemes a s  a form o f  

r e v i s i o n  or v o l u n t a r y  a t t e n d a n c e  a t  an " i n s e r v i c e "  c o u r s e ,

( b )  1 heard o f  i t  from a Workers'  E d u c a t io n a l  A s s o c i a t i o n  t u t o r
who was a p p e a l i n g  t o r  t u t o r s .  In f a c t  my f a t i i e r  ran a
N o r f o l k  farm and he used t o  l end  th e  barn t o  a g r i c u l t u r a l  
l a b o u r e r s  who were Ic a r i i in g  t o  read  and w r i t e  ’ n th e  1 8 9 0 * 5 ,

( c )  I was s liocked a t  t h e  th ou ght  o f  not  b e in g  a b l e  t o  read  b ec a u s e
i t  i s  t h e  f i r s t  t h i n g  I do.  When I have go t  f i v e  m i n u t e s ,  I
r o a d .  You knew, a n y t h i n g ,  I th ought  i t  must be t e r r i b l e  not  
t o  be a b l e  t o  read  a t  a l l  and s o  I phoned t h e  o r g a n i s e r !

To g a i n  a d eep er  i n s i g h t  i n t o  the  t u t o r s '  a t t i t u d e s ,  t u t o r s  ware

asked': What a re  th e  b e n e f i t s  you have gained  from j o i n i n g  th e

scheme?

T u t o r s '  v i e w s  o f  th e  b e n e f i t s  a c c r u in g  t o  t h e m s e l v e s

Many t u t o r s  found t e a c h i n g  an a d u l t  p a r t i c u l a r l y  re ward ing:

He i s  s o  keen -  a c h i l d  does  not know why he i s  r e a d i n g  - 
an a d u l t  knows!

Other t u t o r s  f e l t  a s e n s e  o f  s a t i s f a c t i o n  from a f e e l i n g  o f

p a r t i c i p a t i o n  in  th e  s t u d e n t ' s  p r o g r e s s :

The s t u d e n t ' s  p r o g r e s s .  A f t e r  a s t u d e n t ' s  s e t  back,  s e e i n g  
him come back w i t h  c o n f i d e n c e .  As a m a t ter  o f  f a c t ,  he s a i d  
l a s t  Monday t h a t  he had been o f f e r e d  an o th er  jo b .

I t  comes from v i s i b l e  p r o g r e s s  both in  p e r s o n a l i t y  and l i t e r a c y  
s k i l l s ,  I doubt i f  one would g e t  any s a t i s f a c t i o n  from t e a c h i n g  
a s t u d e n t  who did  not  make p r o g r e s s !

To o t h e r  t u t o r s ,  t h e  o p p o r t u n i t y  t o  t e a c h  a d u l t s  was a means

t o  e s c a p e  from t h e  r o u t i n e  o f  h o u s e w i f e r y :

I r e a l l y  e n jo y  i t  because  i g e t  away from t h e  r o u t i n e ,  1 used  
t o  t e a c h  a d u l t  immigrants .  I t ' s  t h e i r  en th u s ia sm  which h e l p s  
you t o  c a r r y  on.
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But o t h e r  t u t o r s  c o n s i d e r e d  t h a t  t h e i r  s a t i s f a c t i o n  d e r i v e d  from

th e  s p e c i f i c  i n c r e a s e  in  th e  s t u d e n t ' s  l i t e r a c y  s k i l l s ,  o f t e n

because  t h e y  d e s c r i b e d  th oniso lves  as  v o r a c i o u s  r e a d e r s ,  and o t h e r s

emphasised i n c r e a s e s  in  c o n f i d e n c e :

P e r s o n a l l y ,  I go t  a v er y  g r e a t  d e a l  o f  s a t i s f a c t i o n  - i t ' s  
s o  im portant  t o  be a b l e  t o  re ad  and w r i t e .

Watching him make p r o g r e s s ,  p a r t i c u l a r l y  in  c o n f i d e n c e ,

A g en e r a l  a s s e s s m e n t  o f  t u t c i s ' a t t i t u d e s
i

The m i j o r i t y  o f  t u t o r s  ga ined  from i n d u l g i n g  in  an a c t  o f  s e r v i c e  

and i t  i s  s u r e l y  r i g h t  and proper t h a t  t h e y  should  d e r i v e  s a t i s 

f a c t i o n  from t h e  p ro g r e s s  o f  t h e i r  s t u d e n t s .  N e v e r t h e l e s s ,  " v i r t u e  

i t s e l f  t u r n s  t o  v i c e ,  b e in g  m i s a p p l i e d " ,  and some t u t o r s  were g u i l t y  

of  b e l i e v i n g  t h a t  s t u d e n t s  shou ld  always  d i s p l a y  c o u r t e s y  and 

g r a t i t u d e .  For example ,  a young u n q u a l i f i e d  and somewhat n a iv e  

t u t o r  s a i d ;

S a t i s f a c t i o n  t o  t h e  t u t o r ?  I t h i n k  a p erso n  b o t h e r i n g  t o  
come or hand in  w r i t t e n  work, or b e i n g  prepared t o  make 
a l t e r n a t i v e  arrangements  f o r  a l e s s o n .  I t  i s  r a t h e r  d e p r e s s i n g  
when you s a y  t o  a s t u d e n t  "I cannot  make i t  on Thursday,  can  
you make i t  en Wednesday?" And th ey  sa y  "Oh, no! I ' d  b e t t e r  
l e a v e  i t  f o r  a week! Can you come in  a f o r t n i g h t ? "  That i s  
d e p r e s s i n g .  Whereas ,  i f  so m eth ing  goes  wrong and t h e y  
i inmedlate ly  r i n g  up and say "Could I come a n o th e r  n ig h t  
in s t e a d ? "  th e n  you know t h e y  want t o  come and l e a r n  which i s ,  
t o  me, t h e  most rew a rd ing  t h i n g .

Moreover,  a s  most t u t o r s  were uomen, t h e r e  were examples  o f  t h e

e x e r c i s e  o f  m a t e r n a l i s n  or c h i l d  s u b s t i t u t i o n .  Sometimes good

t u t o r s  o v e r s t e p p e d  th e  marl;, f o r  example i n  one ca s e :

Tutor:

I have had rpj q '.ilce a l e t t e r  a r r i v i n g  from t h e  Court a s k i n g
i i  he w  u  1 ' '  do j u r y  s e r v i c e  ..no 1 dec iduJ  t h a t  t h a t  was out  of  
the q u e s t i o n ,  Ap.;î t  IT 0 :1: any r e a d i n g  d i f f i c u l t i e s  o f  any  
documents  he might be r e q u i r e d  t o  s e c ,  1 d id  not t h i n k  th.at
he v'oujo be a b l e  t o  c o n c e n t r a t e  a whole day .  He i s  not: used  
to  1 e r  ' M v  o:iv rr.-. i on a/i l I do not t l i ink  t h a t  he would be 

u i t  ) He v i r  tro: r i e d ;  t h e  f i r s t :  t im e in  f a c t
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t h a t  he was wor ried  about  be ing  embarrassed by h i s  d i f f i c u l t y  
i n  r e a d i n g ,  lie t o l d  me q u i t e  e a r l y  on t h a t  th e  p e o p le  he 
worked w i t h  knew b ecause  1 asked him i f  i. cou ld  phone him a t  
work and lie s a i d  "Oh, t h e r e  i s  no problem about  t h a t ! "

S t u d e n t  :

Oh y e s Î I want t o  got  more i n d e pendent  than  I am a 1 r e a d y .
One l i k e s  t o  be independent  s o  i t  i s  n e c e s s a r y  t o  iiave 
a n o t h e r  t u t o r  ( p r e s e n t  t u t o r  l e a v i n g  a r e a ) .  I t  may be hard 
f o r  me t o  f i n d  seme as good - y e s ,  s h e  was v e r y  d e d i c a t e d .

S i m i l a r l y ,  as  j u s t  over 40% o f  th e  t u t o r s  were s c h o o l - t e a c h e r s ,

or had been s o ,  " t h e  s ch o o l"  a t t i t u d e  sometimes emerged.  One t u t o r ,

a f t e r  s e v e r a l  a t t e m p t s  t o  persuade t h e  s t u d e n t  t o  pronounce c h ,

f i n a l l y  b u r s t  f o r t h ;  "ch ,  c h ,  ch -  as  i n  c h o o - c h o c ,"  The

e x p r e s s i o n  on t h e  f a c e  o f  t h a t  bur ly  l o r r y - d r i v e r * s  mate d e f i e s

d e s c r i p t i o n .

Through t h e  answers  t o  t h e  above q u e s t i o n s ,  i t  i s  p o s s i b l e  t o  

i d e n t i f y  t h r e e  main p e r i o d s  in  th e  deve lopment  o f  s t u d e n t - t u t o r  

r e l a t i o n s h i p s  as  s e e n  by the  t u t o r s ,  namely;

a )  t h e  i n d u c t i o n  p er iod

b) t h e  r e a c t i v e  per iod

c )  t h e  p r o f e s s i o n a l  p er iod

a )  The i n d u c t i o n  per iod

T h i s  p er io d  i n c l u d e s  t h e  d e c i s i o n  t o  o f f e r  t h e i r  s e r v i c e s ,  th e  

t r a i n i n g  p er io d  and t h e  b u i l d  up o f  e x p e c t a t i o n s .  The r e l a t i v e l y  

s h o r t  t im e  s c a l e  a l lo w ed  t o  prepare  t h e  t u t o r  f o r c e  b e f o r e  t h e  

e x p e c t e d  r e s u l t s  o f  t h e  BBC in f o r m a t io n  b r o a d c a s t s  s c h ed u le d  f o r  

October 197 5  i n e v i t a b l y  l ed  t o  r a t h e r  rushed  t r a i n i n g  schem es.  

F u rth er m o re , t h e  d e c i s i o n  t o  engage v o l u n t e e r s  s u g g e s t s  t h a t  

t r a i n i n g  demands on t h e i r  t ime  shou ld  r a r e l y  exceed  t e n  or t w e l v e
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h o u r s .  C o n s e q u e n t ly ,  as  shown a b o v e ,  t u t o r  e x p e c t a t i o n s  ranged from 

t h e  r e a l i s t i c  t o  t h e  b i z a r r e  and in  t h e  l i g h t  o f  some ot  the  

e x p e c t a t i o n s  r e c o r d e d ,  i t  i s  s u r p r i s i n g  t h a t  some s t u d e n r - t u t o r  

r e l a t i o n s h i p s  l a s t e d  beyond one m e e t i n g .  Indeed;  «orne did n o t .  

N e v e r t h e l e s s ,  most  t u t o r s  p e r s e v ere d  and most p a i r s  e n te red  t h e
I

r e a c t i v e  p e r i o d ,  though t h i s  happened more o f t e n  where t u t o r s  were  

p a ir e d  i n  a room s u p e r v i s e d  by a t u t o r - o r g a n i s e r  th an  i n  th e  c a s e  

o f  p a i r s  o p e r a t i n g  in  d o m e s t i c  e s t a b l i s h m e n t s ,

b) The r e a c t i v e  period

I t  was i n  t h i s  p e r i o d ,  u s u a l l y  w i t h i n  t h e  f i r s t  s i x  w eek s ,  t h a t  most

p a i r s  d e c id e d  t o  c o n t i n u e  t o g e t h e r  e i t h e r  t o  l e a r n  t h e  l i t e r a c y  s k i l l s

or t o  become f r i e n d s  or t o  p a r t .  To many t u t o r s  t h i s  was a per iod

of  s h e e r  trauma;

I l o s t  my f i r s t  s t u d e n t  a f t e r  s i x  l e s s o n s  and r a t h e r  l o s t  
my n e r v e .  In h i s  c a s e  he had a w i f e  who had been t o  a 
grarjaar s c h o o l  b e f o r e  sh e  was married and had been a 
s e c r e t a r y  t o  a s o l i c i t o r .  1 s a i d  " S u r e l y  she would be a 
b e t t e r  h e l p . "  I t  was v er y  d i f f i c u l t  t o  arrange  a t ime  f o r  
him t o  come because  he had s o  many o c c u p a t i o n s  and he j u s t  
d id  not  r e a l i s e  how much t i m e he would have t o  g i v e  up.

Some t u t o r s  ware a b l e  t o  s h a re  common e x p e r i e n c e s  w i t h  t h e i r  s t u d e n t s

and b u i l t  up a r e l a t i o n s h i p  on t h i s  b a s i s :

I came i n t o  t e a c h i n g  l a t e  in  l i f e ;  I had c o n s i d e r a b l e  
i n d u s t r i a l  e x p e r i e n c e .  We can t a l k  about  common c x u c r i e n c e s ;  
wc a l s o  d i s c u s s  measurements  as  used in  i n d u s t r y  which has  
p rob ab ly  made a d i f f e r e n c e ;  b ut ,  o f  c o u r s e ,  p e r s o n a l i t i e s  
come i n t o  i t .

In many c a s e s ,  d ur in g  t h i s  r e a c t i v e  p e r i o d ,  s t u d e n t s  e x p e r i e n c e d  

a p l a t e a u  o f  l e a r n i n g  and on r e a c h i n g  t h i s ,  many s t u d e n t s  l e f t  or 

changed t h e i r  r e l a t i o n  w i th  t h e  t u t o r  t o  one o f  f r i e n d s h i p  in  wit i ch  

l i t e r a c y  t u i t i o n  was a minor b y - p r o d u c t .  Sometimes t h e  p l i c c a u  of
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l e a r n i n g  was a s s o c i a t e d  w i t h  what one t u t o r  c a l l e d  " t h e  c i r c u m s t a n c e s  

o f  l i f e ' * ,  but whatever  t h e  c a u s e ,  t h i s  p er iod  o f  *no progress*  was 

a t e s t i n g  one f o r  both s t u d e n t  and t u t o r .

Inde ed ,  f o r  most t u t o r s ,  th e  a b i l i t y  t o  g e t  through t h e  r e a c t i v e  

per iod  depended on p r o g r e s s  and y e t  many t u t o r s ,  as  we have shown in  

e a r l i e r  c h a p t e r s ,  had no n o t i o n  o f  th e  c r i t e r i a  f o r  s t u d e n t  a c h i e v e 

ment and t h e r e f o r e  no y a r d s t i c k  by which t o  measure progress .-  Those

t u t o r s  who were s o l e l y  concerned w i th  l i t e r a c y  s k i l l  a c h i e v entent were
i

p a r t i c u l a r l y  a t  a d i s a d v a n t a g e ,  but i t  i s  c l e a r  t h a t  many w ere ,  in  

f a c t ,  a c t u a l l y  making tremendous p r o g r e s s  in  b u i l d i n g  up t h e  s t u d e n t s *  

c o n f i d e n c e .  Yet t h e y  o f t e n  seemed,  d u r in g  th e  i n t e r v i e w s ,  t o  f a l l  

back on th e  d i f f i d e n t  phrase  " W e l l , I suppose  he i s  more c o n f i d e n t " .  

Thus,  i t  co u ld  be argued t h a t  at  l e a s t  some f a i l u r e s  dur in g  th e  

‘ r e a c t i v e ’ per iod  were due t o  th e  t u t o r s '  l a c k  o f  awareness  o f  th e  

c r i t e r i a  o f  a ch ie v e m e n t .

But f o r t u n a t e l y ,  most t u t o r s  s t r u g g l e d  on and showed a w i l l i n g 

n es s  t o  abandon t e a c h i n g  s t r a t e g i e s  th a t  c l e a r l y  were not  working  

and t o  adopt  f r e s h  o n e s .  T his  c h a r a c t e r i s t i c  cannot  be over  

a p p r e c i a t e d ,  f o r ,  in  p r a c t i c e ,  th e  range o f  t h e  s t u d e n t s '  s k i l l  

a b i l i t i e s  made i t  e x t r e m e ly  d i f f i c u l t  f o r  t r a i n i n g  schemes t o  

g e n e r a l i s e .  In one c a s e  t h e  s t u d e n t :

e n jo y s  r e a d i n g  and e n jo y s  in: i t i n g .  You s e e  she w r i t e s  a 
l o t  f o r  me. As i t  was a s p e l l i n g  problem . . . .

But,  u n f o r t u n a t e l y ,  t h a t  was only par t  o f  t h e  problem.  An impending

d i v o r c e  s u i t  and o th er  problems emerged and t h e  t u t o r ' s  r o l e  a l t e r e d

s w i f t l y  t o  t h a t  o f  c o n f e s s o r  r a t h e r  tl iau pedagogue.

Where t h e  t u t o r  was e x p e r i e n c e d ,  th e  ‘r e a c t i v e  period* was not

one o f  h igh  drama but one o f  c o o l  a s s e s s m e n t .  One such t u t o r  was
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a b l e  ûo s e e  her s t u d e n t  r e a l i s t i c a l l y  and i n  t h e  round;

C an d id ly ,  my p e r s o n a l  v i e w  i s  t h a t  1 have not made much p r o g r e s s  
w i t h  him. 1 t h i n k  I have î'eeri more o f  a p s y c h o l o g i c a l  prop t o  
him than  a n y t h in g  e l s e .  1 t h i n k  i ' v e  g i v e n  him c o n f i d e n c e  b eca u s e  
ho f e l t ,  a t  s c h o o l ,  t h a t  he had been i r r i t t e n  o f f  as  d im w i t te d  - 
which he o b v i o u s l y  i s  not - and,  more than a n y t h i n g ,  I have g i v e n  
him a c e r t a i n  amount of  s e l f - c o n f i d e n c e . He has made a c e r t a i n  
amount o f  r e a d i n g  p r o g r e s s ,  i r e ck o n  h i s  r e a d i n g  age i s  10  or 11 
by my r a t h e r  s im p le  t e s t .  I t h i n k  i t  was 7 or 8 when he s t a r t e d ,
I f i n d  he r e g r e s s e s  enormously  i f  t h e r e  i s  any per iod  when I do 
not  s e e  him.

The s h ee r  deg re e  o f  a d a p t a b i l i t y  o f  some t u t o r s  dur in g  t h i s  p er io d

was q u i t e  a s t o n i s h i n g :

But m assag ing  h i s  f e e t  did make a d i f f e r e n c e ,  a l t h o u g h  1 o n ly  
d id  t h i s  fo r  a few t i m e s .  The f i r s t  d i f f e r e n c e  1 n o t i c e d  was 
th e  words th e y  g e t  on 'On t h e  Move' programmes, becau se  he was 
w a tch in g  t h e s e .  He did  not remember a n y th in g  o f  i t ,  but he 
watched them and l i k e d  t h e  programmes. He en joye d  them and 
thought  t h e y  hel ped  him. So I s a i d ;  "Write down t h e  word i n  
your note b ook ."  Not o n l y  did  he do t h a t  but he found t h r e e  
more words which rhymed w i th  i t .  T h i s  i s  only  s i n c e  I ' v e  been  
d o in g  h i s  f e e t ,  he co u ld  not have done i t  b e f o r e  -  removes  
t e n s i o n ,  you know!

c )  The p r o f e s s i o n a l  p er iod

Thus,  by p r a c t i c a l  e x p e r i e n c e  t u t o r s  moved i n t o  t h e  t h i r d  s t a g e  o f  

t h e i r  r e l a t i o n s h i p s  w i t h  t h e i r  s t u d e n t s ,  t h e  p r o f e s s i o n a l  p e r i o d .

The c h a r a c t e r i s t i c  of  t h i s  p e r i o d ,  which may be one o f  y e a r s  r a t h e r  

than  months ,  i s  a m a t u r i t y  o f  r e l a t i o n s h i p ,  based on e q u a l i t y  and 

a common d e t e r m i n a t i o n  t o  s u c c e e d .  The t u t o r  now had a g ra sp  o f  

t h e  t e c h n i c a l i t i e s  o f  u s i n g  l i n g u i s t i c  methods and r e s o u r c e  m a t e r i a l s  

and a c l e a r e r  u n d e r s t a n d in g  o f  t h e  aims o f  a d u l t  e d u c a t i o n .  One 

t u t o r  d e s c r i b e d  how her s t u d e n t  reach ed  a p la t e a u  l e a r n i n g  p e r io d  

a t  t h e  end o f  about  s i x ' m o n t h s  t u i t i o n .  She s a i d  t h a t  she  s im p ly  

gave a tremendous amount o f  p r a i s e  f o r  each c o r r e c t  word d ur in g  t h e  

l e s s o n ,  and a t  t h e  end o f  t h e  l e s s o n  she a l s o  s w i tc h e d  t o  games su ch
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as  ’F c r a b b le  G r a d u a l ly ,  s i x  weeks l a t e r ,  th e  s t u d e n t  re sponded  

and asked t o  w r i t e  a s t o r y  w i t h  her h e l p .  There was a p r o f e s s i o n a l  

f l a v o u r  in  t h i s  account  whicn comes from an e l d e r l y  t u t o r  o r i g i n a l l y  

t r a i n e d  as  a 'F roebe l*  t e a c h e r .

However good th e  t u t o r ,  u n l e s s  t h e  s t u d e n t  played h i s  p a r t ,  

t h e r e  would be l i t t l e  a ch iev em en t ;  t h u s , t h e  s t u d e n t s '  e x p e c t a t i o n s  

and e x p e r i e n c e s  are  t h e  s u b j e c t  of  t h e  n ex t  s e c t i o n .

S t u d e n t s '  v i ew s  o f  t u t o r - s t u d e nt r e l a t i o n s h i p s

The s t u d e n t s  th a t  were se e n  were t h o s e  whose t u t o r s  ag reed  cou ld  

be i n t e r v i e w e d .  T h is  in  i t s e l f  im pl ie d  t h a t  t h e  t u t o r  was c o n f i d e n t  

t h a t  a s u f f i c i e n t l y  c l o s e  r e l a t i o n s h i p  had been e s t a b l i s h e d  t o  a l l o w  

f o r  th e  i n t e r v e n t i o n  of  a t h i r d  p e r s o n .  In v i ew  of  t h i s  l i m i t a t i o n ,  

i t  i s  l i k e l y  t h a t  t h o s e  s t u d e n t s  not i n t e r v i e w e d  e x p e r i e n c e d  g r e a t e r  

d i f f i c u l t i e s ,  and thus  t h e  p i c t u r e  t h a t  emerges probably r e p r e s e n t s  

th e  more s u c c e s s f u l  a s p e c t s  o f  t h e  l i t e r a c y  sch em es .  Furthermore ,  

most of  th e  s t u d e n t s  i n  t h e  sample were g r a t e f u l  t o  t h e i r  t u t o r s  and 

uncommonly p o l i t e .  In a d d i t i o n ,  most s t u d e n t s ,  by d e f i n i t i o n ,  were 

unaware of  t h e  p e d a g o l o g i c a l  n i c e t i e s  of  t e a c h i n g  l i t e r a c y  and q u i t e  

re a d y  t o  a c c e p t  any programme of  t u i t i o n .  Thus,  t h e  h a r d e s t  e v i d e n c e  

o f  t h e i r  s a t i s f a c t i o n  w i t h  t h e i r  r e l a t i o n s h i p  must l i e  i n  t h e i r  

co n t in u e d  a t t e n d a n c e  and t h e r e  i s  a s t r i d e n t  s t a t i s t i c  i n  t h a t ,  

between e s t a b l i s h i n g  o r i g i n a l  c o n t a c t  w i t h  t h e  t u t o r s  and making  

at rangements  f o r  t u i t i o n ,  one q u a r ter  o f  th e  s t u d e n t s  had opted o u t .  

But a f t e r  t h i s  e a r l y  winnowing p r o c e s s ,  i t  appeared t h a t  t h o s e  

s t u d e n t s  who co n t in u e d  a t t e n d e d  r e g u l a r l y  for  l ong  p e r i o d s .  T h i s
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i s  p a r t i c u l a r l y  t r u c  o f  t h o s e  s t u d e n t s  p a ir ed  w i th  t u t o r s  and 

r e c e i v i n g  t u i t i o n  under th e  s u p e r v i s i o n  o f  an o r g a n i s e r / t u t o r .

In t h e s e  t erm s ,  s t u d e n t s ,  l i k e  t h e  t u t o r s ,  e x p e r i e n c e d  t h e  same 

t h r e e  broad p e r i o d s  in  t h e  e s t a b l i s h m e n t  of  t h e i r  r e l a t i o n s h i p :  

th e  i n d u c t i o n  p e r i o d ,  t h e  r e a c t i v e  p er io d  and t h e  p r o f e s s i o n a l  

p e r i o d .

The i n t r o d u c t i o n  o f  an i l l i t e r a t e  s t u d e n t  t o  a scheme u s u a l l y  

occ ur red  through t h e  v i s u a l  media,  h i s  w i f e ,  h i s  d o c t o r ,  h i s  

c h i l d r e n ' s  s c h o o l t e a c h e r ,  or s o c i a l  s e r v i c e  o f f i c i a l s .  W ri t t en  

m a t e r i a l ,  by d e f i n i t i o n ,  r a r e l y  d i r e c t l y  a t t r a c t e d  t h e  i l l i t e r a t e  

s t u d e n t  but t h o s e  s t u d e n t s  who cou ld  read enough would have s e e n  a 

newspaper a d v e r t i s e m e n t  o f  th e  typ e  t h a t ,  i f  you need h e l p  w i th  

r e a d i n g  or s p e l l i n g ,  c o n t a c t  a t e l e p h o n e  number. Thi s  f a c t  i s  o f  

major importance ,  f o r  a t  t im es  t h e  v i s u a l  media s t r u c k  a h i g h l y  

o p t i m i s t i c  n o te  about  t h e  d i f f i c u l t i e s .  S i m i l a r l y ,  f r i e n d s  or 

r e l a t i o n s  p e rs u a d in g  s t u d e n t s  t o  j o i n  would be e n c o u ra g in g  t o  a 

d eg re e  which r a t h e r  u n d e r - e s t i m a t e d  th e  amount o f  s h ee r  hard labour  

in v o l v e d  in  t l i e i r  s t u d i e s .  The newspaper a d v e r t i s e m e n t s  emphasised  

t h e  word ' h e l p * ,  and t h e  r e s p o n s e  was o f t e n  t o  an o f f e r  o f  h e l p  as  

su ch .  C o n s eq u e n t ly ,  many s t u d e n t s  ex p e c te d  a q u ick  c o n v e r s i o n  

c o u r s e ,  o f  no g r e a t e r  d i f f i c u l t y  than  l e a r n i n g  t o  d r i v e  a c a r .

Many thought  i t  would be r a t h e r  l i k e  s c h o o l ,  but t h i s  t i m e t h i n g s  

would be d i f f e - r c n t ; t h e y  would l e a r n  b ecause  t h e y  had t h e i r  own 

s p e c i a l  i n d i v i d u a l  t u t o r .

They s h a v e d , washed,  put on t h e i r  b e s t  c l o t h e s ,  and p r e s e n t e d  

t h e m s e l v e s .  While  many r e c a l l e d  t h e i r  f i r s t  m e e t in g  as  e v o k i n g  a 

s e n s e  o f  t r e p i d a t i o n  la ced  w i th  bravado,  most o f  t h o s e  i n t e r v i e w e d  

argued t h a t  i t  was l i k e  j o i n i n g  any new c l u b  or s o c i e t y .  N e a r ly  a l l
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s t u d e n t s  w e ic  s e e n  by tb o  l o c a l  o r g a n i s e r  f o r  th e  i n i t i a l  m e e t in g ;  

t h e r e a f t e r ,  t h o s e  s t u d e n t s  s t u d y i n g  i n  d o m e s t i c  e s t a b l i s h m e n t s  were  

put s o l e l y  in  t h e  hands o f  t h e i r  i n d i v i d u a l  t u t o r ,  but t h o s e  w i t h  

a t u t o r  in  a c l a s s  under tt ie s u p e r v i s i o n  o f  the  t u t o r / o r g a n i s e r  

c o n t i n u e d  t h e  i n i t i a l  r e l a t i o n s h i p  w i t h  t h e  t u t o r / o r g a n i s e r , For 

t h i s  r e a s o n ,  t h e r e  was a c l e a r  dichotomy in  th e  two t y p e s  o f  p r o v i s i o n ;  

i n  t h e  f i r s t ,  th e  r e l a t i o n s h i p  o f  th e  s t u d e n t s  was a d e v e l o p i n g  one 

between two a d u l t s ;  in  th e  s e c o n d ,  t h e  r e l a t i o n s h i p  o f  t h e  s t u d e n t  

was a t h r e e  corne red  one between h i m s e l f ,  h i s  t u t o r  and h i s  t u t o r /  

o r g a n i s e r s .  One o f  t h e  most i n t e r e s t i n g  f a c e t s  o f  t h i s  l a t t e r  t y p e  

o f  r e l a t i o n s h i p  was t h a t , w i th o u t  e x c e p t i o n ,  t h e  s t u d e n t  re garded  

t h e  t u t o r /  o r g a n i s e r  as  e q u i v a l e n t  t o  or more i mportant, than  h i s  p a ir ed  

t u t o r .  This  had two e f f e c t s :  f i r s t ,  a d i sa g r eem en t  w i t h  th e  p a ir ed

t u t o r  cou ld  be s o l v e d  by ap pe al  t o  th e  t u t o r / o r g a n i s e r , and,  s e c o n d l y ,  

t h e  e m o t io n a l  involvemen t  was l e s s  b eca u se  t h e  t u t o r / o r g a n i s e r , who 

was always  t h e r e ,  d e a l t  i n d i r e c t l y  w i th  t h e  s t u d e n t ,  and t h e  p a ir ed  

t u t o r ,  who would o f t e n  be away or be s w i tc h e d  t o  an o th e r  s t u d e n t ,  

was never a lways  t h e r e .  As a co nseq uen ce  o f  t h e s e  r e l a t i o n s h i p s ,  i t  

was v er y  r a r e  t o  hear any s t u d e n t  r e f e r  t o  h i s  'home* t u t o r  i n  l e s s  

than  s u p e r l a t i v e s ,  whereas  t h e  p a ir ed  t u t o r  would be c r i t i c i s e d ,  

though i t  was made c l e a r  t h a t  t h i s  c r i t i c i s m  d id  not  a p p ly  t o  t h e  

t u t o r / o r g a n i s e r , T h e r e f o r e ,  t h e  s t u d e n t s '  e v i d e n c e  tended  t o  be 

b ia se d  a c c o r d in g  t o  t h e  typ e  o f  t u i t i o n  he was r e c e i v i n g ,  and o f t e n  

t h e  s e l f  c r i t i c i s m  o f  t h e  'home' t u t o r  was t h e  more v a l u a b l e  e v i d e n c e  

o f  th e  s t u d e n t ' s  p o in t  o f  v i e w  than th a t  o f  th e  s t u d e n t ;  th us  a 'home'  

s t u d e n t ’s  e v i d e n c e  was o f t e n  i n t e r p r e t e d  a f t e r  com par ison w i th  h i s  

t u t o r ‘ s comments ard t h s  e v i d e n c e  of each group i s  g i v e n  s e p a r a t e l y  

in  th e  f o l l o w i n g  s e c t i o n s .
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Tho ^home' 1.nsen s t u d e n t s

a ) The inr luc t i on  period

U s u a l l y  t h e  d e c i s i o n  t o  j o i n  a scheme was ta ken  a f t e r  a long  

g e s t a t i o n  p e r io d :

R e a l l y  i t  has been a b u i l d  up over  a number o f  y e a r s .  You 
know I have always  been c o n s c i o u s  t h a t  I was unab le  t o  s p e l l .
My r e a d i n g  was r e a s o n a b l e  - I had o f t e n  s a i d  t o  my w i f e ,  I 
must go and s e e  i f  1 cou ld  f i n d  a p r i v a t e  t u t o r  or somebody.

N e v e r t h e l e s s ,  th e  a c t u a l  d e c i s i o n  t o  j o i n  was t h e  r e s u l t  o f  p e r s o n a l

supp ort  from an i n t e r e s t e d  f r i e n d  or r e l a t i o n :

She ( h i s  w i f e )  read i t  out o f  t h e  paper and asked i f  1 would 
be i n t e r e s t e d .  She phoned up Mrs A, who came on Monday 
morning.  She gave me some 1 I t t l e  t e s t s  and s a i d  she would 
g e t  me a t u t o r .  >!r B ( t h e  p r o s p e c t i v e  t u t o r )  phoned up on 
Monday a f t e r n o o n ,  but I did not have t h e  c a r ,  because  my 
w i f e  was u s i n g  . i t  f o r  her work, so  I walked over  to  Mr B 
and I iiave been w i t h  him ever  s i n c e .

Thus,  most s t u d e n t s  met t h e i r  t u t o r  i n  a s t a t e  o f  some e x c i t e m e n t

and a n t i c i p a t i o n ;  Mr B’s s t u d e n t ,  f o r  example ,  had j u s t  walked e i g h t

m i l e s  on an a f t e r n o o n  when he u s u a l l y  s l e p t  t o  prep are  f o r  th e  n i g h t

s h i f t .  Most t u t o r s  remarked on t h e i r  s t u d e n t ' s  i n i t i a l  n e r v o u s n e s s ;

"he p e r s p i r e d " ,  "he shook l i k e  a l e a f "  were p hra ses  t h a t  r e c u r r e d ,

and t h e  s i t u a t i o n  was one o f  h e ig l i t en ed  t e n s i o n  and each  i n d i v i d u a l

t u t o r  was ex p e c t e d  t o  co p e .  I t  appeared t h a t  some t u t o r s  a t  t h i s

s t a g e  had doubts  about  t h e i r  a b i l i t y  t o  d e a l  w i t h  p a r t i c u l a r  s t u d e n t s ;

s i m i l a r l y ,  some s t u d e n t s  h in te d  t h a t  t h e y  t o o  wondered i f  th ey  had

reached  th e  r i g h t  p e r s o n .  But though s t u d e n t s  were a s su red  o f  t h e i r

r i g h t s  t o  change t u t o r s ,  i t  seems t h a t  most were s o  r e l i e v e d  t o  f i n d

a t u t o r  at  a l l  t h a t  t h e  idea o f  ch ang in g  t u t o r s  seemed t o  be a p o l i t e

fo r m u la .  Indeed ,  most s t u d e n t s  weathered  th e  o r i g i n a l  two m e e t i n g s ;

a f t e r  t h a t  t h e r e  ap pears  t o  have been on th e  par t  o f  t h e  s t u d e n t s  a

p r o c e s s  of r e a s s e s s m e n t ,  t h a t  i s ,  a r e a c t i v e  p e r i o d .
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b) Tho r e a c t i v e  p er iod

During t h e  r e a c t i v e  p e r i o d ,  s t u d e n t s  a s s e s s e d  what t h e  t u t o r s

r e q u i r e d  o f  them and t h e i r  a b i l i t y  and w i l l i n g n e s s  t o  meet t h o s e

r e q u i r e m e n t s .  I t  was in  t h i s  p er io d  t h a t  s t u d e n t s  took  t h e  d e c i s i o n

t o  d i s e n g a g e ,  sometimes because  t h e y  found t h e  t u t o r ' s  p e r s o n a l i t y

i n c o m p a t i b l e ,  more o f t e n  because  t h e y  found t h e  l e v e l  o f  work t o o

demanding,  and f r e q u e n t l y  because  t h e  t u t o r  was unab le  t o  handle  t h e

p s y c h o l o g i c a l  rebound from t h e  f i r s t  f l u s h  o f  en th u s ia s m .  Sometimes

t h e  s t u d e n t  sen sed  t h a t  t h e  t u t o r  h e r s e l f  was d i s a p p o i n t e d ,

The s t u d e n t s '  p r o c e s s e s  of  d is eng a g em en t  tended  t o  be r i t u a l i s e d ;

e x c u s e s  were o f f e r e d  which s t u d e n t s  f e l t  would be l e a s t  o f f e n s i v e  t o

t u t o r s .  Perhaps t h e  s a d d e s t  t h i n g  o f  a l l  was t h a t  many o f  th e

s t u d e n t s  who d i s e n g a g e d  i d e n t i f i e d  t h e i r  t u t o r  w i t h  th e  whole  l i t e r a c y

scheme.  Few sought  o t h e r  t u t o r s .

The i n a d e q u a c i e s  o f  t u t o r s  working by t h e m s e l v e s  emerged t o o

o f t e n  t o  i n s p i r e  c o n f i d e n c e  i n  t h i s  s y s t e m .  For example ,  though many

agreed  t h a t  t u i t i o n  should  be s t u d e n t - i n t e r e s t - c e n t r e d  or s t u d e n t -

w o r k - c e n t r e d ,  many t u t o r s  had l i t t l e  id e a  o f  t h e  s t u d e n t s '  work.

I was not  c e r t a i n  about  what he d i d .  I t h i n k  he was a d r i v e r  
o f  some s o r t .

Yet a l l  t h e  s t u d e n t s  who were i n t e r v i e w e d  t a l k e d  f r e e l y  about  t h e i r  

work.

Whenever the  t u t o r  was unaware t h a t  t h e  s t u d e n t  was r e a c t i n g  

as  much t o  her as  she  was t o  him, t h e  s t u d e n t  u s u a l l y  l e f t .  Never 

t h e l e s s ,  about  f o u r  i n  t e n  t u t o r s  and s t u d e n t s  s e t t l e d  down,  

e s t a b l i s h e d  good r e l a t i o n s h i p s  and modes of  t u i t i o n ,  a d j u s t e d  t o  

t h e i r  r u l e s  and passed  on t o  t h e  ' p r o f e s s i o n a l '  p e r i o d .  Some s t u d e n t s  

never reached  t h i s  s t a g e  but s e t t l e d  f o r  f r i e n d s h i p .
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c ) The p r o f e s s i o n a l  period

U s u a l l y  t h i s  occur red  a f t e r  s i x  months; i t  was c h a r a c t e r i s e d  by a

q u i e t  r o u t i n e  o f  t u i t i o n .  At i t s  b e s t  t h e  s t u d e n t  ga ined  a s e n s e

o f  indep en den ce  and used h i s  newly acq u ir ed  s k i l l s  i n  t l ic c o u rs e  of

h i s  d a i l y  l i f e .  S t u d e n t s  who f e l t  t h a t  t h e y  had re ach ed  t h i s  s t a g e

wore q u i t e  prepared t o  change t u t o r s  i f  t h e i r  f i r s t  t u t o r  l e f t  th e

a r e a .  Dut more o f t e n  than  n o t ,  s t u d e n t s  used t h e i r  newly acq u ir ed

s k i l l s  w i t h  t h e i r  t u t o r ;  i t  appeared t h a t  t h e  o n e - t o - o n e  sy s tem ,

through i s o l a t i o n ,  emphasised t h e  f e e l i n g  o f  w e l l  b e i n g  w i t h ,  and

l o y a l t y  t o ,  a p a r t i c u l a r  t u t o r .  One s t u d e n t  e x p r e s s e d  her d e s i r e

f o r  a p e r s o n a l  t u t o r  and extreme p r i v a c y  v e r y  f o r c i b l y :

You put me in  a. c l a s s  o f  f i v e  o th er  p e o p le  who cannot  s p e l l  
and 1 \;ould not  be here  to d a y .  1 would c u r l  up. I d o n ' t  
know why I f e e l  i t .  There a re  o n ly  c e r t a i n  p e o p le  I could  
a c c e p t  as  a t u t o r  - f o r t u n a t e l y  we have made f r i e n d s .

But i s  t h i s  th e  b e s t  ty p e  o f  t u i t i o n  t o  h e l p  such a s t u d e n t ?  As an

i n i t i a l  i n t r o d u c t i o n  t o  a scheme i t  may, p erh ap s ,  have some mer i t

but in  t h e  l ong  run t h e  s t u d e n t  may not have broken out o f  her

i s o l a t i o n .  On t h e  o t h e r  hand,  when t h i s  r e l a t i o n s h i p  i s  s u c c e s s f u l

and t h e  t u i t i o n  i s  a p p r o p r i a t e ,  t h i s  sys tem  s u c c e e d s  and s u c c e e d s

b r i l l i a n t l y .

I t  i s ,  p erh a p s ,  t h e s e  o u t s t a n d i n g  s u c c e s s e s  t h a t  have l e d  t o  

t o o  o p t i m i s t i c  a v i e w  o f  t h i s  typ e  o f  s ys te m  as  a w h o le .  The winnowing  

e f f e c t  on s t u d e n t  numbers o f  t h e  i n d u c t i v e  and r e a c t i v e  p e r i o d s  must  

alwa ys  be kept  i n  mind.  S tr o n g  m o t i v a t i o n  i n  t h e  s t u d e n t  and com

p a t i b i l i t y  between t h e  s t u d e n t  and th e  t u t o r  appeared t o  be e s s e n t i a l  

f a c t o r s  in such  s u c c e s s e s .  One s t u d e n t  d e s c r i b e d  r e a d i n g  t o  h i s  

t w o - a n d - a - h a l f  year  old  g i r l :
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r read i t ,  th en  she  ask s  me q u e s t i o n s  and answers  them and 
lo o k s  a t  t h e  p ic t .ures  and t h a t .  I am p le a s e d  w i t h  m y s e l f . 
That 1 can read and t a l k  t o  h e r . At work 1 had t o  f i l l  in  
forms - I a lways  had t o  ask  somebody and 1 f e l t  embarrassed  
about  i t .  Now I am b e g i n n i n g .  I d o n ' t  have t o  as k  anybody.  
I f e e l  I can do i t  now. And 1 g e t  i t  c o r r e c t  now.

But even  t h i s  s t u d e n t  wI'jo got  on s o  w e l l  w i t h  h i s  t u t o r  and who

was o b v i o u s l y  making d i s t i n c t  p r o g r e s s ,  had t o  s e e k  supp or t  f rom

a t h i r d  person;

At about  t h e  end o f  s i x  months I liad a l i t t l e  d i f f i c u l t y  -  
th en  I srv/ t h i s  t h i n g  on t e l l y  (On t h e  Move) -  a s t u d e n t  
t a l k i n g  about  h i s  e x p e r i e n c e  - and t h a t  put me back onto  
i t  a g a i n .

The p a ir e d  s t u d e n t s  under t u t o r / o r g a n i s e r  s u p e r v i s i o n

a )  The i n d u c t i o n  per iod

As in  th e  c a s e  o f  t h e  'home' based s t u d e n t s ,  t h e  m a j o r i t y  o f  t h e s e  

s t u d e n t s  took  some t im e in  making up t h e i r  minds t o  j o i n .  U s u a l l y  

t h e y  jo in e d  t h i s  o r g a n i s a t i o n  becau se  t h e y  had no id e a  o f  a l t e r 

n a t i v e s ;  but a few had t r i e d  'home' based t u t o r s  and opted f o r  

c l a s s e s  and a few had d e l i b e r a t e l y  ch osen  e i t h e r  th e  c l a s s  or t h e  

'home' based s y s t e m .  A t y p i c a l  e x p e r i e n c e  of  j o i n i n g  i s  a s  f o l l o w s

Well  a c o u p le  of  y e a r s  or s o ,  I th ou ght  i t  was about  t ime  
I did  so m eth ing  f o r  my r e a d i n g  and w r i t i n g .  But I never  
got  round t o  i t .  Her m e n t io n in g  i t  ( g i r l  f r i e n d )  - she  
made t h e  f i n a l  arrangement w i t h  t h e  ( P r i n c i p a l  of  t h e  Ad ult  
Educa t io n  C e n t r e ) ,  I had n o t i f i c a t i o n  o f  when t h e  f i r s t  
c o u r s e  was on and I did  not come t h e  f i r s t  week. So she  
( g i r l  f r i e n d )  came round and go t  me out of  t h e  h o u s e .  I 
was, 1 was shoved i n .  Yes l i t e r a l l y ,  shoved i n  t h e  d oor .

The P r i n c i p a l  th e n  took  him up t o  t h e  c l a s s r o o m  and in t ro d uc ed  him

t o  t h e  t u t o r / o r g a n i s e r  who a f t e r  a b r i e f  ch at  in t r o d u c e d  him t o  a

t u t o r .  The t u t o r  t a l k e d  about  m a t t e r s  which i n t e r e s t e d  him and

s t a r t e d  t o e  t u i t i o n .  In an hour he was e n j o y i n g  th e  c o f f e e  break

and had met " f e l l o w  sui f c r e r s " .
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b) Tho r e a c t i v e  p e r i c i

This  p er io d  seems f a i r l y  easy  f o r  th e  s t u d e n t  a s  t u t o r s  a r e  s w i t c h e d

by t h e  o r g a n i s e r  i f  a t e n s i o n  i s  b e ing  b u i l t  up.  On one o c c a s i o n  a

s t u d e n t  was h a l t e d  a t  t h e  door by the  t u t o r / o r g a n i s e r  and g i v e n  a

new t u t o r ;  a l l  t h i s  occ urred  in  a p er iod  o f  some f o r t y  seconds.-

Asked in  t h e  c o f f e e  break what happened,  th e  s t u d e n t  r e p l i e d ;

I cou ld  not  s ta nd  th a t  man -  spoke t o  me as  i f  I was in  
s c h o o l  - t h e  now t u t o r  i s  a l l  r i g h t  and knows what she i s  
d o in g .

N e v e r t h e l e s s ,  wh atever  th e  s y s t e m ,  s t u d e n t s  may f a i l ;

I n t e r v i e w e r ; ( t o  s t u d e n t  who had been a member o f  th e  c l a s s  f o r  

f o u r  y e a r s )

How many p e o p le  dropped out?

S t u d e n t  :

Yes ,  I know s e v e r a l  who have dropped out  

I n t e r v i e w e r :

Why?

Stu d e n t  ;

Not i n t e r e s t e d .  I m p a t i e n c e .  They thou ght  t h a t  in  a m a t ter  
of  mon th s , th e y  th ought  i t  was g o in g  t o  be o v e r .  Wel l t h a t  
i s  5iiy i m p r e s s i o n .  I t ' s  t h e  t r o u b l e ,  tho r o u t i n e  o f  coming.
Now I can read  t h e  paper and t h a t  s o r t  o f  t h i n g .  You have  
t o  wash and change and make y o u r s e l f  have t o  e x c e p t  ( g i v e  up)  
l o o k i n g  a t  t h e  t e l l y .  Come i n  by s e v e n  o ' c l o c k !  W e l l ,  t h e r e  
i s  a push t o  do t h a t .  Two n i g h t s ?  E x a c t l y !

c ) Tho p r o f e s s i o n a l  p er io d

Jn t l i i s  c o n t e x t ,  t h i s  t e n d s  t o  come f a i r l y  e a r l y  i n  most s t u d e n t s '  

e x p e r i e n c e ;  perhaos  t h e  main r e a s o n  i s  t h a t  s t u d e n t s  m eet ,  from 

t l i c  very b e g i n n i n g ,  f e l l o w  s t u d c / i t s , The e a r l y  t e n s i o n s ,  th ought  

t o  be a s i n g u l a r  p ers o n a l  e x p e r i e n c e ,  become r e l i e v e d  when s h a r e d .
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The u n d e r s t a n d in g  t h a t  t h e r e  i s  not one s i n g l e  t u t o r  p l a c e s  t h e

sys te m  on a more p r o f e s s i o n a l  b a s i s  from t h e  p o in t  o f  v iew  o f  th e

s t u d e n t ;  a t  t l i G  s a m e  t i m e  t h e r e  i s  t h e  t u t o r / o r g a n i s e r  p r o v i d i n g

c o n t i n u a l  s u p p o r t .

But t h i s  argument i s  o f t e n  r e j e c t e d  by t h e  s u p p o r t e r s  of

s i n g l e ,  p e r s o n a l  t u t o r  s y s t e m s ;  th ey  a s s e r t  t h a t  one t u t o r  i s

t h e  e s s e n t i a l  p e r s o n a l  h e l p .  But some s t u d e n t s  did not f i n d  i t  so:

They s t i p u l a t e d  t h a t  i t  was s e v e n  t o  n in e  but i t  was a 
q u e s t i o n  o f  how long  a t u t o r  would g i v e  you .  So t h e r e f o r e  
my t u t o r  would a r r i v e  a t  s e v e n  and s a y  a t  e i g h t  o ' c l o c k  
"W el l ,  I must go!" So you o n ly  g o t  t h r e e  q u a r t e r s  o f  an 
h o u r , No c o f f e e  a t  a l l  - no break ,  1 found i t  v e r v  impersonal .  
You each  had a t u t o r  which was n i c e ,  i  su p p o s e ,  in  a way.
Because you go t  th e  i n d i v i d u a l  a t t e n t i o n .  But t h a t  was th e  
o n ly  person  you spoke t o  th e  wh ole  t i m e you were t h e r e !

Thus two p o i n t s  emerge:

a )  Whatever t h e  s y s t e m ,  good t u t o r / s t u d e n t  r e l a t i o n s h i p s  are  

e x t r e m e l y  important  f a c t o r s  i n  e s t a b l i s h i n g  a c h ie v e m e n t ,  but  

t h e  e v i d e n c e  s u g g e s t s  t h a t  t h e s e  w i l l  be s t r e n g t h e n e d  i f  t h e r e

are  o p p o r t u n i t i e s  f o r  t h e  development  o f  good s t u d o u t - s t u d e n t

r e l a t i o n s h i p s .

b) T ut o rs  have t o  be th o r o u g h ly  prepared and t r a i n e d  t o  be a b l e  

t o  d e v e l o p  t h e s e  r e l a t i o n s h i p s  t o  t n e  ' p r o f e s s i o n a l  l e v e l ' .

The term ' p r o f e s s i o n a l  l e v e l '  i m p l i e s  t h a t  t u t o r s  w i l l  have c l e a r  

c r i t e r i a  o f  th e  aims and o b j e c t i v e s  o f  th e  e x e r c i s e ,  f o r  w i t h o u t  

t h o s e  aims t h e y  are  l i k e l y  t o  behave somewhat l i k e  a r o c k e t  w i t h o u t

a g u id a n ce  s y s t e m .  In t h o  f o l l o w i n g  c h a p t e r s ,  t h e  a c h ie v e m e n ts  o f

s t u d e n t s  w i l l  be examined t o  i d e n t i f y  th e  a p p r o p r i a t e  c r i t e r i a  o f  

s u c c e s s .
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Ass e s s m ent  o f  r.ho e v i d e n c e  c o l l e c t e d

As s t a t e d  in  Chapter V I I I ,  dur in g  t h e  p er io d  October 1975 t o  May 1 976 ,  

i c r t y - n i n e  t u t o r s  and t h i r t y - f i v e  s t u d e n t s  were i n t e r v i e w e d  f o r  t h e  

f i r s t  t i m e .  During th e  p er iod  February t o  May 1 9 7 7 ,  t h e s e  t u t o r s  

and s t u d e n t s  were t r a ced  and,  whenever p o s s i b l e ,  i n t e r v i e w e d  f o r  

a sec ond  t i m e ,

o f  t h e  49 t u t o r s p r e v i o u s l y  i n t e r v i e w e d :

( a )  26 had been t e a c h i n g  t h e i r  s t u d e n t s  i n d i v i d u a l l y  at  home, and

( b )  23 had been t e a c h i n g  t h e i r  s t u d e n t s  i n d i v i d u a l l y  but were

in  a group under t h e  s u p e r v i s i o n  o f  a t u t o r / o r g a n i s e r .

Of th e  26 in  group ( a )  ab o v e ,  by 1977:

( i )  4 t u t o r s  had moved away from t'ne are a

( i i )  1 had d ie d

( i i i )  ] had become an o r g a n i s e r / i n t e r v i e w e r

( i v )  1 r e f u s e d  t o  c o - o p e r a t e  f u r t h e r  and r e f u s e d  t o  g i v e

any i n f o r m a t io n

A l l  t h e  r e s t  o f  t h e s e  t u t o r s  commented on t l i e i r  s t u d e n t s '  p r o g r e s s  

or o t h e r w i s e ,  so  t h a t  19 r e c o r d i n g s  o f  second  i n t e r v i e w s  were  

a v a i l a b l e .

The t u t o r s  i n  group ( b )  proved t o  be d i f f i c u l t  t o  match a g a i n s t  

i n d i v i d u a l  s t u d e n t s  b ecause  o f  th e  p r a c t i c e  o f  u s i n g  them as  a i d e s  

who, a s  a m at te r  o f  p o l i c y ,  d id  not  remain w i th  any one s t u d e n t  

f o r  a lon g p e r i o d .  However,  becau se  t h e  s t u d e n t s  were in  g ro u p s ,  

t h e  t u t o r / o r g a n i s e r  c o n t i n u o u s l y  monitored t h e  s t u d e n t s '  p r o g r e s s  

and c o n s e q u e n t l y  t h e  ach iev em en ts  o f  each o f  t h o s e  s t u d e n t s  s t i l l  

in  t h e s e  schemes were d e s c r i b e d  by t h r e e  t u t o r / o r g a n i s e r s  and by 

two t u t o r - a i d e s  who, f o r  s p e c i a l  r e a s o n s ,  had boon a l l o c a *  eu a 

p a r t i c u l a r  s t u d e n t .
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Of t h e  35 s t u d e n t s  p r e v i o u s l y  i n t e r v i e w e d :

( a )  16 were r e c e i v i n g  t u i t i o n  a t  home, and

( h )  19 were r e c e i v i n g  t u i t i o n  i n  groups under t h e  s u p e r v i s i o n  

o f  a t u t o r / o r g a n i s e r

Of t h e  16 in  ( a )  ab o v e ,  by 1977:

( i )  1 had j o i n e d  a l o c a l  a u t h o r i t y - o r g a n i s e d  group

( i i )  1 was u n t r a c e a b l e

( i i i )  6 were i n t e r v i e w e d  f o r  a second t ime

Civ)  8 had c e a sed  t o  have t u i t i o n  f o r  one r e a s o n  or a n o th er

Of t h e  19 s t u d e n t s  in  ( b) a b o v e ,  by 1977:

( i )  2 had c e a s e d  t o  have t u i t i o n  f o r  one r e a s o n  or a n o t h e r

( i i )  4 were on h o l i d a y  or had moved t o  an oth er  c e n t r e ,  or 

did  not  tu rn  up on tl ic d a t e  arranged f o r  i n t e r v i e w

( i i i )  13 were i n t e r v i e w e d  f o r  a second t ime

Thus,  most o f  t h e  t u t o r s  who were r e - i n t e r v i e w e d  had had a 

s t u d 07it who had been tau gh t  a t  home, and mo s t  s t u d e n t s  who were  

r e - i n t e r v i e w e d  had been ta u g h t  as  par t  o f  a group.  But s i n c e  th e  

t u t o r / o r g a n i s e r s  o f  tho groups were t h e  more e x p e r i e n c e d ,  on th e  

w h o le ,  t h e i r  e v i d e n c e  co u ld  be regarded  as  c a r r y i n g  more w e i g h t .

Moreover,  as  t h e  remarks o f  t h e  sample  o f  s t u d e n t s  from t h e  

home t u i t i o n  p a i r s  agreed  w i t h  t h e  comments o f  t h e  o t h e r  s t u d e n t s  

b e in g  tau gh t  in  g ro u p s ,  t h e i r  a g g re g a te d  p e r c e p t i o n s  o f  a c h i e v e 

ment cou ld  be s a id  t o  p r o v id e  a l e g i t i m a t e  b a s i s  f o r  a c c e p t a b l e  

ar gument.

In th e  c o u r s e  o f  t h e  f i r s t  i n t e r v i e w s ,  s t u d e n t s  and t u t o r s  

t a l k e d  about  t h e i r  background,  t h e i r  ach iev em en ts  and t h e i r  a i m s .  

Til? second IniioL v-j cws wert- concerned  s o l e l y  w i t h  t h e i r  p e r c e p t i o n s  

of  aims and a ch iev em e n ts  but iiad t h e  advantag e o f  p e r s p e c t i v e .

R erord ings  from a l l  s e t s  of i n t e r v i e w s  were used as  t h e  raw d a ta
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f o r  a n a l y s i s  and i n t e r p r e t a t i o n .  Some t u t o r s  who had ta k en  on new

s t u d e n t s  s i n c e  th e  f i r s t  s e r i e s  o f  i n t e r v i e w s  were asked t o  comment

on t h e  p r o g r e s s  of  t h e i r  new s t u d e n t s  as  w e l l ,  s o  t h a t  t h e  t u t o r s '

d e s c r i p t i o n s  now c o n t a i n e d  d ata  based on t h e i r  combined e x p e r i e n c e

o f  about  100 s t u d e n t s  and t h e i r  e v i d e n c e  wa s ,  t h e r e f o r e ,  more

a u t h o r i t a t i v e  on two co u n t s ;  namely,  t h a t  t h e  number o f  s t u d e n t s

was g r e a t e r  and t h a t  t h e  t u t o r s '  e x p e r i e n c e  was l o n g e r .

N e v e r t h e l e s s ,  t h e r e  were more r e c o r d i n g s  o f  comments from t u t o r s

than from s t u d e n t s  and i t  co u ld  be argued t h a t  t u t o r s  would tend t o

p e r c e i v e  t h e i r  a c t i v i t i e s  i n  a f a v o u r a b l e  l i g h t  and t h a t  t h e  e v i d e n c e

would,  t h e r e f o r e ,  be skewed t o  g i v e  a ' h a l o '  e f f e c t .  In f a c t ,  t h i s

was not  th e  c a s e .  T utors  wore e x t r e m e l y  s e l f - q u e s t i o n i n g ,  and

concerned t o  re a c h  a t r u e  a p p r e c i a t i o n  o f  what t h e y  had a c h i e v e d .

One t u t o r  who was not  a t r a i n e d  t e a c h e r ,  in  a c o v e r i n g  l e t t e r

c o n t a i n i n g  samples  o f  her  s t u d e n t ' s  w r i t t e n  work,  wr ote :

Ja ck  does  not  t h i n k  t u i t i o n  has h e lpe d  h i s  work v e r y  much, 
but he can now f i l l  in  h i s  own t i m e s h e e t .

lie i s  now a b l e  t o  use  a t e l e p h o n e  and h i s  home l i f e ,  
he t h i n k s ,  has improved. He now s a y s  t h a t  he w i l l  have a 
r e a l  go and work hard a t  i t .

As He has had two l a p s e s  of  n in e  months ea c h ,  one  
cannot  s a y  what th e  e f f e c t  o f  c o n t i n u a l  s t u d y  might  have  
had.  A l s o ,  he did no homework He g e t s  v e r y  t i r e d  and i t  
a l l  seems v e r y  d i f f i c u l t  f o r  him.

T h i s  pa ssa g e  i l l u s t r a t e s  th e  r e a l i s m  o f  t h e  t u t o r s *  a s s e s s m e n t s

in  g e n e r a l ;  i t  r i n g s  t r u e .

Another r e a s o n  f o r  b e i n g  impressed dy the  t u t o r s '  i n t e g r i t y

a r o s e  from t h e i r  g e n e r a l  demand t h a t  t h e  e v i d e n c e  s h o u ld  be p u b l i s h e d ,

Or>e of  t h e  s u r p r i s e s  was th e  f r eq u e n c y  of  t h e  f o l l o w i n g  t y p i c a l

c o n v e r s a t i o n :
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I n t e r v ie w e r :

W e l l ,  thank you f o r  a l l  your h e l p .

Tutor ;

What a re  you g o ing  t o  do now?

I n t e r v ie w e r ;
I

Write  i t  up.

Tutor:

Good, One t h i n g !  No whitewash and make s u re  i t  i s  p u b l i s h e d .  

I n t e r v ie w e r ;

Y e s ,  I ' l l  do t h a t .

Tutor:

I am so  f e d  up w i t h  each  e d u c a t i o n a l  exper iment  b e i n g  a t o t a l  
s u c c e s s .  I t  i s  not so!  Some p a r t s  a rc  s u c c e s s f u l ,  o t h e r  p a r t s  
a re  com ple te  f a i l u r e s .  I f  o n ly  p e o p l e  would sa y  s o ,  we would 
a l l  l e a r n  som eth ing u s e r u l  and be in  a b e t t e r  p o s i t i o n  nex t  
t i m e .  So you do t h a t  and I w i l l  not  have wa sted  my t ime!

There was y e t  a f u r t h e r  r e a s o n  f o r  a c c e p t i n g  t h e  a c c u r a c y  o f

t h e  t u t o r s '  e v i d e n c e .  S e v e r a l  s t u d e n t s  prov ided  samples  o f  t h e i r

w r i t t e n  work and t h i s  was shown t o  two indep en den t  p a n e l s  of

a d j u d i c a t o r s .  The comments o f  th e  a d j u d i c a t o r s  about  th e  w r i t t e n

work o f  p a r t i c u l a r  s t u d e n t s  w as ,  w i t h o u t  e x c e p t i o n ,  s i m i l a r  t o  t h a t

o f  th e  comment o f  th e  t u t o r  or t u t o r / o r g a n i s e r ,

T o g e t h e r ,  t h e s e  d i f f e r e n t  s t r a n d s  o f  e v i d e n c e  c o n f i r m e d ,  i n

g e n e r a l ,  th e  i n t e r v i e w e r ' s  i m p r e s s i o n  o f  t h e  i n t e g r i t y  and th e  h o n e s t y

o f  t h e  t u t o r s '  approach t o  t h e  e v a l u a t i o n  of  t h e i r  s t u d e n t s '  p r o g r e s s ;

and th u s  t h e  a c c u r a c y ,  in  a g g r e g a t e ,  o f  both t u t o r s '  and s t u d e n t s ’

p e r c e p t i o n s  of  t h e  p r o g r e s s  made was deemed t o  be m e t h o d o l o g i c a l l y

a c c e p t a b l e .
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CHAPTER XI 

AFFECTIVE PERSONAL ACHIKVEMKKrS

The p e r v a s i v e n e s s  o f  ' c o n f i d e n c e *  as  a c r i t e r i o n  o f  s u c c e s s

In Cha})ter V I I ,  f i v e  major c r i t e r i a  o f  a ch iev em en ts  were d e s c r i b e d  

and f i n a l l y  ranked as?

1 ,  A f f e c t i v e  p e r s o n a l  ach iev em en ts  

|2, C o g n i t i v e  ach iev em en ts

3 ,  E n a c t i v e  ach iev em en ts

4 ,  S o c i o - e c o n o m ic  ach iev em e n ts

5,  A f f e c t i v e . s o c i a l  ac h iev e m en ts

However,  in  th e  i n t e r v i e w s  t h e s e  terms were not  u s ed .  Tut ors  and 

s t u d e n t s  used t h e  cu rr en cy  o f  o rd ina ry  la nguage;  b u t ,  on o c c a s i o n ,  

t h e y  would bo asked t o  p l a c e  in order t h e i r  p e r c e p t i o n s .  S t a r t i n g  

w i t h  t h e  o r i g i n a l  d a t a ,  a s  t h e  e t h o l o g i c a l  approach demands,  one  

t u t o r  who had emphasised t e a c h i n g  t h e  s k i l l s  o f  r e a d i n g  and i n r i t i n g ,

a f t e r  t h e  e x p e r i e n c e  o f  a y e a r , r e p l i e d  q u i t e  f i r m l y  t o  a s e r i e s

o f  s t r u c t u r e d  q u e s t i o n s ,  as  f o l l o w s ;

I n t e r v i e w e r ;

So r e a l l y ,  p u t t i n g  i t  i n  o r d e r ,  what she  ga ined  was
( a )  c o n f i d e n c e ?

Tutor;

Yes 

1n t e r v ie w e r :

( b )  i n c r e a s e  i n  s p e l l i n g  a b i l i t y ?

Tu:or;

Yes
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i n t e r v i e w e r :

And i t  i s  r e a l l y  t h a t  o r d e r ,  i s  i t ?

Tutor:

Y e s ,  1 t h i n k  s o .  I. th i n k  t h i s  p erson a l  c o n f i d e n c e  t h i n g  i s  
above e v e r y t h i n g  e l s e ,  r e a l l y ,  j would say  t h a t  t h a t  a p p l i e d  
g e n e r a l l y ,  not o n ly  t o  h e r .  With anyone ,  r e a l l y .

And a s t u d e n t  who had r e g u l a r l y  a t t e n d e d ,  week by week,  l o o k i n g  back,

answered t h e  q u e s t i o n :

I n t e r v i e w e r :

Now, i f  you took  your r e a d i n g  and your w r i t i n g  and your f e e l i n g  
a t  e a s e  w i t h  y o u r s e l f ,  which would you put a t  t h e  top?

i i tude nt  ;

W e l l ,  th o  f e e l i n g  b e t t e r  a c t u a l l y ,  ( w i t h  an a p o l o g e t i c  g l a n c e  
a t  t h e  t u t o r )  and th e  n ex t  one t h e  w x i t i n g ,  and th e n  th e  
r e a d i n g  l a s t ,  •

Another t u t o r ,  who had a l s o  p r e v i o u s l y  v i ewed  her t a s k  as  one o f  

t e a c h i n g  s k i l l s ,  r e p l i e d  t o  t h e  query "So ,  p u t t i n g  h i s  ach iev em en ts  

i n  o r d e r . . . ? " :

Tutor :

C onfi den ce  -  number one! S o c i a b i l i t y  - number two!
Enjoyment and p l e a s u r e  -  number t h r e e .  Then t h e  s k i l l s  - 
t h a t  he can read  b e i n g  t h e  most important  o f  th o  s k i l l s .

The primacy o f  c o n f i d e n c e  in  th e  s c a l e  o f  a ch iev e m en ts  emerged j u s t

as  c l e a r l y  in  t h e  d e s c r i p t i o n  o f  a t u t o r  r e s p o n s i b l e  f o r  matching

s t u d e n t s  w i t h  o t h e r  v o l u n t e e r  t u t o r s :

Tutor:

Yes ,  i t  has ta k en  q u i t e  a l o t  of  coTif idence - has  i t  n o t ? -  
t o  come forward a t  a l l .  And t h e n ,  th ey  ar e  v e r y  nervous when 
J i n t e r v i e w  them.  On t h e  w h o le ,  e x t r e m e l y  n e r v o u s .  Then,  
you do s e e  them more - e n t e r i n g  t h e  room w i th  more c o n f i d e n c e  
each t ime  I g o ,  1 go once ev ery  t h r e e  weeks t o  s e e  how th e y  
a r e  g e t t i n g  on.

I a t o r v ie w e r :

So i s  t h a t  t h e  b a s i c  t h in g ?
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Tutor :

Yes

I n t e r v i e w e r :

A f t e r  t h a t  comes th e  l i t e r a c y  s k i l l  improvements?

Tutor;

Y e s .

Most s t u d e n t s  a l s o  seem t c  r e a l i s e  i n  p e r s p e c t i v e  t h a t  t h e y  

ga ined  som eth ing more t h a n ,  and o th er  t h a n ,  s k i l l s :

I n t e r v i e w e r ;

What do you t h i n k  you g o t  out o f  i t ?

S tu d e n t  ;

W e l l , I th i n k  c o n f ide n c e  r e a l l y .  I t  makes a d i f f e r e n c e ;  I am 
not  shy in  company now.

I n t e r v ie w e r :

Would I be r i g h t  i f  I put i t  in  t h i s  order ;  c o n f i d e n c e ,  
s p e l l i n g ,  grammar?

S t u d e n t  ;

Oh y es !  D e f i n i t e l y  th e  c o n f i d e n c e  f i r s t .

And t h a t  s t u d e n t ' s  e v i d e n c e  was conf irm ed  by her t u t o r  who, in

e x p l a i n i n g  why both t u t o r  and s t u d e n t  had d e c id ed  t o  b r i n g  t h e

t u i t i o n  t o  an end,  s a i d :

She gaine d  in  c o n f i d e n c e  and a b i l i t y .  We th ought  t h a t  was 
enough.  Beyond t h a t  t h e r e  i s  n o t h in g  t h a t  I can r e a l l y  add.
She has a l l  her work.  So she can show i t  t o  you when you  
s e e  h e r .

Another t u t o r  r e p o r t e d :

My s t u d e n t  i s  now t a k i n g  a newspaper t o  work - 'The S u n ' ;  
w r'i t ing  Christnias  cards  and r e a d i n g  t h e  L i t e r a c y  P r o j e c t  
Magazine.  I am v e r y  p le a s e d  w i th  her p r o g r e s s .  Those  
t h i n g s  measure i t ,  in  my mind. She i s  v e r y  much more c o n f i d e n t
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W h i l s t  t h e  term ' c o n f i d e n c e *  was used by most t u t o r s ,  

p a r t i c u l a r l y  i n  t h e  second i n t e r v i e w s ,  as  t h e  b e s t  d e s c r i p t i o n  

of  t h e i r  s t u d e n t s '  most important  a c h ie v e m e n t ,  t l ic s t a t e m en t  above  

i l l u s t r a t e s  t h a t  ' c o n f i d e n c e '  was not u s u a l l y  an i s o l s t a b l e  a c h i e v e 

ment ,  i t  was t h e  bedrock o f  a l l  o th e r  a c h ie v e m e n ts ;  i t  i n f u s e d  

and i n s p i r e d  t h e  o t h e r  a c h i e v e m e n t s .  Though t h e  g r e a t e r  th e  

c o n f i d e n c e ,  t h e  more l i k e l y  t h a t  th e  s t u d e n t s  would make g r e a t e r  

p r o g r e s s  i n  a l l  t h e  o th e r  a s p e c t s  o f  a c h ie v e m e n t ,  i t  was a l s o  t r u e  

that, t h e  s t u d e n t  co u ld  g a in  in  c o n f i d e n c e  but make no p e r c e p t i b l e  

p r o g r e s s  i n  t h e  s k i l l s .  Thus,  some s t u d e n t s  made p r o g r e s s  o n l y  in  

c o n f  iderice .

The v e r y  p e r v a s i v e n e s s  o f  t h e  co n cept  o f  ' c o n f i d e n c e '  as  a 

mark o f  p r o g r e s s ,  makes i t  n e c e s s a r y  t o  a n a l y s e  t h e  c o n s t i t u e n t s  

o f  th e  n o t i o n  f u r t h e r  and t o  p l a c e  ' c o n f i d e n c e '  w i t h i n  t h e  c o n t e x t  

o f  a s e r i e s  o f  c r i t e r i a  which ,  t o g e t h e r ,  may be grouped under th e  

phrase  ' a f f e c t i v e  p e r s o n a l  a c h i e v e m e n t ' .  N o n e t h e l e s s ,  i t  i s  a l s o  

c l e a r  t h a t  t h e  a f f e c t i v e  p e r s o n a l  ach iev e m en ts  w i l l  be key f a c t o r s  

in  tl io p r o g r e s s  in  t h e  o th er  a c h i e v e m e n t s .  C o n v e r s e l y ,  l a c k  of  

p r o g r e s s  in  t h e  o t h e r  ach ie v em e n ts  may be due t o ,  and be e v i d e n c e  

o f ,  a fundamental  l a c k  o f  p r o g r e s s  in  c o n f i d e n c e .  To ta k e  an 

a n a lo g y  from ca r  d r i v i n g ,  one may have t h e  c o n f i d e n c e  t o  know t h a t  

one may be a b l e  t o  d r i v e  a c a r ,  but w i t h o u t  knowing about  t h e  gear  

s y s t e m  ( c o g n i t i v e  p r o g r e s s ) ,  w i th o u t  p r a c t i c e  ( e n a c t i v e  a c h i e v e m e n t ) ,  

w i t h o u t  th e  funds  or th e  p e r s u a s i v e  power t o  o b t a i n  an i n s t r u c t o r  

( s o c i o - e c o n o m i c  a c h i e v e m e n t ) ,  and w i th o u t  t h e  a b i l i t y  t o  g e t  a l o n g  

w i t h  .a p a r t i c u l a r  i n s t r u c t o r  or examiner ( a f f e c t i v e  s o c i a l  a c h i e v e 

m e n t ) ,  one w i l l  never  have th e  c o n f i d e n c e  a c t u a l l y  t o  o b t a i n  a 

l i c e n c e  t o  d r i v e  a c a r ,  or t h e  c o n f i d e n c e  t o  d r i v e  a car w e l l .
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Thus,  th e  f o l l o w i n g  a n a l y s i s  o f  c o n f i d c n c o ,  and the  d i s c u s s i o n  

ol what i s  meant by p r o g r e s s  in  c o n f i d e n c e ,  d e a l s  w i t h  t h o s e  f a c t o r s  

o f  p e r s o n a l i t y  and o f  beh aviour which i n d i c a t e  a b a s i c  i n d i v i d u a ]  

a t t i t u d e  t o  th e  a b i l i t y  t o  s u r v i v e  in  t h e  environment  i n  which th e  

s t u d e n t  i s  r e q u i r e d  t o  o p e r a t e .

C on f id e n c e as  ev id en ced  by ' b e a r i n g *

One i n d i c a t o r  o f  such behaviour v:as t h e  e v i d e n c e  o f  a t u t o r  who
I

s a i d  " . . .  e n t e r i n g  a room w i t h  more c o n f i d e n c e  . . , .  meaning t h a t  

t h e  s t u d e n t ' s  b e a r in g  was now t h a t  o f  a p ers o n  e n t e r i n g  an environment  

which  was becoming l e s s  a l i e n  to  him; t h a t  t h e  f a m i l i a r i t y  o f  

environment  i n c r e a s e d  h i s  b e l i e f  in  a s u c c e s s f u l  outcome and t h i s  

was e x e m p l i f i e d  by a. p h y s i c a l  e x p r e s s i v e n e s s .  I t  cou ld  be assumed 

t h a t  b ecause  t h e  environment  was c o n t r o l l e d  by the  scheme concerned  

w ith  l i t e r a c y  s k i l l s ,  th e  s t u d e n t ' s  b e a r i n g  d i s p l a y e d  a more p o s i t i v e  

a t t i t u d e  t o  h i s  p a r t i c u l a r  t u t o r  and t h e r e b y  towards t h e  problem o f  

l i t e r a c y .  But where,  f o r  t e a c h i n g  p u r p o s e s ,  t h e  s t u d e n t  was a 

member o f  a s o c i a l  group, ch anges  i n  h i s  b e a r in g  might  e q u a l l y  r e s u l t  

from t h e  m o b i l i t y  o f  h i s  r e l a t i o n s h i p s  w i t h i n  t h a t  group .  One s t u d e n t ' s  

b e a r i n g  bore a marked r e l a t i o n s h i p  t o  t h e  p r o g r e s s  o f  h i s  e m o t io n a l  

a t t i t u d e  t o  one o f  th e  f e m a l e  members o f  t h e  s t u d e n t  group.  Hence,  

an i n d i v i d u a l  s t u d e n t ' s  b e a r i n g  depended j u s t  a s  much on t h e  t u t o r /  

o r g a n i s e r ' s  a b i l i t y  t o  manage t h e  group r e l a t i o n s h i p s  as  upon a 

p a r t i c u l a r  t u t o r ' s  a b i l i t y  t o  t e a c h  a s k i l l .
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C o n f id en ce  as  a ' f e e l i n g  o f  h e in g  a t  c a s e  w i t h i n  o n e s e l f '

Some s t u d e n t s  were unsure o f  th e  meaning o f  t h e  word ' c o n f i d e n c e *

in  i t s  most b a s i c  s e n s e  and t h e  phrase  ' f e e l i n g  more a t  e a s e  w i t h i n

y o u r s e l f ' was o f f e r e d  t o  them f o r  coinmcnt. Clumsy tl iough i t  was ,

t h e  phr ase  ( a l r e a d y  i l l u s t r a t e d  i n  u se  i n  a q u o t a t i o n  on p ,2 28)

seemed t o  d e s c r i b e  t h e  s t u d e n t s '  p e r c e p t i o n ;  though t h e y  s e l e c t e d

s e v e r a l  l e v e l s  o f  such inn er  c a s e .  One s t u d e n t  th ought  o f  i t  in

terms o f  h i s  s k i l l  performance;

And I f e e l  e a s i e r  in  mv own m.ind. I can now work out a l l  
t h e  b i g  words by working i t  out in  rhe s e n t e n c e .  So t h a t  
I knew what i t  i s  now.

Another s t u d e n t  saw t h e  phrase  through h i s  s o c i a l  a c t i v i t i e s ;

I n t e r v ie w e r ;

K'g met two y e a r s  a g o .  Looking back,  has i t  been worth i t ?

S tu d e n t  :

Oh y e s ,  d e f i n i t e l y .  The l e s s o n s  J had were d e f i n i t e l y  worth  
i t ,  Ï am a l o t  more c o n f i d e n t  n o w . , , .  Y es ,  much more c o n f i d e n c e ,  
I am now d o in g  t h i n g s  t h a t  1 would not  have a tt em pted  t o  do 
b e f o r e .  1 go a l o n g  t o  h e l p  a t  my s o n ' s  c l u b  d ur in g  t i ie e v e n i n g s .

One s t u d e n t  r e p l i e s  t o  t i ie  q u e s t i o n  by f i r s t  d e s c r i b i n g  h i s  work

in  minute  d e t a i l ,  th e  p o in t  b e i n g  t h a t  he had t o  make n o t e s  o f  t h e

performance of  h i s  machine .  He c o n t in u e d ;

Oh - c o n f i d e n c e ;  y e s ,  c o n f i d e n c e  in  my own a b i l i t y  r e a l l y ,
A b i t  o f  s k i l l  in  r e a d i n g  and w T i t i n g .  The most v a l u a b l e  
( t h i n g )  i s  t h a t  I have not t o  r e l y  on somebody e l s e .  I t  
i s  my own c o n f i d e n c e  t h a t  1 can s t r u g g l e  and g e t  b y . 1 w i l l  
not sa y  p e r f e c t .  But 1 can g e t  a l o n g  w i th o u t  h av in g  t o  run  
o f f  t o  somebody t o  put me r i g h t ,  I t r y  and g e t  by on my own 
now. B e fo r e  I used t o  have t o  ask somebody.

Yet an oth er  s t u d e n t  r e a l i s e d  th e  i m p l i c a t i o n  o f  t h e  q u e s t i o n  and h i s

b a s i c  a t t i t u d e :
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I n t e r v ie w e r :

Do you f e e l  e a s i e r  in  y o u r s e l f ?

S tu dent  :

Oh y e s .  You ( I )  f e e l  much e a s i e r  when I go out  and a b o u t , . • 

I n t e r v ie w e r ;

Do you t h i n k  th e  e a s e  w i t h i n  y o u r s e l f  i s  as  important  ds  t h e  
s k i l l  o f  r e a d i n g  and w r i t i n g ?

S t u d e n t :

Yes ,  th a t  i s  im p o rta n t ,  v e r y  i m p o r ta n t ,  because  i f  you gee  
e a s i e r  in  your mind then  you can do t h i n g s . When you go 
cj»ut w i t h  o t h e r s , you can s t i l l  do par t  of  i t  ( r e a d i n g  and 
:vr i  t  in g  ) ,  A n d y  ou do not  f e e l  as  though you have t o  s tand  
i n  t h e  background a l l  th e  t i m e .

The r e c o g n i t i o n  o f  t h e  importance o f  t h i s  ach iev em en t  of  

h e l p i n g  s t u d e n t s  t o  f e c i  'more a t  e a s e  w i t h i n  t h e m s e l v e s '  was f a r  

more e x p l i c i t  i n  t h e  second i n t e r v i e w s  w i t h  t u t o r s ,  A t u t o r  who 

most c l e a r l y  thou ght  o f  h e r s e l f  as  t e a c h i n g  r e a d i n g  and w r i t i n g  t o  

a d u l t s ,  in  th e  f i r s t  i n t e r v i e w ,  r e a s s e s s e d  t h e  p r i o r i t i e s  i n  t h e  

second  i n t e r v i e w :

Tutor;

His  c o n f i d e n c e  has improved,  I have a t  t i m e s  s a i d  t o  him 
t h a t  Ï f e e l  t h a t  what I can t e a c h  liim i s  g o i n g  t o  be v e r y  
l i m i t e d  and t h e r e  i s  v e r y  l i t t l e  more t h a t  I can t e a c h  him.  
T h is  i s  because  t h e  same o l d s p e l l i n g  m i s t a k e s  a rc  made t ime  
a f t e r  t im e  and he does  not remember t h e  r u l e s .  Then he t o l d  
me t h a t  t h e  g r e a t e s t  t h i n g  in  h i s  week was coming h e r e . . . . . .
He w r i t e s  s c r e e d s  about  t h i n g s  w i th  c o u n t l e s s  m i s t a k e s ...............

I n t e r v ie w e r :

Have your i d e a s  about  t e a c h i n g  a d u l t  l i t e r a c y  changed?

Tutor:

Y e s ,  1 f e e l  t h a t  i t  i s  a v e r y ,  v e r y ,  c o m p l i c a t e d  b u s i n e s s .
I t  i s  becoming mere s o  and 1 t h i n k  i t  i s  a much s lower p r o c e s s  
t l ian I ev e r  th ought  i t .
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A f t e r  t h a t  c o n v e r s a t i o n ,  t h e  s t u d e n t  was i n t e r v i e w e d  in  h i s  t u t o r ' s  

p r e s e n c e  and as  t h e  s t u d e n t ' s  r e a l  g r a t i t u d e  f o r  ' c a s e  w i t h i n  my 

mind' emerged,  tho t u t o r ' s  opt imism seemed t o  r e t u r n .  At t h e  end 

ot th e  s e s s i o n ,  sh e  remarked "W el l ,  I suppose  I'm not  d o in g  a bad 

jo b  a f t e r  a l l ,  but i t ' s  not o n ly  about  r e a d i n g  and w r i t i n g  i s  i t ?  

There i s  more t o  i t  and I t h i n k  i t ' s  worth i t ! "

Thus,  from a l l  th e  t u t o r s ,  though more s o  from t h o s e  t e a c h i n g  

in  t h e i r  homes,  the  s t a t e d  r e c o g n i t i o n  o f  th e  primacy o f  ' f e e l i n g  

a t  e a s e  w i t h i n  m y se l f *  as  a c o n s t i t u e n t  o f  c o n f i d e n c e  o n l y  emerged 

s t r o n g l y  i n  t h e  second  i n t e r v i e w s ,  and t h e  importance o f  ' c o n f i d e n c e '  

o v e r a l l  i n c r e a s e d .  As t h e s e  c r i t e r i a  were r e c o g n i s e d ,  s o  t h e  

' t r a i n i n g '  as  d i s t i n c t  from t h e  ' e d u c a t i o n '  e l em en t  i n  t h e  t o t a l  

a d u l t  e d u c a t i o n  p r o c e s s  tended t o  d i m i n i s h  in  im portance and th e  

s k i l l s  occup ied  a p l a c e  lower down t h e  s c a l e  o f  c r i t e r i a .

C onfi den ce  t o  make p e r s o n a l  r e a s s e s s m e n t s

In a c u r i o u s  way, t h e  s t u d e n t s  seemed t o  r e c o g n i s e  b o th  t h e  importance  

of  b u i l d i n g  up t h e i r  c o n f i d e n c e  and a l s o  t h e  f a c t  t h a t  t h e i r  improve

ment in  s k i l l s  would be a t im e  consuming p r o c e s s  in  which o n ly  s m a l l  

adva nc es  would be made, A t y p i c a l  r e s p o n s e  i s  t h a t  o f  t h e  s t u d e n t  

who, asked " I f  I were t o  t a k e  on a new s t u d e n t  m y s e l f  and I t o l d  

him t h a t  t h i s  was an e a s y  s i x  weeks  j o b ,  what would you sa y ? " ,  

r e p l i e d  :

NO, NO, IT IS NOf! I t ’ s v er y  d i f f i c u l t  - i t ' s  v e r y ,  v e r y  
d i f f i c u l t  t o  b r in g  y o u r s e l f .  You l e a r n  t h i n g s  as  you go 
through l i f e  and you ta k e  on r e s p o n s i b i l i t i e s .  You can do 
a l l  t h o s e  t h i n g s .  When i t  comes t o  t h i s ,  i t  i s  a v e r y  
d i f f i c u l t  t h i n g  t o  put y o u r s e l f  i n  somebody's  hands and say
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t o  y o u r s e l f  "You a re  g o i n g  back t o  s c h o o l  a g a i n ” . To go back  
t o  b e in g  someone o f  n in e  yea r s  o ld i s  a v e r y  ha id  t h i n g  t o  do.  
You have t o  b r i n g  y o u r s e l f  down t h e  s c a l e  a g a i n .

Thus,  t h e  a v e r a g e  i l l i t e r a t e  who p e r s i s t e d ,  and did  not  g i v e

up as  soon as  he had gone beyond t h e  s t a g e  of  c a t c h i n g  up t o  t h e

l e v e l  o f  s k i l l  wh ich  he had a t t a i n e d  a t  s c h o o l ,  was oreuared t o

r e c o n s i d e r  h i s  p e r s o n a l  a t t i t u d e s , p a r t i c u l a r l y  t o  t h e  problem of

l e a r n i n g  as  an a d u l t .  The b e s t  example of  t h i s  came from one o f

two s t u d e n t s  who s a i d  t h a t  t h e y  now l o s t  t h e i r  temper w i t h  p e o p le

l e s s  f r e q u e n t l y ,

1 have a f a i r l y  q u ick  temper and I s a y  what I th i n k  when I 
s hou ld  not  do s o .  I do not do t h a t  a s  o t t e n  as  i  used t o  
do,  I t h i n k  now. I t  has som eth ing  t c  do w i t h  r e a d i n g .  1 
am su re  i t  has  som eth ing  t o  no w i th  i t .  Even when 1 shou ld  
f l y  o f f  t h e  h a n d l e ,  w i t h  good r e a s o n ,  1 do n o t .  Yes ,  I t h i n k  
I am more c o n f i d e n t  in  me, (You f e e l  t h i s  i s  an inner  
conf  i d c n c c V ) Y e s , y e s  i

The t u t o r  of  th e  o t h e r  s t u d e n t  who adm itt ed  t o  h a v in g  l o s t  h i s

temper f r e q u e n t l y  b e f o r e  s t a r t i n g  h i s  c o u r s e  remarked;

lie has r e a l l y  come out o f  h i m s e l f .  He i s  so  normal ,  amiab le  
and e a s y  t o  be w i t h , . . . b u t  th en  he has  been h ere  f o r  s e v e r a l  
y e a r s .

C onfi dence  t o  w e igh  e v i d e n c e

Sometimes t h e  s t u d e n t s '  a b i l i t y  to  a s s e s s  e v i d e n c e  f o r  t h e m s e l v e s

i n c r e a s e d ,  and t h i s  i n d i c a t e d  some i n c r e a s e  o f  s e l f - c o n f i d o n c c .

W e l l ,  t h e r e  i s  a lways  c e r t a i n  t h i n g s  i n  th e  paper t h a t  i s  not  
on t h e  new s . Y e s ,  I n o t i c e  them,  3 read about  A l i ' s  f i g h t
and T th o u g ht  i t  was a good s c r a p  -  i n  t h e  newspaper!  But
on t h e  t e l l y ,  he go t  knocked down f o u r  t im es !
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Con fid onc e t o  e v a n g e l i s e

Auiother s i g n  o f  a change in  c o n f i d e n c e  i s  perhaps t h e  w i l l i n g n e s s

t o  e v a n g e l i s e , A few s t u d e n t s  were e x t r e i i e l y  a c t i v e  in  t h i s  and

th e y  were t h e  ones who s t a t e d  t h a t  t h e y  f e l t  c o n s i d e r a b l y  more

c o n f i d e n t .  T y p i c a l  o f  t h o s e  who did  t r y  t o  spread t h e  good news

i s  t h e  r a t h e r  v i v i d  e v i d e n c e  o( th e  s t u d e n t  who s a i d ;

Y es ,  I have .  There i s  a d r i n k i n g  p a l  o f  mine o f  about  f o r t y  
y e a r s  o l d ,  I have t r i e d  t o  got  him t o  come i n .  He cannot  
even w r i t e  h i s  name. 1 can do t h a t .  But he can not  and he 
w i l l  not  come. He i s  in  th e  same boat I was .  He does  no t
care  who knows t l ia t  he cannot  read but he w i l l  not  come t o  th e
s e s s i o n s .  Yes ,  I have t o l d  him. I have even  g o t  a p o s t e r  up 
in  my window. I would not have done t h a t  b e f o r e .

Confi den ce  t o  be s e l f - r e l i a n t

The next  major c r i t e r i o n  e x e m p l i f y i n g  an i n c r e a s e  i n  c o n f i d e n c e  was

t h e  growth o f  th o  s t u d e n t s '  fundamental  s e l f - r e l i a n c e ,  eg:

I have more c o n f i d e n c e  in  w r i t i n g  r e p o r t s  which I have t o  
do f r e q u e n t l y

and:

I t  h e l p s  me sh o p p in g ,  r e a d i n g  t h e  s t u f f  t h a t  we wanted,  food  
and g o in g  t o  buy r e c o r d s .  Once upon a t im e  I cou ld  not read  
them ( t h e  r e c o r d  l a b e l s )  and I used t o  g e t  a young g i r l  aged  
e i g h t  t o  come t o  , , , .  t o  ch o o se  them w i t h  me. She used t o  
come and read  a l l  t h e  r e c o r d s  f o r  m.p- t o  c h o o s e ,

and even  more c o n c l u s i v e l y ;

W e l l ,  t h e y  do not  l o o k  a t  you t h e  way t h a t  you have go t  t o  
ask  them a l l  t h e  t i m e .  S o r t  o f  t h i n g !  You can do i t  y o u r s e l f .  
(I n d ep e n d e n c e? )  Inde pe nd en ce ,  y e s ,  i f  you want t o  know!

There i s  d e f i n i t e l y  a f e e l i n g  o f  indep en den ce  - d e f i n i t e l y ,  i t  
i s  a change - in d ep en d en ce ,  t h a t ' s  l i g f i t !

And, an example o f  t h e  h a p p in e s s  t h a t  f l o w s  from t h a t  f e e l i n g  o f

(rmurging s e l f - r e  1 i a n c e ;
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C onfiden ce?  That has i n c r e a s e d ,  d e f i n i t e l y !  Funny t h a t  you 
s hou ld  ask t h a t  because  my husband has j u s t  been g e t t i n g  over  
f l u  and has been in  bed. One or two b i l l s  needed t o  be done .
1 did  t h e s e  and ta'ote  t h e  cheques  f o r  them q u i t e  h a p p i l y .  And 
he was v er y  liappy! oh,  y e s !  He i s  a g re a t  h e l p  t o  me because  
he s a y s  "W el l ,  you do i t  t h e n .  I t  i s  p r a c t i c e  f o r  you!"

Conf i d e n c e  as  ev id en ced  by s e l f - a s s u r a n c e

S i m i l a r l y ,  s e l f - a s s u r a n c e  may be l i s t e d  as  a f u r t h e r  c r i t e r i o n  o f

p r o g r e s s  in  c o n f i d e n c e ,  eg;

Achievement? I would l i k e  t o  t h i n k  s o .  W e l l , you need not  
t a k e  my word f o r  i t  but t h e  g i r l  f r i e n d  has r e c o g n i s e d  t h a t  
. . .  w e l l  . . .  I have a l o t  more s e l f - a s s u r a n c e .  I f e e l  t h a t  
I am a t  l a s t  d o in g  som eth ing  d e f i n i t e  about  i t .

Sometimes I ta k e  o v e r .  (L e a d e r s h i p  of a v o l u n t a r y  group)  I f i n d  
t h a t  1 can go now and s a y  "Well no: I do not t h i n k  t h a t  t h a t  i s
r i g h t . "  Before  I would j u s t  s i t  because  I would be s o r t  o f  
wor ried  about  s a y i n g  t h e  wrong words.  Being  a b l e  t o  i.r i t e  them 
down and h av in g  t o  do i t  . . . .  d o in g  t h e  work,  I f i n d  t l iat  I can  
t a l k  t o  p e o p le  b e t t e r  as  w e l l .  I t  h e l p s  rnc both ways I do 
g e t  c a r r i e d  away a b i t !

I t  i s ,  o f  c o u r s e ,  d i f f i c u l t  t o  prove but one s e n s e s  t h a t  a s  th e  

s t u d e n t ' s  s e l f - a s s u r a n c e  prows, t h e  t r u e r  n a tu r e  o f  t h e  i n d i v i d u a l  

may be r e v e a l e d  and a p p r e c i a t e d ;  and t h a t  t h e  s t u d e n t ,  i n t u i t i v e l y  

aware o f  t h i s  r e a p p r a i s a l ,  re sp onds  f u r t h e r .  One s t u d e n t ,  who 

1 ooked l i k e  an a l l - i n  w r e s t l e r  and co u ld  be e x t r e m e l y  to u g h ,  was 

p r e t t y  f o r m i d a b l e  in  th e  f i r s t  i n t e r v i e w .  As one began t o  know him 

b e t t e r  over  th e  co u rse  o f  two y e a r s ,  one began t o  understand  t h e  

inn er  worth o f  tho man and t h e  l i m i t a t i o n s  o f  s i n g l e - i n t e r v i e w  

r e s e a r c h  t e c h n i q u e s .  The t u t o r ' s  e v i d e n c e  not  o n l y  d e s c r i b e s  i :i s  

growth i n  terms o f  s e l f - a s s u r a n c e  but d e l i n e a t e s ,  u n c o n s c i o u s l y ,  t h e  

c h a r a c t e r i s t i c s  o f  a good t u t o r ;
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When I f i r s t  came he was w a i t i n g  f o r  you t o  w r i t e  ev e ry  word 
and he would t î ien l a b o r i o u s l y  copy i t .  S o ,  y e s ,  i n  t h r e e  
y e a r s  he has  a l t e r e d  by t l ia t  amount.  A l o t  o f  e f f o r t  goes  
i n t o  what appe ars  t o  be l i t t l e  ach iev em en t  in  t h e  s k i l l s .
Yet t o  t h a t  i n d i v i d u a l  i t  i s  a g r e a t  s t e p  for wa rd ,  but t h i s  
i s  i t ;  1 e x p e c t  him t o  sudden ly  make a n o th er  breakth rough.  
The one s o  f a r  t h i s  term i s  t h a t  he has s t a r t e d  t o  s p e l l  on 
h i s  own. That has been a tremendous breakthrough and I am 
d e l i g h t e d  by i t ,  lie i s  r e a l l y  working c l a s s  -  ( p a u s e )  - 
but SUCH a gent leman w i t h  i n .

The answers  t o  t h e  q u e s t i o n s  put t o  t h e  s t u d e n t  r e f e r r e d  t o  above

were c r i s p ,  d i r e c t ,  and t o  t h e  p o in t :

I n t e r v ie w e r ;

po your l a s t  y ea r  has no t  been a w a s te  o f  t ime?

S tu d e n t :

Not w h a t s o e v e r .  No. And you know t h a t .

I n t e r v ie w e r ;

T a i l e d  o f f ?

S t u d e n t  ;

No, s t e a d y  p r o g r e s s  a l l  t h e  t i m e .

I n t e r v ie w e r :

E a s i e r  w i t h  p eop le ?

S t u d e n t :

D e f i n i t e l y !

I n t e r v i e w e r :

With your f a m i l y ?

St  u d e n t :

D e f i n i t e l y !
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ConfidoncG as  e v id en c ed  by a d im in i i t i o n  in  a n x i e t y

I f  ' c o n f i d e n c e '  has improved,  s t u d e n t s  shou ld  have e x p e r i e n c e d  some

d im i n u t i o n  in  a n x i e t y ,  i n  a g e n e r a l  s e n s e .  In p r a c t i c e ,  most t u t o r s

and s t u d e n t s  r e f e r r e d  t o  'embarrassment'  as  th o  d e s c r i p t i o n  o f  a

l a c k  o f  c o n f i d e n c e .  As t ime p a s s e d ,  i t  became c l e a r  t h a t  many

s t u d e n t s  and t u t o r s  had se e n  a t  l e a s t  o n e ,  th ou gh  nev er  a l l ,  o f

t h e  programmes o f  a BBC s e r i e s  c a l l e d  'On t h e  Move',  Inde ed ,

n e a r l y  h a l f  t h e  s t u d e n t s  i n t e r v i e w e d  had been i n v i t e d  t o  a p i l o t

programme a t  t h e i r  a d u l t  e d u c a t i o n  c e n t r e .  These  programmes in c lu d ed

a c c o u n t s  by s e l e c t e d  a d u l t  i l l i t e r a t e s ,  who u s u a l l y  e x p l a i n e d  t h e i r

d i s a d v a n t a g e  by th e  word ' em b a rra ssm en t ' .  C onsequent ly  i t  became

a catchword and,  f o r  t l i i s  r e a s o n ,  some s t u d e n t s  wore provided  w i th

a s c a l e  o f  words,  t o  h e l p  llicm t o  i d e n t i f y  v a r i o u s  l e v e l s  o f  a n x i e t y .

Those  w ere ,  in  d e s c e n d i n g  ord er  o f  a n x i e t y ;

p a n ic

dread

alarm

t r e p i d a t i o n

embarrassment

d i s q u i e t

a p p r e h e n s io n

une ase

d e f e a t i s m

s e l f - d i s t r u s t

d e p r e s s i o n

d e f e n s i v e n e s s

qualms

Most s t u d e n t s  asked what each word meant when t h e  l i s t  was read  

out: t o  tliorn; many s t u d e n t s  loolvod a t  t h e  l i s t  as  i t  was road to  

them,  and p o in te d  t o  t h e  word,  or r a t h e r  t o  t h e  p o s i t i o n  o f  th e
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word,  which t h e y  thought  ho s t  d e s c r i b e d  t h e i r  f e e l i n g s .  The

i n t e r e s t i n g  p o in t  t o  emerge was t h a t  th e  words ch os en  oy t h e

s t u d e n t s  were a t  t h e  t o p  ex treme o f  t h e  s c a l e ,  whereas  t u c o r s  used

t h e  whole ra n g e .  I t  seems th.at no m at te r  how ernnathel i c  t h e  t u t o r

i s ,  i t  i s  n e a r l y  i m p o s s i b l e  t o  roach  i n t o  t h e  f e e l i n g s  o f  a s t u d e n t

who has  e x p e r i e n c e d  d i f f i c u l t y  in  a common mode of  Tiuman communicat ion .

This  i s  not a c r i t i c i s m  o f  t u t o r s ,  A t u t o r  who a d m i t s ,  q u i t e

c h e e r f u l l y ,  t o  making s p e l l i n g  m i s t a k e s  h e r s e l f  may p e r c e i v e  a

s t u d e n t , whose l a c k  o f  s k i l l  i s  a m a t te r  of poor s p e l l i n g ,  as  b e ing

in a s t a t e  o f  d e f e n s i v e n e s s .  Yet when t h e  s t u d e n t  i s  ashed about

h i s  own p e r c e p t i o n ,  the  r e p l i e s  a r e  u s u a l l y  o f  th e  f o l l o w i n g  kind:

I have been c o n s c i o u s  o f  t h i s  a l l  my l i f e , . , i t  i s  a c o n t i n u . i l  
worr y

, , ,  f e e l i n g s  o f  horr o r  . . .  i t  i s  u n f o r t u n a t e  t h a t  I was made 
t o  f e e l  I had a stigyma!

. . .  dread a t  be ing  found out !

W e l l ,  1 am r e a l l y  i n  a s t a t e  o f  p a n i c ,  I do not  l i k e  p e o p le  
knowing. W e l l ,  not many know r e a l l y .  OvJy j u s t  my family . ,
I t  i s  between dread and p a n i c ,

I would not l i k e  anybody t o  Iwiow. I f e e l  about  t r e p i d a t ion;  
a l i t t l e  more than embarrassment .  I f e e l  t h a t  p e o p le  tend  
t o  l o o k  down on you.  I mean, we cannot  h e lp  i t !  They lo o k  
down on you!

There i s  a l s o  t h e  comment o f  t h e  s t u d e n t  who f e l t  t h a t  t h e  i n t e r v i e w e r

was perhaps complacent  and p a t r o n i s i n g :

You do not  know what i t  means t o  have t h i s  problem,  how can  
you? You can do i t ?  So d o n ' t  xxxx come i t ,  mate!

Thus,  t h e  use  o f  one word ' em b a rra ssm en t ’ t o  d e s c r i b e  the  f e e l i n g s

o f  s t u d e n t s  i s  c l e a r l y  i n a d e q u a t e ,  and one of  t h e  s i g n s  o f  an I n c r e a s e

in  c o n f i d e n c e  seems t o  be th.at t h e  s t u d e n t  s e e s  h i m s e l f  over  a p er io d

o f  t i m e ,  a.e d e s c e n d i n g  th e  s c a l e  of  aruMeVy.
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Chocks 1.(1 t h e  growth of  c o n f i d e n c e

So f a r ,  t.he more s u c c e s s f u l  s t u d e n t s  have boon c o n s i d e r e d .  In f a c t ,  

t h e r e  are  s t u d e n t s  who l o s e  c o n f i d e n c e .  Some o f  t h o s e  who gave up 

a f t e r  a v e r y  fe w  weeks may have screwed up enough courage and 

c o n f i d e n c e  t o  come forward and th en  found t h e i r  c o n f i d e n c e  e b b in g .  

Sometimes i t  co u ld  be due t o  o v e r - e x p e c t a t i o n s  on t h e  part  o f  t h e  

t u t o r  :

S tu d e n t  ( 1 9 7 6 ) :

She i s  g o i n g  a l i t t l e  b i t  t o o  f a s t  f o r  me - she  t h i n k s  I 
am b e t t e r  than  I am.

Tutor ( 1 9 7 7 ) :

She has not c o n t a c t e d  me s i n c e  I l a s t  saw you ( 1 9 7 6 ) .

Sometim es,  lo ss '  o f  c o n f i d e n c e  was due t o  e x t ra n e o u s  c i r c u m s t a n c e s

v e i l  beyond t h e  c o n t r o l  o f  th e  t u t o r ,  such as  an u nsym path et ic

employer ,  a j e a l o u s  w i f e :

S i n c e  I s t a r t e d ,  she r e a d s  l a r g e  f a t  book s ,  when she i s  
w a sh ing - up ,  a l l  th e  t ime!

Somet imes,  th e  v e r y  f r i e n d l i n e s s  o f  an a d u l t  c e n t r e  made t h e  e v e n i n g s

between seem v e r y  l o n e l y ;

I was coming to  c l a s s e s  b e f o r e  t h i s  ( c o u r t )  c a s e  came up,  
but: t h e  c l a s s e s  kept  me g o in g  b eca u se  I do not  have anybody  
t o  t a l k  t o ,  YOU do not  look  out o f  i t  l i k e  t h a t ,  do you?

Sometimes r e l a t i o n s h i p s  i n  o n e - t o - o n e  t u i t i o n  a t  home went awry;

t h e  f r i e n d l i n e s s  o f  t h e  smart  young h o u s e w i f e  was m i s i n t e r p r e t e d

and t he im p r e s s io n  on t h e  r e  j e c t e d  s t u d e n t  cou ld  h a rd ly  have i n c r e a s e d

h i s  c o n f i d e n c e .

S i m i l a r l y ,  over  f r i e n d l i n e s s  between t u t o r  and s t u d e n t  co u ld  

T'cruli: ii ,  l ack  o f  p r o g r e s s  in s k i l l s  arid, a s  has been n o t e d ,  t h e  

t e l \ t i e n s hi p between s k i l l s  and c o n f i d e n c e  i s  a two-way one.
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I n e v i t a b l y  t h e n ,  th e  Fa 5 l u r e  in s k i l l s  must t o  some d e g re e  i n h i b i t

growth o f  c o n f i d e n c e ,  p a r t i c u l a r l y  i f  t h e  t u t o r  does  not a p p r e c i a t e

t h a t  p r o v i s i o n  o f  companionship and f r i e n d l i n e s s  migljt be th e  most

p o t e n t  e d u c a t i o n a l  f o r c e  t h a t  can be a p p l i e d  in  some s p e c i f i c

c i r c u m s t a n c e s .  One t u t o r  r e p o r t e d  w i t h  some d i s a p p o in tm en t  t h a t :

W el l ,  I t h i n k  she cou ld  go f u r t h e r  but she  j u s t  d id  not put  
in  enough t i m e ,  q u i t e  h o n e s t l y .  R e a l l y  and t r u l y ,  u n l e s s  you 
are  g o in g  t o  v:ork at  i t  ev ery  week,  you a re  not g o ing  t o  do 
mucn anyway.  We found t h a t  a f t e r  eve ry  gap we had t o  s t a r t  
a g a i n .  So I do not have her any more.  I t  was v e r y  sad; I 
had t o  s i t  and w a i t  and she did not  tu rn  up.  I would not 
f̂ .Gt an a p o lo g y  o r ,  perhaps she would phone t h e  nex t  day,  I 
tjhink t h i s  i s  perhaps becau se  we became f r i e n d l y .  I t h i n k  
t h a t ,  i n  f u t u r e ,  i t  i s  b e t t e r  to  keep i t  as  a s t r i c t l y  b u s i n e s s  
arrangement .  You know I th i n k  perhaps i f  i t  becomes t o o  f r i e n d l y  
you a re  ta k en  advantage o f ,  you know. I th ought  i t  would perhaps  
work o u t ,  Anvway she  l ea rn ed  an awful  l o t  in  t h e  t i m e .

Furthermore,  i t , w a s  c l e a r  t h a t  p r o g r e s s  in  ' c o n f i d e n c e *  could  

be l i m i t e d  in  c e r t a i n  s i t u a t i o n s .  For example,  some s t u d e n t s  nevnr  

w r ote  a t h i n g  e x c e p t  in  th e  p r e s e n c e  o f  t h e i r  t u t o r .  The ir  c o n 

f i d e n c e  was l i m i t e d  t o  t h e  ambience o f  t h e i r  t u t o r / s t u d e n t  r e l a t i o n s h i p ,  

A t u t o r  r e p o r t e d  t h a t :

he i s  working ( i n  h i s  job)  w i th  a man who knows t h a t  he 
cannot  read and keeps  ru bbin g  i t  i n ,  which has made him 
more t e n s e  than  ever  . . .  I can s e e  i t  . . .  h i s  home l i f e ,  
he t l ; i n k s ,  has improved.

Here t h e  s t u d e n t  had ga ined  in  c o n f i d e n c e  s u f f i c i e n t l y  t o  f e e l  t h a t

home r e l a t i o n s h i p s  had improved but t h e  i n c r e a s e  was not enougli t o

d e a l  w i t h  a l e s s  s y m p a t h e t i c  person  a t  h i s  p l a c e  of  work,

Co n f i d e n c e , s u b c u l t u r e s  and f un o t i o n a l  l i t e r a c y

We have shown, t h a t  th e  l a c k  o f  c o n f i d e n c e  can be a l i m i t i n g  f a c t o r  

in  t i .e ( ( u n i s  I t  ion end u t i l i s a t i o n  o f  s k i l l s .  I t  i s  a l s o  d i s c e r n i b l e  

th a t  a l a c k  o f  c o n f i d e n c e  may lea d  t o  th e  la c k  o f  use  ol a p a r t i c u l a r  

s k i l l  a id i t  i s  d i f f i c u l t :  t o  f o r e c a s t ,  in  p r a c t i c e ,  p r e c i s e l y  how
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i;ho s tu d e n t  w i l l  respond t o  th e  knowledge lie has ga ined  from h i s  

s t u d i e s .  To p l a c e  t h i s  hei iaviour in  a g e n e r a l i s e d  p a t t e r n  th e  

e t h o l o g i c a l  approach is the  most: a p p r o p r i a t e ,  f o r  each s t u d e n t  has  

h i s  own s u b c u l t u r e ,  e i t h e r  chosen  or imposed,  in  which he must s u r v i v e .  

C o n s eq u e n t ly ,  s o  f a r  as  th e  s t u d e n t  i s  c o n c e r n e d ,  whatever  th e  s k i l l ,  

i t  has no s i g n i f i c a n c e  f o r  him u n l e s s  i t  i s  used ' f u n c t i o n a l l y ' ,  

but t h e  term ' f u n c t i o n a l '  iias a p e c u l i a r  and p a r t i c u l a r  meaning  

which i s  c t h o l o g i c a l  r a t h e r  than s o c i o l o g i c a l :  in  t h i s  c o n t e x t ,

' f u n c t i o n a l '  means a r e s p o n s e  t o  a s u b c u l t u r a l  environment  which t h e  

s t u d e n t  t h i n k s  w i l l  i n c r e a s e  h i s  v i a b i l i t y  w i t h i n  t h a t  en v ironm ent ,

Tlie f o l l o w i n g  c o n v e r s a t i o n  w i t h  a p a r t i c u l a r  s t u d e n t ,  her t u t o r  and 

her husband,  d em o n s tra te s  t h i s  p o in t :

I n t e r v ie w e r :

How about  re ad ing^

S tu d e n t  :

The r e a d i n g  i s  m a r v e l l o u s  . , , ,

Tutor :

Yet we d id  not r e a l l y  do a g r e a t  d e a l  o f  r e a d i n g .  We c o n c e n t r a t e d  
on s p e l l i n g !

I n t e r v i e w e r ;

W e l l ,  how about  w r i t i n g ?

S t u d e n t :

I s t i l l  in t en d  t o  c o n t i n u e  and I s t i l l  do t h r e e  or fo u r  pages  
over a g a i n  t o  do one page .  When I w r i t e  one l e t t e r  ( f o r  
p r a c t i c e )  th en  1 go through t h a t  book ( d i c t i o n a r y )  and c o r r e c t  
my own s p e l l i n g ,  3 am s t i l l  not: sure  in my mind about  th e  
s p e l l i n g .  I have not  g o t  t l int c o n f i d e n c e .

Husband :

There was a t ime  wlien she  would not do i t  ( a n y t h i n g  t o  do 
w ith  r e a d i n g )  a t  a l l ,  She i s  r e a d in g  a l o t  more i n  ti ie l a s t  
two y e a r s ,  probably more tlian over b e fo r e
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S tu d e n t ;

We meet ev e r y  Wednesday; we did a co u r s e  iii home n urs in g;  
l i f t  p e o p l e ,  make a bed and so  on.  That was m a r v e l l ous  
b ecause  1 did not have t o  w r i t e  - I did not imvc t o i  w e l l  
a n y t h i n g .

I n t e r v ie w e r :

Have you w r i t t e n  an a c t u a l  l e t t e r  t o  anybody?

S t u d e n t  :

Ko, t h e r e  a g a i n ,  t l ie  phone I can j u s t  p i c k  i t  up.
I t  i s  an e a s y  way out t o  me.

I n t e r v ie w e r :

Looking back,  how would you p ut ,  in  order o f  im portance ,  
w r i t i n g ,  r e a d i n g  or c o n f i d e n c e ?

Stu d e n t  :

I th in k  c o n f i d e n c e  more than a n y th in g  e l s e .  (Very much s o ? )
Yes 1 t h i n k  s o ;  kext  comes the  r e a d i n g ,  I f i n d  t h a t  u s e f u l  
a nd I use  i t .

Thus,  t o  ta k e  a p a r t i c u l a r  c a s e ,  t h i s  s t u d e n t  who s p e n t  most o f  her  

t ime l e a r n i n g  t o  w T i t e ,  in  f a c t  used r e a d i n g  as  t h e  f u n c t i o n a l  

r e s p o n s e  t o  an environment  which provided a t e l e p h o n e  and which  

r e q u i r e d  l a r g e l y ,  i f  not s o l e l y ,  th e  t e c h n i c a l  a b i l i t y  t o  r e a d .  

Because  she was not  c o n t i n u o u s l y  c h a l l e n g e d  about  her w r i t i n g ,  her  

s u r v i v i a l ,  in  terms o f  human r e l a t i o n s h i p s ,  was not a t  r i s k .

Two p o i n t s  emerge from t h e  above q u o t a t i o n ,  t h a t :

a )  t h e  t u t o r ’ s s u b c u l t u r e  d i f f e r s  from t h a t  o f  t h e  s t u d e n t  and 

both i n d i v i d u a l s  p e r c e i v e  in  terms o f  t h e i r  own s u b c u l t u r e s ,  and

b) th e  s t u d e n t  i s  c o n f i d e n t  in  g e n e r a l ,  but not  over  s p e l l i n g  f o r

which t h e r e  i s  no immediate en v iron m en ta l  demand.

Teacl icrs  and s o c i o l o g i s t s  regard  s p e l l i n g  as  one o f  th e  proper  

de 'lands o f  s o c i e t y  as a whole  and i t  i s  t h e s e  demands which d e t e r 

mine t h e i r  ' f e i i n l t i o r  oi : m . c t i o n a  ! l i t e r a c y .  (>n t h e  o th er  hand 

t h e  s t u d e n t s  ’ f  i r s t ,  a:id p o s s i b l y  o : ) ly , demand i or l i t e r a c y  i s  in
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terms o f  t l i e i r  own p a r t i c u l a r  s u b c u l t u r e .  The e v i d e n c e  s u g g e s t s  

t h a t  any a tt em pt t o  persuade a s t u d e n t  t o  meet t i ie  demands o f  

s o c i e t y  as  a whole  must f o l l o w  a f t e r  c o n f i d e n c e  has been e s t a b l i s h e d , 

e n a b l i n g  him t o  break out o f  h i s  s u b c u l t u r e ,  i f  he s o  w i s h e s ,

S unmary

Whether a s t u d e n t  ac qu ir ed  c o n f i d e n c e  or not  depended on t h e  warmth 

o f  th e  t u t o r ' s  p e r s o n a l i t y ;  her  knowledge o f  t h e  aims of  a d u l t  

e d u c a t i o n ,  whether a cq u ir ed  through t r a i n i n g  schemes or by i n 

s t i n c t i v e  empathy; on t h e  r e l a t i o n s h i p  o f  th e  s t u d e n t  w i t h  t.he t u t o r  

and, q u i t e  o f t e n ,  w i t h  o th er  s tu dents ;  and on extraneous f a c t o r s  

t o  do w i th  the  o r d in a r y  p r o c e s s  o f  s u r v i v a l .  Confi den ce  was r a r e l y  

a s im p le  e n t i t y  and u s u a l l y  t h e  s t u d e n t s  who ga ined  g e n e r a l l y  i n  

c o n f i d e n c e  would d i s p la y  a l a c k  of  i t  in  p a r t i c u l a r  a c t i v i t i e s  or  

p e r c e p t i o n s  not re q u i r e d  in  t h e  f i r s t  i n s t a n c e  by h i s  s u b c u l t u r e .

Thus,  c o n f i d e n c e  may be d e f i n e d  as  b e ing  composed o f  :

( a )  an improvement in  b ea r in g  ( p h y s i c a l  a t t r i b u t e )

( b )  a f e e l i n g  of  e a s e  w i t l i i n  o n e s e l f

( c )  a w i l l i n g n e s s  t o  r e c o n s i d e r  p e r s o n a l  a t t i t u d e s

( d )  an a b i l i t y  t o  a s s e s s  e v i d e n c e

( e )  a w i l l i n g n e s s  t o  e v a n g e l i s e

( f )  an improvement in  s e l f - r e l i a n c e

( g )  an improvement in  a s s u r a n c e

( h )  a d im i n u t i o n  in  a n x i e t y

and: i n c r e a s e s  in  c o n f i d e n c e  a s s o c i a t e d  with l i t e r a c y  s k i l l s  ( s e e  p ,3 43)
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Though t h e  n o t i o n  o f  c o n f i d e n c e  i s  complex,  i t  i s  t h e  b a s i c  

c o n s t i t u e n t  o f  a f f e c t i v e  p e r s o n a l  ach iev em en t  and b eca u se  or i t s  

im porta nce ,  i t  p l a c e s  a f f e c t i v e  p e r s o n a l  a ch ievem ent  as  t h e  pr ime,  

y e t  p e r v a s i v e ,  o b j e c t i v e  o f  a p r o j e c t  concerned  w i t h  a m e l i o r a t i n g

o d u l t  i l l i t e r a c y  o r ,  in d ee d ,  o f  any p r o j e c t  concerned  w i t h  si ib-
i

c u l t u r e s  o f  t h e  ’d i s a d v a n t a g e d * .
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Because  of  t h e  emphasis of  most t r a i n i n g  schemes and from, t h e i r  

ovn e x p e r i e n c e  o f  t e a c h i n g  c ’n i l d r e n ,  t u t o r s  th ought  of th e  s k i l l s  

o f  r e a d i n g  and t h e  o b j e c t i v e s  of  t h e i r  t e a c h i n g  in  terms of  such

( a )t a x o n o n i es  as  t h e  B arre tt  taxonomy.  i 'hi s  taxonomy o f  c r i t e r i a  

l i s t s  f i v e  majo r  accom plishmen ts:

1 )  l i t e r a l  comnrehf'ns ion, i n c l u d i n g  r e c o g n i t i o n  and r e c a l l ;

2)  r e o r gan i s a t i on s t i l I s , i n c l u d i n g  c l a s s i f y i n g ,  summaris ing  

and s y n t h e s i s i n g ;

3 )  i n f e r e n t i a l  comnrehens i o n , i n c l u d i n g  i n f e r r i n g  d e t a i l s ,  

i d e a s ,  sequence and r e l a t i o n s h i p s ;

A) pv a 1u a t i o n  s k i l l s , i n c l u d i n g  judgements o f  r e a l i t y ,

o p i n i o n , v a l i d i t y  and a p p r o p r i a t e n e s s ;

5) n n n r o c i a t j o n  s k i l l s , I n c l u d i n g  such em o t io na l  r e s p o n s e s  

as  a p p r e c i a t i o n  o f  c h a r a c t e r  deve lopment  and languag e  

■ imagery as  p r e s e n t e d  by th e  a u t h o r .

a d e t a i l e d  l i s t  of B a r r e t t ' s  taxonomy,  s e e  Appendix 0 ,  p . 15%,in  
'D e v e lo p i n g  F lu en t  Reading'  Open h n i v e r s i  ty Course  Book PE 23 1 ,

!n.ock F n i t s  1 ,  2 ,  3 and 4 ,  by .Tchn rhnhman aud Xa r̂y f c f f s h - e  
Open h n i v e r s i t y ,  r i l t o n  F eyues ,  UK 1U77
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Many t u t o r s  bognri by e x p e c t i n g  t h e i r  s t u d e n t s  g r a d u a l l y  t o  d e v e l o p  

a l l  t h o s e  s k i l l s  but a f t e r  a sh or t  per iod  o f  t im e  t h o s e  t h a t  did  

not g i v e  up a c c e p t e d  t h a t :

i )  t h e i r  s t u d e n t s ' aims were d i f f e r e n t ,  in  t h a t  most i n d i v i d u a l  

s t u d e n t s  had o b j e c t i v e s  which were s p e c i f i c  t o  h i s / h e r

own r e q u i r e m e n t s ;

i i )  p r o g r e s s  would be l i m i t e d ;

i i i )  t h e r e  cou ld  be gaps in a s t u d e n t ' s  s k i l l  d i s p l a y i n g  a 

very  low a b i l i t y  even  t o  r e c o g n i s e  some words and that; 

t h i s  coul<’ be a s s o c i a t e d  w i th  an e a s e  o f  r e c o g n i t i o n  o f  

more d i f  f  i  c u 11 word s .

The f o l l o w i n g  q u o t a t i o n s  i l l u s t r a t e  t h e s e  p o i n t s .

( i )  A ccepta nce  o f  t h e  s t u d e n t ' s o b j e c t i v e  as  t h e  c r i t e r i o n  o f  

r e a d i n g  s u c c e s s

He can read though sometimes 1'G has t o  work i t  o u t .
He i s  a b i t  on t h e  s low  s i d e  but he does  read a newspaper  
f o r  h i m s e l f  arid he rea ds  w i th  h i s  c h i l d r e n  which I t h i n k  
was one of  t h e  o b j e c t i v e s  o f  th e  e x e r c i s e  . . .  lie i s  
o b v i o u s l y  fond o f  h i s  c h i l d r e n  . . .  I do not t h i n k  he 
ha s a l  o t  o f  out s id e i rit er e s t  s .

( i i )  A ccepta nce  o f  l i m i t e d  p r o g r e s s  in  r e a d i n g

That i s  one o f  t h e  t i l i n g s  t h a t  nvide me r e t h i n k  s l i g h t l y .  
The p e o p le  t h a t  I was t e a c h iîig would never be r e a d i n g  t h e  
g r e a t s  - t h e  t h i n g s  t h a t  1 would read  but even t o  g e t  
them t o  read a newspaper and t o  t a k e  an i n t e r e s t  in  
p o l i t i c a l  t h i n g s  - t o  be aware - t h i n g s  l i k e  t i i a t .
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( i i i ' '  R e c o g n i t i o n  of more d i f f i c i i l t  words and i n c o n s i s t e n t  p r o g r e s s

S tu d e n t ;  D on't  know t h a t  word!
Tutor:  What i s  th-  ̂ f i r s t  meal o f  t h e  day?
S t u d e n t :  B rea k fa s t ;

T u t o r ' s  e v i d e n c e  c o n t in u e d :

So o f t e n  she w i l l  g e t  t h e  ’jord ' e l e p h a n t '  r i g h t  . . .  u s u a l l y  
w i t h  lo n g  words,  t h e y  seem t o  g e t  ho ld  o f  them f a r  e a s i e r  than  
th e  s h o r t  words; ' then* becomes ' t l i e y ' .  L i t t l e  words seem 
t o  c o n f u s e  tliem.

C o n s e q u e n t ly ,  when t u t o r s  in  tn c  r e s e a r c h  sample were asked t o  a s s e s s

( a )t h e i r  s t u d e n t s '  p r o g r e s s  in  r e a d i n g  th e  q u e s t i o n s  were framed t o  

t a k e  acc ount  o f  t h e i r  p e r c e p t i o n s  o f  t h e  s t u d e n t s '  aims i n  coming  

forward f o r  t u i t i o n  in  r e a d i n g ,  and s i x  c r i t e r i a  o f  p r o g r e s s  were  

e s t a b l i s h e d ;

1 ,  i n c r e a s e  i n  word r e c o g n i t i o n  s k i l l s

2 ,  i n c r e a s e  i n  s e n t e n c e  r e c o g n i t i o n  s k i l l s

3 ,  i n c r e a s e  i n  com prehension s k i l l s

4 .  i n c r e a s e  i n  t h e  a b i l i t y  t o  read  i n f o r m a t i o n a l  t e x t s

5.  i n c r e a s e  in  t h e  a b i l i t y  t o  read t e x t s  beyond t h e  p u r e ly

i n f o r m a t i o n a l  l e v e l s

6 .  i n c r e a s e  in  t h e  a b i l i t y  t o  read newspapers  

Throughout t h i s  s tu d y  i t  has been emphasised t h a t  t h e r e  was a

c o m p le t e  spectrum o f  c o g n i t i v e  a b i l i t y ,  r a n g i n g  from t h e  s t u d e n t  

who cou ld  h a rd ly  read a word t o  th e  s t u d e n t  who could read  s im p le  

v e r s i o n s  o f  Jane A u s t e n ' s  works.  Thus,  p r o g r e s s  in  i n d i v i d u a l  

s t u d e n t s  was measured from s e v e r a l  base  l e v e l s  b u t ,  n e v e r t h e l e s s ,  

th e  o u t s t a n d i n g  f e a t u r e  t h a t  emerged from t h i s  s t u d y  was t h a t ,  

p r o p o r t i o n a t e l y ,  p r o g r e s s  i n  r e a d i n g  in  g e n e r a l  terms came second

Cf.  p.131
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t o  t h a t  i n  c o n f i d e n c e  g a i n s .  The q u o t a t i o n s  i l l u s t r a t i n g  p r o g r e s s  

in  r e a d i n g ,  by each o f  t h e  s i x  c r i t e r i a  g i v e n  a b o v e ,  c l e a r l y  

e x e m p l i f y t h e  g e n e r a l  f e e l i n g  o f  both t u t o r s  and s t u d e n t s  t h a t  

s u c c e s s  in  t h i s  a r e a  of  s k i l l s  was no teworthy and s a t i s f a c t o r y ,

1 , I n c r e a s e  1 ri word r e c o g n i t i o n

Very ^ew s t u d e n t s  cou ld  not read  t h e  common s o c i a l  words,  o " , 

r a t h e r ,  r e c o g n i s e  them.  'Non' or 'Gentlemen* were words r e c o g n i s e d  

as  b e in g  d i f f e r e n t  from ' L a d i e s ' :  s i m i l a r l y  ' l e f t  turn* looked

d i f f e r e n t  t o  ' r i g h t  t u r n ' , S i n c e ,  in  f u n c t i o n a l  c o n t e x t s ,  most  

o f  t h e s e  words were supp or ted  by s i g n s ,  v e r y  few s t u d e n t s  had 

d i f f i c u l t y  in  co p in g  p r a c t i c a l l y  wi th  such ex am ples .  N e v e r t h e l e s s ,  

t h e r e  were examples o f  s t u d e n t s  wi th v e r y  b a s i c  r e a d i n g  s k i l l s  

and t l ie  sy^ech o f  t h e s e  s t u d e n t s  was u s u a l l y  so  h e a v i l y  a c c e n t e d  

t h a t  :

her knowledge has o b v i o u s l y  not boon based on p h o n e t i c s  
and sounds of  words,  so  maybe she can do harder words  
and î.hcn s t o p s  at. a s i r^ple o n e , She i s  e r r a t i c .  She  
r o a d s ,  i t  i s  th e  b a s i c  s t u f f  she  does  not know.

he can read r e a s o n a b l y  w e l l ,  but i f  you g i v e  him a 
word l i k e  ha t  or mat and say  "Make anot  l ier word out of  
t h a t  by ch an ging t h e  f i r s t  l e t t e r "  he w i l l  look at  you  
and say "What?",

But of  t h i s  s t u d e n t ,  t h e  t u t o r / o r g a n i s e r  was a b l e  t o  say t h a t  

a f t e r  a r o r i c d  of a t t e n d a n c e  of  s o t e  t h r o e  y e a r s ,  t h e  s tu dent?

. . h a s  s l i g h t l y  improved s i n c e  you saw him e i g h t e e n  
months ago - more than s l i g h t l y .  He went a t  a t t c  icrdous
t i a c c  f o r  a  c o r t a i . n  t i m e  a r x i  t h ; u '  seemed t o  r e a c h  r n  h p m  k 
a n d  I f e e l  t h a t  h e  h a s  b e e n  o n  a p l a t e a u  f o r  a  ! on eg o f  
t i m e .  At t h a t  p o i n t ,  f f e l t  th a t  he was r e a l l y  making no 
p r o g r e s s  but i t h i n k  he w i l l  go on a g a i n  because  h -  i s
S t  ! M f ju’ t'.e Uc(u'i t f i  w''irk l iurd a t  i t .
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And t h e  . s t u d e n t ' s  v iew  o f  t h e  matter?

Stu d e n t  : G e t t i n g  on v er y  w e l l !
i n t e r v i e w e r ;  • Is  your r e a d i n g  g e t t i n g  b e t t e r ?
S t u d e n t :  Yes

2 . 1 ri, c: r e a s e  in  s C' nt once r e c o <̂ nit i on sk i 1 I s

The gre a t  m a j o r i t y  o f  s t u d e n t s  who came t o  l e a r n  t o  read wished  

t o  a c q u i r e  s u f f i c i e n t  s k i l l  t o  read s e n t e n c e s ,  paragraphs or  

whole t f - x t s .  Most o f  t h e s e ,  of  c o u r s e ,  had t o  be h e lpe d  w i th  

p a r t i c u l a r  words,  but t h e i r  main problem was t h a t  o f  a n t i c i p a t i o n  

and p r e d i c t i o n .  T h e ir  p r o g r e s s  was l a r g e l y  i n  terms o f  s e n t e n c e  

r e c o g n i t i o n  s k i l l s ,  because  most of them did n o t ,  In f a c t ,  read  

any t e x t  ce n t in u o u , s ly  but r a t h e r  a t ta ck c ' i  a paragraph at  a t i m e .  

As o n e  s t u d e n t  desc.r i bed h i s  r e a d in g :

S t e a d y  p ro g re s s  ( o v e r a l l ) ,  not r a p i d ,  Reading has
i n c r e a s e d  e u i t e  c o n s i d e r a b l y ,  bow I w i l l  push m y se l f  
t o  read  something:  an odd n o t i c e  or someth ing  that:
comes t l ,rough tTic door.  I w i l l  a t t em pt t o  read  i t .

The i m p r e s s i o n  was t h a t  he would read enough t o  make s e n s e  o f  th e  

t e x t ,  and t h a t  probab ly  he would decode o n ly  a few s e n t e n c e s  a t  a 

t i m e .  Ti ll s was as  far: as  most s t u d e n t s  wished  t o  go,  f o r  i f  th e y  

had l e a r n t  t h a t  much t h e y  co u ld  read  any i n f o r m a t io n  t h a t  was 

a b s o l u t e l y  n e c e s s a r y  ( e . g .  t h e  Highway Code) and t h e y  cou ld  get  

t h e  g i s t  o f  a n ew spaper' s  heavy p r i n t  s t o r y  which im mediate ly  

f o i l  ovjs t  h e h ead 1 i ne.
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In a few c a s e s  t u t o r s  wore b i t t e r l y  d i s a p p o i n t e d  t h a t  t h e i r

s t u d e n t s  went no f u r t h e r  b e c a u s e ,  in p r i n c i p l e ,  t o  re ad  s e n t e n c e s

i s  t o  be a b l e  t o  read books.  One such  t u t o r  s a i d ;

1 say  ' there i s  n o th in g  wrong w i t h  h i s  i n t e l l i g e n c e  but  he i s  
not u s i n g  h i s  s k i l l .  C h i ld ren  a t  s c h o o l  do not; j u s t  have t h r e e  
or f i v e  r e a d i n g  l e s s o n s  a week; they  p ic k  up books t o  do. 
a r i t h m e t i c , geography or a n y t h i n g ,  and you s e e  HE IS EOT 
READING!

However,  th e  g r e a t  m a j o r i t y  o f  t u t o r s  and s t u d e n t s  i n  th e  sample  

wore d e l i g h t e d  t o  have rea ch ed  t h i s  s t a g e ,  but th en  about  50% of  

t h e  s t u d e n t s  were a l r e a d y  t h e r e  b e f o r e  th ey  j o i n e d  t h e  scheme anyway,  

Only about  h a l f  of  a l l  t h e  s t u d e n t s  wanted r e a d i n g  p r a c t i c e  and 

t h e s e  were g i v e n  h e l p  in th e  comprehension s k i l l s ,

3 ,  I n c r e a s e  in  comprehension  s k i l l s

The main f e a t u r e  o f  t h e s e  s k i l l s  i s  t o  understand  t h e  burden o f

t h e  argument in  t h e  t e x t .  For example ,  as  a t u t o r  r e p o r t e d ;

Very good a t  r e a d i n g ,  y e s ,  v e r y  good.  He d e f i n i t e l y  
u nders ta nds  what he i s  r e a d i n g  now. He i s  r e a d i n g  books  
f o r  th e  f i r s t  t i m e ,

and t h e  s t u d e n t  p e r c e i v e d  h i s  p r o g r e s s  as ;

Y es ,  you know, i t  ( t h e  l e s s o n s )  h e lpe d  me a l o t  w i t h  th e  
r e a d i n g ;  once you l e a r n  how t o  pronounce a word you ge t  
a lo n g  w i t h  t h e  r e a d i n g ,  I have read  'The Jou rn ey  t o  the  
Centre  o f  t h e  Earth* by J u l e s  Verne r i g h t  t h e  way th ro u g h .
That i s  t h e  f i r s t  t im e I have read  f o r  a lo ng  t im e ( p e r i o d ) .  
Each t im e I used t o  g e t  f e d  up and pack i t  up. No, I cou ld  
not  do i t  two y e a r s  a g o .  No, That  i s  t h e  b i g g e s t  t h i n g  t h a t  
I have managed.

:

But i f  he has a s t r a i g h t f o r w a r d  hook he und ers tan ds  what 
he r e a d s  and he in i n t e r e s t e d  in  r e a d i n g .  Knether he w i l l  
ever  become a g r e a t  r e a d e r  I do not know.
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and,  a s  an i m p l i c i t :  example o f  i n c r e a s e d  s k i l l  i n  comprehension

01»,  h o  i s  i m p r o v  i r g .  Ho  h a s  a n  imped i n t e n t  i n  h i s  
s peech  hut I  s t i l l  t h i n k  h i s  r e a d i n g  i s  h o t t e r  than  
i t  us'.'d t o  b e  (  i , ^ ' ,  t o s t  ing h i s  r e a d i n g  w a s  dif ' f ' icn l!  
b e c a u s e  o f  t h e  speech  in'pcd iment ) .  Ho i p  r e a d i n g  
l i b r a r y  books; he  has  now a h a b i t  oF borrowing books 
from t h e  l i b r a r y  and he r e a d s  î n l î  l e n g t h  books q u i t e  
e a s i l y ,  1 do not t h i n k  he read  q u i t e  s o  much b e f o r e .  
I t h i n k  he was a b l e  t o  read newspapers  b e f o r e .

B u t  t h e r e  w e r e  c o m e  s t u d e n t s  who bad s t a r t e d  a t  a  l o w e r  l e v e l  o f  

s k i l l  a n d  who had j u s t  b e g u n  t o  u n d e r s t a n d  w h a t  t h e y  w e r e  r e a d i n g  

O n e  s u c h , a  f a i r l y  t y p i c a l  c a s e ,  w a s  d e s c r i b e d  a s  f o l l o w s :

T u t o r ;  Well  i t  i s  v e r y  di  rf  i c u l t  t o  know what t o  s a y  in
a n s w e r  t o  y o u r  quest, i on " A n y  n r  o g r e s s  in read ing?" .
He h a p  i u s t  c o n t i n u e d  v e r y  s l o w  b u t  v e r y  s t e a d y  
p r o g r e s s .  He 1 , a s  r o  <»nco a  l e t t e r  t y p e  o f  book now.
He i s  r e a d i n g  a  b m . W l e r i s e d  v-'-'sion of I a n  F l e m i n g ' t  
'Ur h o ' .  R e a l l y , o n  t h e  whola he seems t o  be g e t t i n g  
o n  q u i t e  w e l l  w i t h  i t .  H e  g u ts  o c c a s i o n a l l y  stun pod 
over t h e  o d d  w o r d  b u t , i n  th e  w h o l e ,  h e  g e t s  o n  qu i to  
ww.’l l ,  I  h a v e  s o m e  r e s e r v a t i o n s  a b o u t  t.he l o v e ]  o f  
comprehension b u t  1 th i n k  h e  h a s  c o n t i r i u e d  t o  m a k e  
s l o w  b u t  n o t i c e a b l e  p r o g r e s s .

I n t e r v i e w e r :  W o u l d  h e  h a v e  b e e n  c a p a b l e  of  r e a d i n g  ' h r  No'
w h e n  h e  c a m e  t o  y o u ?

T u t o T  ; N o ,  I  w o u l d  n o t  t  Hi i n k  s o .  K o ,  h e  c o u l d  n o t  even r e a d  
paragraphs o u t  o f  t i n e  l o c a l  paper o n  s u b j a c t s  which  
were of  p a r t i c u l a r  i n t e r e s t  t o  him. I  s h o u l d  t h i r d " ; ,  
n o ,  c e r t a i n l y  n o t !  J t  i s  b e in g  r e a d ,  o f  c o u r s e ,  i n  

■ c o n v e n t  i o n a l  n o v e l  p r i n t , Wf i en h e  s t a r t e d  I  h a d  h i m  
o n  t h e  ' A d v e n t u r e  H e a d i n g  5 c r i e s ' with  p r i n t  t h r e e  
t i m e s  t h e  n o r m a l  s i z e .  I n c i d e n t a l l y ,  h e  l i a s  g o t  
a n o th e r  of I a n  F lem in g ' s  b o o k s , i n  t h e  same s t y l e ,  
t h e  s i m p l i f i e d  v e r s i o n ,  a t  hoae a n d  he i s  r e a d i n g  
t h a t  t o  h i s  w i f e . A pparen t ly  h e  i s  e n j o y i n g  t h e  
s t o r y  v e r y  m u c h ,  Kow I h a v e  n e v e r  o v e r  h a d  him read  
a n y t h in g  b e f o r e  a n d  s a y  t h a t  _he w a s  a c t u a l l y  i n t o r c s t e d  
i n  t h e  n l o t .
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As w e l l  AS t h e  g e n e r a l  i n c r e a s e  in  t h e  s t u d e n t s '  a b i l i t y  t o

o x e r c i  s e  t h e  c o m p r e h e n s i o n  s k i l l s ,  t u t o r s  re p o r te d  increm en ts  

in  r e a d i n g  s k i l l s  i n  t e r m s  o f  v e r y  d e f i n i t e  t a s k  a d i i e v e m o n t s , 

such as  r e a d i n g  t h e  highway Code (an I n f o r m a t i o n a l  t e x t ) ,  r e a d i n g  

p o e t r y  or r e a d i n g  a newspaper.  Inde ed ,  one e x p e r i e n c e d  t u t o r  

argued t h a t :

I t r y  t o  p i n  d o w n  my p u p i l s  t o  r e a l i s t i c  a i m s  r i g h t  
from t h e  b e g i n n i n g .  As soon  a s  1 s e e  them I say  
" L e t ' s  w r i t e  a l i s t  of  th e  e x a c t  t h i n g s  t h a t  we are  
a im ing  a t ,  s o  t h a t  we c a n  t . i ck  them o f f  when we d o  
them." I am so rr y  I have not go t  any of  t h e s e  l i s t s  
f o r  you t o  s e e  because  we d e s t r o y  a l l  papers  about  
s t u d e n t s  as  soon as  wc have f i n i s h e d  w i th  t h e  s t u d e n t s ,  
fo r  r e a s o n s  of  c o n f i d e n t i a l i t y ,  However, t h e y  would 
i n c l u d e  such t h i n g s  a s  w a n t i n g  t o  w r i . t e  a  c h e q u e , 
n o t i c e s ,  minutes  f o r  a m e e t in g  and s o  on.

I n t e r v ie w e r :  S o  m o s t  s t u d e n t s  c o m e  w ith  a  s p e c i f i c  l i t e r a c y  a i m ?

Tutor : M o s t  o f  t h e  i n t d 1 i e e u t  ones  a n d  t h e  o n e s  w h o  f i n d
i t  e a s i e r  t o  l e a r n  c e r t a i n l y  have s p e c i f i c  a i m s .

Based on such e v i d e n c e ,  o f t e n  r e p e a t e d  in o t h e r  v e r s i o n s ,  th e

r e m a i n i n g  t h r e e  m a j o r  c r i t e r i a  o f  s u c c e s s  in  r e a d i n g  w e r e  e x t r a c t e d

A . T ■ I c r  s e  i n  a b  i l  i t  v  t  o  r  e n d  i n f  o r r  n t  i  o n  a  1 t  e x t  s

I n f o r m a t i o n a l  t e x t s  a r e  w r i t t e n  i n  d i f f e r i n g  s t y l e s  demanding 

d i f f é r e n t  l e v e l s  o f  a b i l i t y , a n d  s t u d e n t s  o f t e n  s p e c i f y  t h e  n e e d  

t o  read c e r t a i n  p a m p h l e t s  a s  t h e i r  o b j e c t i v e s .  T h e  h i g h e r  t h e  

l e v e l  o f  s k i l l  w h i c h  t h e  s t u d e n t  h a d  a l r e a d y  a t t a i n e d ,  t h e  

h i g h e r  t h e  l e v e l  o f  i n f  o r  m a t  i o n a l  p a m p h l e t  t l i a t  h e  u s u a l l y  w ished  

t o  b e  a b l e  t o  r e a d ;  t h u s ,  s t u d e n t s  g e n e r a l l y  a c t e d  a s  s e l f -  

s e l e c t o r s  and o f t e n  gave an example of a type o f  inf. or mat) or i l  

pamphlet v/it hit! t h e i r  p o s s i b l e  l e v e l  o f  ach ievement: , I t  m u s t  u" 

s t r e s s e d  t h a t  o th e r  i n f o r m a t i o n a l  pamphlets  w e r e  brought  t o  t h e i r
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t u t o r  f o r  e x p l a n a t i o n  and c o m p l e t io n ,  in  rnuc)i t h e  same way as

H ig h ly  l i t e r a t e  p e o p le  t a k e  t h e i r  income t a x  demand form w i t h

i t s  accompanying in f o rm a t io n  l e a f l e t  t o  t h e i r  a c c o u n t a n t .

Examples o f  t h e  t y p e  of  pamphlets  which s t u d e n t s  re garded  as

c r i t e r i a  o f  p e r s o n a l  r e a d i n g  s u c c e s s  were:

I can f i l l  in  my car form by m y s e l f  and th e  l i c e n c e  form.
1 can do t h o s e  by m y s e l f .  That makes a b ig  d i f f e r e n c e ,

I w i l l  read  t h e  odd n o t i c e  t h a t  comes through t h e  door - 
a d v e r t i s i n g  m a t e r i a l .  B e fo r e  I used t o  j u s t  put i t  a s i d e  
or l e a v e  i t  f o r  t h e  w i f e  cr  som eth ing  l i k e  t h a t !

I plumbed t h e  k i t c h e n  s i n k  u n i t  in  and t h e r e  was no 
t r o u b l e  because  I cou ld  l o o k  up my D o - I t - Y o u r s e l f  i n s t r u c t i o n  
manual ,

h e l p s  me w i t h  Ü . I . Y ,  i n s t r u c t i o n s ,  d e f i n i t e l y !

I can do t im e  s h e e t s  a t  work,  (r ead  h ea d in g s  and c o m p l e t e )

1 can read  words on t h e  t e l l y  now and a g a i n ,  i f  th ey  s t a y  
on f o r  a few s e c o n d s .

5 .  I n c r c a s e  in  a b i l i t y  t o  read t e x t s  beyond p u r e l y  i n f o r m a t i o n a l  

1 e v e I s

P r o g r e s s  i n  t h i s  a b i l i t y  i s  r e l a t i v e  t o  th e  s t u d e n t ' s  s t a r t i n g  

l e v e l  o f  r e a d i n g  s k i l l ,  a l t h o u g h  i n  f a c t  t h e  a c t u a l  r e a d i n g  

l e v e l s  o f  t h e  s t u d e n t s  who had d e c l a r e d  t h e m s e l v e s  i n  need o f  

g e n e r a l  l i t e r a c y  work was q u i t e  s t a r t l i n g ;  many s t u d e n t s  cou ld  

read p e r f e c t l y  w e l l :

Reading? That was a l l  r i g h t !  That was not t h e  t r o u b l e !
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Gthcr s t u d e n t s  r e f u r b i s l i e d  t l i o i r  r e a d i n g  c a p a b i l i t y  w h i l s t  

t a k i n g  l e s s o n s  i n  \vTit ing;  f o r  example ,  t h e r e  was t'ne s t u d e n t  who 

had w r i t i n g  l e s s o n s  o n ly  but who thought  t h a t  her t u t o r  was r e s p o n s i b l e  

f o r  t h e  improvement in  her r e a d i n g  a b i l i t y .  Of her r e a d i n g  sh e  s a i d ;

The r e a d i n g  i s  m a r v e l l o u s ,  I can read a n y t h i n g .  I do not  
, g a l l o p  a l o n g .  I used t o  p ic k  someth ing  up and j u s t  g a l l o g !

Now 1 s t o p  and watch t h e  words.

T u t o r  :

She used t o  jump a t  t h i n g s  and make up her mind about  som eth ing  
i n s t e a d  o f  r e a d i n g  i t  c a r e f u l l y .

S tu de nt :

Y es ,  now I s o r t  of  s t o p ,  and I break th e  words up as i f  I 
am w r i t i n g  them, - Another book 1 have been r e a d i n g  i s  
B el la m y ’ s - t h a t  i s  a m a r v e l lo u s  book,  h i s  words arc  lon i ’ 
some ti m es .  But what I do i s  t o  break them down* The names 
o f  f l o w e r s  you know! I could not  even  pronounce th c tu  1 
s i t  t h e r e  and make tlrree or fo ur words and j o i n  them up a l l  
t o g e t h e r !  What I l i k e  i s  t h a t  1 can p ic k  up a book and KEADl

Some s t u d e n t s  read books t o  t h e i r  c h i l o r e n ,  u s u a l l y  o f  the  

s i m p l e ,  s h o r t  s t o r y  v a r i e t y ,  but t h e i r  d e s c r i p t i o n s  o f  t h e i r  p l e a s u r e  

in  r e a d i n g  aloud  - w i t h  meaning and emphasis  - were hear twarming.

Other s t u d e n t s  read  p o e tr y  books f o r  t h e  f i r s t  t i me in  t h e i r  l i v e s ,  

and y e t  o t! iers  read  t h e  book of  a t e l e v i s i o n  s e r i e s ,  such as  

T o l d  a r k ’ , and compared t l i e  w r i t t e n  v e r s i o n  t o  th e  v i s u a l  v e r s i o n .

Many s t u d e n t s ,  o f t e n  t h o s e  who s a i d  th ey  co u ld  read  b e fo r e  

j o i n i n g  th e  scheme,  r e g i s t e r e d  a new s e n s e  o f  p l e a s u r e ,  o f  s h e er  

enjoym en t ,  a t  b e in g  a b l e  t o  read books.  T u to rs  r e c o g n i s e d ,  t h e r e 

f o r e ,  t h a t  one o f  t h e i r  major c r i t e r i a  f o r  s u c c e s s  was th e  w i l l i n g n e s s  

and a b i l i t y  t o  read a co n t i n u o u s  t e x t ,  and r e a d i n g  a book beyond an 

in f o r m a t i o n a l  l e v e l  was an important m i l e s t o n e  w hich ,  though f a r
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s h o r t  o[ ’War and P ea c e '  was ,  n e v e r t h e l e s s ,  a M a r k e r  in  t h e  way

t o  s e l f - a w a r e n e s s .

There was a n o th e r  hook about  t h e  f i r s t  a irmen or som eth ing -  
he to o k  t i in t  home f o r  Christmas!

She would t a k e  r e s p o n s i b i l i t y  i f  she  wanted.  I t  did  not  
show you t h i s  - on th e  t e l l y .  You know, I was r a t h e r  gind  
J had read t h e  book.  I t  was c o m p l e t e l y  d i f f e r e n t !

] j u s t  want t o  g e t  up and read my f a v o u r i t e  hymn!

You know, sh e  en joyed  r e a d i n g  a book.  She read q u i t e  a b i t  
r e a l l y .  She co u ld  read w i t h  u n d e r s t a n d i n g .

6 ,  i n c r e a s e  in  a b i l i t y  t o  read  newspaper s

A f u r t h e r  mark o f  p r o g r e s s  was t h e  a b i l i t y  and w i l l i n g n e s s  t o

read  a newspaper.  V ar ious  l e v e l s  o f  r e a d i n g  s k i l l  a r e  r e q u i r e d

between new sp apers ,  and even  w i t h i n  t h e  same newspaper.  Most

s t u d e n t s  read t h e  s i m p le r  t a b l o i d s  and many s t u d e n t s  o n ly  read

t h e  h e a d l i n e s  or l a r g e  p r i n t  paragraphs or p a r t i c u l a r  p a g e s .

N e v e r t h e l e s s ,  t y p i c a l l y ,  t u t o r s  and s t u d e n t s  f r e q u e n t l y  mentioned

newspaper r e a d i n g ;

My s t u d e n t  i s  now t a k i n g  a newspaper t o  work (The S un ) ,  
w T i t i n g  Chris tmas  cards  and r e a d i n g  t h e  l i t e r a c y  p r o j e c t  
magazine . . .

Oh y e s .  Read ing  newspapers!  He a lw ay s  bought  newspape rs ,  
s o  he t o l d  me, but now he buys newspapers and he r e a d s  them!

W e l l ,  I can re a d  a newspaper r i g h t  th e  way th rou gh .  Two 
y e a r s  ago -  no! I used t o  read some o f  i t  and th e n  pack 
i t  up.  Î can : ead t h e  papers I am supposed t o  read  
i n s t e a d  of making b e l i e v e  t h a t  1 co u ld  do!

Newspapers now, I used to  read b i t s  two yea r s  ago and th e n  
i t  turned out  t h a t  t h e s e  were t h e  main b i t s !

But nor. a l l  s t u d e n t s  r e a c h  t i n t  l e v e l  e a s i l y ;  f o r  example:

C l . p . 4 8 -4 9
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Newspapers? W e l l ,  yes  and no.  r e a l l y !  Say something  conics 
up l i k e  th e  a d v e r t i s e m e n t  I saw t h e  o t h e r  n i g h t ,  t h a t  I did  
now know or I was not q u i t e  su re  o f  or 1 cou ld  not break i t  
down. Then 1 u s u a l l y  g e t  t h e  Mrs t o  read i t .  And a l l  o f  a 
sudden 1 say;  "Oh y e s !  T h a t ' s  q u i t e  r i g h t . Y es ,  I should  
have known t h a t ! "  But t î i cre  a r e  some words I s t i l l  m i s s .

I t  was e x t r e m e l y  i n t e r e s t i n g  t o  hear t u t o r s  who had emphasised

t h e  c r i t e r i a  o f  r e a d i n g  s u c c e s s  i n  q u i t e  i i igh l e v e l  t e c h n i c a l

j ar gon  d ur in g  th e  f i r s t  s e r i e s  o f  i n t e r v i e w s  s w i t c h  t o  t h e  c r i t e r i a

s u g g e s t e d  above d u r in g  th e  second s e r i e s  o f  i n t e r v i e w s .  One

p a r t i c u l a r  t u t o r  spoke o f  " d y s l e x i a ,  t e s t s ,  e y e t c s t s "  and of

f i n d i n g  t h a t  he was " a c u t e l y  c r o s s  l a t e r a l "  and t h a t  "he did  not

seq uen ce  proper ly"  and o f  t a k i n g  " r e a d i n g  age t e s t s " .  At t h a t  t i m e

t h e  t u t o r  r e p o r t e d  t h a t :

We are  r e a d i n g  t h e  'Mrs Pepperpot '  omnibus which has a 
r e a s o n a b l e  s i z e  o f  s c r i p t ;  he can read  ' c a u g h t '  and ' t h o u g h t '  
in  c o n t e x t  . . .  In f a c t  he re a ds  q u i t e  d i f f i c u l t  words l i k e  
' b r i g h t n e s s *  whicii  he manages q u i t e  r e a d i l y .  He, c u r i o u s l y  
enough,  l i l c e  so  many p eo p le  l i k e  t h i s , g e t s  caught  out  on
words t h a t  you r e a l l y  would not  e x p e c t .  He c o n t i n u a l l y  f a l l s
down on ' w h a t ' and r e a d s  i t  as  ' t h a t ' . . .  cand i d 1y , my p c r s o n a l  
v iew  i s  t h a t  I have not  made much p r o g r e s s  w i t h  him.

Yet about  f i f t e e n  months l a t e r ,  t h e  same s t u d e n t  was r e a d i n g  an

Ian Fleming book t o  h i s  w i f e ,  and in  answer to  t h e  q u e s t i o n ;

"What has he a c h i e v e d ? " ,  t h e  t u t o r  r e p l i e d ;

No. 1 - c o n f i d e n c e ,  as  f o r  example h i s  ju r y  s e r v i c e .
No, 2 - r e a d i n g  s k i l l s  
No, 3 - w r i t i n g  s k i l l s .
He does  not have t o  use  h i s  w r i t i n g  a t  a l l  a t  work e x c ep t  
i n  s o  f a r  as he f i l l s  in  a l i c e n c e  a p p l i c a t i o n .  The w r i t i n g  
s k i l l  a r e a  i s  d e f i n i t e l y  t h e  f i e l d  i n  which  he has made l e a s t  
p ro g r e ss*

Indeed ,  t h i s  t u t o r ' s  e v i d e n c e  was t y p i c a l ;  most s t u d e n t s  

cou ld  decode f a r  b e t t e r  than  t h e y  cou ld  en co d e ,  probably b ecause  

th e y  were r e q u i r e d  more o f t e n  t o  do s o  and t h er eb y  th e y  had p r a c t i c e  

in  d e c o d i n g .  Jn t h e i r  o r d i n a r y  l i v e s  t h e y  would read  s i g n s ,  th e
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t e l e v i s i o n  programme sohodul .os ,  k n i t t i n g  p a t t e r n s ,  newspapers  or 

n o v e l e t t e s ;  t h e s e  would a i l  be re ad  s l o w l y  and p a i n s t a k i n g l y  by 

some,  q u ick er  by o t h e r s ,  but read  n e v e r t h e l e s s .

So f a r  as  r e a d i n g  was c o n c e r n e d ,  embarrassment occurred  when 

t h e y  had t o  read aloud and in  p u b l i c .  C o n s e q u e n t ly ,  th e y  won id 

p r e f e r  t o  ta k e  home someth ing  t o  read  s l o w l y  in  t h e i r  own t im e  or 

t o  read w i th  th e  h e l p  of  t h e i r  s p o u s e .  O f t e n ,  once a document 

was read t h e r e  was no need t o  r e p l y  o t h e r  th an  o r a l l y .  Thus,  for  

example ,  a poor r e a d e r  would be a b l e  t o  read  t h e  r a t e  or r e n t  

demand from t h e  l o c a l  a u t h o r i t y ;  i f  he d i s a g r e e d  he would go a lo n g  

t o  t h e  Counc i l  O f f i c e  and argue t h e  c a s e ,  or use  t h e  t e l e p h o n e .

Though d e c o d i n g  was u s u a l l y  p r a c t i s e d  by s t u d e n t s  from th e  day 

th e y  l e f t  s c h o o l ,  e n co d ing  c e r t a i n l y  was n o t .  Moreover,  en cod ing  

r e q u i r e d  o r g a n i s a t i o n ,  t h e  a s sem b ly  o f  i d e a s  i n  a l o g i c a l  o r d e r ,  

and t h i s  was e x a c t l y  th e  c h a r a c t e r i s t i c  so  markedly m i s s i n g  in  

t h e  v a s t  m a j o r i t y  o f  s t u d e n t s .  Some c o u ld  run s u c c e s s f u l  b u s i n e s s e s ,  

run s u c c e s s f u l  l i v e s ,  but t h a t  i s  not  t h e  same as  w r i t i n g  s u c c e s s 

f u l l y ;  t h e r e  i s  no n e c e s s a r y  t r a n s f e r  o f  a b i l i t i e s  from o t h e r  

f i e l  us t o  w r i t i n g  and i t  was one of  t h e  f e a t u r e s  o f  t h e  l i t e r a c y  

campaign th a t  t h i s  s i m p le  p r o p o s i t i o n  was ig n o r e d .  Hence th e  

s u r p r i s e  o f  both  t u t o r s  and s t u d e n t s  t h a t  p r o g r e s s  in  w r i t i n g  was 

u s u a 11y both s 1ow and l i m i t e d .

Many t u t o r s  who had helpe d  t h e i r  s t u d e n t s  t o  r e v i s e ,  and had 

brought  t h e i r  s t u d e n t s  up t o  t h e  l e v e l  t h a t  t h e y  had a t t a i n e d  a t  

s c h o o l  th o u g h t ,  i n  t h e  e a r l y  months o f  t h e  campaign in  1 9 7 5 / 7 6 ,  

t h a t  r e a l ,  l a r g e - s c a l e ,  speedy  p r o g r e s s  would be made. By mid-1977  

t h e r e  was u n i v e r s a l  a c c e p t a n c e  o f  t h e  r e a l i t i e s  o f  th e  en c o d in g
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problem.  I t  was th e  w r i t i n g  problem t h a t  caused  a t u t o r  t o

comment (and many o t h e r  t u t o r s  t o  h i n t ) ;

I t  i s  a v e r y ,  v e r y  c o m p l i c a t e d  b u s i n e s s  i t  i s  a much
s lo w er  p r o c e s s  than 1 ev er  th ought  i t  was . . .  we have had 
f i f t y  fo u r  s e s s i o n s  o f  about  o n e - a n d - a - h a l f  hours  . . .  BUT 
he i s  not  u s i n g  h i s  w r i t i n g  - lie does  not  have t o .

S i n c e ,  by m id -1 9 7 7 ,  some t u t o r s  were remarking t h a t  th e  

campaign sh ou ld  have been c a l l e d  t h e  ‘Adult  Reading Campaign',  

not  t h e  'Adult  L i t e r a c y  Campaign*, and because  of  t h e  g e n e r a l  

agreement  o f  s t u d e n t s  and t u t o r s  t h a t  w r i t i n g ,  i n  a l l  i t s  a s p e c t s ,  

improved l e a s t ,  t h e  nex t  s e c t i o n  d e a l i n g  w i t h  t h e  c r i t e r i a  for  

achievem en t  in  w r i t i n g  s t a r t s  w i t h  a d e s c r i p t i o n  o f  an i n v e s t i g a t i o n  

of  p r o g r e s s  i n  w r i t i n g  s k i l l s  based on t h e  a c t u a l  work o f  s t u d e n t s  

as  judged by indep en den t  p a n e l s .
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SECTION 2 - WRITING SKILLS

To a s s e s s  t h e  improvement or o t h e r w i s e  in  t h e  v / r i t t e n  work or the  

s t u d e n t s ,  s t u d e n t s  were asked to  p ro v id e  samples  o f  what th ey  

considered  to  be t h e i r  b e s t  work,  w i t h  an a v e r a g e  i n t e r v a l  o f  s i x  

months between each p i e c e  of  work. T w en ty - s e v en  s t u d e n t s  agreed  

t o  co -o p er a te  and p a n e l s  o f  a s s e s s o r s  were chosen  t o  e v a l u a t e  t h e i r  

wor k.

Panel  A c o n s i s t e d  o f  13 p r a c t i s i n g  t e a c h e r s ,  w i t h  e x p e r i e n c e  

in  e i t h e r  primary,  sec o nd a ry  or s p e c i a l i s t  r e m ed ia l  e d u c a t i o n ,  who 

were a t t e n d i n g  a p art-t im e  c o u r s e  a t  an I n s t i t u t e  o f  E du cat io n ;

Panel  B comprised 6 m o r e -e x p e r ien ced  t e a c h e r s  who were a t t e n d i n g  a 

f u l l - t i m e  E n g l i s h  c o u r s e  a t  t h e  same I n s t i t u t e  o f  E d u c a t io n ,  t o g e t h e r  

w ith  two e x p e r t s  in  th e  t e a c h i n g  o f  l i t e r a c y .

Panel  A was asked t o  a s s e s s  w heth er ,  compared w i t h  t h e i r  

e x p e r i e n c e  o f  c h i l d r e n ' s  work,  th e  f i r s t  p i e c e  o f  each a d u l t ’ s 

w r i t t e n  work was s i m i l a r  t o  t h a t  of  a c h i l d  aged between 5 up t o  

8 y e a r s ,  8 up t o  13 y ea r s  or 13 up t o  16 y e a r s .  Then Panel  A 

e v a l u a t e d  each a d u l t ’ s second p i e c e  of work in  the same way.  

A l t o g e t h e r  t h e  t e a c h e r s  made 329 i n d i v i d u a l  judgements of  each o f  

th e  two s e t s  of a d u l t  work.

This pane l  thought  t h a t  t h e  f i r s t  p i e c e  o f  t h e  s t u d e n t s ’ 

w r i t t e n  work I n d i c a t e d  t h a t ,  out o f  329 s c r i p t s ;

207 were e q u i v a l e n t  t o  a c h i ld  aged 5 up t o  8 y e a r s  (62.92%)

111 were e q u i v a l e n t  t o  a c h i l d  aged 8 up t o  13 y e a r s  (33.74%)

11 were e q u i v a l e n t  t o  a c h i l d  a g e i  13 up t o  16 y e a r s  (3.31%)

The second  p i e c e  o f  work, which had been completed about  6 mon I: ns

l a t e r ,  was a s s e s s e d  as  showing t h a t ,  out  of  329 s c r i p l s :
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166 were e q u i v a l e n t  t o  a c h i l d  aged 5 up t o  8 y e a r s  (50.46%)

140 were e q u i v a l e n t  t o  a c h i l d  aged 8 up t o  13 y ea r s  (42.55%)

23 were e q u i v a l e n t  t o  a c h i l d  aged 13 up t o  16 y e a r s  (6 ,99%)

No att em pt was made t o  a n a l y s e  whether a p a r t i c u l a r s t u d e n t  iiad

iiioved from one group t o  a n o t h e r ,  s i n c e  t h e  assu m pt io n  in u s in g  

p a n e l s  o f  a d j u d i c a t o r s  i s  t h a t  a g g r e g a t e  d e c i s i o n s  a re  l i k e l y  t o  he 

c o r r e c t  even though s i n g l e  judgements may be h i g h l y  i n d i v i d u a l .

In v i e w  o f  t h e  rough ,  t h r e e - p a r t  d i v i s i o n  i n t o  c h i l d - e q u i v a l e n t  

a g e s , i t  seemed prudent  t o  use  t h i s  part  o f  th e  q u e s t i o n n a i r e  s o l e l y  

as  an i n d i c a t o r .  N o n e t h e l e s s ,  t h e  g e n e r a l l y  low l e v e l  o f  a t t a in m e n t  

IS shown by t h e  f a c t  t h a t ,  o f  t h e  t o t a l  o f  658 a s s e s s m e n t s ,  o n ly  34 

were p la c ed  i n  the  e l d e s t  c h i l d - e q u i v a l e n t  group o f  13 up t o  16 y e a r s

S e c o n d l y ,  t h e  members o f  Panel  A were a s k e d  t o  judge, whether  

t h e  work o f  each of  th e  s t u d e n t s ,  tak en  i n  c h r o n o l o g i c a l  o r d e r ,  was 

' w o r s e ' ,  'about  th e  same* or had ' improved* in  t h e  f o l l o w i n g  se v e n  

ways ;

a )  h a n d w r i t in g  (motor s k i l l s )

b) s p e l l i n g  ( i n  terms o f  s p e l l i n g  p re c e d e n t  in  E n g l i s h )

c )  use  o f  words o f  more tha n  two s y l l a b l e s

d )  s e n t e n c e  l e n g t h

e )  l e v e l  o f  communication

f )  p u n c t u a t io n

g )  a t t a c k

Twelve pane l  members (1 form was r e j e c t e d )  made 304 judgements in  

each  of t h e  se v e n  c a t e g o r i e s ,  w i t h  th e  f o l l o w i n g  r e s u l t s :
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Category

s p e l l i n g

use  o f  words

pun ct uat  ion

s e n t e n c e  l e n g t h

l e v e l  o f  communicat ion

a t t a c k

handler i t  ing

P ercentage *worse ’

2

3

3

5

5

5

8

C ate gory

h a n d w r i t in g

1e v e 1 o f  communicat ion

a t t a c k

s e n t e n c e  l e n g t h  

s p e l l i n g  • 

pun ctuat  ion  

use o f  words

P e r c e n t a g e  

*o-bout t h e  same’

41

43

46 

4 8

55

56 

59

Ca t e g o r y

u se  o f  words

p u n c t u a t io n

s p e l l i n g

s e n t e n c e  l e n g t h

a t t a c k

h a n d w r i t in g

l e v e l  o f  communicat ion

P e r c e n ta g e  ' im p r o v e d '

38

41

42 

47 

49

51

52

Thus t h e  r e s p o n s e s  of  t h e  pane l  t o  t h e  sec ond p a r t  o f  th e  

q u e s t i o n n a i r e  i n d i c a t e d  t h a t  between;

27c and 8% wore worse  i n  some r e s p e c t ,

4 1 /  and 59% were about  t h e  same in  some r e s p e c t ,  and 

3 8% t o  52% had improved in  some r e s p e c t .
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During th e  d i s c u s s i o n  t h a t  Col lowed t h e  a d j u d i c a t i o n  p r o c e s s ,  

the  members o f  Panel  A i n d i c a t e d  t h a t  t h e y  iiad e x p e r ie n c e d  g r e a t  

d i f f i c u l t y  in  r e c a l l i n g  t h e  w r i t i n g  age o f  an a v e r a g e  c h i l d  in  

each  age group; t h e y  s a i d  t h a t  i t  depended l a r g e l y  on t h e i r  

e x p e r i e n c e  o f  t h e  a v er a g e  standard  in  t h e i r  p a r t i c u l a r  s c h o o l  w h ich ,  

i t s e l f  in  t u r n ,  depended on t h e  catchment  a re a  o f  t h a t  s c l i o o l  and 

t h e  a b i l i t y  and w i l l i n g n e s s  o f  p a r en ts  t o  en courage t h e i r  c h i l d r e n  

t o  p r a c t i s e  t h e i r  w r i t i n g .  T h e r e f o r e ,  in  t h e  o p in i o n  o f  Panel  A,  

t h e  a c c e p t a b l e  s tandard  o f ,  s a y ,  a f i v e - y e a r - o l d  c h i l d  in  one area  

d i f f e r e d  markedly  front t h a t  i n  a n o th er  a r e a .  T h i s  r a i s e s  f a s c i n a t i n g  

q u e s t i o n s  about  c o n c e p t i o n s  o f  n a t i o n a l  s ta n d a rd s  which a re  o u t s i d e  

t h e  s co p e  of  t h i s  s t u d y .  N e v e r t h e l e s s ,  th e  e v i d e n c e  o f  t h e s e  

t e a c h e r s  p r o v i d e s  y e t  a f u r t h e r  c a s e  f o r  r e j e c t i n g  r e a d i n g  ages  

as  a c r i t e r i o n  o f  p r o g r e s s  f o r  a d u l t s  and f o r  a d o p t in g  t h e  meth odo logy  

advanced in  t h i s  book ( s e c  p . 8 ) ,

Panel  B was asked t o  com ple te  o n ly  th e  second p art  o f  the  form,  

i e .  t h e  se v e n  c a t e g o r i e s  s e c t i o n .  The s i x  e x p e r ie n c e d  t e a c h e r s  

worked as t h r e e  p a i r s ,  so  t h a t  each p a i r  could make an a s s e s s m e n t  

a f t e r  d i s c u s s i o n ,  w h i l s t  t h e  two e x p e r t s  i n  th e  t e a c h i n g  o f  l i t e r a c y  

judged i n d i v i d u a l l y ;  t h u s ,  f i v e  forms were co m p le t e d .  The c o n 

c l u s i o n s  o f  Panel  B were as  f o l l o w s :

Category P e r c e n t a g e  ' w o r s e '

s p e l l i n g  5

u se  o f  words 5

s e n t e n c e  l e n g t h  7

a t t a c k  8

l e v e l  o f  communicat ion 9

l .n iT ictuat ion  9

h a n d w r i t in g  14
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Category

l e v e l  o f  communicat ion

liandwr i t  ing

a t t a c k

use  o f  wrods

s e n t e n c e  l e n g t h

s p e l l i n g

p u n c t u a t io n

P e r c e n ta g e 

' about, th e  sa m e*

Vs

27

27

28 

33 

4 5 

46

Category

p u n c t u a t io n

s p e l l i n g

h a n d w r i t in g

s e n t e n c e  l e n g t h

a t t a c k

use  o f  words

l e v e l  of  cor.imunicat ion

P er c en ta g e  * improved *

45

50

59

60  

65 

67 

67

The r e s p o n s e s  o f  Panel  B s u g g e s t e d ,  t h e r e f o r e ,  t h a t  between:

5% and 14% were worsc  in  some r e s p e c t ,

24% and 46% were about t h e  smne in  some r e s p e c t ,  and 

45% and 67% liad improved i n  some r e s p e c t .

Two p o i n t s  emerged from th e  d i s c u s s i o n  t h a t  f o l l o w e d  th e  c o m p l e t io n  

o f  th e  form:

a )  , t h e  judgements o f  Panel  B agreed w i t h  tbiC o u t l i n e  of  t h e

a s s e s s m e n t  g i v e n  by t h e  s t u d e n t s '  t u t o r s  o f  th e  p r o g r e s s  in  

w r i t i n g  o f  p a r t i c u l a r  s t u d e n t s  as  re c o rd ed  on th e  t a p e s ,  and

b) Panel  B had a more un i fo rm ,  s o p h i s t i c a t e d  and p r e c i s e  id e a  of  

t h e  c r i t e r i a  on which t o  judge each o f  t l io s ev e n  c a t e g o r i e s ;  

in  d i s c u s s i o n  t h e y  d e f i n e d  them as  fo l low.s ;
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Category

H.indwr i t  ing:

S p e l l i n g :

Nnrds c f  more than, two 

s y 11 a b le r  ;

S e n t e n c e  l e n g t h ;

Cr i t  er ia

S k i l l ,  c o n t r o l ,  whether c u r s i v e  or n o t ,  

c a r e ,  l e g i b i l i t y  or f o r m a t i o n  and u n i f o r m i t y  

over  th e  whole s c r i p t

The d i f f i c u l t y  o f  th e  words used t o g e t h e r  w i t h  

a l l o w a n c e s  f o r  t h e i r  n e a r n e s s  t o  phon ic  usage;

The i m p res s io n  o f  th e  f r e q u e n c y  o f  such words  

in  each o f  th e  two sample p i e c e s  of  th e  

s t u d e n t ’ s work

The i m p res s io n  o f  t.he l e n g t h  o f  s e n t e n c e s  

in  each o f  t h e  two sample p i e c e s  o f  t h e  

s t u d e n t ’ s work

Lev e l  o f  co-amimicat ion; The a b i l i t y  t o  e x p r e s s  i d e a s  and t o  o r g a n i s e

thou ght

Punctuat ion:

A tt ack :

The im p r e s s i o n  o f  use  and th e  d e g r e e  o f  usage

The p u r p o s i v e n e s s  o f  th e  tar i t  t e n  work

C o n s e q u e n t ly ,  th e  ' o p i n i o n s *  of  Panel B wore ta k en  t o  be probably  

more r e l i a b l e  b ut ,  n e v e r t h e l e s s ,  broad c o n c l u s i o n s  were drawn by

r e f e r e n c e  t o  t h e  ' o p i n i o n s '  o f  both p a n e l s ,  p a r t i c u l a r l y  where t h e r e  

was an o v e r a l l  measure o f  a gre em ent .  A c c o r d i n g l y

a )  t h e  range o f  improvement was probably  between 45% and 67% over  

a l l  c a t e g o r i e s ;

b) t h e  ran ge  o f  'w orse '  performance was in  t h e  o v e r a l l  range o f  

5% t o  14%;

c )  p r o p o r t i . c n a t e l y  fe w er  s t u d e n t s  were worse  in  s p e l l i n g ;

d) p r o p o r t i o n a t e l y  rnore s t u d e n t s  wer e  worse  in h a ndw r it in g;

e )  about  h a l f  th e  s t u d e n t s  were th e  same in  both s p e l l i n g  and 

h a nd w r it in g ;

f ) over  h a l f  improved i n  h a n d w r i t in g  but
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C) th e  ^  oat  e s t  ran%e of  ;-erformancG was i n  handwrit ing:

h) t h e  g r e a t e s t  propor t i o n a l  improvement was in  the  l e v e l  oT

communicat ion .

Thus,  in  t h e  ' o p i n i o n s ' o f  th e  p a n e l s ,  th e  s t u d e n t s ’ h a n d w r i t in g  

a l t e r e d  most of  a l l  th e  w r i t i ; i g  s k i l l s ,  and most s t u d e n t s  seemed 

t o  i n c r e a s e  in  c o n f i d ence  s u f f i c i e n t l y  t o  a t t em p t  t o  communicate  

a t  a h ig h e r  l e v e l .  From th e  d i s c u s s i o n s ,  i t  became c l e a r  t n a t  both  

p a n e l s  were s u r p r i s e d  a t  th e  low l e v e l  of  w r i t i n g  s k i l l  as  ev id en ced  

in  both  t h e  p i e c e s  o f  work prov ided  by each  s t u d e n t .

is i n  t h e  c a s e  o f  r e a d i n g ,  a l t h o u g h  many t u t o r s  s t a r t e d  w i t h  

r a t h e r  c o m p l i ca te d  i d e a s  o f  t h e  t e c h n i q u e s  o f  w r i t i n g ,  t h e  o b j e c t i v e s  

in t h i s  p a r t i c u l a r  s k i l l  became f a i r l y  s i m p le  and b a s i c .  S e v e n  

c a t e g o r i e s  emerged from th e  e v i d e n c e ;

1 ,  improvement in  th e  motor s k i l l  of  w r i t i n g

2 ,  improvomont in  s p e l l i n g

3 ,  improvement i n  t h e  a b i l i t y  t o  chec k  s p e l l i n g

A « improvement i n  t h e  a b i l i t y  t o  t a k e  d i c t a t i o n

5.  an a b i l i t y  t o  co m p le te  commonly-used forms or q u e s t i o n n a i r e s

6 .  Improvement i n  th e  a b i l i t y  t o  w r i t e  l e t t e r s

7.  improvement in  t h e  a b i l i t y  t o  w r i t e  ex ten ded  p r o s e  t e x t s

In ju d g in g  t l ie  per formance o f  i n d i v i d u a l  s t u d e n t s ,  improvements

or a ch iev e m en ts  depended on t h e  s t a r t i n g  b a se  l e v e l  o f  each  s t u d e n t ,

but a l t h o u g h  t h e r e  was a range  c f  a b i l i t y  eq u a l  t o  t h a t  noted  in

r e a d i n g ,  t h e  spread o f  a b i l i t y  was g e n e r a l l y  a t  a f a r  lower l e v e l .

The f o l l o w i n g  i s  an e x c e p t i o n a l  c a s e :

He came in  l i i s  l a t e  t w e n t i e s  wi t i i  what he th ought  was an  
cn irnc.ic w, i t  inp, ard s p e l l i n g  problem.  I t  j u s t  d i s s o l v e d .
,!t j u s t  w e n t , i found tJ>at i was h a v in g  t o  p repare  a tremendous
amount of  work each  week: ho j u s t  t o o k  o f f ;  he d id  n o t  know
how good he was.
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But t h e  more u s u a l  c a s e  was t h a t  o f  t h e  s t u d e n t  who;

was a v e r y  poor s p e l l e r  - she  had no id e a  - she  did  not  
r e a l l y  know t l ia t  s e v e n t y  per c e n t  o f  th e  language  was r e g u l a r  
- ( I  t l i ink  i t  i s  s e v e n t y  per c e n t i  ) - She did not  r e a l i s e  
t h a t  t h e r e  was a p a t t e r n  t o  t h i n g s ,  g e n e r a l l y  s p e a k i n g .  I 
t h i n k  she mas tered  a fcv; words,  such as  ' a p p l e '  ends w i t h  an 
'1* f o l l o w e d  by an 'e* and not  an ‘ e* f o l l o w e d  by an * ] ' •

At th e  o th er  end o f  t h e  spectrum were a few s t u d e n t s ,  u s u a l l y

w i t h  th e  background o f  s p e c i a l  s c h o o l i n g  f o r  t h e  e d u c a t i o n a l l y

subnormal ,  whose accomp lishment  would be no more than t o  w r i t e

a few common words l e g i b l y .  These  s t u d e n t s ,  l i k e  a l l  t h e  r e s t ,

were much b e t t e r  a t  r e a d i n g  than  w r i t i n g ,  but f o r  t h e s e  s t u d e n t s

t o  w r i t e  a n y t h in g  c u r s i v e l y  was an accom plishmen t  t h a t  r e q u i r e d

an e f f o r t  equal  t o  t h a t  expended by an i n t e l l i g e n t  p erso n  to

a t t a i n  t h e  l i i g h e s t  academic award.  I t  i s  in  t h i s  g e n e r a l  c o n t e x t

t h a t  th e  f o l l o w i n g  d i s c u s s i o n  o f  s p e c i f i c  ac com pli shm ents  in

w r i t i n g  needs  t o  be a s s e s s e d ,

1 ,  Improvement i n  t h e  motor s k i l l  o f  w r i t i n g

Once th e y  l e f t  s c h o o l ,  most s t u d e n t s  r a r e l y  p r a c t i s e d  t h e i r  w r i t i n g

and c o n s e q u e n t l y  t h e i r  a c t u a l  s c r i p t  was u s u a l l y  e x t r e m e l y  c h i l d i s h ,

A t y p i c a l  comment from t u t o r s  and s t u d e n t s  was t h a t ;

Ho ( I )  can g e t  a l o n g  p e r f e c t l y  w i t h o u t  h a v in g  t o  ivr i t e  
and s p c J ] ,

N e v e r t h e l e s s ,  most s t u d e n t s  l e a rn ed  enough t o  w r i t e  out  s h o r t  n o t e s  

t o  th e  milkman or s im p le  a i de -m emoire  t o  h e l p  them in  t h e i r  work,  

and a l t h o u g h  l:hey never seemed t o  c e a s e  b e i n g  nervous when t h e y  p icke d  

up pen or p e n c i l ,  th e  t y p i c a l  p r o g r e s s  was r e g i s t e r e d  as  f o l l o w s :
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O r i g i n a l l y  he was p r i n t i n g  and now he i s  w r i t i n g  in  s c r i p t ,  
he o n ly  p r i n t s  when he becomes w orri ed  and a g i t a t e d  and o n ly  
i t  he i s  h a v in g  a l o t  o f  t r o u b l e  in  working out t h e  words.  
O th erw ise ,  he i s  w r i t i n g  l e g i b l y  and h i s  l e t t e r s  a re  s o  w e l l  
Conned t h a t  t h e r e  i s  no doubt as  t o  what i s  meant by hi i s  w r i t i n g ,  
I am q u i t e  happy about  t h a t l

or;

His w r i t i n g  i s  much q u ic k e r  and more s o r t  o f  f lu '^nt .  Not s o  
a n g u l a r .  I t  was v e r y  laboured and r a t h e r  l a r g e  and he s t i l l  
does  not put th e  l o o p s  on th e  ' I ' s .  lie s a y s  ho war t o l d  not
t o  do t h a t  a t  s c h o o l ,  but I p o in t e d  out  t h a t  i t  might  be an
*1* or a ' t '  i f  you have f o r g o t t e n  t o  c r o s s  i t ,  But I t h i n k  
he w i 11 never l e a r n  t h a t .

o r ,  as  t l i e  s t u d e n t  put i t ;

As f a r  as p u t t i n g  pen t o  paper i s  c o n c e r n e d ,  i t  i s  becoming
e a s i e r  now. I t ' s  not  q u i t e  t h e r e !

Lut many s t u d e n t s  were a b l e  t o  w r i t e  p e r f e c t l y  w e l l :

I l l s  h and w r it in g?  Quito  good.  I t  has a lways  been a l l  r i g h t ,  
i n  f a c t  i t  i s  t h a t  o f  an a v er a g e  a d u l t  in  c u r s i v e  s t y l e .

On o c c a s i o n s ,  t h e  t u t o r  a l l o w ed  th e  s t u d e n t  t o  s a c r i f i c e  h i s

standard  o f  h a n d w r i t in g  i n  t h e  i n t e r e s t s  of  g i v i n g  him more p r a c t i c e

i n  s p e l l i n g  and s e n t e n c e  c o n s t r u c t i o n .  An i n t e r e s t i n g  a ccount  o f

such a dilomisa which  c o n t i n u a l l y ,  and p a r t i c u l a r l y ,  f a c e s  th e  t u t o r

of  a d u l t s  i s  t h a t  o f  an e x p e r i e n c e d  t u t o r / o r g a n i s e r  who s a i d ;

h i s  h a n d w r i t in g  has got  worse  but wh a t  he i s  w r i t i n g  has  
improved f a n t a s t i c a l l y .  Once upon a t i m e ,  ho would never  
w r i t e  a n y t h in g  at  a l l  w i th o u t  l o o k i n g  a t  i t  and c o p y in g  i t .
I am now g i v i n g  him s p o i l i n g  t e s t s .  Now t h a t  i s  a g r e a t  
ach ievem ent  b eca u se  he was so  unsure  o f  h i m s e l f  and s o  a f r a i d  
t h a t  he cou ld  not p o s s i b l y  do a n y t h i n g  a t  a l l .  Now, I have  
proved t o  him th a t  he ca n .  I t  i s  r e m a r k a b le .  So vr r i t in g ,  y e s .  
I t h i n k  t o  pot  w i t h  t h e  h a n d w r i t in g  a t  t h e  moment. What i s  
coming out i s  good.  We a r e  moving i t .

In f a c t ,  a s  t h e  above q u o t a t i o n  shows,  most t u t o r s  aimed f o r

improvements in  s p e l l i n g  and most s t u d e n t s  hoped to  a c h i e v e  t h i s

as t h e i r  maior aim.
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2 ,  Improvement in  s p o i l ing

Some o r g a n i s e r s  o f  l i t e r a c y  schemes have s u g g e s t e d  chat  many

s t u d e n t s  admit t o  b e in g  poor s p e l l e r s  b ut ,  i n  f a c t ,  they  a re  a l s o

poor r e a d e r s  and poor w r i t e r s .  T h i s  may have been t r u e  o f  a

m i n o r i t y  o f  s t u d e n t s ,  but t h e  e v i d e n c e  o f  th e  s t u d e n t s  s e e n

s u g g e s t e d  t h a t  most o f  them vrere q u i t e  t r u t h f u l  in t h i s  s e l f -

a n a l y s i s *  They co u ld  read b e t t e r  than  t l iey  cou ld  w r i t e ;  th e y

co u ld  hard ly  w r i t e  any extended  p i e c e  o f  t e x t  i f  t h e y  cou ld  not

sp e l l j  and p r o g r e s s  in  t h i s  a s p e c t  o f  w r i t i n g  was g r e a t l y  a p p r e c i a t e d .

How much i t  m at te re d  t o  s t u d e n t s  i s  c l e a r l y  e x p l a i n e d  in  th e  n ex t

q u o t a t i o n  from a s t u d e n t :

There i s  no way in  which anyone can e x p e r i e n c e  not  b e in g  a b l e  
t o  read or w r i t e .  I f e e l  t h a t  much d i f f e r e n t  . . .  i t  i s  s t i l l  
th e  s m a l l  s i l l y  l i t t l e  m i s ta k e s  t l ia t  I am making th a t  1 co u ld  
have l e a rn e d  when I was ever  s o  young.  But s i n c e  I ' v e  come
h e r e ,  I have been l e a r n i n g  tl ie  words t h a t  I would u se  to d a y .
T have l e s s  d i f f i c u l t y  w i th  th e  harder words than  tire s i l l y  
l i t t l e  s m a l l  c a t c h  words.  But i 'm g e t t i n g  t o  th e  s t a g e  where  
a c o u p le  o f  t im e s  a t  work,  q u i t e  out o f  t h e  b lu e ,  someone has
asked me ’’How t h e  d e v i l  do you s p e l l  s o  and so?" B e f o r e ,  i
would iiavG gone o f f  t o  the  t o i l e t  q u i c k l y  w i th o u t  h e s i t a t i o n .
But now, ] 'vc  been f o r t u n a t e  in  t h e s e  c o u p le  o f  i n s t a n c e s  and 
known how t o  s p e l l  t h e  word.  I t  does wonders f o r  your e g o !

But s p e l l i n g  remained t h e i r  g r e a t e s t  h u r d l e ;  in  f a c t ,  v e r y

fe w s t u d e n t s  ev er  seemed t o  r e a c h  t h e  p r o f i c i e n c y  o f  b e in g  a b l e  t o

i r r i t e  a tw o-page  s c r i p t .  The u s u a l  s t u d e n t  was more l i k e l y  t o  be

p r o p e r l y  d e s c r i b e d  i n  one o f  the  fo u r  a s s e s s m e n t s  g i v e n  below.

Of s t u d e n t  A, t h e  t u t o r  s a i d :

She s t i l l  has  g r e a t  d i f f i c u l t y  in  combining t h e  sounds t h a t  
make up a word and her s p e l l i n g  and h er  i n r i t i n g ,  t h e r e f o r e ,  
a re  j u s t  as  s l o w  as  ever  and t h e r e  i s  no p r o g r e s s .  She does  
not  have a chance t o  u se  i t  in  her s o c i a l  l i f e  or o c c u p a t i o n .
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and s t u d e n t  B:

Well  now, h i s  w r i t i n g  i s  s t i l l  l a b o r i o u s ,  lie can c o p y . But 
i l  he wants t o  i r r i t e  someth ing  o f  h i s  own i n v e n t i o n ,  th e n  i t  
i s  a s low p r o c e s s  t o  which he has t o  g i v e  t e r r i f i c  a t t e n t i o n ,  
and even  th en  he w i l l  l ook  a t  h i s  t u t o r  f o r  h e l p .

and s t u d e n t  C:

. . .  has  made p r e t t y  w e l l  n i l  p r o g r e s s  . . .  s t i l l  o n ly  w r i t e s  
in  b lo c k  c a p i t a l s  and she knew t h a t  b e f o r e  sh e  came t o  u s .
She d oes  not have th e  coii 'petence t o  imagine a word, how i t  
l o o k s .

and s t u d e n t  1);

She i s  s l i g h t l y  worse  than  s t u d e n t  C; no p r o g r e s s .

Those  s t u d e n t s  who s t a r t e d  o f f  w i th  h ig h e r  l e v e l s  o f  w r i t i n g  s k i l l

r a r e l y  improved v e r y  much f u r t h e r  in  a c t u a l  s p e l l i n g  s k i l l ;  t h a t

i s ,  when not  u s i n g  a i d s .  For example;

I seem t o  l e a r n  th e  b ig  ones b e t t e r  than  t h e  sm al l  ones  
( w o r d s ) .  Y e s ,  I can go t  them down on paper - my h a n d w r i t in g  
has improved a l o t . ,

or:

I can w r i t e  a b i t  more - i t ' s  th e  s p e l l i n g  t h a t  comes u n s t uc k ,  
you know! I co u ld  w r i t e  a l o t  b e t t e r  i f  I knew how t o  s p e l l  
t h e  words b e t t e r ,

or even  a s t u d e n t  who became an a i d e  t o  o t h e r  s t u d e n t s :

I f i n d  i  can w r i t e  t h i n g s  down much b e t t e r  now, w i t h o u t  
ha v in g  t o  t h i n k  about  i t .  S t i l l  a b i t  s lo w  a t  d o in g  i t ;
I have t o  have t i m e ; I f i n d  1 can do i t  on my own w i t h o u t  
h a v in g  t o  ask  q u i t e  so  many s p e l l i n g  q u e s t i o n s ,  you know.
T t h i n k ,  o t h e r  th an  t h a t ,  1 am d o in g  q u i t e  w e l l .

3 .  Improvement in  th e  a b i l i t y  t o  check s p e l l i n g

C o n s e q u e n t ly ,  many t u t o r s '  a t t i t u d e s  changed and more emphasis  

was p la ced  on how t o  approach t h e  problem of  l i t e r a c y  and on 

u s i n g  a i d s :
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They have g o t ,  as  an a c h ie v e m e n t ,  an approach t o  s o l v e  thei ir  
problems l a t e r  you g i v e  them a fram.eivork in  v.'hlch tl îoy  
can t h i n k  about  s n e l l i n g  and r e a d i n g  and you h e lp  them t o  
r e a l i s e  t h a t  most t h i n g s  t h a t  a re  w r i t t e n  th ey  can use  , . .

h e l l ,  u n d e n i a b l y ,  an a b i l i t y  t o  s e e  the  problem as  so m eth in g  
t h e y  have t o  contend w i t h  r a t h e r  than t h a t  t h e y  were t h i c k .

Thus,  t u t o r s  o f t e n  emphasised how t o  chec k  s p e l l i n g  and how t o

u se  a i d s  t o  s p e l l i n g ,  and tl ie a b i l i t y  t o  use  a d i c t i o n a r y  was

f r e q u e n r l y  mentioned as  an ach ievement  by both t u t o r s  and s t u d e n t s .

To g i v e  but t h r e e  examples' o f  t h e i r  o p in i o n s ;

l ! i s  d e t e r m i n a t i o n  i s  t o  got  on w i t h  t h e  b ig g e r  words b ecause  
he i s  l e a r n i n g  d i e t i o n a r y  s k i l l s  and we a r e  working a l o t  on 
t h e  d i c t i o n a r y .

I have t o  have a d i c t i o n a r y  handy,  j u s t  t o  make sure :

O bvious ly  t h e r e  are  some words t h a t  1 cannot  do,  but 1 can 
work round t h e s e  w i t h  t h e  h e l p  o f  a d i c t i o n a r y .

A. Tmprov en en t  in  th e  a b i l i t y  t o  ta k e  d i c t a t i o n

Improvements i n  t h i s  s k i l l  were judged t o  d em o n s tra t e  t h a t  t h e

s t u d en t  was more cap ab le  o f  d e a l i n g  w i t h  th e  phonic  p r o c e s s e s .

At t h e  same t i m e ,  many t u t o r s  used d i c t a t i o n  as  a means o f  h e l p i n g

t h e  s t u d e n t  w r i t e  a more ex tende d  p i e c e  o f  t e x t .  U s u a l l y ,  th e

d i c t a t i o n  p a s s a g e s  were e x t r e m e l y  s i m p l e .  The normal use o f

d i c t a t i o n  was d e s c r i b e d  as  f o l l o w s :

I t  i s  v e r y  d i f f i c u l t  f o r  them t o  l e a r n  s p e l l i n g  s o  i t  a lwa ys  
seems e a s i e r  t o  t e a c h  r e a d i n g ,  i f  1 am g o in g  t o  g i v e  somebody 
some work - a d i c t a t i o n ,  f o r  example - i f i n d  a book t h o t  t h e y  
can read e a s i l y ,  but t h e y  w i l l  not  he a b le  t o  s p e l l  h a l f  th e  
words.  Thu s,  I go t o  an e a s i e r  book t o  g i v e  them p r a c t i c u  in  
t a  k 1ng d i c  ta  t  i o n .

I n c i d e n t a l l y ,  t h a t  i s  what we a r e  d o in g  - t h i s  B la c k w e l l  
Reading t h i n g  - th e  one w i th  a word and a s e n t e n c e .  He 
l i k e s  me t o  d i c t a t e  t o  him s o  t h a t  i..; ,;.in p r a c t i c e  h i s  
s p e l l i n g .  He wants  d i e t  i"ion r.ccause h ;  knows t h a t  i f  he 
v / r i t c s  i t ,  lie i s  j u s t  c o p y i n g ,  tkr i s  working c o n s i d é rai ty 
s l ower titan a l ot  of peopl  e but he i s  got t i n g  a l o t  c l  s a t i s 
f a c t i o n  OUT. of; i t ,  because  ic i s  what he wants t o  do I
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5. An a b i l i t y  t o  com plote  cnmmon];c-usn(l forme

Many t u t o r s  mane e n q u i r i e s  about which a d m i n i s t r a t i v e  forms were  

used by t h e i r  s t u d e n t s ;  t h e s e  ranged from a p p l i c a t i o n  forms f o r  a 

car  l i c e n c e  t o  t h o s e  l o r  s o c i a l  s e c u r i t y  g r a n t s .  F r e q u e n t l y  th e  

s t u d e n t s  were dr i l  led s u f f i c i e n t l y  t o  com ple te  such a form and t o  

some s t u d e n t s  and t u t o r s  t h i s  was t h e i r  maior a c h iev em en t .  For 

example ,  one s t u d e n t  s a i d ;

I n t e r v i e w e r  :

£Îow d oes  t h i s  c l a s s  h e l p  you?

S tu d e n t  :

Wel l f i l l i n g  up fo rms ,  t h a t  i s  my problem,  I have a l o t  c f  
h o s p i t a l  form s ,  r e b a t e  a c c o u n t s ,  and I would not  have done i t  
on my own. But now I can do i t  b e t t o r  but I s t i l l  have t o  ge t  
th e  s o c i a l  worker t o  check on what 1 do.  Apart from t h a t  I 
t h i n k  I am improving s l o w l y .

I n t e r v ie w e r  ( l a t e r  in  t h e  c o n v e r s a t i o n ) :

Is  t h i s  h e l p i n g  you in  any oth'or way?

S tude nt  :

Forms and t h i n g s  l i k e  t h a t  -  I can road my k n i t t i n g  p a t t e r n s  
now - i t ' s  h e l p i n g  t h e r e .

6 .  Improvcment in  t h e  a b i l i t y  t o  wnrite l e t t e r s

S i m i l a r l y ,  t u t o r s  t r i e d  t o  make t h e i r  t u i t i o n  more germane t o  t h e

l i v e s  o f  t h e i r  s t u d e n t s  by h e l p i n g  them t o  i r r i t e  a l e t t e r  which t h e y

r e a l l y  wished t o  p o s t ,  A t y p i c a l  example o f  t h i s ,  a s  an a c h i e v e m e n t ,

was reportc-d by a tu to r ;

Put. she  ’. /ro te  t o  her boy f r i e n d  when he was away. T h i s  was 
t h e  very f i r s t  l e t t e r  she  had w r i t t e n .  She wrote  t h e  l e t t e r  
w ith  soxie h e l p  from me i n  th e  c l a s s ,  but she  v/as a b l e  t o  w r i t e  
t o  V:r, sI'C was quite: pie.  is en about  t h a t ,

Hewevra, I t  i s  worth n o t i n g ,  a: t h i s  p o i n t ,  t h a t  t h e s e  e n a c t i v e

af h m vci leut.s in  wr i t i n g  t o o k  p la c e  i a  t h e  p r e s e n t  of , and w i t h  th e
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h e l p  c f ,  th o  t u t o r .  When i t  came t o  d o in g  t h i n g s  f o r  thenisc lve;  

and by t h e m s e l v e s ,  i t  was q u i t e  a d i f f e r e n t  m a t t e r ,

7.  Improvement in  t h e  a b i l i t y  t o  vn i t e  extended  t e x t s

A few s t u d e n t s  (p er haps  more tlian o r i g i n a l l y  s u s p e c t e d ) ,  cou ld  he

d e s c r i b e d  as  b e in g  r e a s o n a b l y  J i t e r a t e  b e f o r e  t h e y  jo i n e d  th e  scheme

One such c a s e  was r e p o r t e d  by a t u t o r :

The f i r s t  t i m e  he w r o t e ,  he uTote  som eth ing  t h a t  he c o n s i d e r e d  
t o  be a good (ICE model ,  a b e g i n n i n g  and an en d , l i n k i n g .  I t  
was q u i t e  o b v io u s  t h a t  t h e  lad had been t r a i n e d  t o  pass  
ex a m in a t io n s  based on a marking scheme.  There were s u f f i c i e n t  
i n t e r e s t i n g  p hra ses  and s o  on,  but (u/en when he r e l a x e d  h i s  
E n g l i s h  was s t i l l  g o o d . It: was always  competent  and c o h e r e n t .

o r ,  more u s u a l l y :

To my amazement' he produced a fo u r  page f o o l s c a p  acc ount  o f  
a f i s h i n g  t r i p .  I t  had a whole  l o t  of  s p e l l i n g s  wrong but  
i t  was most e n t e r t a i n i n g  r e a d i n g ;  i t  was v e r y  g r a p h i c .  I t  
was unorthodox i n  p l a c e s  but i t  was v i v i d ,  r e a l  w r i t i n g  and 
he s ta g g e r e d  h i m s e l f  by d o in g  i t .  /'nd t h e  week a f t e r  t h a t  
he j u s t  cou ld  not do a t h i n g  - he seemed t o  a b s o l u t e l y  turn  
h i m s e l f  out by t h a t !  And we had to  go back t o  t h e  b e g in n in g  
and plod through w o r k s h ee t s  I th ought  t h a t  I would get
l o s s  a b l e  s t u d e n t s  and th a t  we would have t o  go t o  t h e  very  
b e g i n n i n g s  o f  p h o n i c s .

But th e  a v e r a g e  s t u d e n t s  r a r e l y  wro te  an extended  p i e c e  o f  work or

an e s s a y ;  a l l  th e y  a cc o m p li sh ed  was:

TLit. or ;

I asked him t o  vorite a b r i e f  a ccount  o f  some a c t i v i t y  on h i s  
own. Such as  g o i n g  t o  th e  s e a s i d e .  1 got  about  fou r  l i n e s :
"1 went t o  t h e  s e a s i d e ,  I saw . . .  We went in  t h e  car and i t  
r a i n e d .  Wo had a p i c n i c  on th e  beacl i .  We looked a t  th e  s h o p s .  
Then we came hom^. When we got  'nomc i t  was 7 , 3 0 , ” You know,  
t h a t  s o r t  of  t h i n g .

Studf'ht ( i n t e r v i e w e d  s e p a r a t e l y ) :

W r i t i n g  i s ,  w e l l  - 1 d o n ' t  do a g r e a t  d e a l  o f  w r i t i n g .  1 f i l l  
in  my w o r k s h ee t s  every  week but I d o not  do a l o t  of  wr i i ng 
s o  my main conce rn  i s  read  i ng.
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Thus,  t h e  s t u d e n t s  norm al ly  p ro g re s s ed  o n ly  a l i t t l e  in  t h e i r  

w r i t i n g  s k i l l s ,  whatever  t h e i r  s t a r t i n g  p o i n t .  T h e ir  r e a d i n g  s k i l l s  

tended t o  improve more, but i t  emerged t h a t  even t h e  s lr i l  I a c h i e v e 

ments were more a mat te r  o f  b u i l d i n g  up c o n f i d e n c e  than  a n y t h in g  

e l  s c ,

i

SECTION 3 - CONFIDENCE THROUGH SKILL TUITION

I t  i s  u n d e n i a b l e  t h a t  some p r o g r e s s  in  t h e  a c t u a l  t e c h n i c a l  s k i l l s  

i s  a proper re qu irem ent  o f  a l i t e r a c y  scheme; but i t  i s  a l s o  t r u e  

t l iat  l i t t l e  or no p r o g r e s s  in  t h e  t e c h n i c a l  s k i l l s  may be f a r  o u t -  

weighed by g a i n s  in  c o n f i d e n c e  from j o i n i n g  c l a s s e s  and m eet in g  

p e o p le  who s h a re  t h e  s t u d e n t s *  t e c h n i c a l  problem.

Indeed ,  as  t i m e p a s s e d ,  t h e  schemes s p e c i f y i n g  o n e - t o - o n e  

t u i t i o n  a t  home r e c o g n i s e d  t h i s  f a c t ;  f o r  example ,  a s o c i a l  

ev e n i n g  o r g a n i s e d  by one such o r g a n i s a t i o n  was r e p o r t e d  i n  t h e s e  

terms :

. . .  a tremendous number o f  p u p i l s  came . . .  such a s u c c e s s f u l  
p a r ty  . . .  1 t h i n k  tho s o c i a l  e a s e  was som eth ing  r e a l l y  worth  
handing on t o  - u n b e l i e v a b l e  I

I t  seems t h a t  th e  g r e a t e s t  g a in  comes from t h e  a c t  o f  s h a r i n g  

r a t h e r  than  th o  s k i l l .  One t u t o r / o r g a n i s e r  e x p r e s s e d  t h i s  f a c t  

s t r o n g l y  and l u c i d l y  in  t h e  f o l l o w i n g  c o n v e r s a t i o n ;

I n t e r v ie w e r ;

But when we come to  r e a d i n g ,  s p e l l i n g  and i n r i t i n g ,  t h e r e  i s  
not much change?

Tutor ;

No, f'm a f r a i d  r o t , That i s ,  a f t e r  t h e  f i r s t ,  s a y ,  t h r a ? or 
fo u r  m o n th s , wlicn th ey  were rrr-ught o . t  of  co m ple te  
or som«  ̂ a b i l  to  where they would have b e e r  i f  th ey  b.'- ' gone  
t o  'sclTooi'i but o t h e r  th an  t h a t  each  s t u d e n t  seems t o  have
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c o m e  t o  a  p o i n t  ( a f t e r  e i g h t e e n  m o n t h s )  w h e r e  t h e y  s a y :  

" T h i . s  i s  a s  m u c h  a s  m y  b r a i n  c a n  d o !  I t  c a n n o t  c o p e  w i t h  
c o m p l i c a t i o n s  a n y  m o r e , ”

]  n t r r v i  e t / e r  :

S o  r e a l l y ,  w h a t  t h e y  h a v e  d o n e  i s  t o  m e e t  p e o j i l e  o u t s i d e  

t h e i r  n o r m a l  l i v e s ,  t o  w i d e n  t h e i r  k n o w l e d g e  o f  l i f e ,  a n d  i f  

c a l l e d  i t  ' A d u l t  E d u c a t i o n *  a n d  s u g g e s t e d  t h a t  t h e y  s h o u l d  

l e a r n  t h e  s k i l l  o f  c a r p e n t r y  o r  s o w i n g ,  i n  a  c l a s s ,  t h e n  y o u  

c o u l d  s a y  t h e  p r i m e  a c h i e v e m e n t  w o u l d  h a v e  b o o n  t h e  s a m e ?

T u t o r :

Y e s ,  o v e n  i f  t h e y  h a d  n o t  l e a r n e d  c a r p e n t r y ,  t h a t ' s  r i g h t .

O h  y e s ,  i t  w o u l d  h a v e  s t i l l  b e e n  w o r t h w h i l e .  I t  h a s  b e e n  

W o r t h w h i l e  f r o m  t h e  s o c i a l  p o i n t  o f  v i e w  o f  a l l  t h o s e  

| s t u d c n t s  -  w i d e n i n g  t h e i r  v i s i o n ,  w i d e n i n g  t h e i r  e x p e r i e n c e  

' a n d  t h e i r  k n o w l e d g e  o f  h o w  o t h e r  p e o p l e  l i v e ,  t a l k  a n d  r e a d .  

Y e s  c e r t a i n l y .  T h e r e f o r e  t h e y  a r e  b e t t e r  e d u c a t e d  p e o p l e .

T h e  b e d r o c k  o f  s e l f - c o n f i d e n c e  a n d  o f  s e l f - a w a r e n e s s  e m e r g e s  

a g a i n ,  b u t  n e v e r t h e l e s s  t h e r e  a r e  c o n f i d e n c e  f a c t o r s  r e s u l t i n g  

f r o H i  t h e  l e a r n i n g  o f  l i t e r a c y  s k i l l s ;  t h e s e  a r e  e x e m p l i f i e d  b y :

1 .  a n  i n c r e a s e  i n  c o n c e n t r a t i o n  d u r i n g  t u i t i o n ;

2 .  a  d i m i n u t i o n  o f  a n x i e t y  w i t h  r e g a r d  t o  l i t e r a c y ;

3 ,  a n  e x p r e s s i o n  o f  e n j o y m e n t  i n  r e a d i n g  a n d  v / r i t i n g ;

4 ,  a n  e x p r e s s i o n  o f  a n  e x p e c t a t i o n  t o  s u cce ed  i n  t h e

l i t e r a c y  s k i l l s .

1 .  A n  i n c r e a s e  i n  c o n c e n t r a t i o n  d u r i n g  t u i t i o n

M o s t  s t u d e n t s  f o u n d  i t  d i f f i c u l t ,  t o  c o n c e n t r a t e  f o r  a n y  l e n g t h  

o f  t i m e ,  f l o w  e v e r ,  a f t e r  a  p e r i o d  o f  t u i t i o n  l a s t i n g  e i g h t e e n  

m o n t h s  o r  m o r e ,  i t  w a s  f o u n d  t h a t  t h e  c o n c e n t r a t i o n  o f  s o m e  

s t u e e n t s ,  t h o u g h  b y  n o  m e a n s  t h e  m a j o r i t y ,  h a d  i m p r o v e d  a n d  

t l ' t r  t h e y  c o u l d  w o r k  f o r  u p  t o  h a l f - a n - h o u r  w i t h o u t  a  b r e a k .



Most t u t o r s  found th at  t h e  major d i f f i c u l t y  th e y  fa c ed  was t o

y c t  t  h c i.T s tu do  n  t  s t  o cone c 7 ! I: r  a t  c ,  p a r  t i c u l a r l y  aft •-■'r a. fi o 11 d  a  y  

or o t h e r  gap in  r e g u l a r  t u i t i o n ;

, . a  n in e - w e e k  break,  then  we had t o  go back a l o n g  way

a l t h o u g h  i n c r e a s e s  in  c o n c e n t r a t i o n  d u r in g  t u i t i o n  were r a r e l y  

Ttent ioi'ied :

He can c o n c e n t r a t e  f o r  l o n g e r  p e r i o d s  d u r in g  l e s s o n s
t h e r e  d o e s  s e e m  t o  be a n  i m p r o v e m e n t  t h e r e .

dim! nut  ion of  anx i e t v  wi th re gard  t o  l i t  era ev

' ■ t a n y  s t u d e n t s ,  p a r t i c u l a r l y  t h o s e  working i n  g r o u p s ,  r e p o r t e d  

t h a t  t h e y  f e l t  l o s s  a n x i o u s  about t h e i r  l i t e r a c y  p r o b l e m ;  f o r  

example:

B u t  now 1  d o n ’ t  s e e m  t o  m i n d  ;  everybody  i s  i n  

t h e  s a m e  b o a t .

o r  :

o r  :

I ’ v e  g o t  o v e r  i t  b e c a u s e  I  a m  t a l k i n g  t o  Y O U  a b o u t :  

i t  YUh!

I  m u s t  t r y  t o  c u r e  r n y  r e a d i n g  p r o b l e m  and I  d o  n o t  

l i k e  t o  t a l k  a b o u t  i t  b e c a u s e  i t  u p s e t s  m e  a n d  i f  

a n y b o d y  s a y s  a n y t h i n g  a b o u t  r n y  r e a d i n g ,  I  f l y  o f f  

t h e  h a n d l e .  1  s t i l l  d o  i t ,  l u j t  I  d o  not d o  i t  a s  

m u c h  a s  I  u s e d  t o  d o .

I  r o a n ,  I  g o t  a  l i t t l e  c a r d  i n  m y  w i n d o w  a n d  t h e  

l a d y  a c r o s s  t h e  r o a d  s a i d  t o  m y  n e x t - d o o r - n f i i g h b o u r  

" w n a t  d o e s  t h a t  n e a u ?  b o o s  i t  m e a n  t h a t  h e  w i l l  

u c i u  s o u  . . o  r e a d ? ' ’  " h o , ”  s h e  s a i d ,  " h e  g o e s  t o  

r m  g h t  c i a s e e s  a n d  : i a c c  h e  h a s  h e m ,  t o  n i g h t  c l a s s e s ,  

h e  i s  r e a d i n g  a  l o t  b e t t e r  -  h e  i s  r e a d i n g  a  l o t  
b c t r  e r  t i t a n  l ; c  u s e d  t o . ”
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o r  :

I  k e e p  a  p e n  i n  t h e  e a r  n o w  -  T ! i a \ e  c r i e  w i t h i n  

r e a c h  w h i c h  1  d i d  n o t  b e f o r e ,  f o r  t h e  s i m p l e  r e a s o n  

I  m i g h t  h a v e  t o  u s e  i t .

3  ,  A n  o ’ -’ p u e s s i o n  o f  c n j o y m o n ^  i n  r e a d i n p  a n d  w r i t i n g

S o  r a r  a s  m o s t  s t u d e n t s  w e r e  c o n c e r n e d ,  t h e  6 k i l l  o f  r e a d i n g  

n e v e r  c a m e  e a s i l y ,  h u t  a  f e w  a c t u a l l y  r e a c h e d  t h e  s t a g e  w h e n  

t h e y  c o u l d  s a y  t h e y  e u i o y c d  r e a d i n g :

W e  a r e  t r y i n g  t o  i m p r o v e  b i s  s p o k e n  w o r d s  a n d  t o  

i n c r e a s e  h i s  e n j o y ; , : e n t  o f  m o r e  d i f f i c n l t  w o r d s .  

T h i s  h e  i s  d o i n g  . . . .

h e  i s  a c t u a l l y  e n j o y i n g  r e a d i n g  ( t h e  b o o k s )  . . .

n u t  s o  f a r  a s  i n ; i t i n g  w a s  c o n c e r n e d ,  n o  s t u d e n t  i n t e r v i  o w e d  

s t a t e d  t h a t  h e  e n  j o y e d  w r i t i n g .  T h e  m o s t  f a v o u r a b l e  v i e w s

e x p r e s s e d  w e r e  m e r e l y  t h a t  t h e y  c o u l d  n o w  w r i . t e ” t o  f u l f i l  s u c h

a n d  s u c h  a  t a s k ” .  N e v e r t h e l e s s ,  m a n y  s t u d e n t s  i n c r e a s e d  i n  

c o n f i d e n c e  t h r o u g h  l e a r n i n g  j u s t  e n o u g h  i c r  i t  i n g  s k i l l s  t o  

d e a l  w i t h  t h e  s i t u a t i o n s  i n  w h i c h  t h e y  w e r e  r e c u i r e d  t o  w r i t e ,  

f e w  t h o u g h  t h o s e  o c c a s i o n s  w e r e .

A .  A n  e x p r e s s i o n  o f  a n  e x  n n e t a t  i o n  t o  s u c c e e d  i n  l i t e r a c y  s k i l l s

M a n y  s t u d e n t s  s h o w e d  g r e a t  p e r s e v e r a n c e ,  e s p e c i a l l y  w h e n

r e c e i v i n g  g r o u p  s u p p o r t ,  a n d  p a r t  o f  t h e i r  c o n f i d e n c e  w a s

b a s e d  o n  a  s t u b b o r n  b e l i e f  i n  e v e n t u a l  s u c c e s s .  A f t e r  f o u r

y e a r s ,  o n e  s a i d :

r p i s  m a d e  m e  s a y  t l i a t  t h e r e  i s  s u c h  a n  i m p r o v e m e n t .

I  a m  c o n f i d e n t  e n o u g h  t o  k e e n  c o m i  n g  t o  t i n s  p l a c e .
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o r  ;

or Î

O h  y c s r  i t  i s  c o m i n g  b u t  i t  s t i l l  l o o k s  l i k e  b e i n g  a  l o n g  j o b  

Y es ,  i t  i s !  I h o p e  t o  r e a d  p r o p e r l y  s o m e  t i m e ,  I  d o  n o t  

t h i n k  t h e r e  i s  a n y  t i m e  l i m i t  o n  i t .  Y o u  c a n n o t  ru sh  i t .

Y e s  i t  i s  a  l o t  o f  t i m e ,  b u t  I  d o n ' t  l o o k  a t  i t  a s  t i m e  

r e a l l y .  I  j u s t  l o o k  a t  i t  as  - w e l l , a s  l o n g  a s  I g e t  t h e  

r e a d i n g ;  I  a m  n o t  t o o  worr ied  a b o u t  t h e  w r i t  ing  a s  l o n g  a s  

I  c a n  r e a d .  I f  i t  t a k e s  a n o t h e r  t w e l v e  m o n t h s  o r  t w o  years; , 
perhaps ,  I  w i l l  g o  c n l

o uTiimary
I

N e a r l y  a l l  t u t o r s  a n d  s t u d e n t s ,  l o c k i n g  b a c k ,  s a i d  t h a t  t h e y  f e l t  

tJ'-C ach iev em en ts  had been i n :

a )  g e n e r a l  c o n f i d e n c e ;

b )  c o n f i d e n c e  a s s o c i a t e d  w i t h  l i t e r a c y  s k i l l s ;

c )  r e a d i n g ;  t h e n

d )  w r i t i n g  

i n  t h a t  o r d e r .

T h e  c r i t e r i a  o f  c o g n i t i v e  ach iev em e n ts  i d e n t i f i e d  i n  t h i s  c h a p t e r  

a r e :

R e a d ing:

A n  i n c r e a s e  in:

1 ,  w o r d  r e c o g n i t i o n  s k i l l s ;

2 ,  s e n t e n c e  r e c o g n i t i o n  s k i l l s ;

3 ,  comprehension s k i l l s ;

A . . t h e  a b i l i t y  t o  read i n f o r m a t i o n a l  t e x t s ;

5 .  t h e  a b i l i t y  t o  r e a d  t e x t s  b e y o n d  t h e  p u r e l y  i n f o r m a t i o n a l

] cvel... ;

b.  t l .e  a n i l i t y  wo read  newspapers .
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I'h' îM  nr, :

All improvement in:

1 ,  th e  motor s k i l l  o f  w r i t i n g ;

2 ,  s p e l l i n g ;

3 ,  t h e  a b i l i t y  t o  chock: s p e l l i n g ;

4 ,  th e  a b i l i t y  t o  ta ke d i c t a t i o n ;

3, an a b i l i t y  t o  com plet e  commonly-used forms or q u e s t i o n n a i r e s ;

6 .  th e  a b i l i t y  t o  w r i t e  l e t t e r s ;

7 .  t h e  a b i l i t y  t o  vnrite extended p ro s e  t e x t s .

C onfi dence  a s s o c i a t e d  w i th  s k i l l s  :

1 .  an i n c r e a s e  in  c o n c e n t r a t i o n  d u r in g  t u i t i o n ;

2 .  a d im i n u t i o n  o f  a n x i e t y  w i t h  regard  t o  l i t e r a c y ;

3.  an e x p r e s s i o n  o f  e n j o y m e n t  i n  r e a d i n g  and w r i t i n g ;

4 .  an e x p r e s s i o n  o f  an e x p e c t a t i o n  t o  succeed  i n  t h e  

l i t e r a c y  s k i l l s .

I t  has been shown t h a t  t h e  major s k i l l  ach ievem ent  was,  i n d e e d ,  

in  r e a d i n g ,  and t h a t  ach iev em en t  i n  i v r i t i n g  was o f  a lower o r d e r ,  

p o s s i b l y  b e c a u s e ,  i n  t h e  s t u d e n t s '  s u b c u l t u r e s ,  en co d ing  was not  

re ga rd ed  as  an e s s e n t i a l  f e a t u r e  o f  th e  en v iron m en t .  However,  

a l t h o u g h  s t u d e n t s  performed t a s k s  w i t h  t h e i r  t u t o r s ,  one o f  t h e  

r e a l  purpos es  o f  e d u c a t i o n  i s  t o  p r o v id e  t h e  a b i l i t y  t o  a c t  i n 

d e p e n d e n t ly ;  t h e  n ex t  c h a p te r  d e a l s  w i t h  t h e  d e g r e e  o f  ach ievem ent  

in  t h i s  r e s p e c t .
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CHAPTER XT I I

'llŵ  nv idenrn in t h i s  chapte r  i s  based upon wliRi both s t u d e n t s  

! a nd t u t o r s  s a i_[i t h e  s t u d e n t s  a c t u a l  jy did  o u t s i d e  t h e  ambi ence  

o f  t h e  c l a s s r o o m  or t ' lO t u t o r i a l  s e s s i o n .  F ro m  t h o i r  s t a t e m e n t s  

t e n  c r i t e r i a  o'" en act  i v e  ach ievemen t  emerged,  each of whi.cii w i l l  

be d i s c u s s e d  below.

1 . The 'Use o f  r o a d i n e  gi.j 11 ^

T : er e  was a v a s t  range o f  ach ievem en t  in t h e  g e n e r a l  use  o f  

r e a d i n g ,  s t a r t i n g  from t l ie  r a t h e r  humble:

He looked  i n t o  sr.op windows and o c c a s i o n a l l y  saw 
s om eth ing  th a t  ho could r o a d ,  and at  t h e  names on buses  
i t  was v er y  Ira s i c l>ut i t  was an ach iev em en t  :

To t h e  r e a l  ach ievem en t  of  t h e  enjoyment  o f  books as  ex p re ssed  

by an exuberant  s tu d en t  in  t h e  f o l l o w i n g  q u o t a t i o n :

W el l ,  I l a v e  not  done much w T i t in g  . . .  no,  1 can 
p ic k  up th e  phone . . .  my daughte r  wro te  th e  l e t t e r  
t o  ----- . I read  books now . . .  the  r e a d i n g  i s  m a r v e l lo u s

But t o  o b t a i n  a more d e t a i l e d  v iew  o f  r e a d i n g  a c h i e v e m e n t s ,

q u e s t i o n s  wore asked about  t h e  a c t u a l  use  o f;

i )  l i i / r a r i .h s ,  

i i )  newspapers ,

' i l l  b o o k s ,

i v )  t h e  e x t en t  t o  which t h e y  read t o  t b c i r  c h i ld r e n ^  and

") t h e  use  o f  rcad i  ng at work.
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i )  U s e  o f  l i b r a r i e s

O u t  o f  n i n e t e e n  r e p l i e r  t o  t h i s  n u c s t i o n ,  s i x  s a i d  t h a t  t h e y  h a d  

j o i n e d  a  l i b r a r y  a n d  t h e s e  s i x  s t u d e n t s  w e r e  e n t h u s i a s t i c ;  f o r  

e x a m p l e :

K e  h a v e  j u s t  j o i n e d  t h e  l i b r a r y .  I  c a n  g o  a n d  p i c k  a  l i b r a r y  

b o o k ,  I  w e n t  t o  t h e  w o m a n  a n d  w h i s p e r e d  t o  h e r  t h a t  f  w a s  

' O n  t h e  M o v e ’  ( B B C  s e r i e s  f o r  i l l i t e r a t e  a d u l t s ) .  I  r e a d  

M a n e  o v T e *  a n d  i t  w a s  a  s u p e r  t h i n g ,  I  f e l t  a s  i f  s o m e o n e  
h a d  g i v e n  m e  a  p o u n d  i , o t e I

i
a  n d  :  j

I S h e  h a d  b e e n  h e r e  t w o  y e a r s  a n d  s h e  F o u n d  o u t  f r o m  m e  t h e  

' l i b r a r y  w a s  f r e e .  S h e  k e p t  o n  s a y i n g  " b e a u t i f u l  l i b r a r y ,  

b e a u t i f u l  l i b r a r y  f r e e ! "  S h e  v v a s  r e a l l y  t h r i l l e d .  T h e y  

h a v e  s e m e  A s i a n  b o o k s  a s  w e l l .

a n d  ;

S h e  r e a d s  h e r s e l f ,  g o e s  t o  t h e  l i b r a r y  a n d  a c t u a l l y  b u y s  b o o k s .  

T h e  r e m a i n i n g  t h i r t e e n  r e p l i e s  w o r e  u s u a l l y  s h o r t :

B e e n  t o  a  l i b r a r y ?  N o !  

b u t  t w o  o f  t h e  t h i r t e e n  s t u d e n t s  u s e d  t h e i r  c h i l d r e n  t o  o b t a i n  b o o k s  

t o  r e a d .  F o r  e x a m p l e ,  t h e  c l e a r ;

M y  c h i l d r e n  g e t  t h e  b o o k s ;  ]_  d o n ’ t  g o !  

o r  t h e  r a t . i i o r  a m b i g u o u s  r e p l y :

I ' v e  c o m e  o u t  o f  ( l e f t )  t h e  l i b r a r y ;  b u t  I  d o  g o  m y s e l f .

I  g e t  a  b i t  m i x e d  u p .  M y  d a u g h t e r  p i c k s  b o o k s  o u t  f o r  m e .

T h e  p r o p o r t i o n  o f  s t u d e n t s  n o t  u s i n g  t h e  l i b r a r y  s e r v i c e  w a s  

p r o b a b l y  g r e a t e r  t h a n  t h e  6 8 %  s u g g e s t e d  b y  t h i s  s a m p l e .  M a n y  

s t u d e n t s  w e r e  n o t  a s k e d  d i r e c t l y  a b o u t  t h e i r  u s e  o f  l i b r a r i e s  

b e c a u s e  i t :  w a s  q u i t e  c l e a r  d u r i n g  t h e  i n t e r v i e w  t h a t  t h i s  q u e s t i o n  

w o u l d  e m b a r r a s s  t h e m .
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1  i )  R e a d i n g  a  n e w s p a p e r

R e a d i n g  a  n e w s p a p e r  w a s  o f t e n  s t a t e d  a s  a n  o b j e c t i v e  b y  t u t o r s  a n d

m a n y  s t u d e n t s  o b v i o u s l y  w i s h e d  t o  d o  s o ,  p e r h a p s  n o t  s o  m u c h  b e c a u s e

o f  t h e i r  i n t e r e s t  i n  t h e  n e w s  b u t  r a t h e r  b e c a u s e  t o  b e  s e e n  t o  b e  

d o i n g  s o  w o u l d  b e  a  p u b l i c  a f f i t m a L i o n  o f  t h e i r  a b i l i t y  t o  r e a d .

T h u s  a  t u t o r  s a i d :

M y  s t u d e n t  i s  t a k i n g  a  p a p e r  t o  w o r k .

H e  d o e s n ' t  t a k e  a n  i n t e r e s t  i n  c u r r e n t  a f f a i r s  s o  I  d o  n o t  

t h i n k  h e  w i l l  r e a d  t h e  n a t i o n a l  n e w s p a p e r s .

a n d  a  s t u d e n t  a s k e d  h e r  t u t o r :

" H o w  l o n g  w i l l  i t  b e  b e f o r e  I  c a n  r e a d  a  n e w s p a j u e r ? "  S h e  d i d  

n o t  r e a l i s e  t h a t  i t  w o u l d  t a k e  a  l o n g ,  l o n g  t i m e !

T h e  t y p i c a l  s t u d e n t , ,  h o w e v e r ,  s t r u g g l e d  t h r o u g h  b i t s  o f  n e w s p a p e r s ,

r e g i s t e r i n g  s o m e  n e w - f o u n d  a c h i e v e m e n t :

I  r o a d  n e w s p a p e r s  -  a  l i t t l e  b i t .  B e f o r e  I  u s e d  t o  l o o k  a t  

t h e  p i c t u r e s  . . .  T h e  S u n !

a n d  :

R e a d  a  n e w s p a p e r ?  W e l l  I  r e a d  b i t s ,  m o s t l y  t h e  a d s  b e c a u s e  

t h e y  a r e  a l l  t h e  s a m e  l e t t e r s  ( s i m i l a r  w o r d s ) .

N e v e r t h e l e s s ,  o t h e r  s t u d e n t s  h a d  t h e  a b i l i t y  t o  r e a d  n e w s p a p e r s  i f

t h e y  w a n t e d  t o  d o  s o ,  a n d  s o m e  a c t u a l l y  d i d ;

I n t e r v i  e w e r  :

C o u l d  s h e  r e a d  ' T h e  G u a r d i a n * ?

T u t o r :

Y e s ,  s h e  c o u l d ,  I  d o n ' t  k n o w  t h a t  s h e  w o u l d  w a n t  t o  b u t  s h e  

c o u l d .  S h e  c o u l d  w r i t e  t h e  3 0 0  m o s t  c o m m o n  w o r d s ;  s p e l l i n g  

w a s  h e r  p r o b l e m .

a n d :

1  r e a d  ’ T h e  S u n * .

a  n d  :

N o w  J  c a n  r e a d  a  n e w s p a p e r  a t  h o m e .
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a n d  ;

I  c a n  r e a d  a  n e w s p a p e r ;  1  c o u l d n ' t  d o  t h a t  b e f o r e .

O n e  s t u d e n t  c o n s i d e r e d  t h e  n e w s p a p e r  a s  a  r a t h e r  s o f t  o p t i o n ;  h e  

s a i d  :

I r e a d  o n l y  m a g a z i n e s ,  not n e w s p a p e r s !

A n o t h e r  s t u d e n t ,  who m u s t  h a v e  s t a r t e d  a t  a  f a i r l y  h i g h  l e v e l  o f

l i t e r a c y ,  b o u n d e d  a h e a d :

B y  t h e  e n d  he was r e a d i n g  m o r e  i n  ' T h e  G u a r d i a n *  t h a n  1  w a s  

r e a d i n g .  H e  w o u l d  a s k  i f  1  h a d  r e a d  v a r i o u s  a r t i c l e s  i n  

' T h e  Guardian'  a n d  I  j u s t  h a d  n o t  t i m e  t o  read them.

B u t  ' T h e  G u a r d i a n *  r e a d e r  w a s  r e a l l y  v e r y  e x c e p t i o n a l ;  n o t  o n l y

w a s  t h e  s t u d e n t  w h o  r e a d  o n l y  p a r t s  o f  n e w s p a p e r s  t y p i c a l :

I n t e r v i e w e r  :

B e a d  a  n e w s p a p e r ?

S t u d e n t  ;

N o ,  b e c a u s e  t h e y  a r e  t o o  s m a l l  f o r  m o .

I n t e r v i e w e r  ;

H e a d l i n e s ,  t h e n ?

S t u d e n t  :

Y e s ,  I c a n  read s o m e  o f  i t ,

b u t  a  l a r g e  p r o p o r t i o n  o f  s t u d e n t s ,  e v e n  a f t e r  n e a r l y  two y e a r s

o f  t u i t i o n ,  n e v e r  r e a c h e d  t h e  s t a g e  o f  d o i n g  s o .  F o r  e x a m p l e :

H e a d i n g ?  b e t t e r  t h a n  I  e x p e c t e d  b u t  h e  c a n n o t  r e a d  a  

n e w s  p a p e r ,

o r  ;

H e  h a s  n o t  g o t  t o  th e  s t a g e  o f  r e a d i n g  n e w s p a p e r s !
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o r  L h e  s t u d e n t :  I ’ r i o  t h o u g h t  t h a t  n e w s p a p e r s  w e r e  c o m i c s ;

J  c a n  r e a d  a  b i t  o f  t h e  p a p e r s ,  m y  s o n ’ s  c o m i c s .

However,  m a n y  o f  t h o s e  w h o  c o u l d  r e a d  n e w s p a p e r s  went f o r w a r d  t o  

r e a d i n g  book s .

I

i .  i  i  )  R e a d  i n g  b o o k s

A  f e w  s t u d e n t s  c o u l d  read f l u e n t l y  b e f o r e  t h e y  j o i n e d  t h e  s c h e m e ;

o n e  c o m m e n t e d ;

I  r e a d  b e f o r e  I  c a m e  h e r o .  I  r e a d  h i s t o r i c a l  n o v e l s  

u s u a l l y  -  J e a n  P l a i d y  books.

H o w e v e r ,  t h o s e  s t u d e n t s  who read a  b o o k  d u r i n g  the  p e r i o d  

o f  a t t e n d a n c e  p r o b a b l y  d i d  s o  f o r  t h e  f i r s t  t i m e ,  a n d  t h e i r  

a c h i e v e m e n t  w a s  u s u a l l y  h e s i t a n t  and o f t e n  s u r p r i s i n g  t o  t h e i r  

t u t o r s  ;

I  t r y  C O  r e a d  b o o k s  but i t  t a k e s  me a  w h i l e  t o  g e t  t h r o u g h  

t h e m ,

a n d  ;

I  r e a d  r n y  f i r s t  b o o k . . . ,  

and t h e  r e g i s t e r  o f  p l e a s e d  s u r p r i s e ;

H e  i s  r e a d i n g  a  b o o k  »  and i s  a c t u a l l  y  i n t e r e s t e d  i n  i t  I
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Many o f  i M i o  s t u d e n t s  r e a d  d o - i t - y o r r s e l f  m a n u a l s ,  r e c i p e  b o o k s  

o r  b o o k s  c o n c e r n e d  w i t h  t h o i r  work. F e a t u r e s  o f  t h i s  ty pe o f  

r e a d  i  n r  w e r e  f f i a t  i t  was o f  p r a c t i c a l  v a l u e  t o  t h e  s t u d e n t  and 

t h a t  th e  s t u d e n t  cou ld  read a  s e c t  ion :  s t u d e n t s  were not

s u f f i c i  c m l y  a cco m p li sh ed  t o  i ndulge  i n  r e a d i n g  e x t e n s i v e l y ,  

" ' ' h o  books t h a t  w o r e  r a m e d  were u s u a l l y  s i m p l e  s t o r i e s :

I  d i d  r e a d  a  c o w b o r  b o o k  a t  w o r k  a n d  I  was q u i t e  

ch u f f e d  a t  t h a t ;  i t  was t h e  f i r s t  t ime  I  h a d  ever  
r e a d  a  b o o k , '

o r  p r e s e n t e d  i->-' f a i r l y  e a s y  v e r s i o n s ,  a s  i s  t h e  c a s e  o f  c h i l d r e n ' s  

books s u c h  a s  t h e  ‘ L a d y b i r d *  s e r i e s .  H o w e v e r ,  a  f e w  s t u d e n t s  

road a d u l t  b o o k s  o f  a n  undemand i ng n a t u r e ;

I  r e a d  s t o r i e s  l i k e  . ' S e a  L h a n g e  '  a n d  t h a t .

a n d  :

I  b e l i e v e ,  h e  s a i d  ho w a s  r e a d i n g  t h e  J a m e s  l i o r r i o t  b o o k s

and :

a  nd :

I  r e a d  a  b o o k  by L i l l i a n  Bocl iwith,  ' T h e  H i l l s  i s  L o n e l y  *

S h e  b o u g h t  ' S u m m e r  o f  4 2 '  -  b u t  s h e  h a s  a  c o m p r e h e n s i o n  

p r o b l e m  a n d  r e a l l y  l i k e s  r e a d i n g  E n i d  f l y t o n .

A  v e r y  f ew s t u d e n t s  were e n c o u r a g e d  t o  r e a d ,  and d i d  r e a d ,  books  

r e q u i r i n g  a n  e m o t i o n a l  r e s p o n s e ;  o n e  s t u d e n t  s a i d ,  r a t h e r  p r o u d l y

1 s t a r t e d  t o  r e a d  p o e t r y !

b u t , r e g r e t t a b l y ,  few s t u d e n t s  s e e m e d  t o  b < ^  a b l e  t o  comnrehend

t h e  m e a n i n g  o f  t e x t s  w h  i c h  c o u l d  be d e s c r i b e d  as e v e n  s i  Igfit l y  

s o p h i i  s  i i ca ted  .
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i v )  Hoad i ng t n  t l i e i r  f a m i l y

I ' o s  L s t u d e n t s ,  m a i n l y  w o m e n ,  who c l  a i n t c d  t o  r o a n  h o o l i s  h a d  r e a d  

a c h i l d r e n ’ s  liook a l o u d  t o  t h o i r  o w n  e h i  ^ d  a n d  t n i r  w a s ,  t o  l l r eOj ,  

a tr en en d o u s  arcomnlishmont;  ind eed ,  o n ly  a Few s t u d e n t s  managed 

i t .

I  r e a d  a l o u d  t o  my  l i t t l e  g i r l ,

and:

I  r e a d  t o  r ry c h i  I d r c n ,  h u t  I  d o n ' t  k n o w  e v e r y  v / o r d .

H e  i s  r o a d  ing  ( h e r  s o n ,  a g e d  / )  a n d  I  f i n d  t - o w  t h a t  

I  d o  n o t  h e s i t a t e  s o  m u c h  w h e n  I  a m  r e a d i n g  t o  him.

a  i d  ,  m o r e  p o s  i  t  i  v o l  y  :  ■

I arn r e a d i n g  t o  ( !.iy s o n )  w i t h  e x p r e s s i o n  -  " p o o r  o l d  

nan,  l i e  h a s  r e a l  h r  h i t  t h e  d i r t  hard" -  p u t  m o r e  
f o o l i n g  i n t o  i t , "

Y e s ,  1 read t o  w j /  k i d s  n e a r l y  e v e r y  n i f j i t  n o w .  T l i e y  
w o n ’ t  g o  t o  s l e e p  w i t h o u t  a  s t o r y .  N o t  riow!

v)  Use of  r e a d i n g  a t  work

V e r y  Few s t u d e n t s  used t h e i r  r e a d i n g  s k i l l s  d i r e c t l y  f o r  work :

R e a l l y , r e a d i n g  d o es  n o t  c o m e  i n t o  m y  work!

a n d  ;

1  d o n ’ t  u s e  i t  a t  w o r k ,  T  have n e v e r  )iad t o  r e a d  a t  w o r !

a n d  :

i n  h i s  j o b  be d o e s  n o t  use l i t e r a c y  f o r  a n y  r e a s o n

but th e  f e w  s t u d e n t s  w h o  c o u l d  p u t  t h e i r  new s k i l l  t o  d i r e c t  u s e  

' V i e n d  i t :  i n v a l u n f ) l e :
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j  c a n  c h e c k  t h e  n a m e s  o n  t h e  e q u i p m e n t  I  u s e  a t  w o r k ,

a n d ;

I t  h e l p s  m e  a t  w o r k  a n d  a l l  t h a t .  I n s t e a d  o f  g o i n g  

u p  t o  m y  m a t e s  a n d  a s k i n g  t h e m  w l i a t  t h e  w o r d  i s  a n d  

a l l  t h a t ,  I  c a n  r e a d  t h e  l a b e l s . ( s t o r e m a n )

2 ,  T h e  u s e  o f  w r i t i n g  s k i l l s

H o w e v e r  l i m i t e d  t h e  u s e  o f  r e a d i n g  s k i l l s ,  f a r  m o r e  w a s  d o n e

i n  t h a t  f i e l d  t h a n  i n  t h e  u s e  o f  w r i t i n g  s k i l l s  a s  h a s  b e c o m e  

e v i d e n t  a l r e a d y .  O n e  t u t o r  e x p r e s s e d  h e r  d i s a p p o i n t m e n t ;  

I n t e r v i e w e r :

H a s  h e  d o n e  a n y t h i n g  t l i a t  s u g g e s t s  h e  i s  u s i n g  

h i s  s k i l l s ?

T u t o r :

K o ,  n o t h i n g  a t  a l l !  O h  y e s ,  r e a d i n g  t h e  n e w s p a p e r s ;

b u t  h e  i s  N O T  u s i n g  h i s  w r i t i n g .

T h e  t y p i c a l  a t t i t u d e s  o f  t h e  m a j o r i t y  o f  s t u d e n t s  e m e r g e  f r o m

t h e  f o l l o w i n g  q u o t a t i o n s :

I n t e r v i e w e r :

H a v e  y o u  u s e d  i t  a t  a l l ?

S t u d e n t  :

N o ,  I  d o n ' t  t h i n k  s o !  I  d o  n o t  l i k e  m y  o w n  w r i t i n g !  

o r ,  m o r e  t y p i c a l l y :

W r i t i n g  i s  n o t  m y  n e e d ;  I  d o n ' t  h a v e  t o  d o  i t  !

a n d  ;

I  h a v e  n o t  v r r i t t e n  a n y  l e t t e r s  t o  a n y o n e ,  b u t  y o u  

s e e  v r r i t i n g  d o e s  n o t  c o m e  i n t o  m y  w o r k .
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i )  W r i t i n g  l e t t e r s

o r :

W r it t e n  a l e t t e r ?  No, though 1 have w r i t t e n  one
i n  c l a s s .

W e l l ,  1  s t a r t e d  t o  w r i . t c  n u n  ( a  l e t t e r )  t o  m y  

f a t h e r ;  I s o r t  o f  f i n i s h e d  one hut n in e  out o f
t e n  t i m e s  my w i f e  s o r t  o C  r o a d s  i t  through a n d  c o r r e c t s  

th e  m i s t a k e s .

N e v e r t h e l e s s ,  s o m e  s t u d e n t s  t . r i e d :

T w r o t e  n  l e t t e r  t o  s e e  i f  I  c o u l d  get  a  pen f r i e n d ;  

a  y e a r  a g o  Ï  cou ld  h a v e  n e v e r  d o n e  t h a t .  B u t  t h ^ y  d i d  

not r o o l v l

and q u i t e  a  f e w  w r o t e  p o s t c a r d s  t o  id io ir  t u t o r s  w h e n  t h e y  w e r e  

on h o l i d a y .  S i m i l a r l y ,  n u i  t o  a  f e w  w r o te  p r a c t i c e  l e t t e r s  t o  

t h i e i r  t u t o r s ;  f o r  e x a m p l e ;

H e r  l e t t e r s  t o  me seem t o  h a v e  i m p r o v e d .

Only a  f e w  s t u d e n t s ,  however,  a c t u a l l y  w r o t e  l e t t e r s  i n d e p e n d e n t l y  

and f o r  a  o u r p o s e ,  a n d  t h o s e  s t u d e n t s  w e r e  p a r t i c u l a r l y  p l e a s e d  

w ith  t l i o i r  a c c c m p l i sh m e n t :

Now I c a n  do t h e  c h e q u e s  and b i l l s  . . .  I  d o  a l l  t h e  
• 1  u t t e r s ,  1  h a v e  t ^  c T i t e  l e t t e r s  t o  s c h o o l  a n d  1  d o

t h a t  n o w .

a n d  :

She f e e l s  now t l i a t  she c a n  i T i l : e  l e t t e r s  t o  f r i c T t i s  

w it h o u t  h a v i n g  her h u s b a n d  do i t  f o r  h e r .  S h e  s a y s :
" I t  i s  a m a z i n g ;  I  j u s t  w r i t e  a s  i f  I  am t a l k i n g  t o  

them."

a n d ,  t  h o u r ' l l  a  f a i r l y  p a i n f u l  p r o c e s s :

1 t h i n k  ficfo]'- 1 w r i t '  - I can t h i n k  b e t t e r .  : sqrorq 
t o  my son in  Canada - i t  took  me t e n  t i m e s  t o  pcS -.t 
w t i r d  ))cr f e e t .
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i  ! )  C o m p l e t i n g  f o r m s

T h e  g r e a t  m a j o r i t y  o f  s t u d e n t s  a v o i d e d  f i l l i n g  i n  a n y  f o r  s i  w i t h o u t

s o - ' e  l i e  I n  o r  w i  i d  i o u t  n a s s i  n ^ r  i t  t o  s o m e o n e  e l s e  f o r  c o m p l e t i o n

(  t o r  e x a m p l e ,  w i  f  e  o r  t u t o r )  s o  t h a t  t h e y  o n l v  j i a d  t o  s i g n  t l i e i r  

I
n a m e .  F o r  e x a m p l e :

I n t e r v i e w e r ;  H a v e  y o n  f i l l e d  i n  a n y  f o r m ?

S t u d e n t  :  N o ,  I  d o n ’ t  l i k e  i t ,  I  n e v e r  h a v e  d o n e !

a n d  :

a n d  ;

a n a  :

F o r m s ?  : ' y  w i f e  f i l l s  i n  t h e  f o r m s

F o r m s ?  1  l e t  m v  h u s b a n d  d o  t h a t .

F i l l e d  i n  a n y  f o r m s ?  1  a l w a y s  t a k e  i t  h o m o  a n d  

g e t  m y  w i f e  t o  h e l p  m o ,

' t h e  r e f u s a l  t o  c o m p l o t e  f o r m s  w a s  s u r p r i s i n g l y  i n g r a i n e d ,  f o r  i t  

w a s  n o t  s i m p l y  a  m a t t e r  o f  n o t  b e i n g  a b l e  -  t h r y c  w e r e  o f t e n  n o t  

w i l l i n g ,

T l i o u p h  h e  r e a l l y  w a s  g o o d  e n o u g h  t o  t a c k l e  

a n y t h i n g ,  i f  s o m e o n e  p r e s e n t e d  h i m  w i t l i  a  f o r m  

h e  w o u l d  s a y :  " O h  w e l l .  I ’ l l  t a k e  i t  h o m e , "

H o w e v e r ,  s o m e  s t u d e n t s  w e r e  p l e a s e d  t o  b e  a b l e  t o  c o m p l e t e  e v e n  

a  s e c t i o n  o f  a  f o r m :

I  c a n  v r r i t e  m y  n a m e  a n - d  a d d r e s s  n o w !
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O t h e r  s t u d e n t s  w o u l d  c o r t e i . n l y  c o m p l e t e  r o u t i n e  a n d  r e p c t i t l o n a l  

f o r m s ,  s u c h  a s  w o r k  t i m e  s h e e t s ,  a n d  t h i s  a c c o m p l i s h m e n t  w a s  t h e  o n e  

m o s t  i [ c q u c n t l y  m e n t i o n e d .  T h e r e  w e r e  a  f e w  s t u d e n t s  w h o  d i d  a c t  

i n d e p e n d e n t l y  i n  t h i s  r e s p e c t :

H e  w i l l  f i n  i n  f o r m s ,  p e t r o l  g a r a g e  f o r m s .

a n d  :

I n t e r v i e w e r :

H a v e  y o u  f i l l e d  i n  a  f o r m  f o r  y o u r s e l f ?

S t u d e n t  ;

i

! Y e s ,  f o r  m y  d r i v i n g  t e s t ,  I  f i l l e d  t h a t  i t  m y s e l f  

I  p a s s e d  f i r s t  t i m e  f o r  m y  m o t o r  b i k e .

a n d  :

I  c a n  f i l l  u p  f o r m s  w h i c h  I  c o u l d  n o t  d o  b e f o r e .

I  c o u l d  d o  s o m e t h i n g  w h e n  I  s t a r t e d  b u t  i t  i s  

g e t t i n g  e a s i e r  n o w .

a n d  f i n a l l y ,  i n  t h e  c a s e  o f  a  m o r e  a b l e  s t u d e n t :

S h e  i s  f i l l i n g  u p  f o r m s ;  s h e  i s  w r i t i n g  l e t t e r s  

t o  s c h o o l ,  y e s ,  s h e  i s  f i l l i n g  i n  t h e  r e p o r t  

s h e e t s  t h a t  t h e y  h a v e  t o  s e n d  b a c k  . . .  O h ,  s h e  

c o u l d  w r i t e  a n d  r e a d  v e r y  w e l l  -  s h e  c o u l d  n o t  

s p e l l ,  t h a t ’ s  a l l ,

i i . i )  F r e e  c o m p o s i t i o n  n o t e s

F e w  s t u d e n t s  a c t u a l l y  w r o t e  n o t e s  i n v o l v i n g  a n y  d e g r e e  o f  f r e e  

c o m ) - o s  i t  i o n .

A  n o t e  t o  a n y b o d y ?  N o !

a n d  ;

I n t e r v i e w e r :

D o  y o u  v . r i t e  n o t e s  t o  s c h o o l  n o w ?

h t u d C T .  t :

h l i  n o ,  I  l e a v e  t h a t  t o  t h e  M r s !
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b u t ,  t o  a t  l e a s t  one s t u d e n t ,  a  n o te  w a s  a  m i l e s t o n e  i n  h i s  l i f e :  

I n t e r v i e w e r :

H a v e  y o u  w r i t t e n  a n y t h i n g  o u t s i d e  y o u r  work in  
c l a s s ?

S t u d e n t :

b ' o l  O h ,  I l e f t  my w i f e  t h e  f i r s t  n o t e  s h e  had e v e r
h a d  1

i \ ' ) Chr i s t m a s  cards

T h e  w r i t i n g  o f  C h r i s t m a s  c a r d s  w a s  e n c o u r a g e d  b y  t u t o r s  a s  b e i n g

a  p r a c t i c a l  u s e  o f  t h e i r  s t u d e n t s *  s k i l l ;  many s t u d e n t s  o f  l o w

l e v e l s  o f  s k i l l  w e r e  a b l e  a n d  w i l l i n g  t o  d o  t h i s ,  but i n  n e a r l y

e v e r y  c a s e  i n  t h e  s a m p l e ,  s t u d e n t s  r e c e i v e d  h e l p ,

S h j  d i d  k T i t e  a n d  send o f f  ( w i t h  h e l p )  C h r i s t m a s  

c a r d s ,

O n e  o r  t w o  m a l e  s t u d e n t s  c l a i m e d  t o  d o  i t  f o r  t h e m s e l v e s ,  b u t  

u s u a l l y  C h r i s t m a s  c a r d  w r i t i n g  w a s  an o c c u p a t i o n  l e f t  t o  w i v e s ,  

I n t e r v i e w e r  :

h a v e  you w r i t t e n  a n y  n o t e ?

S t u d e n t  ;

N o ,  b u t  I  wrote  m y  f i r s t  C h r i s t m a s  c a r d ,

V)  l i s e  o f  wr i t i n g  s k i l l s  a t  work

J u s t  a s  f e w  s t u d e n t s  n e e d e d  t o  r e a d  a t  ’w o r k ,  s o  f e w  s t u d e n t s

n e e d e d  t o  w r i t e  o t h e r  t h a n  s i m p l e  p h r a s e s ;

I  d o  n o t  h a v e  t o  u se  ( w r i t e )  E n g l i s h  i n  m y  e v e r y d a y  

j o b  a t  a l l !

and:

M y  j o b  d o e s  n o t  m e a n  t h a t  1  d o  a l o t  o f  w r i t i n g ;  j u s t  

o n e * '  a  w e e k  w h e n  3 m a k e  i n y  t i m e - s h e e t  c u t .  There y o u

are
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nd ;

h e  c u n  n o w  w r i t e  n o t e s ;  b e f o r e  h e  h a d  t o  m a r k  a  

r o i e c t  w i t h  a n  ' U ' .

I ' / h e i i  1  took nvr.f t h e  m a c h i n e  l a s t  w e e k  1 f e l t  v e r y  

h a p p ' . ’ ,  T  p u t  t h i n g s  down l i k e  ' d r o p p e d  a  b l a d e '  a n *  

' w a i t  i u p  f o r  f u r th e r  i n s t r u c t i o n s ' .

H o * ' e v e r ,  a  t e w  s t u d e n t s  n e e d e d  t o  i m p r o v e  t h e i r  w r i t i n g  

i f  t h e y  w e r e  t o  t a k e  p r o g r e s s  i n  t h e i r  w o r k  o r ,  i n d e e d ,  t o  

o o n i i n i . r >  i n  t h e i r  p r e s e n t  j o b ;

I  u s e  i t  a t  w o r k ,  I  h a v e  m o r e  c o n f i d e n c e  i n  w r i t i n g  

r e p e n t s  w h i c h .  I  d o  f r e q u e n t l y .  M y  b o s s  s a i d  " O n l y  

f i v e  m i s t a k e s  w h i c h  I  w i l l  c o r r e c t ,  t h e y  a r e  t o o  

s i  I V . ’ f o r  w o " d s .  Y o u  a r e  g e t t i n g  o ” '  e e r y  w e l l . "
I  s a i d ;  " 0 ' - * ,  t h a n k s

a nd ;

I  g o t  t h r o u g h  a n  e x a m  f o r  a  j o b !  I  a l w a y s  wanted t o  

d o  t d . t a t  ,  e v e n  t h o u . g l i  t h e  p a y  w a s  l o s s !

i  )  O t h e r  u s c s  o f  wr i t  i : ! g

S o m e  s t u d e n t s  b e g a n  t o  k e e p  d i a r i e s  w h i c h ,  o r i g i n a l l y ,  t h e y  

s h o w e d  t o  t h e i r  t u t o r  a s  a n  e x e r c i s e ;  one s t u d e n t  m e n t i o n e d  

c o n t i n u i n g  t h i s  p r a c t i c e  a f t e r  the  c o m p l e t i o n  o f  h e r  t u i t i o n

I  k e e p  1  d i a r y ;  I .  d o  a b o u t  a  p a g e  a  d a y .

Another studeni: used h e r  w r i t i n g  s k i l l s  in d e p e n d e n t l y  f o r  

r e l a x a t i o n ,  b t i t  tluis w n s or, ex trem ely  r a r e  c a s e :

Y e s ,  ( l a u g h t e r )  y e s ,  I  t h i n ) ;  ) c a n  d o  a  c r o s s w o r d  

O ' . ? ' / 1 c  o n  m v  o w n .  I s t i l l  t e n d  t o  w r i  t o  i t  a t  t ) i  

s i d  r  i . r f :  t  a n d  t h - o n  a s k .  i  d - . *  ' T h e  S u n  '  c r o s s w o r c
-wv’ 1\- cu - c r o s s w o r d  ,
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O r h ( ' r  e n a c t  i  VO a c h i e v e m e n t s  

I .  i ' c g u l n r  a t t e n d a n c e  f o r  t u i t i o n

L o g i c a l l y ,  a s  t u t o r s  o f t e n  s a i d ,  s t u d e n t s  c o u l d  h a r d l y  l e a r n  

w i t l i o u t  t a k i n g  t h e  t r o u b l e  t o  a t t e n d  l e s s o n s .  I n  th e  e v e n t ,  

m o s t  s t u d e n t s ,  p a r t i c u l a r l y  t h o s e  i n  g r o u p s ,  a t t e n d e d  r e g u l a r l y  

when t h e y  i n t e n d e d  t o  cont  i n u e . A s  s o o n  a s  t h e y  were s a t i s f i e d  

t h a t  t h e y  h a d  g a i n e d  a l l  t h e y  wanted,  t h e  r e g u l a r i t y  o f  t h e i r  

a t t e n d a n c e  t e n d e d  t o  d e c r e a s e  u n t i l  t h e y  l e f t .

T h u s ,  t h e  a c t  o f  a t t e n d i n g  r e g u l a r l y  c o u l d  b e  c o u n t e d  a s  a n  

a c h i e v e m e n t .  I n d e e d ,  a f t e r  a  long  d a y ' s  w o r k ,  i t  w a s .

IÎC u s e d  t o  c o m e  ev e ry  w e e k ,  n o  m a t t e r  w h a t .

and:

a n d  ;

S h e  c o m e s  v e r y  r e g u l a r l y  -  o u r  m a i n  p r o b l e m  i s  t h a t  

w e  t e n d  t o  t a l k  r a t h e r  a  l o t  than do a c t u a l  l e s s o n s  

a n d  I  f e e l  r a t h e r  g u i l t y  a b o u t  t h i s .

N e l l ,  I l o o k  f o r w a r d  t o  c o r n i n g .  I D O !  J d i s l i k e

m i s s i n g  c l a s s  when 1  am on o v e r t i m e .

2 ,  h o m e w o r k

A t  t h e  o u t s e t  o f  t h e  s c h e m e  i n  1 9 7 5 / 7 6 ,  m a n y  t u t o r s  s e t  g r e a t  

s t o r e  b y  t h e  c o m p l e t i o n  o f  h o m e w o r k ;  i n  t h e  e v e n t ,  v e r y  f e w  

s t u d e n t s  d i d  a n y  homework. The t y p i c a l  r e s p o n s e  w a s :

H e  d i d  n o  h o m e w o r k ,

and I

h e  w o n ’ t ,  d o  a n y  h o m e w o r k  s o  we a r c  n o t  g e t t i n g  anywhere,

an-k;
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I l e  never  d i d  a n y  Immowork. . . . l i e  a d m it te d  hr w a s

re a l  1 y d o i n g  i t  ( t u o  c o u r s e )  I x j o a u s e  i t  w a s  a  

r o o d  t . h  i  n  a  !

I d n a t  t h e  a n o u r t  o f  h o m e w o r k  w a s  n e v e r  v e r y  g r e a t  i s  i l l u s t r a t e d  

h y  t h o  f o l l o w i n g  n u o t a t i o n s :

homework? hot a l o t ,  T bave not  t h a t  much t i m e ,
J  p i c k  a  p a p e r  up n r . d  h a v e  a  q u ic k  l o o k  through i t  
and t h a t  s o r t  o f  t h i n s .

a m  :

a n d  :

T g e t  a  l i t t l e  e a c h  w e e k  ( h o m e w o r k ) ,  I d o  n o t  g i v e  
h e r  a  g r e a t  d e a l  -  s h e  h a d  a  f u l l - t i m e  j o b  plu s  
lo o k i  ng a f t e r  h e r  f a m i l y .

He brought  s o m e  h o m e w o r k .  H i w i f e  h"l r e d  him.

u t  t l ' j o  f o l l o w i n g  was t y p i c a l  o f  a  few s t u d e n t s ;

I do homework, 1 u s u a l l y  t a k e  i t  up t o  bod and 
do i t  when t h e  c h i l d r e n  a r e  i n  b o d .

There w a s  the  excep t  i o n a l  s t u d e n t ,  s p o i ' e u  a b o u t  w ith  s o m e  a w e ,  who:

j u s t  e n j o y s  r e a d i n g  a t  h o m e .  We did s o m e  w o r d  

b u i l d i n g  e x e r c i s e s  from' Con'mou S o u n d s ' a n d  he d i d  m o r e  

o f  them at  home -  he i s  j u s t  a  p o o r  s p e l l e r ,  t h a t ' s  a l i i

3 .  d i s p l a y  o f  1 i t c r a c y  ' t e o l s '

One o f  th e  s i g n s  t h a t  a  s t u d e n t  i s  i n t e n d i n g  t o  u s e  h i s  l i t e r a c y  

s k i l l s  i s  t o  c a r r y  r o u n d  t h e  t o o l s  o f  I r i s  tr a de !  I n  f a c t ,  q u ' t o  

a  number o f  s t u d e n t s  d i d  n d . d o  s o .

Inrcrvi^w^r:  Do you ca^yy a pen around?
ntulent;  Xo!
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O n  t h e  o t h e r  b a n d ,  many s t u d e n t s  s h o w e d  s o m e  p r i d e  i n  th e i  r  very  

p o s s e s s i o n ,  c l e a r l y  r e g a r d in g  such a c t s  as a c h i e v e m e n t s ,  For

e x a m p l e ;

Carry a pen?

N o t  u n t i l  r e c e n t l y . 1 keen o n e  i n  t h e  c a r  n o w ,

1  have a  n e u  w i t h i n  r e a ch  chi  ch I  d i d  n o t  h a v e  r e s t o r e .  

j F o r  t h e  s i r y - . [ e  r e a s o n  Ï  n o ght ] t a \ - e  h a d  t o  u s e  i t ,

a n d  :

a n d  :

h e  w o u l d  p r ,  n - ' [  a n d  b u y  p a c k e t s  o f  p e n s  a n d  p e n c i l  

s h a r p e n e r ? ;  i . n  f a c t ,  h e  g a v e  m e .  a  p e n c i l  s h a r p e n e r

O n e  d a y  b o  t o o k  s o m e  b i r o s  o u t  o f  I r i s  pock et  a n d  
s a i d  :  " A h  r o l l ,  I  s u p r o s e  I  i i a v e  b e c o m e  th e  s o r t

p e r s o n  v n o  c a r r i e s  b i r o -  a r o u n d  i n  h i s  p o c k e t ;

or:

n u t  T  d o  c a r r y  a  n o t e  b o o k  i n .  m y  p o c k e t  f o r  v o r ' c  . . .  
i t ;  I ' i o l p s  m e  * - . o  memorise t h i n g s .

4 .  2 i nd i n- d i r e c t  i ons

; ' n s l :  s t u d e n t s  w e r e  a b le  t o  r e a d  t h e  c o m m o n  i n s t r u c t i o n s  f o r  

r o a d  u s e r ' . - ,  a s  i n  t h i o  f o l l o w i n g  c a s e :

Well i f  1 want t , o  - o  t o  a n y  s e a s i d e  p l a c e  r o u n d  h e r e  

I  c a n  g e t  t h e r e ,  T d r i v e  a n d  I  a m  f a i r l y  d e c e n t  o n  

m e m o r y  -  1  k n o w  w h e r e  i t  i s !  !, have a l w a y s  been  
nul G  t o  r e a d  r o a d  s i g n s ,  ’ c a ' t '  a r i d  t h i n g s  l i k e -  t h a t .

N e v e r t h e l e s s ,  f o r  m a n y  s t u d e n t s  t h e  a c h ie v e t : c r t  t h a t  t h e y  record ed  

a s  1)0 ing  m o s t  u s e f u l  w a s  t o  b n  a b l e  t o  f i n d  t h e i r  w a y  a r o u n d  w i t h  

g r e a t e r  f a c i l i t y ;  u s u a l l y  i t  w a s  a  m o r e  m a t t e r  o f  s t r e e t  n e i ' C s :
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1 can road a n o t i c e  at  work . . .  and road s igns  now, but  
u s u a l l y  I get. my erarisport manager t o  read them t o  me,

i can p ic k  out s t r e e t  names,  1 cou ld  not do t h a t  b e f o r e ,

I n t e r v i  ewer ;

Can you g e t  t o  a sm al l  v i l l a g e  o u t s i d e ,  s a y ,  Norwich?

Student .  ;

Yes,  r t h in k  I co u ld  make i t .  I can go by t h e  l e t t e r i n g ,

Int e r v i e w o r :

j '.vould you have been a b l e  t o  do that, when you f i r s t  came?
j

Stu d e n t  :

No, no! I would not !

A few s t u d e n t s  reach ed  h ig h  l e v e l s  o f  ach iev em en t  and were a c t u a l l y

a b l e  t o  p lan  r o u t e s  from maps. A t u t o r  c l e a r l y  was p le a s ed  wi th  her

s t u d e n t ' s  p r o g r e s s  in  t h i s  r e s p e c t  when she s a i d ;

He has even been p la n n ing  a h o l i d a y  which he knows
he wi 11 r.ot t a k e ,  hooking a t  maps and p la n n in g  h i s  
r o u t e s  and what he would f i n d .

5.  Consumer a c t i v i t y  and p ur ch a s in g  methods

Many s t u d e n t s  værc a b l e  t o  shop q u i t e  e a s i l y ,  e i t h e r  b ecause  th e y

cou ld  read :

.Shopping? Oh y e s ,  1 can manage t h a t  a l l  r i g h t .
I can read!

or Pecanse  th ey  had t h e i r  own system;

Shopping? You d o n ' t  need t o  read t h e  l a b e l s .  I know 
th e  shapA' o f  th e  b o t t l e ;  H.P.  means t h e  Houses o f
P a r l i a m e n t ,  you can s e e  t h e  p i c t u r e .  I f  t h e r e  i s  no
word you lo o k  f o r  t h e  f i r s t  l e t t e r  HÎ

But. e q u a l l y ,  a l a r g e  p r o p o r t i o n  o f  s t u d e n t s  e i t h e r  improved or

w( r c a I. le  to  ; r r f  orm purcnas i t .g  operat  ions  fo r  t) ie f i r s t  t i m e ,

tboujfi  s t . i l !  in  a ver y l i m i t e d  way. f o r  example:
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and ;

and :

and :

"T can go sh op p ing  witdiout my w i f e " ,  so ha sa ici. J 
t h i n k  tl'iat i s  q u i t e  an achievement: f o r  him.

W e l l ,  1 can go and f in d  wheat f l o u r ,  I look a t  t h e  
package and Wreak tin the  words.  My husband s to o d  
t h e r e  and s a i d :  "Yes ,  td ia t ’s th e  one you wanted

Now I can w r i t e  t h e  l o a v e s  o f  bread 1 want today  
or i f  I d o n ’ t  want any bread - t h i n g s  l i k e  t h a t .

I can not  w r i t e  a shopping  l i s t  but I can read  i t

The g re a t  m a j o r i t y  of  s t u d e n t s  used ca sh  t o  make payments but ,

w i t h  th e  spread o f  th e  cheque s y s t e m ,  some s t u d e n t s  managed t o  use

t h e i r  cheque books a t  the  p o in t  o f  purchase  f o r  t h e  f i r s t  t i m e .

However,  the  r e l u c t a n c e  t o  use  cheques  was o f t e n  put q u i t e  s t r o n g l y

She has a lways  had a T r u s t e e  S a v in g s  Bank book so  
th a t  you did  not have t o  s i g n  ch e q u e s .  But now t h e y
are  b r i n g i n g  in a cheque book sys tem - she does  not
want t o  have a n y t h in g  t o  do l i k e  t h a t .

S igned  a cheque? No. I can do my name. I cou ld  do
i t  b e f o r e  1 came here!

or:

W r i t t e n  cheques? No!

But th e  importance o f  cheque w r i t i n g  a s  an ach ievem ent  i s  shown

by t h e  f o l l o w i n g  f i v e  q u o t a t i o n s ;

Cheques ,  I wrote  th e  cheques  - I was s u r p r i s e d  a t  
m y s e l f !

and:

and :

a no :

Î can go out and w r i t e  a cheque ( i n  a s h o p ) .

can Ï.M.-W w - i r c  chocir
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Y e s ,  I have a cheque book and s i g n  cheques  a l l  r i g h t ,  
though I ta ke my t i m e ,

and :

I can wT'ite my cheques  q u i t e  e a s i l y  - Tio s l o p p i n g  
I have t o  t h i n k  about  t l ie  word ' t w e l v e * .

Some s t u d e n t s  o n l y  managed t o  u se  p o s t a l  order sys tem:

J. can send a p o s t a l  o r d e r ,  I do t h a t  m y s e l f ,  I c r o s s  
them and make payment.  1 did  not do t h a t  b e f o r e .

In a r a r e  c a s e ,  a s t u d e n t  a p p l i e d  h i s  l i t e r a c y  t u i t i o n  t o  a

complex t r a n s a c t i o n  and was p l e a s e d  w i t h  h i s  s u c c e s s f u l  e n t e r p r i s e :

No, not r e a l l y ,  I have not w r i t t e n  any l e t t e r s ,  
apart  from th e  f a c t  t h a t  t h e r e  a re  b i l l s  and so
f o r t h .  Oh y e s !  1 j u s t  r e c e n t l y  wro te  a l e t t e r
t o    a s k i n g  them t o  do a t r a n s a c t i o n  f o r  my
m or tg ag e.  I t  worked out  ( ;ui te  w e l l  - but 1 had 
t o  use  a d i c t i o n a r y .

The q u o t a t i o n s  i l l u s t r a t e  t h a t  th e  a c t u a l  use  o f  l i t e r a c y  in

consumer a f f a i r s  was o f  a v e r y  s i m p le  o r d e r .  Most o f  th e  s t u d e n t s

co n t in ue d  t o  shop by brand name or b o t t l e  sh a pe ,  and most c o n t i n u e d  

t o  use  cash  or l e f t  i t  t o  t h e i r  sp ouse  t o  s i g n  t h e  c h e q u e s .

Of equa l  importance are  t h e  a c t i v i t i e s  not mentioned by th e  

s t u d e n t s ;  f o r  example,  no s t u d e n t  mentioned r e a d i n g  h i r e - p u r c h a s e  

a g r e em e n t s ,  which seems t o  c o n f i r m  th e  c o n c l u s i o n  t h a t  th e  a c t u a l  

use of  l i t e r a c y  s k i l l s  in  consumer a c t i v i t i e s  was g e n e r a l l y  v er y  

l i m i t e d .
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6 ,  T î j o  ( ■ ' > ' i  I:  i . r ; . " ' .  1  n n p r n  c f  o ' ' "  - u n  < r a t . i  o n s  u i p f l i a

binf 'c  th e  T.v: i r; forms o f  commun i ca t  .ions media i - o n s i s t  o f  nev sp a ï 'o r s ,

r e d i o  and t e l  e\'i s i e n ,  s t u c  ni i ts  were as  Iced aiioui: t h e i r  u^p o f ,  and

t fV'ir v iows en the  r e l i a f o l i t v  o f . c'aoh typ e  o f  ■nediiun,

Ir; f a c t , the  v a s t  m a j o r i ty  o f  s tu d en t  s did not: aceompTisi: tiio 

i .evcl  of  r e a d i n g  s k i l l  d s s c r i b e d  as  ' r e a d i n g  c o m préh en s io n ’ and 

a t y p i c a l  r e s p o n s e  was;

J l i s t e n  t o  t h e  r a d i o  more b ecause  chen I road i t  
o f r  the  naners i  pet mixed up.

N e v e r t h e l e s s . a m i n o r i t y  * ' f  s t u d e n t s  w e r e  a b l e  t o  c o m p a r e  t d c t  

v a r i o u s  t y p e s  o f  media a n d  t o  m a k e  a p p r a i s a l s .  One s t u d e n t

c o m p a r e d  sorre o f  t h e  p o p u l a r  n e w s  p a  r e r s  :

T n t e : ' v i e w e r  :  H a s  r e a d  i n y  m a d e  y o u  q u e s t i o n  t h i n g s ?

S t u d e n t :  Y e s ,  because  1 f i n d  t h a t  J c a n  g o t  t h e  f u l l
s t o r y  f v n t '1 t h e  p a y v . ç  a n d  J  f i n d  i t  r e a s o n a b l y  

c o r r e s p o n d s  w i th w l ; n t  1  h e a r d  o n  the  r a d i o ,
I  l i k e  t o  buy *l’!)e S u n * ;  J used t o  buy th e  
' E x p r e s s  ' i i ç c a u s e  I f i r d ,  f u n n i l y  enough,  tn*' 
f i n a n c i a l  s i d e  at th e  back i n t e r e s t i n g  - not 
th a t  1 get  in v o lv e d  i n  i t !  ''li r r o r  * s o r t  of  
f  a i 1 s 2  ̂f  5 s m < > r c> a d v er t  i s  in g a n d ir. ore
propaganda and th at  s o r t  o f  t h i n g  than b a s i c  
nows.

Other s t u d e n t s  p re f e r r e d  n e w s p a u e r  a c c o u n t s  t o  t h e  t e l e v i s i o n  

VO r s i  m s  of e v e n t s ;  f o r  exampl r- ;

I do not w a tc l  TV t h a t  much. The papers put i t  
yuer uo \ e ce; th e  t e l  r v i s  i on 1 caves  *-ur a 1 < •!;

and:



_ i n  _

I n t e r v i e w e r :  Do you th i n k  t h a t  what t h e  papers  say i s
d i f f e r e n t  t o  what i s  s a i d  on th e  TV?

S tu d e n t :  Oh y e s ;  i t  i s  d i f f e r e n t  news,  e n t i r e l y  d i f f e r e n t !
1 m e a n  t h e r e  a r e  t w o  d i f f e r e n t  o p i n i o n s . T e l e v i s i o n  
u r e d  t o  b e  my w o r ld ,  J  w a s  l i k e  a c e b b a g e .  N o w  i t  
n o t .  Anything  I wanted t o  know was on the  t e l l y ,  
l ews - ] l i : t ^ n  t o  th e  news but now 1 can read i t  
i n  t h e  n a e -n .

Yes ,  I have n o t i c - d  t h e  TV a cco un t  i s  not th^ 
same as  in t h e  newspaper.  I t  was Curry ( t h e  i c c  
s k a t e r )  nh 'n  he s a i d  he was g o in g  t o  g i v e  i t  up -
on t h e  t o l l y !  W h e n  y o u  r e a d  i t  i n  t h e  n e w s p a p e r ,  
he w a s  t b i u k i i i g  o f  g o i n g  p r o f e s s i o n a l .  The p n n e r  
rave a f u l l e r  sto^-:-.

O n  t h e  o t h e r  h a n d ,  o t h e r  s t u d e n t s  p r e f e r r e d  t e l e v i s i o n  a c c o u n t s  

t o  t h o s e  i n  n e w s p a p e r s  a ^ d  w e r e  e x t r e m e l y  s c e p t i c a l  a b o u t  t h e  p r e s s

T  a m  a l w a y s  v e r y  s e n t i  c a l  a b o u t  w h a t  T  r e a d  ~ ] '  

road ' "m; Dawn' a n d  th^ ' E x p r e s s '  -  p o l i t i c s  i  s  l i k e  
f o o t b a l l ;  i t  d e p e n d s  o n  which s i d e  you are  on ! T 
read (an a r t i e l e )  in a Sunday newspaper about a 
c h a p  wd'io sn id  " ‘' " h ' s  i s  ■ne, t h i s  i s  ' Cathy Cop.e 
Dome ' "  -  t h a t  w a s  n  l o a d  o f  t r i p e ,  I  knew him!
That was - y e a r s  ag o .

atrl;

T  u s e d  t o  get  i t  a l l  from t h e  T V .  I  would r a t h e r  

s e e  i t  o n  t h e  t e l l y  b e c a u s e  I  t h i n k  y o u  g e t  a  t r u e  
p i c t u r e  -  ’  d o  n o t  t r o u b l e  w i t ) ;  t h e  p a p e r s  t iccause  
t h e y  p u t  i n  a  l o t  of  t h i n g s  what p e o p l e  d o  not s a y .

T l i e  t a p e  y o u  a r e  t a k i n g  n o w  s a y s  w h a t  I s a y ,
whereas  t h e  newspaper r e p o r t e r  makes h i s  s t o r y  
and t h e r e f o r e  h e  p u t s  t h i n g s  i n  t o  s u i t  h i s  s t o r y .

O n e  e x c e p t i o n a l  s t u d e n t  c o m p a r e d  a  t e l e v i s i o n  p l a y  w ith  t h e

book s h e  h a d  read ;  s h e  a p p r e c i a t e d  I; he w r i t t e n  v e r s i o n  a s  b e i n g

m o r e  s o p h i  s t  i  c a t  e r l ,

I c r v u - y : Do y o u  f e e l  t i i e  book i s  t r u e  t o  l i f e ?

Stud' nt: Much t r u e r  t o  l i f e  than  t h e  a c t u a l  TV s e r i e s
w e r e .............
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Thus,  among s t u d e n t s  t h e r e  were a s  many d i f f e r e n t  p r e f e r e n c e s  

f o r  v a r i o u s  media as  one would expect: t o  f i n d  in  the  a d u l t  

p o p u l a t i o n  as  a w h o l e , b ut ,  so  f a r  as  t h e s e  s t u d e n t s  were  

con cern  .'d, l i t e r a c y  t u i t i o n  had t o  some e x t e n t  enab led  them t o

e x e r c i s e  some c r i t i c a l  v iew  of  th e  media,

I

7 .  Act i o n  ta ken  t o  a m e l i o r a t e  p h y s i c a l  d e f i c i e n c i e s

The most common p h y s i c a l  d e f i c i e n c y  r e v e a l e d  was poor e y e s i g h t ,  

and one o f  th e  r e s u l t s  o f  coming f o r  l i t e r a c y  t u i t i o n  was the  

r e c o g n i t i o n  o f  t h e  need f o r  s p e c t a c l e s .  In  a s e n s e ,  t h e  wearing  

o f  s p e c t a c l e s  was ,  t o  t h e  s t u d e n t ,  much t h e  same as  c a r r y i n g  

around a pen.  Being w i th o u t  s p e c t a c l e s  was an ex c u s e  f o r  not  

readi .ng; t h u s ,  t h e  a c t i o n  o f  weari ng  s p e c t a c l e s  was a p u b l i c  

d e c l a r a t i o n  o f  a w i l l i n g n e s s  t o  read and,  in  t h i s  s e n s e ,  an  

a c h i e v e m e n t . The d i f f i c u l t y  o f  p e r s u a d in g  s t u d e n t s  t o  wear 

s p e c t a c l e s  can be gauged from the f a c t  t h a t  two o f  th e  t h r e e  

f o l l o w i n g  q u o t a t i o n s  r e g i s t e r  a l a c k  o f  s u c c e s s :

He needs  g l a s s e s  but he won't  use  them.

and :

and :

I t r i e d  t o  persuade him t o  have an c y e t e s t ,  but  
whether he did 1 do not know.

He has gone t o  t h e  f a m i l y  d o c t o r  and o p t i c i a n  f o i  
g l a s s e s .
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8 ,  Mnvnmcnt f r o m  ’' a  i rc O  l:u i I: i o n  ;0 bom g t o  g r o t  id t u i t i o n

Th«'-' Im pre ss ion  was g i v e n  t h a t  s tu d s  y s d id  n o t ,  on t h e  w h o l e , 

use tb o i  r sk i  11s o t h e r  than w i t h i n  th e  p e r io d  o f  t u i t i o n .  Taken  

w ith  th e  ot.hor e v i d e n c e ,  t h i s  way h.avc hoen due t o  a l a c k  o f  

c o n f i d e n c e  when in  pub! i o a ad i t  soorred t h a t ,  p erh a p s ,  t l ie  most  

important  e n a c t i v e  ach iev em en t  was t o  move from a s o l e l y  

s t u d e n t / t u t o r  r e l a t i o n s h i p  t o  a group s i t u a t i o n .

Q ui te  o f t e n  t h e  pa ir ed  sys te m  o f  t u i  t i o n  c r e a t e d  c o n d i t i o n s  

i n i m i c a l  t o  s t u d e n t  independence:

hhat h e ’ r e a l l y  needs  no;; i s  a c l a s s  or group.  But 
he r e s i s t s  tno i d e a .

She would r o t  ioi.n a group, I am pretty c e r t a i n  of  
t l i a t .  Not even a group wid.h ouG-to-o nc  t u i t i o n  - no,
1 hr s u r e  she would n o t ,  (Khy?) , ,  embarrassment 1 
su p p o s e ,  r e a l l y .  She would not even s e e  the  o r g a n i s e r  
f o r  l e s s o n s  w h i l e  1 an away on h o l i d a y .  She would not  
c o n s i d e r  it. a t  a l l .  She re a l  Iv  was v er y  up s e t  at  t h e  
tb ought  o f  somebody e l s e  t e a c h i n g  h e r .

However,  some s t u d e n t s  d id  move i n t o  groups f o r  t u i t i o n  or 

a t t e n d  gr.oup s o c i a l s  f o r  p a ir e d  s t u d e n t s  a t  home; f o r  example:

She has gone w i t h  a f r i  end t o  form a group in  th e  
1 oca 1 au t  lior i t  y orga n i  s ed s chenie.

and :

(A t u t o r )  Ne had a shot  in t h e  dark,  t h e  t u t o r s  and th e  p u p i l s
cam." t o  a s o c i a l  - a f i l m  was shown f o l l o w e d  by l i t e r a l l y  
a r;,'i r tV , A tr-"'n"T'idr-,us number of p u p i l s  ( s i c )  di.r] cos i c , 
wii h and w i th o u t  t h e i r  t u i o r s .  J have never  see n  such
a '. u e c e s s f u l  n a r tv î
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T h i s  s t a t e m e n t  was conf irmed by s t u d e n t s  who a t t e n d e d ;

I n t e r v i e w e r :

Did you go t o  t h e  p a r ty  f o r  t u t o r s  and s t u d e n t s ?

S tu d e n t :

Yes ,  g r e a t ,  r e a l l y  i n t e r e s t i n g !

I t  would be t o o  o p t i m i s t i c  t o  d e d u c e  t h a t  th e  move t o

group t u i t i o n  was always s u c c e s s f u l .  Very much depended on the

way t h e  group was o r g a n i s e d ,  and on whether t h e  l e v e l  o f  th e  group

t u i t i j o n  was a p p r o p r i a t e  f o r  t h e  s t u d e n t .  One s t u d e n t  l e f t  a

group in  which each s t u d e n t  had a t u t o r ,  t o  j o i n  a group taken

by one t u t o r .  There were s e v e r a l  r e a s o n s  why t h e  move was

i n a p p r o p r i a t e  and t h e s e  are  im pl ie d  in  t h e  s t u d e n t ’s own a cc o un t :

I s t a r t e d  t o  go t o  t h e  GCE c l a s s  next  d o o r . Now th e
t e a c h i n g  t h e r e  was v e r y  e f f i c i e n t  but th e r e  was no
room f o r  a laugji  and a joke i f  you made a mess o f  
a n y t h i n g .  But in  h e r e ,  where we a re  now ( t h i s  i s  why 
I have come back! ) i t  i s  a n i c e ,  f r i e n d l y  a t i n o s t p h e r e . 
Everybody g e t s  on!

Summary

Ten c r i t e r i a  o f  e n a c t i v e  ach iev em en t  were i d e n t i f i e d  as:

1 ,  The use  o f  r e a d i n g  s k i l l s  as  shown by;

i )  u s i n g  t h e  l i b r a r y  s e r v i c e s

i . i )  r e a d i n g  newspapers

i  i i  ) r  ca d i  n g h o o 1 : s

i v )  r e a d i n g  t o  any member o f  th e  f a m i l y

v )  r e a d i n g  i n s t r u c t i o n s  at  work

2,  ‘Tit.  u s e  o f  w r i t i n g  s k i l l s  as e x e m p l i f i e d  by:

i j  w e l t i n g  l e t t e r s

i i )  co m p l e t in g  forms i n c l u d i n g  cheques  and payment s l i p s
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l i i )  w r i t i n g  f r e e  c o m p o s i t i o n  n o t e s  

i v )  s i g n i n g  Christmas cards  and a d d r e s s i n g  e n v e l o p e s

v )  u s i n g  w r i t i n g  s k i l l s  a t  work

3 ,  Regular  a t t e n d a n c e  t o r  t u i t i o n

A, Complet ion  ot liomework a s s i g n m e n t s

5. P u b l i c  d i s p l a y  of  l i t e r a c y  ' t o o l s '  ( pen s ,  p e n c i l s  e t c . )

6 .  General  use  o f  l i t e r a c y  s k i l l s  in  l o c a t i n g  p l a c e s  from

s t r e e t  s i g n s  or maps

7 .  Use o f  communicat ions  r e l e v a n t  t o  consumer c h o i c e  and 

payment sys tem s

8.  A b i l i t y  t o  e v a l u a t e  th e  r e l i a b i l i t y  o f  v a r i o u s  

c omm uni  c a t  io ns  iii e d i  a

9 .  A c t io n  tak en  to  a m e l i o r a t e  p h y s i c a l  d e f i c i e n c i e s  such  

as w ea r ing  s p e c t a c l e s

1 0 .  Movement from pa ir ed  t u i t i o n  a t  home t o  some form of  

group t u i t i o n

When th e  schemes s t a r t e d ,  th e  c a t e g o r y  ' e n a c t i v e  a c h i e v e m e n t s ' ,  

l a r g e l y  d e r i v e d  from t u t o r s '  v i ew s  o f  t h e  meaning o f  f u n c t i o n a l  

l i t e r a c y ,  was t h i r d  in  t h e  l i s t  o f  aims ( s e c  p. 1 6 1 ) ,  A f t e r  a 

per iod  o f  two y e a r s ,  and th e  e x p e r i e n c e  o f  th e  s t u d e n t s '  l i m i t e d  

indep en den t  e n a c t i v e  a c h ie v e m e n t ,  t u t o r / o r g a n i s e r s  r e v a lu e d  t h e i r  

p r i o r i t i e s  and any s p e c i f i c  e n a c t i v e  a ch ievem en t  became l e s s  im p o r ta n t .  

As an LEA t u t o r / o r g a n i s e r  s a i d :  "T utors  s t a r t  by t h i n k i n g  t h e y

are  g o in g  t o  t e a c h  s t r a i g h t f o r w a r d  E n g l i s h .  As t ime  goes  by th ey  

s w i t c h  t o  a d u l t  e d u c a t i o n " ,  and a t u t o r / o r g a n i s e r  in  a v o l u n t a r y  

scheme s a i d :  "We have t o  g i v e  them an approach t o  s o l v e  t h e i r

prohlrms l a t e r . T t a l k  t o  o th er  t u t o r s  now and ask  them what th ey  

are  woi king  towards and th ey  seem t o  a g ree !"

C f . p p . 18 & 19
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As one porci  picTit t u t o r  ex p r e s s e d  i t ;  "And c e r t a i n l y ,  t o  my 

know le dge ,  t h e y  were not  d o in g  much work.  But v e r y  much was 

ga ined  in  s e l f - c o n f i d e n c e .  I t  would f o l l o w  from t h a t  t h a t  t h e y  

may have gained in  s e l f - c o n f i d e n c e  and s o c i a l  a s p i r a t i o n s  and 

t h e y  may s t a r t  r e a d i n g  (and w r i t i n g )  q u i t e  soon .  Because  o f  

t h i s !  Because  t h e y  a r e  a l o t  more c o n f i d e n t . "

In t h e  nex t  c h a p t e r ,  t h e  soc io -e conom ic  a c h ie v e m e n t s ,  l in k ed  

t o  t h e  s o c i a l  a s p i r a t i o n s  mentioTied above ,  w i l l  be c o n s i d e r e d .
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CHARTER XIV

SOCTO-ECONOMIC ACHIEVEMENTS

1 V G e t t i n g  a be t t e r  jo b in  terms o f  more pay

At t h e  s t a r t  of  t h i s  l i t e r a c y  r e s e a r c h  i n  1 9 7 5 ,  many t u t o r s

thought  t h a t ,  throu gh  in c r e a s e d  l i t e r a c y  s k i l l s ,  t h e i r  s t u d e n t s  

would enhance t h e i r  employment o p p o r t u n i t i e s .  For example:

Most o f  them come w i th  t h e  hope t h a t  when th ey  have  
done t h i s ,  they  w i l l  be p r o m o t e d . . . .

However,  a t  t h e  end o f  two y e a r s ,  most t u t o r s  r e a l i s e d  t h a t  th e  

increment  in  s k i l l s  was g e n e r a l l y  not: o f  t h e  ord er  t o  l ea d  t o  

' b e t t e r '  employment and t h a t ,  in  any c a s e ,  employment o p p o r t u n i t i e s  

f o r  i n d i v i d u a l s  o f t e n  depended on n a t i o n a l ,  and i n t e r n a t i o n a l ,  l e v e l s  

of  economic a c t i v i t y .

S t u d e n t s ,  on t h e  o t h e r  hand, seemed t o  have been c o n s i s t e n t l y

more r e a l i s t i c ;  t h e  t y p i c a l  s tu d en t  i s  d e s c r i b e d  in  J a q u e s '

song i n  'As You Like I t * :

'Who d o th  a m b i t io n  shun  
And l o v e s  t o  l i v e  1* t h '  sun .
S e e k i n g  t h e  foo d  he c a t s  
And p le a s e d  w i t h  what he g e t s

o r ,  more p r o s a i c a l l y ,  as  a t u t o r  s a i d :

As f a r  as  he i;as concerned t h e r e  was no such  t h i n g  
as  pro mot ion .  He was v e r y  happy in  h i s  jo b  and he
had no i n t e n t i o n  of g i v i n g  i t  up!

Another t u t o r  thought  t h a t  h i s  s t u d e n t  was e a r n i n g  q u i t e  a 

s u b s t a n t i a l  .ncomc i n / w a y :
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He g e t s  about  1100  per week (1 9 7 5  v a l u e s )  though I 
am not s u r e  i t  that  i s  h i s  a c t u a l  t a k e  home pay.

In f a c t ,  i n  c o n t r a s t  w i t h  the  s t u d e n t s  who s a i d  t h a t :

But wherever you go, you f i n d  t h a t  t h e  r e a d in g ( la c k
o f )  p u l l s  you buck whatever you do ( a t  work)

and

When you are  o f f e r e d  promotion  in  a jo b  and you  
know you can do i t  but you c a n 't  vrr i t e ,  so  you  
tu rn  down, t h e  job! No one can t e l l  you i t  does  
not m a t te r !  You have j u s t  t a l k e d  your way out o f  
a good job!

s i x  s tu d e n ts  s t a t e d ,  q u i t e  c a t e g o r i c a l l y ,  t h a t  t h e i r  'problem*  

had made no d i f f e r e n c e  t o  t h e i r  employment .  For example:

The read ing problem has not  s top ped  you g e t t i n g  work;

No, not  at  a l l .  I l i k e  th e  jo b  I have got; I j u s t  
b e t te r  m y s e l f  each t im e I g e t  a new j o b .

and:

1 was n e v er  r e f u s e d  a job b eca u se  of  my w r i t i n g  ( l a c k  o f )

and;

Nop i t  has not  s to pped  me g e t t i n g  a j o b .

or:

Has i t  s topped  you doing so m e th in g  you would l i k e  t o  do? 

No, I l i k e  t o  be o u t s i d e  ( i n  my wor k) .

or:

he t.ru'.i  t o  hold me down b ecause  I cou ld  not do th e  
paper wotk and s a i d  i  was not worth more money. So  
I h.ovi'.Q out and got  a b e t te r  jo b .
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Not s to pped  ma frcrii g e t t i n g  another; job f o r  th e  
s im p le  r e a s o n  I haye n ev er  t r i e d .

As u s u a l ,  t h e r e  was t h e  marked e x c e p t i o n  t o  t h e  g e n e r a l  r u l e :

She had t o  g i v e  up a job  she  was o f f e r e d  an area  
managership a t  1 5000 a y e a r  (1 9 7 5  v a l u e s ) .

N e v e r t h e l e s s ,  q u i t e  a number o f  male s t u d e n t s  wanted t o  r e b u r n i s h  

and improve t h e i r  l i t e r a c y  s k i l l s  in  o r d e r  t o  r e t a i n  t h e i r  p r e s e n t  

job; f o r  example:

They have been l a y i n g  o f f  b l o k e s ;  i f  I am made 
redundant J c a n ' t  go back down t e n  y e a r s .  T his  
i s  what I am a f r a i d  o f;  but t h e y  keep s a y i n g  
■’D o n ' t  worry" . J. d on’t  want t o  go down th e  ladder  
a g a i n .  I am i n  charge o f  s e v e n  b l o k e s .

ana :

He wanted t h e  s k i l l s  f o r  h i s  j o b .

and:

He wants i t  f o r  h i s  b u s i n e s s .

S i m i l a r l y ,  a number of  women f e l t  t h a t  t h e y  r e q u i r e d  a b e t t e r  

standard  o f  l i t e r a c y  t o  r e t a i n  t h e i r  j o b s ;  f o r  example:

A l s o  i t  i s  a b u s i n e s s  t h i n g  -  she  s a y s  i n  t h e  b u s i n e s s  
world s  you have t o  be c a r e f u l  and i f  you cannot read  
you can s o  e a s i l y  be done .

and:

She go t  wliat she  wanted t o  run h er  b u s i n e s s .
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She needs  t o  ta k e  t e l e p h o n e  m essages  down f o r  
l ier husband's  b u s i n e s s .

However,  a few s t u d e n t s  had a s p i r a t i o n s ;

I would l i k e  t o  g e t  a b e t t e r  jo b ,  

I want t o  s e t  up my own b u s i n e s s .

and ;

and:

I want t o  be a manager,

and;

She wants  a b e t t e r  job sh e  i s  v er y  aware t h a t  t h e  
job she has  got i s  below her she would l i k e  t o  
work in  a sh op .

ana;

He would l i k e  t o  be t h e  manager o f  t h e  c a t e r i n g  s e c t i o n  
but he cannot b e ca u s e  he cannot  w r i t e  v e r y  much down.

and;

I would l i k e  t o  go i n t o  o f f i c e  work.

But i n  t h e  sam p le ,  o n ly  two s t u d e n t s  s t a t e d  t h a t  t h e i r  i n c r e a s e d  

l i t e r a c y  had d i r e c t l y  he lped  them o b t a i n  h ig h e r  pay.  One had 

a p p a r e n t l y  been ta k en  on as  a ' d i s a d v a n t a g e d '  employee a t  a 

f a i r l y  low wage r a t e ;  on p ro v in g  tJiat he  cou ld  be more e f f e c t i v e ,  

b e c a u s e  he cou ld  now read package l a b e l s ,  he s a i d  t h a t  he persuaded  

h i s  employer t o  g i v e  him a t w e n t y - p e r c e n t  i n c r e a s e .  And t h e  o t h e r

s t a t e d :
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Now I have a her t er  job because  i f  I had not  l ea rn ed  
a b i t  o f  r e a d in g  -  got on b e t t e r  w i t h  rny r e a d i n g  - th e n  
I would not be a b l e  t o  do t h e  jo b  I do.  You s e e ,  J 
go t  on because  o f  my r e a d i n g  c l a s s e s  . . « •

The m a j o r i t y  o f  s t u d e n t s ,  however,  had jo b s  t h a t  d id  not r e q u i r e  

more than th e  b a s i c  r e a d i n g  s k i l l s ,  whicli  th e y  a l r e a d y  p o s s e s s e d .  

T h e r e f o r e ,  g e t t i n g  more pay as  a d i r e c t  r e s u l t  o f  l i t e r a c y  t u i t i o n  

was e x t r e m e l y  r a r e ,

2 ,  The c a p a b i l i t y  o f  r e - e n t e r i n g  t h e  employment market

i ’
Many women took  a l o n g - t e r m  v i e w .  Though t h e y  r a r e l y  went i n t o

employment on ‘ f i n i s h i n g ’ t h e i r  c o u r s e ,  t h e y  prepared f o r  a r e t u r n

t o  work when t h e i r  c h i l d r e n  would be a t t e n d i n g  f u l l - t i m e  s c h o o l ;

f o r  exam ple ,  a t u t o r / o r g a n i s e r  noted t h a t ;

And t h e y  ( t h e  women s t u d e n t s )  a l s o  do i t  s o  th a t  th ey
can g e t  a job when th e  c h i l d ’ s gone t o  s c h o o l .

and s t u d e n t s ;

When t h e  c h i l d r e n  are a l l  at  f u l l - t i m e  s c h o o l  I cou ld  
perhaps go on t o  *A* l e v e l  and go in  f o r  t y p i n g ;  not
j u s t  c o p y - t y p i n g  but s e c r e t a r i a l ,

and :

We had a c o u p le  o f  d e a th s  i n  t h e  f a m i l y  th e n  and i t  
made you r e a l i s e  , , ,  panic  a b i t  , ,  you th ought  "Heaven  
f o r b i d  t h a t  a n y t h i n g  should  happen" ( t o  her  husband) - 
but i t ' s  an i nsura nce  -  I th ou ght  " I t ' s  up t o  me!"

But o f  t h e  women s t u d e n t s ,  a f a i r l y  l a r g e  p r o p o r t i o n  had t o  f a c e

th e  i m p l i c a t i o n s  o f  a broken home and t h e s e  s t u d e n t s  d e s p e r a t e l y

needed e v e r y  s k i l l  t h e y  cou ld  muster t o  supp or t  t h e m s e l v e s  and,

in  many c a s e s ,  t h e i r  f a m i l i e s .  Most t u t o r s  s t a t e d  t h e i r  s t u d e n t ’ s
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predicament f a i r l y  s t a r k l y ;

The r e a s o n  she j o in ed  was t o  do w i th  she has
got  t o  f a c e  s u p p o r t in g  h e r s e l f .

I 3• Assumption o f  g r e a t er  r e s p o n s i b i l i t y  a t  work

Some s t u d e n t s  l e a r n ed  t o  w r i t e ,  or  t o  read , enough key words or  

phrases t o  e n a b le  them t o  perform b a s i c ,  and u s u a l l y  r e p e t i t i v e ,  

t a s k s ,  such as  e n t e r i n g  p e t r o l  s a l e s  on cu s to m e rs '  monthly  a cc ount  

cards  or c o m p l e t in g  b a s i c  t i m e  s h e e t s  f o r  them selves  and t h e i r  

‘m a t e s ' ,  and th e s e  s tu d en ts  f e l t  t h a t  they  had now been a l lo w ed  

t o  e x o r c i s e  c o n s id era b le  in d iv id u a l  r e s p o n s i b i l i t y  a t  work.

B u t , f o r  t h e  m a j o r i t y  of s tu d e n ts ,  the  assumpt ion  o f  g r e a t e r  

r e s p o n s i b i l i t y  at  work meant no more than that  they d id  not  

have t o  be helped as  much as  p r e v i o u s l y ;  f o r  example;

Ob y e s ,  d e f i n i t e l y .  You d o n 't  seem s o  pushed around 
and t o  have t o  r e l y  on everybody e l s e .  That i s  what 
i t  amounts t o .

So you have g r e a t e r  r e s p o n s i b i l i t y  a t  work;

Yes, t h a t ' s  r i g h t ,  y e s .

N e v e r t h e l e s s ,  no m at te r  what t h e  c i r c u m s t a n c e s ,  any sm all s t o p  

forward in  i n d i v i d u a l  r e s p o n s i b i l i t y  meant much t o  t h e  s t u d e n t ,  

and t h e s e  were examples  o f  c o n s i d e r a b l e  a c h iev em en t .
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4 .  Ge t t i n g  a b e t t e r  job in  terms of  p e r s o n a l  s a t i s f a c t io n  and 

i n t e r e s t

As w i t h  many a d u l t s  throughout  t h e  community,  some s t u d e n t s  f e l t

th a t  t h e y  would l i k e  a more s a t i s f y i n g  j o b ,  r e g a r d l e s s  o f  pay.

Two s t u d e n t s  a c t u a l l y  managed t o  a c h i e v e  t h i s  aim:

Those c l a s s e s  have g i v e n  me t h a t  much co ura ge t o  
g e t  a new jo b .

More c a s h  in  your new job?

No, I s h a l l  be t a k i n g  a r e d u c t i o n .

Why a r e  you moving then?

Not s o  much s e c u r i t y  « . . .  i t ’ s ,*» j u s t  a f e e l i n g  thar
I w i l l  have a job t h a t  I t h i n k  I can e n jo y  d o in g  and
t h a t  1 can  do q u i t e  w e l l .

Comradeship?

Ye s,  p lu s  t h e  f a c t  t h a t  i t  i s  a s e r v i c e .  I t ' s  not. a 
9 t o  5 r u n - o f - t h e - m i l l .  I t ' s  a c h a l l e n g e  f o r  l i f e  - 
ev e r y  minute  som eth ing  d i f f e r e n t  co u ld  happen,

and;

I am p a s s i n g  exams,  lower exams but c a t c h i n g  up ( a t  
work) . . .  I have been g i v e n  th e  o p p o r t u n i t y  t o  go abroad.

Another s t u d e n t  had been g i v e n  h e l p  t o o  l a t e  i n  her working l i f e ;

her s t o r y  i s  not  j u s t  one o f  i n d i v i d u a l  f r u s t r a t i o n  but  i s  a l s o

one o f  h ig h  s o c i a l  c o s t .  In her own words:

I d o n ’ t  want t o  bo a c l e a n e r  a l l  th e  t im e  t h e
h a p p i e s t  t i m e o f  my l i f e  was when I was l o o k i n g  a f t e r  
p e o p le  even  though i t  was bedpans and wash ing for. them 
. . .  1 s a i d  t o  t h e  Matron: "Can I go u p s t a i r s  as  a ward
o rd er ly ? "  And t h a t  was m a r v e l lo u s  . . .  I to o k  t h o s e  o ld  
p e o p le  t o  h e a r t  - t h e y  were niine -  i t  was s u p e r .  "Mould 
you l i k e  t o  go t o  n ig h t  s c h o o l  ( f o r  n u r s in g  q u a l i f i c a t i o n s ) ? "  
s a i d  t h e  Matron.  She was s w e e t .  But I co u ld  not p luck  up 
t h e  courage t o  t e l l  her t h a t  1 co u ld  not  vrrl t e ,  ;sc- J cou ld  
not go i

Then I worked in  a Cdii ldrcn’ s Home. I t  was a
m a r v e l l o u s  job hut th ey  wanted a n o th er  Nouremc .f i r .
And i t  meant a l o t  of  w r i t i n g ,  N I cou ld  net t C - l
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them.  In f a c t  I had a nervous breakdown. I f  o n ly  
1 co u ld  have s a i d  *’I*m s o r r y , ] want t h e  job but I 
c a n ' t  f a c e  a l l  t b i  r e p o r t s . "  I j u s t  went b e r s e r k .
One Friday  nicrning t h e y  asked me t o  s i g n  a pape r.
I j u s t  screamed and chat  was i t  !

But f o r  most s t u d e n t s ,  a b e t t e r  job i n  terms o f  s a t i s f a c t i o n  was

n e i t h e r  r e q u i r e d  nor a t t a i n a b l e .  N e v e r t h e l e s s ,  t h e  s t u d e n t s  had

t h e i r  dreams; f o r  example ,  one s a i d ,  r a t h e r  v a g u e l y :

I hope t o  change my job -  g e t  on and improve

and y e t  a n o t l i c r ,  because  o f  h i s  l i t e r a c y  t u i t i o n ,  began t o  t h i n k

o f  c o n v e r t i n g  h i s  dream i n t o  r e a l i t y  - perhaps a f i r s t  s t e p  t o

an a c t u a l  ach ievem ent;

I was somewhat taken  aback when he was t a l k i n g  t h e  
o t h e r  day ,  somewhat t e n t a t i v e l y ,  o f  s e t t i n g  up a 
b u s i n e s s  o f  h i s  own. I am s u r e  t h a t  would not  have  
en te r e d  h i s  head when he f i r s t  came t o  me.

5,  B e t t e r  r e l a t i o n s h ip s  in  t h e  p l a c e  o f  work

In f a c t ,  th e  m a j o r i t y  o f  s t u d e n t s  f e l t  t h a t  t h e i r  c o n d i t i o n s  o f  

work had improved becau se  t h e i r  new ly- fou nd  c o n f i d c n c e  had 

r e s u l t e d  i n  b e t t e r  r e l a t i o n s h i p s .  There was no doubt o f  th e  

s i n c e r i t y  o f  t h e i r  a c c o u n t s ,  t h e i r  a p p r e c i a t i o n  o f  t h e i r  t u t o r s '  

r o l e  i n  t h i s  ach ievem en t  and t h e i r  somewhat wondrous d e l i g h t  t h a t  

t h i s  should  have been a r e s u l t  o f  t h e i r  ' l i t e r a c y  work*. S pea k in g  

g e n e r a l l y  about  t h i s  aspect: o f  t h e i r  a c h i e v e m e n t s ,  t h e  f o l l o w i n g  

s t a t e m e n t s  were t y p i c a l :
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At work . . . .  i t  does  wonders t o r  your ego .

So i t  ( l i t e r a c y )  has been used at work?

Oh y e s .

I t  makes me f e e l  b e t t e r  a t  work . . .  1 f e l t  t h a t  1 
was under them and they was above me!

Changed a l o t  - at  work - t h a t  h e l p s  ir.e a t  work and a l l  th a t

Yes, w e l l  1 can t a l k  t o  more p eo p le  a t  work.

I t  makes a l o t  o f  d i f f e r e n c e  a t  work . . . .  you d o n ’t  
have t o  say  you have f o r g o t t e n  your g l a s s e s  any more

Some s t u d e n t s  f e l t  t h a t  i t  helped t h e i r  r e l a t i o n s h i p s  b eca u se  th ey  

were now w i l l i n g  t o  turn  t h e i r  hand t o  o th e r  t a s k s  a t  work or  could  

do t h e i r  work b e t t e r ;  f o r  example:

I got  a g r e a t  d e a l  out of  i t ,  I do h o n e s t l y .  I f e e l  
m yself  . . , ,  w e l l ,  b e f o r e  i t  used t o  hold me back,  1 
used t o  t h i n k  t w i c e  b e f o r e  I would do a job  ( a t  work)  
. . .  I have more c o n f i d e n c e  in  rny s e l f .

and ;

I f i n d  i t  e a s i e r  at  work . . .  1 a c t u a l l y  to ok  o v er  t h e  
machine l a s t  week . . .  I can go t  by on my own now!

and :

I have got  more c o n f i d e n c e  in  w r i t i n g  r e p o r t s  ( a t  
my w ork).

The employers  were g e n e r a l l y  s u p p o r t i v e  and h e l p f u l .  One s t u d e n t  

T r : , with  apr x  c i? t  j on, th a t  her  'boss*  had encouraged  her  

ÎC sf  rr' :
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The boss  s a i d  "You j u s t  go t o  l e a r n  t o  s p e l l  and 
you would go t  enjoyment out  o f  i t . "

But sometimes t h e  e m p lo y er ’s en th u s ia s m  was m i s p l a c e d ,  and q u i t e  a

few s t u d e n t s  who came because  o f  t h e i r  em ployer ,  lack ed  t h e  p e r s o n a l

i n t e r e s t  t o  ta k e  advantage o f  t h e i r  o p p o r t u n i t i e s  and,  i f  a n y t h i n g ,

were probab ly  worse  o f f  as  a r e s u l t .  Such s t u d e n t s  mere ly

r e p e a te d  t h e i r  f a i l u r e  a t  s c h o o l .  One such  s t u d e n t  was d e s c r i b e d

by a t u t o r ,  somewhat a c r im o n i o u s l y :

The f i r m  had p r e s s u r i s e d  him t o  a t t e n d  t o  improve  
h i s  s p e l l i n g ;  he was under p r e s s u r e .  He might as  
w e l l  have been o u t .  (The s t u d e n t ,  i n  f a c t ,  l e f t . )

Furthermore ,  a l th o u g h  many employers  were s u p p o r t i v e ,  t h e i r  forem en,

o f t e n  th e  s t u d e n t ’ s immediate ' b o s s ’ , were  sometimes l e s s  than

h e l p f u l :

He i s  working w i t h  a man who knows t h a t  he cannot  
read and keeps  rubbing  i t  in:  which has made him
more t e n s e , , ,

I t  i s  i n t e r e s t i n g  t o  n o t e ,  t h e r e f o r e  t h a t ,  in  g e n e r a l ,  when 

employers  i n i t i a t e d  th e  p r o c e s s ,  s t u d e n t s  gaine d  v ery  l i t t l e .

6 ,  P a r t i c i p a t i o n  in  c i v i c  d u t i e s

Some s t u d e n t s  began t o  i n v o l v e  th e m s e l v e s  in  v a r i o u s  c i v i c  d u t i e s ;  

one s t u d e n t ,  encouraged by h i s  t u t o r ,  a c c e p t e d  h i s  c a l l  f o r  ju r y  

s e r v i c e .

a ) J ury S e r v i c e

He was c a l l e d  f o r  Jury  S e r v i c e  and he t a l k e d  q u i t e  
s e n s i b l y  about i t .

On t h e  o th er  hand, an o th er  s t u d e n t ,  whose t u t o r  was l e s s  a d v e n t u r o u s ,

was e x c u s e d .  In t h e  words o f  the  t u t o r :
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We had a lo ng  d i s c u s s i o n  about  what he was g o in g  t o  do 
about  t h i s  Jury  S e r v i c e ,  In t h e  end _I wro te  them a 
l e t t e r  . . .  ( s o  he did not  do i t )  ”

b) P a r e n t / t e a c h e r  l i a i son

Other s t u d e n t s  found th a t  t h e i r  r o l e  i n  t h e  v a l u a b l e  p r o c e s s  o f

p a r e n t - t e a c h e r  l i a i s o n  had improved, A t y p i c a l  c a s e  o f  t h i s

f e a t u r e  o f  ach ievem ent  was noted  by a t u t o r  who was a l s o  a

t e a c h e r  a t  t h e  s c h o o l  a t t e n d e d  by t h e  s t u d e n t ' s  c h i l d ;

She i s  much more a b l e  t o  v i s i t  her  J u n io r  S c h o o l  
as  a p a r e n t ,

c )  Your r l ' ib  l e a d e r s h i p

Some s t u d e n t s  began t o  make a c o n t r i b u t i o n  in  youth  c l u b s .  One 

s t u d e n t ,  in  f a c t ,  thought  t h a t  t h e  c o n f i d e n c e  he acq u ir ed  was b e s t  

shown by h i s  a c t i v i t y  in  t h i s  f i e l d  and h i s  main ach iev em en t  was 

g i v e n  as;

I go a l o n g  t o  h e l p  w i t h  th e  l a d ’ s ( h i s  s o n ' s )  c l u b  now.

d)  Committee work

However,  where t h e  s k i l l s ,  per s e ,  were r e q u i r e d ,  s t u d e n t s  

a vo ided  t h e i r  c i v i c  d u t i e s ;  as  one s t u d e n t  s a i d ;

They asked me t o  go on a Committee but  I co u ld  not  do i t

e ) V o lu n t a r y  s e r v i c e  p a r t i c i p a t i o n

T h i s  was b e s t  i l l u s t r a t e d  by th e  c a s e  o f  a la d y  who cou ld  read  

but s t i l l  d i s l i k e d  w r i t i n g ,  and who jo i n e d  in  a c t i v i t i e s  where  

w r i t i n g  was r a r e l y  r e q u i r e d .  A f t e r  two y e a r s ’ t u i t i o n ,  she  had 

ga ined  i n  corn i d e n c e  t o  the  e x t e n t  t h a t  her t u t o r  co u ld  r e p o r t :
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She has j o in ed  the  homo n u r s i n g  group she has g o t  
i n v o l v e d  i n  the  l o c a l  community s c h o o l  - sh e  i s  ver y  
busy. I t  r e a l l y  i s  ~ a s u c c e s s  s t o r y .

Tncre was one student (a  r a r e  c a s e  of  broken s c h o o l i n g )  whose

c o n f i d e n c e  and a b i l i t y  in  t h e  s k i l l s  improved s u f f i c i e n t l y  f o r

her t o  become a l i t e r a c y  t u t o r  in  a o n e - t o - o n e  group s u p e r v i s e d

by a t u t o r / o r g a n i s e r .

Summary

The c r i t e r i a  o f  ach iev ement  t h a t  emerged from a c o n s i d e r a t i o n  o f  

s o c i o - e c o n o m i c  a c t i v i t i e s  were;

1 ,  g e t t i n g  a b e t t e r  jo b  in  terms of  more pay;

2 ,  i n c r e a s i n g  th e  c a p a b i l i t y  o f  r e - e n t e r i n g  the employment

market;

3 .  th e  as sum pt ion  o f  g r e a t e r  r e s p o n s i b i l i t y  a t  work;

4 .  g e t t i n g  a b e t t e r  jo b  in  terms o f  p e r s o n a l  s a t i s f a c t i o n  

and i n t e r e s t ;

5,  d e v e l o p i n g  b e t t e r  r e l a t i o n s h i p s  a t  t h e  p l a c e  o f  work;

6 .  p a r t i c i p a t i o n  In c i v i c  d u t i e s  such as ;

a )  a c c e p t i n g  Jury S e r v i c e

b) improving p a r e n t - t e a c h e r  l i a i s o n  at c h i l d r e n ' s  s c h o o l

c )  a c c e p t i n g  yo uth  c l u b  l e a d e r s h i p

d) a c c e p t i n g  committee  membership d u t i e s

e )  p a r t i c i p a t i n g  i n  v o l u n t a r y  s e r v ic e s

The g r e a t  m a j o r i t y  o f  s t u d e n t s  e x p e r ie n c e d  b e t t e r  r e l a t i o n s h i p s  

a t  the pic.'-G o f  work and many o f  t h e s e  assumed g r e a t e r  r e s p o n s i b i l i t y  

at  work, u s u a l l y  r e s u l t i n g  from t h e ir  in c r e a s e d  c o n f i d e n c e  t o  c a r r y  

out the sim pler r o a t i n c  w r i t i n g  or r e a d i n g  tusks, ,
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Quito  a few s t u d e n t s  began t o  p a r t i c i p a t e ;  or extended  th e  

depth  o f  t h e i r  p a r t i c i p a t i o n ,  i n  c i v i c  d u t i e s ,  p a r t i c u l a r l y  t h o s e  

d u t i e s  concerned w i t h  p a ren t . / t ea ch er  l i a i s o n .

A v e r y  few s t u d e n t s  o b ta in e d  b e t t e r  job s  i n  terms o f  p e r s o n a l  

s a t i s f a c t i o n  a l t h o u g h  i t  was e x t rem e ly  r a r e  t o  f i n d  a s t u d e n t  who,  

because  o f  l i t e r a c y  t u i t i o n ,  had o b t a in e d  a b e t t e r  job in  terms o f  

more pay.

The c a p a b i l i t y  o f  a few s t u d e n t s  t o  r e - e n t e r  the  employment  

market was o n ly  s l i g h t l y  improved by t h e  sys te m  o f  one or two l e s s o n s
I

a week in  l i t e r a c y  s k i l l s .  Y e t ,  f o r  some s t u d e n t s ,  t h e r e  was a 

d e s p e r a t e  urgency i n  t h e i r  need t o  eq u ip  t h e m s e l v e s  t o  earn an  

independent  l i v e l i h o o d  and i t  was u n f o r t u n a t e  t h a t  such s t u d e n t s  

were not r e - d i r e c t e d  i n t o  someth ing l i k e  a T r a i n i n g  O p p o r t u n i t i e s  

Scheme or C o l l e g e  o f  Fu rth er  e d u c a t i o n  where t h e r e  would have been  

a r e a s o n a b l e  p er iod  of  t u i t i o n  ev e ry  day .  Thus,  t h i s  c r i t e r i o n  o f  

a c h ie v e m e n t ,  which was o b v i o u s l y  s o  c r u c i a l  f o r  t h e  s t u d e n t s  c o n 

c e r n e d ,  was not  a l l o c a t e d  t h e  importance i t  d e s er v ed  because  t h e  

v e r y  sys te m  of  o r g a n i s a t i o n  o f  t h e  l i t e r a c y  campaign m i l i t a t e d  

a g a i n s t  s u c c e s  s ,

Inde ed ,  t h e  s u c c e s s  in  s o c i o - e c o n o m i c  a ch iev em en t s  was l a r g e l y  

due t o  t h e  f a c t  t h a t  few s t u d e n t s  demanded economic s u c c e s s  and t h a t  

t h e  m a j o r i t y  r e q u i r e d  s o c i a l  s u c c e s s .  T h i s  theme i s  co n t in u e d  i n  

th e  nex t  c h a p t e r ,  which d e a l s  w i th  a f f e c t i v e  s o c i a l  a c h i e v e m e n t s ,  

t h a t  i s ,  improven!ents in  t h e  s t u d e n t s *  a b i l i t y  t o  harmonise  t h e  

m a t u r a t io n  o f  D-arsonal p s y c h o lo g y  w i t h i n  v a r i o u s  a s p e c t s  o f  s o c i a l  

r e l a t i o n s h i p s .
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CHAFfER XV

A F F E C T I V E  S O C I A L  A C H I E V E M E N T S

1 ,  Improved r e l a t i o n s h i p s  w i t h i n  t h e  f a m i l y

The most important  o f  th e  a f f e c t i v e  s o c i a l  a c h ie v e m e n ts  c e n t red  

on th e  s t u d e n t s ' r e l a t i o n s h i p s  w i t h  t h e i r  f a m i l i e s .  There are  

two r e a s o n s  f o r  em ph a s i s in g  t h i s  p o i n t .

F i r s t ,  whate ver  t h e  so u rce  o f  i n f o r m a t io n  about  a l i t e r a c y  

scheme,  whether i t  was from b r o a d c a s t i n g ,  t h e  newspaper or  

from f r i e n d s ,  t h e  s t u d e n t ' s  f i n a l  d e c i s i o n  t o  e n r o l  was ,  i n  t h e  

m a j o r i t y  o f  c a s e s ,  due t o  t h e  encouragement o f  one or more members 

of  h i s  immediate f a m i l y .  F i v e  t y p i c a l  examples  i l l u s t r a t e  t h i s  

p o in t ;

I t h i n k  she  r e a l l y  persuaded him t o  do s om eth ing  about i t .

and:

She ( w i f e )  go t  me h e r e ,

and:

His  w i f e  used t o  drag him a l o n g .

and ;

He persuaded h i s  s i s t e r  t o  come t o  t h e  c l a s s .

and ;

His b r o th er  had been e n co u ra g in g  him f o r  some t i m e .
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Another student s u g g e s t e d  t h a t  h is  d e s i r e  was t o  h elp  h is  son  

t o  read  but c l e a r l y  he o n ly  e n r o l l e d  b eca u s e  of  h i s  w ife;  he s a i d ;

My l i t t l e  la d ,  y e s .  My w i f e  kept on about  i t  and I kept  
th in k in g  o f  i t  more zmd m o r e ! , . , ,  she i s  p leased  because  
I come here.

S e c o n d l y ,  s t u d e n t s  and t u t o r s  a l l  r e c o g n i s e d  th e  importance o f  

s tu d en t  f a m i l y  r e la t io n s h ip s  and t h e  a m e l i o r a t i v e  e f f e c t  t h a t  t h e  

s tu d e n ts '  e f f o r t s  were u s u a l l y  h a v in g  in  t h e s e  r e la t io n s h ip s .

The e v i d e n c e  o f  two t y p i c a l  s tu d en ts  was v e r y  d e c i s i v e  in  t h i s  

r e s p e c t :

E a s i e r  w i t h  your fa m ily ?

D e f in i t e ly !

and:

I s  i t  h elp in g  you in your f a m i ly ?

Oh y e s !

as were t h e  comments of  t h r e e  t u t o r s ;

She docs f e e l  t h a t  she  i s  t h e  one in  t h e  f a m i l y  t h a t  
ca n 't  ( r e a d )  b eca u se  her two b r o t h e r s  and s i s t e r  can.

and:

I t h i n k  b e t te r  r e l a t i o n s h i p s  w i t h  t h e  f a m i l y ;  Î would  
t h i n k  s o  from t h e  way he ta l lc s .

and :

We d e c id e d  t h a t  he could now, q u i t e  c h e e r f u l ly ,  t e l l  
h is  f a m i l y  th a t  he was having l e s s o n s  w ith  me, It Is 
a curious worin, to  r e ,  of r e la t lo n s h ip j !
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But th e se  r e l a t i o n s h i p s  were s h i f t i n g ,  chang in g  and complex;  

though most s tu d en ts  claimed an improvement, d i s a p p o in t m e n t s  

and w o rsen in g  c o n d it io n s  a l s o  emerged,  sometimes as  a d i r e c t  

r e s u l t  o f  th e  s tu d e n t ' s  invo lvement  in  rem edial l i t e r a c y  t u i t i o n .  

One male s tu d e n t ' s  r e la t io n s h ip  w i t h  h i s  son had th e  q u a l i ty  o f  

a s h o o t i n g  s t a r ;  h is  t u t o r  sa id :

And then  th e y  t o o k  the son in to  t h e i r  c o n f i d e n c e  
. . .  t h e  son ju s t  th ou ght  t h a t  h i s  f a t h e r  was la z y  . . .  
t h e  son s t a r t e d  making him do h i s  homework and he 
s t a r t e d  making l e a p s  for w ard .  Then t h e  son got  
bored and now, h i s  son  t e l l s  h i s  Dad t h a t  he 
( t h e  Dad) i s  s t u p i d !

Tlie e v i d e n c e  o f  t h e s e  r e la t io n s h ip s  can be c a t e g o r i s e d  i n t o  

t h r e e  main g r o u p s ; .

1) t h e  s tu d o nt - hu sb a nd * s  r e l a t i o n s h i p  w ith  h i s  w i f e ;

r i )  t h e  s t u d e n t - w i f c * s  r e l a t i o n s h i p  w i t h  her husband;

i i i )  the s t u d e n t s '  r e l a t i o n s h i p s  w ith  t h e i r  p a r e n t s .

i )  t h e  s t: u d e n t: ~ h ; i a be nd * s r e ]  a t i o n s h i p  w i  th  h i s  w i f e

U s u a l ly ,  the  w i f e ' s  a t t i t u d e  was one o f  p l e a s u r e  t h a t  her husband  

had e n r o l l e d ,  and most studcnt-husbands r e c o g n i s e d  t h i s  as an 

improvement in  r e l a t i o n s h i p s .  For example;

She ( w i f e )  i s  p le a se d .

a nd ;

Befor e  i used t o  have t o  a sk  th e  w i f e  what i t  was.  
3 he n o t i c e s  t h e  d i f f e r e n c e  now . . .  ray Mrs, r e a l i s e :  
i l  . 1 knew ;diO knows i t ,
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and :

What does  your g i r l - f r i e n d  t h i n k  o f  a l l  t h i s ?

. . .  I even hid i t  from h e r .  But she knows now and 
I g e t  t h e  support  i  should  do.

and ;

His w i f e ' s  a t t i t u d e  i s  o f  g e n e r a l  encouragement .  
I would not  t h i n k  she has  put any p r e s s u r e  on him 
but she i s  a l l  f o r  him t r y i n g  t o  g e t  b e t t e r .

Many husbands r e c e i v e d  h e l p  from t h e i r  w i v e s ;  one t u t o r  s a i d ;

His w i f e  seemed t o  be h e l p i n g  him.  

and a s tu d e n t  noted  t h a t :

Slie prepared a l o t  o f  words f o r  me t o  go th ro ugh .

E q u a l ly  o f t e n ,  th e  w i f e  had not t h e  temperament nor t h e  a b i l i t y  

t o  h e l p  her husband and i t  seemed t h a t  h u s b a n d /w i f e  r e l a t i o n s  

improved when a t u t o r  e n t e r e d  t h e  s c e n e .

She i s  a s e c r e t a r y ;  she  wants  t o  h e l p  him but she  
has not t h e  t e c h n i c a l  knowledge ( t o  t e a c h  l i t e r a c y  
s k i l l s ) *

or:

She t r i e d  t o  h e l p  him but she used t o  l o s e  p a t i e n c e  
w ith  him which was u n d e r s t a n d a b l e ,  but when he came 
t o  me, h i s  w i f e  was more p a t i e n t  w i t h  him.

On o c c a s i o n s ,  s t u d e n t s  wi shed  t o  be indep en den t  o f  t h e i r  w i v e s '  

h e l p ;  the  f o l l o w i n g  s t u d e n t  looked forward t o  t h i s  when he said;
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1 wanted t o  be more Independent  - ray w i f e  has been  
w r i t i n g  f o r  me s o  f a r  . , .

Some s t u d e n t s ,  by e n r o l l i n g ,  did not improve t h e i r  r e l a t i o n s  w i t h  

t h e i r  w i v e s ;  th ey  may net  have become w o r se ,  but t h e y  had th e  

problem o f  m e e t in g  t h e i r  w i v e s '  e x p e c t a t i o n s :

He wants  t o  l i v e  up t o  h i s  w i f e ' s  e x p e c t a t i o n s .

and I  sometimes th e y  had t o  l i v e  in  c i r c u m s ta n c e s  where a w i f e
1
I

f e a r e d  her  husband's  d i s a b i l i t y  becoming known. One such c o u p l e ,  

n e i g h b o u r l y  and s o c i a l l y  aware,  were p la c e d  in  such a dilemma 

when t h e  s t u d e n t  e n r o l l e d  in  a scheme; both were worried  about  

b e i n g  ’ found o u t '  "and t h e  w i f e  o b v i o u s l y  f e l t  v ery  s t r o n g l y  about  

i t .  Inde ed ,  t h e  husband's  e v i d e n c e  was s o  ve hem entl y  g iv en  t h a t ,  

perh ap s ,  i t  would have been b e t t e r  t o  have l e f t  w e l l  a l o n e ;

She dreads i t ;  v e r y ,  v e r y ,  v e r y  w o r r i e d ,  as  much as  
I am . . .  ( a t  h i s  i l l i t e r a c y  b e i n g  known in  t h e  ne ighb ou rh oo d)

The p i c t u r e  o f  t h e  s u p p o r t i v e  w i f e ,  b e n i g n l y  g i v i n g  her  

husband encouragement ,  was f a r  from b e i n g  u n i v e r s a l l y  t r u e .  I t  

could b e .a rg u ed  t h a t  i f  marr iage i s  s e e n  as  a j o i n t  and eq u a l  

p a r t n e r s h i p ,  th e n  both p a r t n e r s  sh ou ld  have been i n t e r v i e w e d  in  

t h e  i n i t i a l  s t a g e s ,  and any a d v i c e  sh ou ld  have been based on broader  

pT'inclp ’CL than j u s t  th e  a d v i s a b i l i t y  o f  t h e  s t u d e n t  becoming l i t e r a t e

i i ) th e  St:uden t - w i i ^  r e l a t i o n s h i n w i t h  her husband

Tb'-* x.-gu'i in s e c t i o n  ( i )  c c u l c  a l s o  a pply  in  some of t h e  

f o l l o w i n g  c a s e s ;  one t u t o r  d e s c r i b e d  a c l a s s i c  c a s e  o f  th e  

wcl  I “ i nte-.it : oned huubtmi :
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I s  her husband s u p p o r t iv e ?

Y es,  he i s .  At t im e s  in  t h e  p a s t  he has been o v e r p u s h in g ,  
lie has s u g g e s t e d  t h a t  she  go a l o n g  t o  n i g h t  s c h o o l  and on 
one o c c a s i o n  he e n r o l l e d  her f o r  a c o u r s e ,  he knew t h e  
t e a c h e r .  He e n r o l l e d  her in  a c o u r s e  f o r  t y p i n g  which  
was a v e r y  s t r a n g e  t h i n g  t o  do because  she went a l o n g  and 
went t o  p i e c e s  in  t h e  l e s s o n ,  o i  c o u r s e .  I t h i n k  he 
thouglil; i t  would h e l p  her w r i t i n g ,  i f  s h e  cou ld  t y p e ,  but  
of  c o u r s e  she does  not need t h a t !  She re a d s  e x c e l l e n t l y  - 
no problem in r e a d i n g .  You s e e  she was ’working c l a s s '  
and i s ,  now, I suppose  'm id dle  c l a s s '  . . .  I am k eep ing  in  
to uch  w i t h  her but she  f e e l s  she  cannot  cope w i th  any worK 
a t  t h e  moment because  o f  her d o m e s t i c  problems.

Many o f  t h e  women s t u d e n t s  sought  r e l e a s e  from an ov er de pe nd en ce

on t l j e i r  husbands'  s k i l l s  and,  on t h e  w h o le ,  t h e  women's e v i d e n c e

was p r e s e n t e d  f o r c i b l y .  For example:

I would say;  "Oh, I w rote  a l e t t e r  t o  your Mother" 
and ho would s o r t  o f  go over  i t  and c o r r e c t  i t .  I t  
used t o  make me cr y  and I thou ght  I should  have got  
i t  r i g h t  i n  t h e  f i r s t  p l a c e .

and;

She f e e l s  now t h a t  she  can w r i t e  l e t t e r s  t o  f r i e n d s  
w i t h o u t  h av in g  her  husband do i t  f o r  hcr i  Her husband 
was d o i n g  q u i t e  w e l l  ( e c o n o m i c a l l y  and s o c i a l l y )  and 
she was v e r y  n e r v o u s ,

But most s t u d e n t s  f e l t  that,  t h e i r  husbands prov ided  t o l e r a n t

encouragement;  f o r  example;

He i s  v e r y  h e l p f u l  . . .  when I a r r i v e  he c l e a r s  out o f  
t h e  way and t h a t  s o r t  o f  t h i n g .

and :

He ( t h e  husband) was v e r y  happy; oh y es !  He s a y s :  
" U e l l ,  you do i t  t h e n .  I t  i s  p r a c t i c e  f o r  you ."

and :
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She (Mother)  t h i n k s  I have improved a b i t  and my 
b o y f r i e n d ,  when he hea rs  me read , ha s a y s :  "You a re
g e t t i n g  on b e t t e r  than  you used t o ,  because  you d o n ' t  
h e s i t a t e  s o  much now,"

However,  t h e  g e n e r a l  im p r e s s i o n  was t h a t  few husbands a c t u a l l y  

pushed t h e i r  w i v e s  inco  hav in g  t u i t i o n ;  many en co uraged,  but 

few a c t u a l l y  e x e r c i s e d  t h e  p r e s s u r e s  t h a t  wives e x e r t e d  on t h e i i  

husbands.  The most u s u a l  a t t i t u d e  was:

Husband approves?
i

Y e s ,  y e s ;  provide d  I am happy d o in g  i t .  He 
says:  " I f  i t  s t a r t s  t o  worry you ,  pack i t  up!"

i i i )  t h e s tu d e n ts '  r e l a t i o n s h i p s  with t h e i r  p a r e n t s

Many o f  th e  unmarried s tu d e n ts  sa id  t h a t  t h e i r  p a r e n t s ,  e s p e c i a l l y  

t h e i r  m o t h e rs ,  were p le a s e d  t h a t  t h e y  had e n r o l l e d .  Mothers had 

u s u a l l y  had tlse ta sk  o f  d e a l i n g  with  t h e ir  c h i l d r e n ' s  s c h o o l s  

and,  a f t e r  th e  f r u s t r a t i o n  o f  t h o s e  e x p e r i e n c e s ,  many o f  them 

f e l t  r e l i e v e d  t h a t  t l i o i r  c h i ld r e n  were t a k i n g  adva nt age  o f  a 

second ch a n ce .  C o n s e q u e n t ly ,  r e l a t i o n s h i p s  between s t u d e n t  and 

mother u s u a l l y  improved; f o r  example:

A p p a ren t ly  h i s  mother asked a l l  th rough  h i s  s c h o o l  
l i f e  i f  he could have s p e c ia l  t e a c h i n g  and was t o l d  "No!"

and:

His  mother j u s t  seemed t o  t h i n k  t h a t  he ought t o  read  
b e tte r  - a s o r e  o f  moral idea !  Tlic e f f o r t  he put i n t o  
r e a d i n g  vus  in c r e d ib le ;  he used t o  go red in  t h e  fa ce  
wii'h r.rylT;g, t u t  i t  was r e a l l y  h is  mother who brought  ,



» 327 -

o r ,  more usual ly*.

Does i t  comfort  your mother?

Y e s ,  b ecause  she knows t h a t  I am not  an i d i o t .  She  
knows t h a t  I can get on a l l  r i g h t  on my own. She was 
a b i t  bothered  h e i o r e !

and:

f a m i l y ' s  v iew s?

My Mum wants me t o  come. She f e e l s  I am improving  
and I f e e l  I am improv ing.

F a th er s  tended  t o  f o l l o w  t h e  mothers* l e a d ;  f o r  example:

w'e arc  b e t t e r  now, we ( s t u d e n t  and h i s  s i s t e r )  never  
used t o  g e t  on.  Mum and Dad are  p l e a s e d .

There was one c a s e  where t h e  f a t h e r ,  in  p a r t i c u l a r ,  was i r r i t a t e d  

by h i s  s o n ' s  i n a d e q u a c i e s ;  here  th e  r e l a t i o n s h i p  c e r t a i n l y  improved;

I g e t  on w i th  my Dad b e t t e r  t h a n  I used t o  do!

2 ,  Reading t o  t h e i r  c h i l d r e n

A s u r p r i s i n g  number o f  s t u d e n t s  s a i d  t h a t  t h e i r  main purpose  in  

e n r o l l i n g  was t o  l e a r n  t o  read t o  t h e i r  own c h i l d r e n .  On c l o s e r  

i n v e s t i g a t i o n ,  t h i s  s ta t e m e n t  had two d i s t i n c t  meanings:

i )  t o  improve t h e i r  r e l a t i o n s h i p  w i th  t h e i r  c h i l d r e n  

through  th e  a c t  o f  r e a d in g  t o  rlicm, and

i l )  t o  improve t h e i r  r e l a t i o n s h i p  w i t h  t h e i r  w i f e  by

s h a r i n g  or b e in g  a b l e  t o  s h a r e ,  i f  r e q u i r e d ,  t h e  duty  

o f  r e a d i n g  t o  t h e i r  c h i l d r e n .
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i ) r e a d i n g  t o  t h o i r  own c h i l d r e n , nor s e ;

Even t h i s  f a i r l y  s im p le  c r i t e r i o n  o f  ach iev em en t  c o n t a i n e d  s e v e r a l  

l a y e r s  o f  p e r c e p t i o n .  Most s t u d e n t s  s imply  en jo yed  re a d in g  t o  

t h e i r  c h i l d r e n :

Y es ,  I read t o  t h e  k i d s ,

I l i k e  r e a d i n g  t o  th e  g i r l .

My l i t t l e  g i r l  now l i k e s  me r e a d i n g  books t o  h e r .  
She i s  t h r e e  and a h a l f  y e a r s  o ld  and she s i t s  down 
and l i s t e n s  t o  me now.

Other s t u d e n t s  f e l t  chat  r e a d i n g  a t  home was a n e c e s s a r y  ad ju n c t  

t o  t h e i r  c h i l d r e n ' s  schoolwork:

I t  s t a r t e d  because  her dau gh te r  was l iaving problems  
w ith  phon ics

Yet o t h e r  s t u d e n t s  found t h a t  r e a d i n g  t o  t h e i r  c h i l d r e n  was a 

shared e x p e r i e n c e ,  in  t h a t  t h e i r  c h i l d r e n  a l s o  read t o  them:

They read t o  me a c t u a l l y  - o f  c o u r s e ,  I can read th e  
one (b o o k )  t h a t  he i s  d o in g  and 1 am b e t t e r  a t  i t .

And many s t u d e n t s ,  probab ly  t h e  m a j o r i t y ,  found chat  t h e i r  improved  

r e l a t i o n s  w i t h  t h e i r  c h i l d r e n  were par t  of  t h e i r  more g e n e r a l  

c o n f i d e n c e  in  t h e i r  a b i l i t y  t o  d e a l  w i t h  l i f e .  Such a f e e l i n g  

of  more g e n e r a l  c o n f i d e n c e  i s  im p l ie a  in  th e  f o l l o w i n g  two 

Quotat i o n s  :

A l s o  I f i n d  t h a t  I am much more c o n f i d e n t  now with  
  ( h e r  s o n ) .

Oh y e s ,  a l o t  e a s i e r  t o  g e t  on w i t h  t h e  k i d s .
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i i )  r e a d i n g  t o  r h o i r  c h i l d r e n as par t  o f  t h e i r  r e l a t i o n s h i p  

w it h  t. l)cir spouse

In g e n e r a l ,  most s t u d e n t s  f e l t  t h a t ;

I th o u g h t  I ought t o  h e lp  th e  c h i l d r e n  w i t h  one t h i n g
or a n o th er !

but mothers  e x p r e s s e d  a f e e l i n g  o f  m a t ern a l  inadequacy  because

of  t h e i r  l a c k  o f  l i t e r a c y  and over -d ep en d e n c e  on t h e  f a t h e r ,

in  s t a t e m e n t s  such  as :

(My d a u g h te r )  s a y s :  '‘You h e l p  me Mummy," even  when
j my husband i s  h e l p i n g  h e r .

which' t h e i r  t u t o r s  co r ro b o ra te d  in  th e  f o l l o w i n g  terms;

Have any o f  t h e  women s a i d  t h a t  i t  i s  b e t t e r  a t  home
because  th ey  can h e l p  t h e i r  c h i l d r e n ?

Oh y e s .  C e r t a i n l y !

and :

She i s  much more a b l e  t o  h e l p  her c h i l d r e n .  She does  
not need t o  say;  "W el l ,  go and as k  your f a t h e r ! " I t  
i s  good in  t h a t  r e s p e c t  b ecause  she i s  v e r y  a t t a c h e d  
t o  her  c h i l d r e n  and she wants t o  do e v e r y t h i n g  she  
can .  An t h a t  was r e a l l y  her m ot iv e  f o r  s t a r t i n g ,  anyway.

S i m i l a r l y ,  t h e  f a t h e r s  r e s e n t e d  t o o  e x p l i c i t  a dependence  on th e

mother and t h e i r  s t a t e m e n t s  n e a r l y  match t h o s e  o f  t h e  mothers;

f o r  example:

E a s i e r  a t  home?

Well  i t  i s  r e a l l y ,  f o r  th e  c h i l d r e n ,  I read  'Ladybird*  
books t o  my s o n .  Before  I used t o  say  t o  them: "Go
and g i v e  i t  t o  your .'vum!"

Such a s t a t e m e n t  was co n f i r m e d ,  once more,  by t u t o r s  who remarked;
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H is  c h i l d r e n  wore at  t h e  age when t h e y  were b r i n g i n g  
home homework. His s o n  was h a v in g  s p e l l i n g  problems a t  
sc l i o o l  a n d - i t  was always  f e l t  t h a t  h i s  mother would h e l p  
him. He was l e d  up not b e in g  t o  do h i s  b i t .

and;

I th i n k  h i s  p r i d e  i s  hurt  t h a t  t l i c  c h i l d  goes  t o  th e  
mother and not  him.

3 ,  S h a r in g  i d e a s  w i th  o t h e r s  through l i t e r a c y

A few s t u d e n t s  were a b l e  t o  u se  t h e i r  l i t e r a c y  s k i l l s  t o  s h a re  

i d e a s  w i t h  o t h e r s ,  as  d i s t i n c t  from r e a d i n g  t h e  i d e a s  o f  t h e  

a u t h o r s .  One s t u d e n t  used t h e  BBC TV programme 'On t h e  Move' a s  a 

v e h i c l e  t o  s h a re  i d e a s  w i th  her  son;

be used t o  watch 'On th e  move* (BBC TV programme) 
b ecause  i t  h e lpe d  t h e  c h i l d r e n  s o  w e l l ;  we shared  i t .

But ,more f r e q u e n t l y , s t u d e n t s  l ea rn ed  t o  s h a r e  t h e i r  problem of  

i l l i t e r a c y  and,  in  so  d o i n g ,  en la r g ed  t h e i r  own p e r s o n a l i t y .

One such  e x p e r i e n c e ,  t y p i c a l  o f  t h e  a c c o u n t s  o f  many s t u d e n t s ,  

i s  t h a t  o f  a s t u d e n t  who met a f r i e n d  who showed embarrassment  

a t  b e i n g  asked t o  w r i t e  down a l i s t  f o r  a bazaar;  in  th e  s t u d e n t ' s  

own words:

"Y es ,"  she s a i d ,  "B ecause  I cannot  s p e l l . "  So 1 s a i d  
"That makes two o f  u s ,  J i l l c "  . . .  I was not  bo thered  
b eca u se  1 can t e l l  them.

Both h u m i l i t y  and c o n f i d e n c e  emerge from t h i s  e v i d e n c e  w i t h ,  

above a l l ,  a p r e c i o u s  moment of  human c o n t a c t  and u n d e r s t a n d i n g .  

To liave been a b l e  t o  respond th us  was,  s u r e l y ,  an a c h ie v e m e n t .
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• W i l l i n g n e s s  t o  put forward own p o in t  o f  v iew

One o f  th e  a ch iev e m en ts  noted by both s t u d e n t s  and t u t o r s  was th e

s t u d e n t s '  i n c r e a s e d  a b i l i t y  t o  put forward t h e i r  own i d e a s ,

r a t i o n a l l y  and in  p u b l i c .  Many s t u d e n t s  roiuarked on t h e i r  own

n e r v o u s n e s s ,  s h y n e s s  and r e t i c e n c e ,  and commented t h a t  t h e i r

r e l a t i o n s h i p  w i t h  t u t o r s  9nd o th e r  s t u d e n t s  had hel ped  them t o

c o n v e r s e  more r e a d i l y ,

I Both my husband and my mother have n o t i c e d  t h a t  I am
not s o  s h y ,  I am b e t t e r  i f  I have t o  go out and meet  
s t r a n g e r s ,  1 can t a l k  more!

and ;

I can t a l k  t o  p e o p le  b e t t e r  as  w e l l .

Other s t u d e n t s  brought t h e i r  own i d e a s  t o  th e  n o t i c e  o f  t h e i r

group and t o  t h e i r  t u t o r / o r g a n i s e r  :

He i s  t r y i n g  t o  hatcl i  i d e a s  now on how we can make 
some money and make o u r s e l v e s  independent  ( t h e  Centre  
f a c e d  t h e  problem o f  i n c r e a s e s  in  f e e s ) .  He had a 
s u g g e s t i o n  f o r  a jumble s a l e  and a s u g g e s t i o n  f o r  a 
b r in g  and buy s a l e ,  I have l e f t  him t o  work a t  some 
o t h e r s .

One s t u d e n t  who t h o u g h t ,  q u i t e  c o r r e c t l y ,  t h a t  t h e  s o l u t i o n  t o

a problem posed f o r  group c o n s i d e r a t i o n  was t o  e n l i s t  some h e l p ,

s to o d  up and s a i d  s o ,  much t o  her own s u r p r i s e  and d e l i g h t ;

. I had t h e  n erve t o  s tand  up and say:  "Could I have
f o u r  s t r o n g  men?"

w h i l s t  an o th er  s t u d e n t  r e co rd ed  her p r o g r e s s  i n  t h i s  r e s p e c t  a s :

I h e l p  t o  run a group ( c h i l d r e n ’ s p la y g r o u p )  and I 
f i n d  I am asked t o  go t o  a m e e t i n g .  I n s t e a d  o f  j u s t  
s i t t i n g  t h e r e  a g r e e i n g  w i t h  ev ery body ,  i f  I t h i n k  
s om eth ing  i s  wrong now, 1 w i l l  put my p o in t  o f  v i e w .
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Many o t h e r  s t u d e n t s  p e r c e i v e d  t h i s  a s  an ach ievemen t  pi in  f a c t ,  

th e y  argued t h a t  t h e i r  d i s c u s s i o n  w i t h  t h e  r e s e a r c h  i n t e r v i e w e r  

was,  in  i t s e l f ,  c l e a r  proof  o f  a w i l l i n g n e s s  t o  put forward  

t h ê i i  own p o in t  o f  v i e w .  This  was conf irmed  by t h e  number o f  

s t u d e n t s ,  u s u a l l y  t h o s e  i n  the  s h e l t e r e d  o n e - t o - o n e  home t u i t i o n  

n ex u s ,  who d e c l i n e d  t o  be i n t e r v i e w e d ,
I

5,  Improvement in  s o c i a l  r e l a t i o n s h i p s  w i th  f e l l o w  s t ud e n ts

S i n c e  the  deve lopmen t  o f  t h e  s t u d e n t s ’ r e l a t i o n s h i p s  w i t h i n  the  

group was obse rved  by both  t u t o r s  and i n t e r v i e w e r ,  t h e  e v i d e n c e  

o f  improvement in  t h i s  r e s p e c t  may be regarded  as  p r o c a b l e  

c o n f i r m a t i o n  o f  t h e  s t u d e n t s ’ own p e r c e p t i o n s  o f  t h e i r  d e v e l o p i n g  

r e l a t i o n s h i p s  a t  home and e l s e w h e r e .

There was no doubt t h a t  t h e  s t u d e n t s ’ a b i l i t y  t o  hand le  s o c i a l  

r e l a t i o n s h i p s  improved i n  t n e  groups a t t e n d i n g  t h e  a d u l t  c e n t r e s .  

Though group o c c a s i o n s  were i n f r e q u e n t  in  t h e  v o l u n t a r y  schem es ,  

when s t u d e n t s  d id  meet t o g e t h e r  t h e  t u t o r s  n o t i c e d  t h e  s u c c e s s  o f  

t h o s e  g a t h e r i n g s .  However,  i t  was o n ly  a t  a d u l t  c e n t r e s  where 

group b eh a v io u r  could be c o n t i n u o u s l y  observed  and e s t im a t e d  o f  

improvement a t t e m p ted ;  c o n s e q u e n t l y ,  t h e  f o l l o w i n g  e v i d e n c e  r e f  err 

t o  s t u d e n t s  i n  such grou p s .  Of t e n  t y p i c a l  c a s e s ,  t u t o r s  s a i d :

He i s  much more a l i v e  now than  when I f i r s t  came,

or;

lie has become f a r  l e s s  uncouth .

or:
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Ho i s  much mort; out  go ing .

and;

He c e r t a i n l y  does  now j o i n  in  w i t h  t h e  group ( a t  t h e  
C e n t r e ) ,

and ;

Wc have g i v e n  them s o c i a b i l i t y  - d e f i n i t e l y .  We have  
brought  them out  o f  a l o n e l y  backwoods e x i s t e n c e  where  
th ey  had no s o c i a l  c o n t a c t s .

and !

X t h i n k  he i s  c o p in g  w i t h  l i f e  b e t t e r  than  he was -
he p a n i c s  - but lie does not l o s e  h i s  temper in  t h e  same
way - he i s  v e r y  edgy,  c h i l d i s h  in  some ways.  He i s
r e a l l y  here  f o r  group therapy:

and,  as  a summary;

His  main ach iev em en t  i s  a t o t a l  change in  human 
r e l a t i o n s h i p s  - I t h i n k  he handled i t  ( h i s  a f f a i r  w i th  
an o th e r  s t u d e n t )  v e r y  w e l l  - he has matured.

Summary

The c r i t e r i a  o f  ach ievem ent  which r e s u l t e d  from t h e  e v i d e n c e  

about  a f f e c t i v e  s o c i a l  a ch iev em en ts  were;

1 ,  b e t t e r  r e l a t i o n s h i p s  w i th  a l l  members o f  t h e  f a m i l y ;

2 ,  b e t t e r  r e l a t i o n s h i p s  through r e a d i n g  t o  c h i l d r e n

3 ,  b e t t e r  r e l a t i o n s h i p s  through s h a r i n g  i d e a s  about  l i t e r a c y ;

4 ,  b e t t e r  r e l a t i o n s h i p s  th rough  b e in g  w i l l i n g  t o  put

forward o n e ' s  own po in t  o f  v iew ;

5, b e t t e r  r e l a t i o n s h i p s  w i t h i n  t u i t i o n  g ro u p s .
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A lthou gh  t u t o r s  r e c o g n i s e d  th e  importance of  t h o s e  r e l a t i o n s h i p s  

as  t h e  schemes matured,  s t u d e n t s  seemed t o  know i n t u i t i v e l y  t h a t  

t h i s  was t h e i r  p r i n c i p a l  g a i n .

I g e t  on w i t h  p e o p le  much b e t t e r  - i t  i s  g r a d u a l l y  
g e t t i n g  b e t t e r .  W e l l ,  I d o n ' t  have so  many arguments  
w i t h  p e o p le  l i k e  J used t o  do .

and as  s a d ,  but moving,  t r i b u t e  t o  t h e  Adult  Centre;

I have two y e a r s '  p r o b a t i o n  -  th ey  put me on 
t r a n q u i l l i z e r s  -  t h e s e  c l a s s e s  hel ped  me keep g o i n g .

Thus t h e  r o l e  o f  t u t o r s  was f a r  from b e i n g  t h a t  o f  a s k i l l e d  

purveyo r o f  t e c h n i c a l  knowledge:  whether t h e y  l i k e d  i t  or n o t ,

w hether  t h e y  were q u a l i f i e d  or  n o t ,  th ey  found t h e m s e l v e s  in  

t h e  r o l e s  o f  c o u n s e l l o r ,  f r i e n d  and l i s t e n e r .

Sometimes th e  v e r y  f a c t  o f  j o i n i n g  an e m p a t h e t i c  group caused  t h e  

s t u d e n t  t o  q u e s t i o n  o t h e r  a s p e c t s  o f  h i s  way o f  l i f e ;  f o r  example ,  

one e x p e r ie n c e d  t u t o r / o r g a n i s e r  remarked;

} d o n ' t  t h i n k  he i s  t e r r i b l y  happy in  h i s  d i g s ;  but  
t h e r e  a g a i n ,  t h a t  might  be som eth ing we have done t o  
him - Ï d o n ' t  know!

But ,  as  has been s t a t e d  in  p r e v i o u s  c h a p t e r s ,  s t u d e n t s  seemed t o  

r e p r e s e n t  t h e  v a r i e t y  t o  be found in  t h e  a d u l t  p o p u l a t i o n  as  a 

w h o l e ,  and,  s o  f a r  as  s o c i a l  r e l a t i o n s h i p s  were c o n ce rn ed ,  t h e  

a v e r a g e  s t u d e n t  was not  v e r y  d i f f e r e n t  from t h e  a v er a g e  f u l l y  

l i t e r a t e  a d u l t .
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N e v e r t h e l e s s *  many s t u d e n t s  f a c e d  pro b le m s ,  t h e  s o l u t i o n s  of  

which were f a r  beyond t h e  t r a i n i n g  or e x p e r i e n c e  o f  t h e  v o l u n t a r y  

l i t e r a c y  t u t o r .  A number o f  s t u d e n t s  c l e a r l y  needed t h e  comfort  

o f  t a l k i n g  t o  someone,  and saw t h e  l i t e r a c y  symbol  a s  a means 

o f  a c h i e v i n g  t h i s .  For exai.ipLe, some s t u d e n t s  f a c e d ,  or had 

j u s t  e x p e r i e n c e d ,  a breakdown in  t h e i r  marriage :

or:

or;

The t r o u b l e  w i th  my s t u d e n t  was t l iat  h i s  m ar ri age  
broke up.  He was becoming i n t e r e s t e d  in  h i s  c h i l d r e n ' s  
work - s o  r e a l l y ,  why he wanted t o  l e a r n  was f o r  h i s  
c h i l d r e n  and h i s  w i f e  and t h e n  t h i s  was a l l  go ne.  So  
t h e  i n t e r e s t  had gone,  though he got  a l o n g  q u i t e  w e l l .

He was a f r a i d  of  b e in g  an embarrassment t o  h i s  
c h i l d r e n  who were t e e n a g e r s ,  lie has j u s t  go t  d iv o r c ed o

He i s  h av in g  d o m e s t i c  t r o u b l e ;  he s l e p t  out i n  th e  
c a r ,  l e f t  home and th e n  r e tu rn ed  home.

An extreme example o f  such  a c a s e  was g i v e n  by one t u t o r :

I co u ld  not  a c c e p t  t h e  way he was t r e a t i n g  h i s  g i r l  
f r i e n d s  and th o u g ht  t h a t  someone ought  t o  put i t  v e r y  
s t r o n g l y  t o  him -  t h e  idea - someone who he r e s p e c t e d  
which 1 th ought  he did me - t h a t  t h i s  g i r l  w i t h  whom 
he was g o in g  out  was q u i t e  o b v i o u s l y  in  l o v e  w i t h  him.
I turned  m y s e l f  i n t o  a c o u n s e l l o r  . . .  he d ec id e d  t o  s i g n  
h i m s e l f  o f f  and s a i d  t h a t  ne had made a l o t  o f  p r o g r e s s  
i n  E n g l i s h ,  1 s a i d  "Well i t h i n k  i t  depends on wliat 
your s ta n d a r d s  o f  p r o g r e s s  were .  A f t e r  a l l , "  1 s a i d  t o  
liim, l o o k i n g  him s t r a i g h t  i n  t h e  e y e ,  "You were not  j u s t  
coming f o r  E n g l i s h  were you?" He c o l o u r e d  and d id  not  
l o o k  back at  me. So maybe 1 was t o o  d i r e c t  i n  t h e  end 
but i  d id l e e l  t h a t  he was ti-.e s o r t  o f  p erson  who would
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go on s h e l t e r i n g  behind me and e t h e r  f r i e n d s ,  I d o n ' t  
know what I should  have done .  J t h i n k  1 d id  g e t  v e r y  
i n v o l v e d  w i t h  hirru I wanted him t o  go t o  t h e  c o u n s e l l i n g
s e s s i o n s  t h a t  t h e y  had in  town I s e e  him i n  town
and he does  not r e c o g n i s e  me I t h i n k  he was co n fu s ed  
h i m s e l f ;  he was d i s t u r b e d .

Thus,  t h e  problems wore more complex th an  any r e m e d i a l  l i t e r a c y

t u t o r  co u ld  r e a s o n a b l y  be ex p e c t e d  t o  h a n d le ,  and many f a i l u r e s

t o  a c h i e v e  a modicum o f  a f f e c t i v e  s o c i a l  b a la n ce  were th e  f a u l t  o f

n e i t h e r  t u t o r  nor s t u d e n t ,  but r a t h e r  t h e  r e s u l t  o f  erroneous

e x p e c t a t i o n s  on t h e  part  o f  some o f  t h e  in n o v a to r s  o f  l i t e r a c y

schemes who u n d er e s t im a t ed  t h e  need o f  a c o u n s e l l i n g  s e r v i c e  t o

s i f t  s t u d e n t s  in  t h e i r  i n i t i a l  c o n t a c t s .  An i n d i c a t i o n  o f  g e n e r a l

problems was g i v e n  by Mar i lyn M o r g a n w h e n  she  wsrote:

The t h i r d ’group o f  s t u d e n t s  ( a b o u t  25%) com prises  
s t u d e n t s  who were a s c e r t a i n e d  B.S .N.  a t  s c h o o l ,  t h o s e  
w i t h  s p e c i f i c  l e a r n i n g  d i f f i c u l t i e s  or t h o s e  w i th  a 
p h y s i c a l  hand icap  ( p a r t i a l l y - s i g h t e d ,  p a r t i a l l y - h e a r i n g ,  
e t c .  )

T h is  p r o p o r t i o n  was probably  a l s o  c o r r e c t  f o r  t h e  sample  d i s c u s s e d  

i n  t h i s  i n v e s t i g a t i o n ,  and must a lwa ys  be remembered i n  any c o n 

s i d e r a t i o n  o f  t h e  problem o f  l i t e r a c y  ( s e e  pp. 8 - 1 0 )

However,  as  Bacon wrote:  "They are  poor d i s c o v e r e r s

t h a t  t h i n k  t h e r e  i s  no land when th e y  s e e  n o t h in g  but s e a , "  The 

m a j o r i t y  o f  s t u d e n t s  were normal p e o p le  who, in  gro u p s ,  s h a r i n g  

e x p e r i e n c e  w i t h  t u t o r s  and f e l l o w  s t u d e n t s ,  found a new c o n f i d e n c e  

which e n r i ch ed  t h e i r  s o c i a l  r e l a t i o n s h i p s ,  and on t h i s  a s sum pt ion  

t h e  emergent c r i t e r i a  w i l l  be e v a l u a t e d  in  th e  c o n c l u d i n g  c h a p t e r .
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CH AFTER XVI

EMERGENT CRITERIA OF ACHIEVEMENT

In Chapter V, p, 101 t h r e e  o b j e c t i v e s  o f  t h i s  s tu d y  wore  

p o s t u l a t e d ;  t h i s  ch a p ter  r e v i e w s  and summarises th e  a t t a in m e n t  

of  t h e s e  o b j e c t i v e s  w i t h i n  t l i e  framework o f  an e t h o l o g i c a l  approach  

t o  t h e  s u b j e c t  m a t t e r .

a ) M e t h o d o l c g i c a l  c o n s i d e r a t i o n s

I t  has been shown t h a t  s t u d e n t  members of  t h e  l i t e r a c y  schemes  

r e p r e s e n t e d  a v a r i e t y  of  l e v e l s  o f  competence in  l i t e r a c y  s k i l l s  

and c o n s e q u e n t l y  t h e  d e f i n i t i o n  o f  an i l l i t e r a t e  a d u l t  i s  an a d u l t  

who think:;, he has  a r e a d i n g  or 'writing problem.  The terms o f  t h i s  

d e f i n i t i o n  imply that; t h e  s t u d e n t s  w i s h ,  f i r s t ,  t o  improve t h e i r  

t e c h n i c a l  l i t e r a c y  s k i l l s  and,  s e c o n d l y ,  t o  a m e l i o r a t e  t h e i r  s e l f -  

image o f  inadequacy .  The paradox i s  th a t  a l th o u g h  t h i s  dichotomy  

o f  aim? may be s t a t e d  a n a l y t i c a l l y ,  in  t h e  p r o c e s s  o f  ach ievement  

t h e  improvement in  s k i l l s  was o f t e n  found t o  be s u b s e r v i e n t  t o ,  

and dependent  upon,  t h e  enhancement o f  s e l f - i m a g e .  C onseq ue nt ly  

t h e  development o f  i n d i v i d u a l  l i t e r a c y  s k i l l s ,  l i k e  o t h e r  s k i l l s ,  

can ta k e  p l a c e  s a t i s f a c t o r i l y  o n ly  w i t h i n  t h e  c o n t e x t  of a p r o c e s s  

o f  a d u l t  e d u c a t i o n .

T h i s  p r o c e s s ,  u s u a l l y ,  i s  one in  which t h e r e  i s  an i n t e r a c t i o n  

between t h r e e  c o n s t i t u e n t s :  th e  s t u d e n t ,  th e  o t h e r  s t u d e n t s  and

t h e  . TliJ rt uduut  b r i r g s  t o  th e  group h i s  own assu m pt ions

and c o n c e p t i o n s  o f  h i m s e l f  as r>.n unique p e r s o n .  Through h i s  

r e l a t i o n s h i p s  w i t h  o t h e r  s t u d e n t s  he s e e s  h i m s e l f  mirrored and
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r e f l e c t e d  and,  i n  t h a t  r e s p e c t ,  as  i n  normal d a i l y  ' s o c i a l *  i n t e r 

a c t i o n ,  h i s  r e a c t i o n s  vn. l l  be l a r g e l y  a d v e n t i t i o u s ;  However- t h e  

s t u d e n t  u s u a l l y  e x p r e s s e s  a d e s i r e  t o  d e v e l o p  in  some s p e c i f i c  

r e s p e c t ,  in  a s k i l l  such as l i t e r a c y  or in  an i n d i v i d u a l  e m o t i o n a l  

or s p i r i t u a l  c o n t e x t  a s ,  f o r  example ,  when a s t u d e n t  j o i n s  a 

marr iage  c o u n s e l l i n g  group. In t h i s  p r o c e s s ,  from th e  s t u d e n t ' s  

p o in t  o f  v i e w ,  th e  t u t o r  has a double  r o l e .  As a f a l l o w  a o u l t ,  

t h e  t u t o r  p a r t l y  r e p r e s e n t s  a noth er  s t u d e n t ,  who may be a s o u r c e  

of  c o m p e t i t i o n  or be s u p p o r t i v e .  N o n e t h e l e s s ,  th e  t u t o r  p o s s e s s e s  

p r i v i l e g e s  beyond t h o s e  a f f o r d e d  t o  t h e  o t h e r  s t u d e n t s  and t h e s e  

a r e  based on t h e  s t u d e n t ' s  acknowledgement  o f  t h e  t u t o r ' s  e x p e r t i s e  

and on th e  w i l l i n g n e s s  of t h e  s t u d e n t  t o  a l l o w  th e  t u t o r  t o  i n t r u d e  

i n t o  c e r t a i n  a s p e c t s  o f  t h e  s t u d e n t ' s  p r i v a t e  p s y c h e .  Because  th e  

t u t o r  has been granted t h e s e  p r e r o g a t i v e s ,  th e  t u t o r  h i m s e l f ,  or 

throu gh  h i s  i n f l u e n c e  on tl ie  s t u d e n t  group,  may moderate t h e  l a r g e l y  

a c c i d e n t a l  i n f l u e n c e s  o f  t h e  s t u d e n t s  upon each o t h e r ,  i n  ord er  t o  

f a c i l i t a t e  each i n d i v i d u a l  s t u d e n t ' s  deve lopment  towards m a t u r i t y .  

Thus,  wh atever  t h e  s k i l l s  b e in g  t a u g h t ,  t h e  s t u d e n t ' s  s e l f - i m a g e  

and v i e w  o f  h i s  inadequacy are  l i k e l y  t o  ch an ge ,  and t h e  a d u l t  

i l l i t e r a t e  may c o n c e i v a b l y  g a i n  l i t t l e  in  a s k i l l  ach ievem ent  b ut ,  

through  t h e  m o d u la t io n  o f  s e l f - i m a g e ,  l e a r n  t o  d e a l  w i t h  h i s  d i s 

a d v a n ta g e .

However,  t h e  argument has been advanced t h a t  a d u l t  e d u c a t i o n  

need not  ta k e  p l a c e  under th e  gu id ance  of  t u t o r s .  A s t u d e n t  may 

l e a r n  from d a i l y  s o c i a l  c o n t a c t s  or through  t e l e v i s i o n  and r a d i o  

or from b ooks .  Learning through d a i l y  c o n t a c t s  i s ,  as  d e s c r i b e d  

above ,  a d v e n t i t i o u s ,  and l e a r n i n g  through t e l e v i s i o n ,  r a d i o  or
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books i s  l i m i t e d  t o  a one-way foriii o f  communicat ion in  which th e  

s t u d e n t  may n e i t h e r  r e d i r e c t  r,rr c o n t r i b u t e  t o  t h e  p r o c e s s  o f  

l e a r n i n g .  A s t u d e n t  w i t h  a l i t e r a c y  problem i s  handicapped t o  

a g r e a t e r  or l e s s e r  e x t e n t  in  p r o f i t i n g  from t h e s e  wider o p p o r t u n i t i e s  

and,  on t h e  e v i d e n c e ,  needs  d i r e c t  t u i t i o n  and s y m p a th e t i c  gu id ance  

t o  re du ce  t h e  hand icap .

Though i t  i s  u n d e n ia b le  t h a t  a l l  forms o f  communicat ions  media

Ca)may c o n t r i b u t e  t o  a d u l t  e d u c a t i o n ,  we have argued t h a t  t h e  w r i t t e n  

word a s  a medium i s ,  nex t  t o  t h e  spoken word,  c u r r e n t l y  t h e  most  

eco no m ic a l  and u n i v e r s a l  method o f  c o n v e y i n g  i n s t r u c t i o n s  or i d e a s .  

P a r t i c u l a r l y  b eca u se  of  t h e  u s e  o f  th e  w r i t t e n  word as  a means o f  

t r a n s m i t t i n g  knowledge i n  i t s  w i d e s t  s e n s e ,  i t  i s  a c o n t r a d i c t i o n  i n  

terms t o  d e s c r i b e  an i l l i t e r a t e  person  as  e d u c a t e d ,  and i n s o f a r  as  

e d u c a t i o n  i s  a d e s i d e r a tu m ,  l i t e r a c y  cannot  be regard ed  as  a n y th in g  

o th er  th an  a b a s i c ,  e s s e n t i a l ,  u n i v e r s a l l y - d o s i r a b l e  s k i l l .  F u r t h e r 

more,  i t  i s  a s k i l l  r e l a t e d  t o  o t h e r  m a n i f e s t a t i o n s  o f  s o c i a l  a c t i v i t y .

A c c o r d i n g l y ,  t h e r e  have been sundry i n t e r n a t i o n a l  and n a t i o n a l  

i n i t i a t i v e s  t o  a c h i e v e  u n i v e r s a l  l i t e r a c y .  One of  t h e  most r e c e n t  

o f  t h e s e  i n i t i a t i v e s  has been t h e  ’A dult  L i t e r a c y  Campaign* 

inaugurate d  in  1975 i n  t h e  U nited  Kingdom. The p r e s e n t  s t u d y  has  

been o f  t h e  aims o f  t h i s  campaign,  t h e  s t a t e d  c r i t e r i a  o f  s u c c e s s  

and t h e  a c t u a l  ac h iev em en ts  o f  s t u d e n t s  and t u t o r s  in  a t y p i c a l  are a  

i n  th e  Uni ted  Kingdom, namely C am bridgesh ire ,  London and o t h e r  l a r g e

( a ) Chapter J I ,  e s p e c i a l l y  p.  34

S ee  p . 56
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c i t i e s  have s p e c i a l ,  a t y p i c a l  problems,  p r i n c i p a l l y  t h o s e  s temming  

from i n n e r - c i t y  s o c i a l  d e p r i v a t i o n  and p o p u l a t i o n  m i g r a t i o n s .  

In fo rm a t io n  from o t h e r  co n c u r r e n t  r e s e a r c h  p r o j e c t s ,  n r i m a i i l y  

from th e  r e s e a r c h  conducted i n t o  'The r o l e s  o f  b r o a d c a s t i n g  in  

mass l i t e r a c y  r e m e d ia l  a d u l t  e d u c a t i o n '  by th e  N a t i o n a l  I n s t i t u t e  

o f  Adult: E d u c a t io n ,  co n f i r m e d ,  however,  t h a t  t h e  forms and h i s t o r i c a l  

development  o f  t h e  s e r v i c e s  prov ided  by Cambridgeshire  and th e  

e x p e r i e n c e s  o f  t u t o r s  and s o u d e n t s in  th e  County were in  t h e  most  

important  r e s p e c t s  s i m i l a r  t o  t h o s e  e l s e w h e r e ,  p a r t i c u l a r l y  in  

England and Wales .

S e v e r a l  m e t h o d o l o g i c a l  approaches  were c o n s i d e r e d ,  but were  

r e j e c t e d  as  l e a d i n g  co o v e r - s i m p l i f i c a t i o n s  o f  th e  natu re  o f  th e  

s t u d e n t s '  p e r c e p t i o n s  o f  t î i e i r  problem o f  i l l i t e r a c y .  Given a 

sp ec tu im  o f  i n d i v i d u a l  s t u d e n t s '  a b i l i t i e s ,  from i n a b i l i t y  t o  

s t r u c t u r e  a s e n t e n c e  t o  s e n s i n g  inadequacy because  o f  r e l a t i v e l y  

minor s p e l l i n g  m i s t a k e s ,  i t  became n e c e s s a r y  t o  c o n s t r u c t  a f i e l d  

o f  d i s c o u r s e  whose boundary encompassed a s e n s e  o f  i n d i v i d u a l  

i nadequacy .  Inadequacy in  what? The s t u d e n t  e x p r e s s e d  i t  in  terms  

o f  l i t e r a c y ,  but th e  e x c i t i n g  p o s s i b i l i t y  was t h a t  an approach  

e x i s t e d  which would ta ke account  not o n ly  o f  f e e l i n g s  o f  inadequacy  

i n  l i t e r a c y  s k i l l s ,  but o f  a l l  c a s e s  where l a c k  o f  a s k i l l  i s  t h e  

s t a t e d  r e a s o n  f o r  such  a f e e l i n g .  Hence th e  c h o i c e  of  an a p p r o p r i a t e  

methodology  f o r  l i t e r a c y  co u ld  a l s o  be u t i l i s e d  t o  i l l u m i n a t e  

p e r c e p t u a l  p a t t e r n s  o f  o t h e r  d i s a d v a n t a g ed  groups s e e k i n g  a d u l t  

ed ucat  i o n .

E t h o lo g y  h a s ,  as  t h e  boundary of  t l ie  u n i v e r s e  o f  d i s c o u r s e ,  

t h e  n o t i o n  o f  a s t r u g g l e  f o r  g e n e t  ic  s u r v i v a l  through behavio-  

adaj)tal  3on t o  th e  n a t u r a l  and s o c i a l  environment  o f  a sp ec  

n o t i o n  p r o v i d e s  th e  d i s c i p l i n a r y  framework w i t h i n  wh icl
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ot t h e  o b s e r v a t i o n  o f  anim ate  b e h a v io u r ,  o f  t h e  d e r i v a t i o n  o f

h y p o t h e s e s ,  o f  th e  proce du re s  o f  r e o b s e r v a t i o n  and o f  i n t e r p r e t a t i o n

( a )
are  f u s e d .  By a d o p t in g  t h e  e t h o l o g i s t s *  approach and by r e 

d e f i n i n g  s u r v i v a l  as  meaning t h a t  l e v e l  o f  s e l f - i m a g e  which  e n a b l e s  

a man t o  cope t o  h i s  s a t i s f a c t i o n  w i t h  t h e  m a j o r i t y  o f  h i s  p r a c t i c a l ,  

em o t io na l  and s p i r i t u a l  problems ,  i t  becomes c l e a r  why t h e r e  i s  nev e r  

any g i v e n  l e v e l  o f  s k i l l  which w i l l  s a t i s f y  a l l  i n d i v i d u a l s  a t  any  

p a r t i c u l a r  t i m e .  The man w i t h  an ‘ 0* l e v e l  s tan dard  o f  E n g l i s h  

l an gu ag e who j o i n s  a l i t e r a c y  c l a s s  w i l l  be a c t i n g  r a t i o n a l l y  i f ,  

i n  h i s  v i e w ,  such a s tandard  i s  not  adequate  f o r  h i s  s u r v i v a l  s e l f -  

image,  S i m i l a r l y ,  a ukase  may not  be i s s u e d  d e c l a r i n g  t h a t  a l l  who 

a re  a b l e  t o  r e a d ,  f o r  exam ple ,  page 29 o f  'War and P e a c e ’ w i l l  be 

deemed l i t e r a t e ;  t h e r e  w i l l  be some f o r  whom t h a t  ’ o b j e c t i v e *  

s tandard  o f  l i t e r a c y  i s  i n s u f f i c i e n t  f o r  s u r v i v a l ,  as  d e f i n e d  i n  t h i s  

c o n t e x t ,

To adopt  t h e  e t h o l o g i c a l  approach i s  not t o  a l l e g e  t h a t  man's

s e n s e s  and s e n s i t i v i t i e s  a r e  t h e  same as  t h o s e  o f  o t h e r  a n im a l s ;

( 5 9 )man i s  c a p a b le  of  an image o f  ’God*, Whatever t h a t  image i s ,

i t  must t o  some d eg r e e  a f f e c t  h i s  s e l f - i m a g e ,  f o r  t h e  v e r y  a b i l i t y  

t o  comprehend an id e a  o f  *God* d i s p l a y s  an a b i l i t y  t o  p e r c e i v e  p a s t  

and fu tu re ' ,  d e c e p t i o n  and t r u t h ,  a l l  c o n s t i t u e n t  f a c t o r s  in  any 

i n d i v i d u a l ’ s s e l f - i m a g e .  Thus,  t h e  e t h o l o g i c a l  approach u t i l i s e d  

in  t h i s  t e x t  i s  a s o p h i s t i c a t e d  d e r i v a t i v e  of  t h a t  u s u a l l y  a c c e p t e d  

by t h e  n a t u r a l i s t .

C o n s eq u e n t ly ,  t h e  s t u d e n t  who came forward could be c o n s i d e r e d  

as  h av in g  re ach ed  a d e c i s i o n  t o  r e c t i f y  a p e r c e i v e d  d i s a d v a n t a g e ;  

p r i m a r i l y  t o  a l t e r  t h e  p e r c e p t i o n  o f  d i s a d v a n t a g e  r a t h e r  than th e

S e e  Cliapter V, pp. 108 -1 1 5
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i d e n t i t i e d  l i m i t a t i o n  i n  s k i l l ,  and h i s  aims co u ld  be i n t e r p r e t e d  

w i t h i n  th e  framework o f  t h e  co n ce p t  o f  s u r v i v a l .  F c l l o w i n *  th e  

s c i e n t i f i c  p r i n c i p l e s  o f  t l ie  e t h o l o g i c a l  ap proach,  we showed how 

t u t o r s *  aims and s t u d e n t s '  alms s h i f t e d  over  a p er io d  o f  t ime  and 

how each g r o u p 's  aims i n t e r - a c t e d .

In Part  I o f  t h e  s t u d y  two themes c l e a r l y  emerged: namely,

t h a t  many t u t o r s  were concerned p r i m a r i l y  w i t h  t h e  t e c h n i c a l i t i e s  

of  t e a c h i n g  t h e  s k i l l s  o f  l i t e r a c y  and t h e i r  t r a i n i n g  u s u a l l y  

emphasised t h i s ;  and t h a t  th e  aims o f  th e  campaign were o f t e n  a 

s e r i e s  o f  s h o r t - t e r m  pragmatic  o b j e c t i v e s ,  even though c e r t a i n  l o n g 

term aims were s p e c i f i e d  or  im pl ie d  i n  t h e  BBC L i t e r a c y  Handbook,  

N e v e r t h e l e s s ,  a l t h o u g h  t h e  scheme was i n i t i a t e d  in  a s t a t e  o f  

c o n f u s i o n  so  f a r  as  aims were c o n ce rn ed ,  th e  p r e s e n t  s t u d y  i s  a 

recort i  o f  how t h e s e  aims were m o d i f i ed  and o f  how, in  t h e  f a c t  of  

s t u d e n t s *  r e a c t i o n s ,  c r i t e r i a  a s s o c i a t e d  w i th  t h e  purposes  o f  a d u l t  

e d u c a t i o n  came t o  th e  f o r e .  In p a r t i c u l a r ,  t h e  adv a nt a g es  o f  group  

t u i t i o n  emerged s t r o n g l y ,  as  m irro rs  by which i n d i v i d u a l  s t u d e n t s  

were a b l e  t o  r e a s s e s s  t h e i r  s e l f - i m a g e ,  and t h e  l i m i t a t i o n s  of  

o n e - t o - o n e  t u i t i o n  in  a c h i e v i n g  th e  o b j e c t i v e s  o f  a d u l t  e d u c a t i o n  

became c l e a r e r .

C o n s e q u e n t l y , through t i m e , n o t  o n ly  did t h e  c r i t e r i a  f o r  s u c c e s s  

ch ange,  but th e  p r i o r i t i e s  o f  i n d i v i d u a l  c r i t e r i a  a l t e r e d .  Thus,  

th rough  a p r o c e s s  o f  c l a s s i f i c a t i o n  and o f  r e c l a s s i f i c a t i o n  o f  a im s ,  

a f i v e - g r o u p  schema o f  h y p o t h e t i c a l  c r i t e r i a  was produced.  T hese  

f i v e  g r o u p in g s ,  as  g iv e n  on p . l& l  were ,  in  or d er  o f  importance:

S ee  p . 133 and p p .1 38-1 39
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i )  A f f e c t i v e  p e r s o n a l  a ch iev em en ts

i i )  C o g n i t i v e  ach iev em en ts  

i i i )  E n a c t i v e  a ch iev em en ts

i v )  S o c i o - e c o n o m i c  ach ie v em en ts

v )  A f f e c t i v e  s o c i a l  ach iev em en ts  

N e v e r t h e l e s s ,  from t h e  e v i d e n c e  in  Chapters  XI t o  XV o f  t h e i r  

p e r c e p t i o n s ,  g i v e n  by t u t o r s  and s t u d e n t s  d u r in g  two i n t e r v i e w s  

w e l l  s e p a r a t e d  i n  t i m e ,  and from samples  o f  t h e  s t u d e n t s ’ w r i t t e n  

work,  a r e - o r d e r e d ,  a m p l i f i e d  and s c i e n t i f i c a l l y  more d e f i n i t i v e ,  

l i s t  o f  c r i t e r i a  o f  ach ievem en t  or s u c c e s s  was d e v i s e d :  t h e

emergent  c r i t e r i a .

b) The emergent c r i t e r i a

Perhaps t h e  most imp ortant  c o n c l u s i o n  t h a t  can be a s s e r t e d  i s  t h a t  

s t u d e n t s  did not  p r i m a r i l y  judge t h e i r  s u c c e s s  i n  terms o f  u t i l i t a r i a n  

o b j e c t i v e s ;  t h e y  r e g i s t e r e d  a f e e l i n g  o f  i n c r e a s e d  c o n f i d e n c e ,  o f t e n  

d e s c r i b e d  as  a f e e l i n g  o f  b e in g  a t  e a s e  w i t h i n  t h e m s e l v e s .  Because  

of  t h i s  r e s u l t ,  t h e  order o f  importance o f  t h e  f i v e  major group in gs  

o f  c r i t e r i a  changed a c c o r d in g  t o  t h e  f r e q u e n c y  o f  ’ c o n f i d e n c e *  f a c t o r s  

w i t h i n  each  g r o u p in g .  The r e v i s e d  order  of  t h e s e  gro u p in g s  i s ,  t h e r e 

f o r e :

i )  A f f e c t i v e  p e r s o n a l  ach iev em en ts

i i )  A f f e c t i v e  s o c i a l  a ch iev em en ts

i i i )  S o c i o - e c o n o m i c  a ch iev em en ts

i v )  C o g n i t i v e  ach iev em en ts

v )  E n a c t i v e  ach iev em e n ts
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Though t h e  e v i d e n c e  s t r o n g l y  s u p p o r t s  t h e  p r i o r i t y  o f  a f f e c t i v e  

a c h i e v e m e n t s ,  t h e r e  i s  f a r  l e s s  c e r t a i n t y  about  th e  r e l a t i v e  p o s i t i o n s  

o f  each  o f  t h e  l a s t  t h r e e  group in gs  b ecause:

a ;  t h e  p r i o r i t y  o f  each  ach ievem ent  depends l a r g e l y  on th e  

i n d i v i d u a l  s t u d e n t ,  and t h i s  i s  p a r t i c u l a r l y  t r u e  o f  t h e  

' r e l a t i v e  importance o f  t h e  l a s t  t h r e e  g roup in gs  t o  any

s p e c i f i e d  s t u d e n t ;

b) th e  development  o f  c o g n i t i v e  ac h ie v em en ts  i s ,  as  s t a t e d  

i n  th e  e v i d e n c e  g i v e n  by s t u d e n t s ,  more a m at te r  o f  f o u r  

or f i v e  y e a r s  o f  t u i t i o n  th an  o f  one or two y ears»  I t  i s  

t h e r e f o r e  p o s s i b l e  t h a t  i f  t h e  p er io d  o f  t h i s  sruay  had 

been e x t e n d e d ,  c o g n i t i v e  a ch iev em en ts  might  have become 

more important  once th e  b ed -rock  f o u n d a t i o n  o f  s t u d e n t  

s e l f - c o n f i d e n c e  was more f i r m l y  e s t a b l i s h e d .

However,  c o g n i t i v e  ach iev e m en ts  seemed t o  bo more f r e q u e n t  and more 

important  t o  s t u d e n t s  who were a l r e a d y  i n  t h e  upper bands o f  l i t e r a c y  

a b i l i t y .  These  s t u d e n t s  seemed t o  a c h i e v e  c o n f i d e n c e  through  

c o g n i t i v e  ach iev em en t  and t h e  r e a l i s a t i o n  of  t h e i r  e x p e c t a t i o n  o f  

c o g n i t i v e  p r o g r e s s  proceeded p a r i  passu  w i t h  o th e r  a c h i e v e m e n t s .

Such c a s e s  were few in  our sample p o p u l a t i o n ;  th e  ’normal* s t u d e n t  

seemed t o  . p l a c e  c o g n i t i v e  ach ievemen t  low in  h i s  s c a l e  o f  s e l f -  

i d e n t i f i e d ,  e x p e r i e n c e d  a c h ie v e m e n t .

On t h e  assu m pt io n  t h a t  improvements in  s e l f - i m a g e  h in g e  upon 

p e r s o n a l  r e l a t i o n s h i p s , as  has been argued in  th e  o pen in g  pages  

o f  t h i s  c h a p t e r ,  th en  t h e  com ple te  l i s t  o f  th e  c o n s t i t u e n t  e l e m e n t s
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o f  th e  f i v e  gr oup in gs  o f  emergent  c r i t e r i a  o f  s u c c e s s ,  in  ord er  o f  

im porta nce ,  i s  as  f o l l o w s :

1 .  A f f e c t i v e  persona l  a chi cvemoniis ( p .  24 5)

a )  a f e e l i n g  o f  e a s e  w i t h i n  o n e s e l f

b) an improvement in  s e l f - r e l i a n c e

c )  an improvement in a s s u r a n c e

d) a d im i n u t i o n  o f  a n x i e t y

e )  a w i l l i n g n e s s  t o  r e c o n s i d e r  persona l  a t t i t u d e s

f )  an a b i l i t y  t o  a s s e s s  e v i d e n c e

g) an improvement in p h y s i c a l  b e a r i n g

h) a wi 11 ÎTigness t o  e v a n g e l i s e

i )  an i n c r e a s e  in  c o n f i d e n c e  a s s o c i a t e d  w i th  l i t e r a c y  s k i l l s ;

( i )  a dimiinution o f  a n x i e t y  with  re gard  t o  l i t e r a c y ;

( i i )  an i n c r e a s e  in  c o n c e n t r a t i o n  d ur in g  t u i t i o n ;

( i i i )  an e x p r e s s i o n  o f  an e x p e c t a t i o n  t o  suc^oed in  

t h e  l i t e r a c y  s k i l l s ;

( i v )  an e x p r e s s i o n  o f  enjoyment in r e a d i n g  and w r i t i n g ,

2 ,  A f f e c t i v e  s o c i a l  a c h iev em en t s  ( p . 3 3 3 )

a )  b e t t e r  r e l a t i o n s h i p s  through b e in g  w i l l i n g  t o  put forward  

o n e ’ s own p o in t  o f  v iew

b) b e t t e r  r e l a t i o n s h i p s  w i tf i in  t u i t i o n  groups

c )  b e t t e r  r e l a t i o n s h i p s  througli  s h a r i n g  i d e a s  about  l i t e r a c y

d)  b e t t e r  r c l a t i o n s f i i p s  w i t h  a l l  members of  th e  f a m i l y

c )  b e t t e r  r e l a t i o n s h i p s  through r e a d i n g  t o  c l i i l d r e n
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3 ,  S o c i o - e c o n o m i c  ach i  ( vr-Tcots ( p . 318;

a )  d e v e l o p i n g  b e t t e r  r e l a t i o n s h i p s  a t  t h e  p l a c e  o f  work

b) p a r t i c i p a t i o n  in  c i v i c  d u t i e s  such as :

( i )  p a r t i c i p a t i n g  in  v o l u n t a r y  s e r v i c e s

( i i )  a c c e p t i n g  youth  c l u b  l e a d e r s h i p

( i i i )  a c c e p t i n g  committee  membership d u t i e s

( i v )  improving p a r e n t - t e a cher  l i a i s o n  a t  c h i l d r e n ' s  s c h o o l

( v )  a c c e p t i n g  jury  s e r v i c e

c )  t h e  a s sum pt ion  o f  g r e a t e r  r e s p o n s i b i l i t y  a t  work

d) g e t t i n g  a b e t t e r  job in  terms o f  p ers o n a l  s a t i s f a c t i o n  

and i n t e r e s t

e )  i n c r e a s i n g  t h e  c a p a b i l i t y  o f  r e - e n t e r i n g  t h e  employment

market

f )  g e t t i n g  a job in  terms of  more pay

4 ,  Cogn i t i v e  a c h i  evement s ( p ,2 79)

a )  Reading a ch iev em en ts  d i s p l a y i n g  an i n c r e a s e  in:

( i )  word r e c o g n i t i o n  s k i l l s

( i i )  s e n t e n c e  r e c o g n i t i o n  s k i l l s  

( i  iX ) compnehen s i o  n s k i l l s

( i v )  t h e  a b i l i t y  t o  read  i n f o r m a t i o n a l  t e x t s

( v )  t l ie a b i l i t y  t o  read t e x t s  beyond t h e  p ur e ly  i n f o r m a t i o n a l  

l e v e l s

( v i )  th e  a b i l i t y  t o  rf'ad newspapers



-  347 -

b )  V.'rîtlTig . 1 c b i e v c m e n t s  shewing  a n  i m p r o v e m e n t  i n :

( i )  t h e  n . o t o r  s k i l l  o f  w r i t i n g

( i i )  s p e l l i n g

( i i i )  t h e  a b i l i t y  t o  c h e c k  s p e l l i n g

( i v )  t h e  a b i l i t y  t o  t a k e  d i c t a t i o n

( v )  t h e  a b i l i t y  t o  c o m p l e t e  commonly-used f o r m s  or 

q u e s t  i o n n a i r e s

( v i )  t l i e  a . j i l i t y  t o  ' - . T i t o  l e t t e r s

( v i i )  t h e  a b i l i t y  t o  w r i t e  e x t e n d e d  p r o s e  t e x t s

5. E n a c t i v e  a cb ie v em en ts  ( p . 3 0 4 - 5 )

a )  r e g u l a r  a t t e n d a n c e  f o r  t u i t i o n

b) a movement from paired  t u i t i o n  a t  home t o  some form of  

group t u i t i o n

c )  use  o f  r e a d i n g  s k i l l s ,  as  shown by:

( i )  r e a d i n g  t o  any member of th e  f a m i l y

( i i )  r e a d i n g  i n s t r u c t i o n s  a t  work

( i i i )  r e a d i n g  newspapers

( i v )  r e a d i n g  books

( v )  u s i n g  t h e  l i b r a r y  s e r v i c e

( v i )  f i n d i n g  d i r e c t i o n s  from s t r e e t  s i g n s  or maps

( v i i )  u s i n g  r e a d i n g  t o  e x e r c i s e  consumer c h o i c e

d) use  o f  w r i t i n g  s k i l l s ,  as e x e m p l i f i e d  by:

( i )  con:p let ing  fo rm s ,  i n c l u d i n g  cheques or payment s l i p s

( i i )  s i g n i n g  Christmas cards  and a d d r e s s i n g  e n v e l o p e s

( i i i )  w r i t i n g  f r e n  cfimposit io n  n o t e s

( i v )  u s i n g  w r i t i n g  s k i l l s  a?:  w o r k  

( \ ' )  w r i t inr> l e t t e r  s
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0 )  t h e  p u b l i c  d i s p l a y  o f  l i t e r a c y  ’t o o l s ' : p e n s ,  p e n c i l s , e t c ,

f )  a c t i o n  t o  a m e l i o r a t e  p h y s i c a l  d e f i c i e n c i e s ,  such  as  

a c q u i r i n g  s p e c t a c l e s

g )  g e n e r a l  use  o f  l i t e r a c y  s k i l l s  i n  l o c a t i n g  p l a c e s  from 

s t r e e t  s i g n s  or maps

h)  t h e  use  o f  communicat ions  r e l e v a n t  t o  consumer c h o i c e  

and payricnt sy s tem s

1) an a b i l i t y  t o  e v a l u a t e  t h e  r e l i a b i l i t y  o f  v a r i o u s  

communicat ions  media

j )  c o m p l e t io n  o f  homework a s s ig n m en t s

T h i s  l i s t  i s  based upon t h e  p h i l o s o p h i c a l  c r i t e r i a  f o r  judg in g  

ach iev em en t  or s u c c e s s ;  i n  p r a c t i c e  a l l  t h e  c r i t e r i a  a r e  i n t e r 

r e l a t e d ,  I t  i s  not in  any way a p r e s c r i p t i o n  f o r  o r d e r in g  t e a c h i n g  

method nor i s  i t  a chock l i s t  t o  be used t o  compare th e  p r o g r e s s  o f  

one s t u d e n t  w i t h  a n o t h e r .  A l l  t h a t  i s  b e i n g  s t a t e d  i s  t h a t  any  

p a r t i c u l a r  s t u d e n t  i s  l i k e l y ,  from th e  e v i d e n c e  o f  our sample ,  t o  

a c h i e v e  some o f  r h e s e  c r i t e r i a  o f  s u c c e s s .

The a c t u a l  number o f  c r i t e r i a  o f  s u c c e s s  t h a t  any s t u d e n t  w i l l  

w ish  t o  a c h i e v e  w i l l  depend on h i s  v i e w  o f  what l e v e l  o f  s e l f - i m a g e  

e n a b le s  him t o  c o p e ,  t o  h i s  s a t i s f a c t i o n ,  w i t h  t h e  m a j o r i t y  o f  h i s  

p r a c t i c a l ,  e m o t i o n a l  and s p i r i t u a l  problems .  I t  i s  t h e r e b y  u n l i k e l y  

t h a t  any s i n g l e  c r i t e r i o n  o f  s u c c e s s ,  couched i n  terms o f  any p a r 

t i c u l a r  s k i l l ,  w i l l  bo an ad eq uate  m e a s u r e  o f  s u c c e s s  f o r  any s t u d e n t  

What seems more pro bable  i s  t h a t  a s t u d e n t  w i l l  s e e k  t o  a c h i e v e  a 

s h e a f ' '  o f  c r i t e r i a  o f  s u c c e s s  based e n t i r e l y  on i n d i v i d u a l i s t i c  

p r e f e r e n c e s .  The e v i d e n c e  s t r o n g l y  s u g g e s t s  t h a t  any group ing o f

(a'''' Nathcmmticians  may c a r e  t o  read th e  s o u rce  o f  t h i s  a n a lo g y  as  
s e t  out  in t h e  op en in g  paragraphs ot ' C o n t in u o u s ly  v a r i a b l e  
s o t s ;  a l g e b r a i c  geometry eq u a l s  g e o m e t r i c  l o g i c ’ , B r i s t o l  Log ic  
Colloquium 1 9 73 ,  p u b l i s h e d  by North Hol land P re s s  1 975 .
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c r i t e r i a  ch o sen  by any i n d i v i d u a l  w i l l  c o n t a i n  a t  l e a s t  one o f  

the  Dost  imp ortant  o f  th e  c r i t e r i a  l i s t e d  i n  t h e  a f f e c t i v e  p e r s o n a l  

or s o c i a l  ach iev em en t  domains ,  and t h a t  t h e s e  a r e  synonymous w i th  

t h e  g e n e r a l  a ims o f  a d u l t  e d u c a t i o n .

Adult  e d u c a t i o n  i s  a h e a l i n g  p r o c e s s ;  but i t  cannot  promise
I

c u r e s .  I f  t h i s  p r o p o s i t i o n  i s  a c c e p t a b l e ,  th en  i t  i s  u n d e r s ta n d a b le  

t h a t  t h e  s t u d e n t s  in  our sample and,  ov er  t i m e ,  most o f  t h e  t u t o r s ,  

cai.’.e t o  s e e  t h a t  t h e  l i t e r a c y  campaign was not a m at te r  o f  s k i l l -  

t r a i n i n g  but o f  a d u l t  e d u c a t i o n  w i t h  s p e c i a l  r e f e r e n c e  t o  l i t e r a c y .

I t  i s  t h e r e f o r e  c o r r e c t  t h a t  a t u t o r  should  s e e  s u c c e s s  i n  

a m e l i o r a t i v e  t e r m s ,  p r i n c i p a l l y  i n  th e  improvement o f  s e l f - i m a g e ,  

and i t  i s  a p i t y  t h a t  many t u t o r s  d e n i g r a t e d  t h e i r  a c h iev em en t s  

becau se  o f  t h e  l a c k  o f  p r o g r e s s  i n  t h e  l i t e r a c y  s k i l l s .

Though a l l  th e  c r i t e r i a  a r e  i n t e r - r e l a t e d ,  th e  c e n t r e  o f  t h e  

a c t i v i t y  i s  i n  th e  domain o f  a d u l t  e d u c a t i o n .  Our con ce rn  has been  

t h e  prol;>lem o f  t h e  i l l i t e r a t e  a d u l t ,  and th e  e v i d e n c e  ga th er e d  was 

germane t o  that: problem,  but we may v e n t u r e  th e  h y p o t h e s i s  t h a t  

any a d u l t  m i n o r i t y  sub- group  in  which i n d i v i d u a l s  t h i n k  t h e y  have  

a p a r t i c u l a r  problem in  any s p e c i f i c  s k i l l  w i l l  be b e s t  s e r v e d  w i t h i n  

t h e  domain o f  a d u l t  e d u c a t i o n .  Because f u t u r e  i n i t i a t i v e s  o f  t h i s  

kind may w e l l  t a k e  p l a c e ,  i t  i s  w o r thw hi l e  examining in  some d e t a i l  

t h e  p r a c t i c a l  i m p l i c a t i o n s  stemming from t h e  p h i l o s o p h i c a l  s t a n c e  

d e s c r i b e d  ab o v e ,

c ) P r a c t i cal  i m p l i c a t i o ns

Though i t  i s  c o n v e n i e n t  t o  a n a l y s e  t h e  p r a c t i c a l  i m p l i c a t i o n s  of  

t h e  above t h e o r e t i c a l  argument in  terms o f  t h e  r o l e s  o f  o r g a n i s e r s ,  

t u t o r s  and s t u d e n t s ,  th e  o v e r a l l  s u c c e s s  o f  a l i t e r a c y  schei .c  depends  

fu n d a m e n t a l ly  on th e  s t r e n g t h  of  t h e  i n t e r - r e l a t i o n s h i p s  between
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t h e s e  grou p s .  The a f f i r m a t i o n  o f  t h i s  s t u d y  i s  t h a t  a b a s i c  f a c t o r  

l e a d i n g  t o  c o r r e c t  r e l a t i o n s h i p s  i s  an u n d e r s t a n d in g  by each group  

o f  th e  g o a l s  o f  a l i t e r a c y  scheme and an acknowledgement  o f  the  

n a tu r e  o f  th e  c r i t e r i a  o f  s u c c e s s .

Or g a n i s e r s

'J he p r i n c i p a l  problem f a c i n g  o r g a n i s e r s  was whether t o  p r o v id e  

t u t o r / s t u d e n t  f a c i l i t i e s  i n  a p r i v a t e  home, t o  p r o v i d e  t u t o r / s t u d e n t  

f a c i l i t i e s  i n  a room under th e  s u p e r v i s i o n  of  a q u a l i f i e d  and 

e x p e r i e n c e d  t u t o r / o r g a n i s e r  or whether t o  o f f e r  a c l a s s  f a c i l i t y  

w ith  a t u t o r  and,  s a y ,  f i v e  s t u d e n t s .

I t  has been argued a l r e a d y  t h a t  a s t u d e n t  i s  more l i k e l y  t o  be 

s u c c e s s f u l  i f  he i s  a member o f  a group and t h a t  a s t u d e n t / t u t o r  

p a i r i n g  in  so meone 's  home i s  p s y c h o l o g i c a l l y  r e s t r i c t i v e  and 

i n e f f e c t i v e ,  e x c e p t  in  s p e c i a l  c i r c u m s t a n c e s  a s ,  f o r  example ,  t h e  

c a s e  o f  a s t u d e n t  who i s  s e v e r e l y  l a c k i n g  in  c o n f i d e n c e  b eca u se  o f  

some p h y s i c a l  d e f e c t .

Fu rthermo re ,  th e  u se  o f  u n q u a l i f i e d  v o l u n t e e r s  as  t u t o r s  i n  an 

e x e r c i s e  which i s  f i r m l y  dependent  on d e v e l o p i n g  human r e l a t i o n s h i p s  

i m p l i e s  th a t  su ch  t u t o r s  r e q u i r e  c o n t i n u i n g  su pport  and g u id a n c e ,  

which can be g i v e n  o n ly  i f  a t u t o r / o r g a n i s e r  i s  p r e s e n t  and a b l e  

t o  o b s e r v e  th e  d e v e l o p i n g  s o c i a l  n u a n ce s .  Such c o n t i n u o u s  a v a i l 

a b i l i t y  i s  e s s e n t i a l ;  sometimes th e  t u t o r / o r g a n i s e r  w i l l  w i sh  t o  

s w i t c l i  a t u t o r  from one s t u d e n t  t o  a n o th e r  t o  avo id  t h e  growth of  

over -d ep cn d e n c e  or he w i l l  d e c i d e  t o  l e a v e  a t u t o r  w i t h  t h e  sane  

s t u d e n t  f or a l o n g e r  per iod  than  i s  u s u a l  t o b u i ld  up conf  i d e n c c ;  

sometimes he w i l l  recommend t h a t  th e  t u t o r  u ses  a p a r t i c u l a r  vicuo.1  

a i d  and he may even  a d v i s e  t h e  t u t o r  t o  t r y  a d i f f e r e n t  approach t o

s o l v e  a s t u d e n t ' s  s p e l l i n g  problem.
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We have s u g g e s t e d  t h a t  a t  a l l  l i m e s  i t  i s  n e c e s s a r y  f o r  s t u d e n t s  

t o  meet each  o t h e r  and t o  s h a r e  problems i f  t h e y  a r e  t o  s u cce ed  i n  

en g a g in g  in  t h e  p r o c e s s  of  a d u l t  e d u c a t i o n .  S i m i l a r l y  t h e  t u t o r s  

need r e g u l a r  o p p o r t u n i t i e s  t o  meet each  o t h e r  and,  becau se  o f  t h e  

p r e s e n c e  o f  a p r o f e s s i o n a l  t u t o r / o r g a n i s e r ,  th e y  t h e m s e l v e s  may 

engage in  th e  p r o c e s s  o f  i n fo rm a l  a d u l t  e d u c a t i o n  on such o c c a s i o n s  

as t h e  c o f f e e  break p e r i o d .

I f  t h e  o r g a n i s a t i o n  i s  based on t i ie  p r i n c i p l e s  o u c l i n e d  a b o v e ,  

th e n  t h e  t r a i n i n g  schemes o f f e r e d  t o  v o l u n t e e r  t u t o r s  may be,  f i r s t ,  

exten ded  beyond t h e  l i m i t a t i o n s  o f  an 8 - 1 0  hour p r e p a r a t o r y  c o u r s e  

and,  s e c o n d l y ,  may bo based on a more s e n s i b l e  e s t i m a t e  o f  what a 

normal v o l u n t e e r  t u t o r  can l e a r n  w i t h o u t  p r a c t i c a l  e x p e r i e n c e .

In t h e  f i r s t  c a s e ,  t h e  p re p a r a t o r y  t r a i n i n g  scheme need not  be 

based s o  much on th e  t e c h n i c a l i t i e s  o f  l i t e r a c y  t e a c h i n g ;  t h e r e  

w i l l  a lways  be a p r o f e s s i o n a l  t u t o r / o r g a n i s e r  t o  h e lp  t u t o r s  as  

s p e c i f i c  problems a r i s e .  Thus more a t t e n t i o n  may be g i v e n  t o  th e  

p r i n c i p l e s  o f  a d u l t  e d u c a t i o n ,  w i t h  a t  l e a s t  50% o f  t h e  d i s c u s s i o n s  

c e n t r e d  on such p r i n c i p l e s .

S e c o n d l y ,  s i n c e  t h e  t r a i n i n g  of  t u t o r s  i n  t h i s  ty p e  o f  t u i t i o n  

o r g a n i s a t i o n  i s  c o n t i n u o u s ,  i t  i s  u n n e c e s s a r y  t o  pack so  much 

i n f o r m a t i o n  i n t o  p rep a ra t o r y  t r a i n i n g  schemes;  t h e  develo pment  

o f  a v o l u n t e e r ’ s e x p e r t i s e  w i l l  tak e  p l a c e  in  t h e  group where  

p r a c t i c e  and p r i n c i p l e  may be r e l a t e d .

Tutor s

At tliC end o f  t h e  period  o f  f i e l d w o r k ,  i n  J u l y  1 9 7 7 ,  a tut^T vas  

asked t o  r e p o r t  on th e  p r o g r e s s  o f  a s t u d c i . t .  In summary, r.ne 

t u t o r  r e p l i e d :
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1 am not  r e a l l y  su re  what s o r t  o f  In fo r m a t io n  you w a n t , . ,  
h i s  s p e l l i n g  m i s t a k e s  are  a lmost  as  f r e q u e n t ,  but much 
more l o g i c a l  than t h e y  used t o  be , , ,  he agreed  t h a t  h i s  
r e a d i n g  i s  g e t t i n g  b e t t e r  a l th o u g h  i t  i s  s t i l l  q u i t e  a 
s t r a i n  f o r  him and he t i r e s  e a s i l y  h i s  ey e  d i s t o r t s  
’ t h e n '  i n t o  ’he'  o f  ' h e r e ’ i n t o  'w h e r e ’ or perhaps ' h e r ' .  
T h is  s o r t  o f  e r r o r  throws out t h e  s e n s e  o f  t h e  s e n t e n c e  
and th en  he th i n k s  ho has made a m is ta k e  w i t h  th e  l o n g e r  
words 1 f e a r  he w i l l  never  be a b l e  t o  "scan r e a d '  
b ecause  h i s  eye g i v e s  h i s  brain  th e  wrong p i c t u r e s ,  t h e  
same i s  prob ably  t r u e  o f  h i s  s p o i l i n g  - he c a n ’t  s e e  th e  
r i g h t  shape in  M s  mind’s e y e . . .

However,  \:c w i l l  p r e s s  on,  -------------- i s  v e r y  io'cn,
he w r i t e s  a d ia r y  and co r responds  w i t h  l o t s  o f  f r i e n d s , . . .

C l e a r l y  t h i s  i s  an a s s e s s m e n t  from a c o n s c i e n t i o u s  t u t o r  about  a 

keen s t u d e n t ;  but t h e  e v i d e n c e  o f  t h e  l e t t e r  s u g g e s t s  an o v e r 

emphasis on s k i l l  a ch iev em en ts  as  t h e  c r i t e r i a  o f  s u c c e s s  and,  

l a r g e l y  becau se  t h e  r e l a t i o n s h i p  i s  between o n ly  t u t o r  and s t u d e n t ,  

an under -em ph as is  of- p r o g r e s s  towards t h e  c r i t e r i a  o f  s u c c e s s  w i t h i n  

t h e  domain o f  a d u l t  e d u c a t i o n .

Moreover,  one s e n s e s  t h e  t u t o r ' s  i s o l a t i o n  from o t h e r  t u t o r s  

i n  t h a t  she  i s  unsure  about  t h e  a p p r o p r ia t e  s u b j e c t  m a t t e r  o f  a 

r e p o r t  on a s t u d e n t ' s  p r o g r e s s .  S i m i l a r l y ,  one s e n s e s  t h e  s t u d e n t ' s  

i s o l a t i o n ,  s i n c e  c l e a r l y  he i s  a s h a r i n g - t y p e  o f  person  as  he w r i t e s  

t o  f r i e n d s :  on t h e  b a s i s  o f  t h i s  l e t t e r  and o f  an i n t e r v i e w  w i t h

t h e  s t u d e n t ,  i t  i s  p rob ab le  t h a t  he would en jo y  m e e t in g  o th er  s t u d e n t s ,  

However,  t h i s  l e t t e r  i s  not quoted as  a b u t t  f o r  c r i t i c i s m .

I t  i s  a t y p i c a l  i l l u s t r a t i o n  o f  t h e  predicament  o f  t u t o r s  and s t u d e n t s  

working in  i s o l a t i o n ,  and even o f  some t u t o r s  and s t u d e n t s  working  

in groups where t h e  t u t o r / o r g a n i s e r  l a c k s  th e  i m a g i n a t i o n  t o  

e n v i s a  e ,  or t h e  knowledge o f ,  t h e  p r i n c i p l e s  o f  t h e  p r a c t i c e  o f  

a d u l t  e d u c a t i o n .  I t  i l l u s t r a t e s  t h e  need f o r  t u t o r s  c o n t i n u a l l y  t o  

recM'"'* gu ida  no:' and support  from each o t h e r  and from o r g a n i s e r s .

I t  d e m o n s t r a t e s  how much th e  c o u n s e l l i n g  r o l e  o f  t u t o r s  and th e
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c r i t e r i o n  o f  c o n f i d e n c e  a s  a mark o f  s u c c e s s  need s  t o  be emphasised  

i l l  t r a i n i n g  sch em es .  I t  a l s o  s u g g e s t s  t h a t  t h e  fact; t h a t  t u t o r  

and s t u d e n t  a r e  proven t o  be p s y c h o l o g i c a l l y  w e l l -m a tch ed  d oes  

net  a u t o m a t i c a l l y  r e s u l t  i n  a s t u d e n t ' s  s u c c e s s ;  each  p a r ty  must  

know what t h e  d e s i r e d  s u c c e s s e s  a r e ,

S t  lid erit s

As more e x p e r i e n c e  o f  i n t e r v i e w i n g  was g a ine d  d u r in g  t h e  c o u r s e  o f  

t h i s  s t u d y ,  i t  was r e a l i s e d  how l i t t l e  t h e  s t u d e n t s  r e q u i r e d  t o  be

proiiipted. The i n t e r v i e w e r  became a mirror t o  which s t u d e n t s  d i r e c t e d

t h e i r  p e r c e p t i o n s  and saw r e f l e c t e d  t h e i r  oim p e r s o n a l i t y ,  t h e i r  

e x p e r i e n c e s  and t h e i r  h o p e s .  So d id  t u t o r s  and o r g a n i s e r s ,  who 

o f t e n  s a i d :  "We d o n ' t  t h i n k  o f  you as  a p ers o n  - i f  you s e e  what

we mean!” , Tl i i s  e x p e r i e n c e ,  as  w e l l  as  th e  e v i d e n c e  o f  s t u d e n t s *  

p e r c e p t i o n s ,  l e a d s  t o  t h e  c o n c l u s i o n  t h a t  s t u d e n t s  s e n s e  t h e  need  

f o r  c o u n s e l l i n g  as  th e  most important  i n g r e d i e n t  i n  a d j u s t i n g  t h e i r  

s e l f - i m a g e  and,  had th e y  been  a b l e  t o  f o r m u la t e  t h e i r  need s  i n  terms  

o f  a d u l t  e d u c a t i o n  t h e o r y ,  t h e y  would have done s o .  I t  i s  o n l y  by

a c c e p t i n g  t h i s  t h a t  we can a cco un t  f o r  t h e  p e r s i s t e n c e  o f  t h e

m a j o r i t y  o f  s t u d e n t s  who knew t h a t  t h e y  were making v e r y  l i t t l e  or 

v e r y  s l o w  p r o g r e s s  in  th e  s k i l l s  o f  l i t e r a c y .  T h i s  was conf i rm ed  

by t h e  number o f  s t u d e n t s  who, when t o l d  t h a t  s u c c e s s  co u ld  he 

c o r r e c t l y  d e s c r i b e d  in  terms o f  th e  growth o f  c o n f i d e n c e  or the  

f e e l i n g  o f  e a s e  w i t h i n  o n e s e l f , ,  p o s i t i v e l y  beamed w i t h  d e l i g h t .

For t h e s e  r e a s o n s  i t  seems p ro b a b le  t h a t  i f  t u t o r s  had r e a l l y  

under s tood  t h e  c r i t e r i a  o f  s u c c e s s  t h e i r  i n i t i a l  - and d e v e l o p i n g  -  

r e l a t i o n s  w i t h  t h e i r  s t u d e n t s  would have been e a s i e r ,  and perhaps  

some 'd r o p - o u t s *  cou ld  have been a v o i d e d .
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Most s t u d e n t s , o f  t h c l r  own v o l i t i o n  or because  o f  th e  p u b l i c  

a t t e n t i o n  d i r e c t e d  t o  i l l i t e r a c y  problems,  e x p r e s s e d  th e  v i e w  t h a t  

t h e i r  l a c k  o f  s k i l l  in  l i t e r a c y  was t h e  ca u s e  o f  t h e i r  p e r c e i v e d  

inco m p etence .  In f a c t ,  most s t u d e n t s  needed t o  be r e a s s u r e d  t h a t  

t h e i r  v a l u e  as  a human b e in g  v a s  not t o  he measured i n  terms o f  

l i t e r a c y  s k i l l s .  T h is  was t h e  r e a s o n  why so  many s t u d e n t s  f e l t  

b e t t e r  when t o l d  th e  myth t h a t  two m i l l i o n  a d u l t s  were i l l i t e r a t e ;  

i f  s o  many shared  th e  d i s a d v a n t a g e ,  what was w o r ig  w i t h  them as  one  

of  so  many?

C o n s e q u e n t ly ,  when t h e y  appea le d  f o r  h e l p ,  t h e i r  a p p e a l  was 

couched i n  terms o f ,  f o r  exam ple ,  a wi sh  t o  re ad  t o  t h e i r  c h i l d r e n ;  

when t h e y  had s o l e l y  one t u t o r  who took  such a s ta t e m e n t  a t  f a c e  

v a l u e  as  a demand f o r  a t e c h n i c a l  s k i l l s . t h e y  were d i s a p p o i n t e d ,  

f o r ;  "I  w ish  t o  read  t o  my c l i i ld re n "  a l s o  meant; "I  f e e l  t h a t  my 

w i f e  t r e a t s  me as  an i d i o t  because  my son  has t o  a sk  her a l l  t h e  

t im e  . . .  I f e e l  t h a t  I am b e i n g  s h o u ld ered  out o f  my r i g h t s  as  a 

f a t h e r  I am l e t t i n g  down my w i f e  and son . . .  I am l e t t i n g

m y s e l f  down!” . Given t h o s e  f e e l i n g s ,  th ey  r e q u i r e d  c o u n s e l l i n g  and 

e x p e r t i s e  from t h e  t u t o r  and support  from f e l l o w  s t u d e n t s ,  s o  t h a t  

wh atever  t h e y  ga ined  in  t h e  s k i l l s  was put: t o  maximum u se  b eca u se  

o f  t h f' g e n e r a l i s e d  b e n e f i t s  o f  t h e i r  e x p e r i e n c e  o f  a d u l t  e d u c a t i o n . 

Thus,  t h e  e s t a b l i s h m e n t  o f  th e  emergent  c r i t e r i a  o f  s u c c e s s  and t h e  

d i s s e m i n a t i o n  o f  t h i s  i n f o r m a t io n  among a l l  t h e  p a r t i c i p a n t s  o f  

l i t e r a c y  schemes should  improve t h e  q u a l i t y  o f  th e  schemes.
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d ) J . i t e ra c y  and S o c i e t y

The 'Adul t  L i t e r a c y  Campaign' i n  th e  U nited  Kingdom emerged from a

C onference h e ld  i n  1973 and o r g a n i s e d  by t h e  B r i t i s h  A s s o c i a t i o n  of

S e t t l e m e n t s  e n t i t l e d  'A Right  t o  Read*.  David H a r g re a v es ,  w r i t i n g

in  'On th e  Move -  t h e  BBC's c o n t r i b u t i o n  t o  t h e  Adult  L i t e r a c y

Campaign in  t h e  United Kingdom between 1972 and 1 9 7 6 * ,  r e c o r d s

t h a t  : " I t s  ( t l i e  BAS) a d vocacy  was p a s s i o n a t e ,  w e l l - i n f o r m e d  and

s k i l f u l " .  Through th e  i n f l u e n c e  o f  t h i s  p r e s s u r e  group ,  ' s o c i e t y *

was persuaded t o  a l l o c a t e  th e  r e s o u r c e s ,  human and f i n a n c i a l ,  t o

p ro v id e  a s e r v i c e  f o r  a s e c t i o n  o f  t h e  a d u l t  p o p u l a t i o n  whose needs

had h i t h e r t o  been l a r g e l y  i g n o r e d .  In mld-1977 t h e r e  ar e  two major

problems;  f i r s t ,  t h a t  t h e  p a s s i o n  which i n s p i r e d  t h e  i n n o v a t i o n

o f  t h e  n a t i o n a l  campaign w i l l  e v a p o r a t e ,  l a r g e l y  because  o f  t h e

r e l a t i v e l y  s m a l l  number o f  p e o p l e  w i l l i n g  t o  come forward f o r

a s s i s t a n c e ,  and,  s e c o n d l y ,  t h a t  f u t u r e  schemes w i l l  c o n t i n u e  t o  be

based upon s k i l l  t r a i n i n g  r a t h e r  than  b e i n g  s e t  w i t h i n  t h e  c o n t e x t

o f  a d u l t  e d u c a t i o n .

The s t r e n g t h  o f  th e  a d u l t  e d u c a t i o n  s e r v i c e  in  t h e  Un ited  Kingdom

l i e s  i n  th e  v a r i e t y  o f  p r o v i s i o n  and,  pro vided  t h i s  c h a r a c t e r i s t i c

r e m a i n s ,  t h e r e  should  a t  a l l  t i m e s  be a p l a c e  f o r  a d u l t  i l l i t e r a t e s ,

w hatever  t h e i r  number.

F i n a l l y ,  a d u l t  e d u c a t i o n  i s  o n ly  one o f  th e  means of  i n c r e a s i n g

u n i v e r s a l  l i t e r a c y .  As t h e  l a t e  Simeon f o t t e r ^ ^  wr ote ;

I h e  problem o f  i l l i t e r a c y  i s  not  s o l v e d  by com pulsory s c h o o l i n g  
a l o n e ,  i f ,  a s  i n  B r i t a i n ,  many men’s r e a d i n g  i s  l i m i t e d  t o  th e  
g u t t e r  p r e s s ,  c r ,  a s  in  America; many p e o p le  assume a 'mucker 
p o s e ’ and shun as  a f f e c t a t i o n  a n y t h in g  t h a t  s u g g e s t s  c o n s c i o u s  
r e f i n e m e n t  or onnohiement o f  l i f e .  L i t e r a c y  i s  not  a s t a t e ,  
but a o r c r e s s :  i t  c o n e o t  be r i n a l l y  guaran teed  i n  any s o c i e t y .
I t  i n v o l v e s  hard c o l l  tr  t e a c h i n g  the  young ana i t  demands
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t h e  subsequent e n l i s t m e n t  o f  every c o n c e iv a b le  means o f
e n l i g h t e n i n g  grown-ups -  sound r a d io ,  t e l e v i s i o n ,  cinema,  
t h e a t r e ,  p r e s s ,  museum, a r t  g a l l e r y ,  p u b l i c  l i b r a r y ,  
u n i v e r s i t y  e x t e n s i o n ,  and a d u l t  e d u c a t io n .  I t  i s  u s e l e s s  
t o  t e a c h  t h e  a lp h a b e t  and the t h r e e  R*s t o  young p e o p le  
and then  tu r n  them back i n t o  a s o c i e t y  t h a t  re m ains  
s t u b b o r n l y  u n c u l tu re d  and u n l e t t e r e d .  I t  i s  e s s e n t i a l  t o  
f o r t i f y  them c o n t in u a l ly  a g a in s t  th e  in s id io u s  d ep ra v ity  
of  s o u l - d e s t r o y i n g  s lo g a n s;  to  t r a i n  them t o  be wary o f  
a l l  a b s o l u t e s  and o v e r s i m p l i f i e d  e i t h e r - o r  c h o i c e s ;  t o  
show them how to  d i s t i n g u i s h  word from t h in g ,  and how t o  
d i s c r i m i n a t e  i n t e l l i g e n t l y  between f a c t s  and i n f e r e n c e s  
and between i n f e r e n c e s  and value-judgem ents;  t o  t e a c h  
them t o  s e e  how language  r e a l l y  works i n  a c t i o n :  and t o
h e l p  them t o  r e c o g n i s e  and r e s p e c t  l i f e ' s  fundamental 
l o y a l t i e s .
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APTrUDIX A

THE npFSTIONNAIRE OF *25 PHRASES*

Cambridge 47471 2 5 N i g h t i n g a l e  Avenue,

Cambridge ü31 43G

November 1975

Dear T u t o r / T u t o r  T r a i n e r / O r g a n i s e r ,

D u r in g  t h e  n ex t  two y e a r s  I am c o n d u c t i n g  a p e r s o n a l ,  p a r t - t i m e  
s u r v e y ,  under t h e  s u p e r v i s i o n  o f  P r o f e s s e r  H .A ,J ones  o f  L e i c e s t e r  
U n i v e r s i t y ,  i n t o  what c o n s t i t u t e s  ' a c h i e v e m e n t '  f o r  a d u l t  i l l i t e r a t e s .

B efore  a c t u a l l y  s e e i n g  more o f  the  s t u d e n t s  t h e m s e l v e s ,  I t h o u g h t  
i t  u s e f u l  t o  i d e n t i f y  th e  co n s e n s u s  o f  th e  Tu t o r s ' o p i n i o n s  o f  what  
i s  meant by ' a c h i e v e m e n t ' .  This  c o n s e n s u s ,  once e s t a b l i s h e d ,  w i l l  
h e l p  me t o  f o c u s  my s t u d y  o f  the  e x p e r i e n c e s  o f  p a r t i c u l a r  s t u d e n t s  
o v e r  a p e r i o d  o f  t i m e .

The a t t a c h e d  form i s  b e in g  com pleted  by Tut ors  o n  v o l u n t a r y - o r g a n i s e d  
and l o c a l  a u t h o r i t y - o r g a n i s e d  schemes i n  C a m b rid g esh ire ,  As you  
w i l l  r e c o g n i s e  when you s e e  th e  form,  t h e  v a l i d i t y  of e s t a b l i s h i n g  
t h e  co n s e n s u s  o p i n i o n  depends on s t a t i s t i c a l  t e c h n i q u e s  and on 
r e c e i v i n g  a l a r g e  number o f  r e p l i e s .  Thus I would be most g r a t e f u l  
i f  y o u ,  in  D o r s e t s h i r e ,  would com ple te  a form,  s o  t h a t  t h e  300  
r e p l i e s  from your cou n ty  may be added,  f o r  s t a t i s t i c a l  a n a l y s i s ,  
t o  t h o s e  from Ca mbri dgesh ire  and o t h e r  c o u n t i e s .

When you come t o  com ple te  t h e  fo r m s ,  would you p l e a s e  bear  i n  mind  
t h a t  i t  i s  your op i n i o n  as  a Tutor t h a t  I am s e e k i n g .

Many o f  you w i l l  wonder where th e  p h r a s es  o r i g i n a t e d ;  a l l  o f  them 
were g a t h e r e d  from T utors  or  O r g a n i s e r s  in  t h e  U n i ted  Kingdom d u r in g  
th e  p a s t  n i n e  months s o  t h a t ,  in  v a r y i n g  d e g r e e s  o f  p r i o r i t y ,  t h e y  
had a l r e a d y  formed t h e  o b j e c t i v e s ,  s o  f a r  as  T utors  as  Tut o r s  were  
concerned^ i n  e x i s t i n g  and o p e r a t i n g  schem es ,

I would l i k e  t o  thank you f o r  your h e l p ;  i f  you w i s h  I s h a l l  be 
v e r y  p l e a s e d  t o  l o t  you know t h e  r e s u l t s  when t h e  r e s e a r c h  i s  
co m p le to n .

Y ou r s d i  n c e r c l y ,

Alan n .C h a r n l c y
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INSTRUCTION SHEET

IN 3 OUR OPINION a s  a T u t o r ,  a T u t o r ‘- T r a in e r  or  an O r g a n i s e r ; -  

SECTION A

T. P l e a s e  c l a s s i f y ,  by p l a c i n g  a t i c k  i n  t h e  a p p r o p r i a t e  column,

tJie d e g r e e  o f  i m p o r ta n ce  o f  ea ch  p h r a s e  a s  a M g n  o f  a s t u d e n t ’ s

' a c h i e v e m e n t '  or  ' p r o g r e s s ' .

(A i s  t h e  h i g h e s t  d e g r e e  o f  i m p o r t a n c e )

2 .  ( a )  Look down t h e  A column and c i r c l e  t h e  t i c k  vjli ich,

i n  your o p i n i o n ,  i s  o p p o s i t e  t h e  most  i m p o r t a n t  p h r a s e

a s  a s i g n  o f  a s t u d e n t ' s  p r o g r e s s .

( b )  Do t h e  same f o r  t h e  B column

( c )  Do t h e  same f o r  t h e  C column

( d )  Do t h e  same f o r  t h e  D column

( e )  Do t h e  same f o r  t h e  K column

SECTION B ^

3 .  L i s t  t h e  f i v e  most  im p o r t a n t  p h r a s e s  i n  S e c t i o n  A, by number,  

f o r  ea c h  s t a g e  i n  a s t u d e n t ' s  t u i t i o n .
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SK.TION A

rh.r.iso

R e g u l a r  a t t e n d a n c e  a t  c l a s s e s  . . » •

G e n e r a l  improvement  i n  c o n f i d e n c e  and b e a r i n g  . , . .

Improvement  i n  c l a r l t y  o f  s p e e c h  ........... ..

Improvement  i n  r a n g e  o f  spoke n  v o c a b u l a r y  . . . . . . . .

Movement from a o n e - t o - o n e  l e a r n i n g  s i t u a t i o n  
t o  j o i n i n g  a group  ( e v e n  i f  i n d i v i d u a l  
t e a c h i n g  s t i l l  t a k a s  p l a c e )  , .

Your c o d i n g

R e a d i n g  t o  h i s / h e r  c h i l d r e n     .................................................    6

B orrow ing  boo ks  from l i b r a r y   .............  7

E x t e n d i n g  r a n g e  o f  r e a d i n g  beyond i n f o r m a t i o n  . . . .  8

R e a d i n g  i n f o r m a t i o n  m a t e r i a l   .......................   9
1

W i l l i n g n e s s  t o  t a l k  a b o u t  h i s / h e r
l i t e r a c y  p rob le m   .............. 1 0

E x p r e s s i o n  o f  e x p e c t a t i o n  t o  s u c c e e d  i n
r e a d i n g  and w r i t i n g  ....................   11

D i m i n u t i o n  o f  a n x i e t y  ( g e n e r a l )   .............................   12

J o i n i n g  more s o c i a l  g ro u p s   .................................     13

A s s u m p t i o n  o f  g r e a t e r  r e s p o n s i b i l i t y  a t  work , . . . .  14

l e t t e r  r e l a t i o n s h i p s  w i t h  members o f  t h e  f a m i l y  , ,  15

I n c r e a s e  i n  c o m p r e h e n s io n  s k i l l s   ...........................  16

I n c r e a s e  i n  word r e c o g n i t i o n  s k i l l s  . . . . . . . . . .  o « . . 17

A b i l i t y  t o  t a k e  d i c t a t i o n  , 18

A b i l i t y  t o  c h e c k  s p e l l i n g  . . . . . . . . . . . . . . . . . . . . . . . .  19

A b i l i t y  t o  w r i t e  a l e t t e r   .............    20

A b i l i t y  t o ' r e a d  n e w s p a p e r s    .............    21

V

I n c r e a s e  i n  t h e  p e r i o d  o f  c o n c e n t r a t i o n
d u r i n g  t u i t i o n 22

D i m i n u t i o n  o f  a n x i e t y  w i t h  r e g a r d  t o  l i t e r a c y  . . . .  23

G e t t i n g  a b e t t e r  j o b  i n  t e r m s ' o f  more pay . . . . . . .  24

C u t t i n g  a b e t t e r  jo b  i n  t e n i s  o f  p e r s o n a l
s a l i  s f a c t i c r i  and i n t e r e s t  ( n o t  n e c e s s a r i l y

b e t t e r  p a i d )  25

"1

( T ' l o a s c  renom h r :  t o  r i n g  t l i e  m o s t  Important  t i c k  i n  e a c h  co lumn)
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SECTION Ü

1 have  boon a d v i s e d  t h a t  t h e  o r d e r  o f  i m p o r ta n ce  o f  t h e  p h r a s e s  i n  
S e c t i o n  A ir.ay depend on t h e  s t a p .e o f  t h e  S t u d e n t ’ s t u i t i o n ;  i n  o r d e r  
t o  c o v e r  t l i i s  p o i n t  I have s u g g e s t e d  t h r e e  s t a g e s .

U s i n g  t h e  numbers o f  t h e  p h r a s e s  in  S e c t i o n  A, w i l l  you p l e a s e  e n t e r  
what you f e e l  a r e  t h e  f i v e  most  im p o r ta n t  p h r a s e s ,  i n  o r d e r ,  f o r  each  
s t a g e .

S t a g e Order

(most  im p o r ta n t

1 )  A f t e r  a few  
w e e k s ’ t u i t i o n

2 )  A f t e r  one y e a r ' s  
t u i t i o n

3 )  At t h e  end o f  
t h e  s t u d e n t ’ s 
c o u r s e

What was t h e  main r e a s o n  g i v e n  by s t u d e n t  f o r  a p p l y i n g  f o r  h e l p  i n  

r e a d i n g / w r i t i n g / s p e l l i n g ?  ( p l e a s e  d e l e t e  i f  n o t  a p p l i c a b l e )

R e ason  ( h i s / h e r  words i f  p o s s i b l e )

O th er  p h r a s e s  which  you t h i n k  d e s c r i b e  a c h i e v e m e n t  and w hich  you  
t h i n k  I s h o u l d  t a k e  i n t o  a c c o u n t ;

( a )  . 

(h) .

( c )  .

Name o f  T u t o r / T r a i n e r / O r g a n i s e r
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A P P E N D I X  %

Addit ional ,  c r i t e r i a  of s u c c e s s  as  s u g g e s t e d  by t u t o r s  t o  S e c t i o n  3 

o f  t h e  25 phr ase  form (Appendix A)

169 r e p l i e s  were r e c e i v e d  t o  t h e  q u e s t i o n  which asked f o r  

“ Other p hra ses  which you t h i n k  d e s c r i b e  ach iev em en t  and which  

you t h i n k  .[ sh ould  ta ke i n t o  account" ;  t h e s e  were a s  f o l l o w s :

i

] ,  a )  a b i l i t y  t o  ' a t t a c k '  words not i n  s t u d e n t ' s  v o c a b u la r y

b) a b i l i t y  t o  f i n d  meaning o f  unknown words

c )  a b i l i t y  t o  w r i t e  l e g i b l y

2 ,  a )  a b i l i t y  t o  j o i n  in  c o n v e r s a t i o n  w i t h  peers

b) a b i l i t y  t o  d i s c u s s  t o p i c s

3s a) k e e p i n g  one s t e p  ahead o f  own c h i l d r e n  l e a r n i n g  t o  read

b) b e i n g  a b l e  t o  s l e e p  at  n i g h t

c )  b e i n g  a b l e  t o  w r i t e  out own cheques

( t h e s e  were g i v e n  by t u t o r  as a c t u a l  exam ples )

As a) s o c i a l  competence

b) b e t t o r  c i t i z e n  

5.  o f f h a n d  a t t i t u d e  o f  employer ( D . H . S . S . )  s h o u l d  be m i t i g a t e d

6« a b i l i t y  t o  c l e a r l y  e x p r e s s  th o u g h t s  in  w r i t i n g  ( s i c )

7 ,  a)  a s s u m p t io n  o f  more r e s p e c t  from s o c i e t y

b) more c o n f i d e n c e  i n  fo rming new f r i e n d s h i p s

c )  improvement o f  per formance in  h o b b i e s '  s k i l l s

8.  Corment; " I t h i n k  as a t u t o r  o n e ' s  co n cept  o f  a ch iev em en t  

c o u l d  v a ry  f t  cm p u p i l  t o  p u p i l  ( s i c . )  i . e .  one would f e e l  s c v e  

p o i n t s  were most im porta nt  t o  one p up i l  than a n o t h e r .  T h i s

form seems t o  g e n e r a l i s e  t o e  :am h . “
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9 .  a) f e e l i n g  o f  “ b e i n g  as good as anyone e l s e "

b) knowing t h a t  one can cope w i t h  any r e a d i n g  c r  w r i t i n g

work a l o n e

1 0 .  a)  a c c e p t a n c e  o f  h i r i / h c r s e l f  by o t h e r s  b e f o r e  and a f t e r  t u i t i o n

b) w i l l i n g n e s s  t o  h e l p  o t h e r s  as h c / s h e  has been h e l p e d

1 1 .  a) v o l u n t a r i l y  t o  b r in g  forward work done at  home

b) a b l e  t o  f i l l  in  a q u e s t i o n n a i r e  forr;,  e t c .  w i t h o u t  f e a r
I
lO a b l e  t o  admit t o  h i s / h e r  d i f f i c u l t y  t o  o t h e r s  b e s i d e  t l ie

t u t o r

1 2 .  a)  t o  u nd er s ta n d  word b u i l d i n g  and t o  w r i t e  s o u n d i n g  out words

b) t c  f i n d  how t o  s p e l l  a word i . e .  d i c t i o n a r y

c )  t o  read  and w r i t e  more i n d e p e n d e n t l y ,  i . e .  s e l f - h e l p

1 3 .  a)  acknowledgement  o f  need -  "I know I want p r a c t i c e  and have

got t o  work a t  i t "

b) improvement in  companionable  d o m e s t i c  s k i l l  -  "I  s h a l l  

w r i t e  ou t  t h e  s h o p p i n g  l i s t  i n s t e a d  o f  my w i fe "

c )  u se  o f  c u r s i v e  h a n d w r i t i n g  i n s t e a d  o f  c a p i t a l s

l b ,  buy ing books or  a i d s  at  own s u g g e s t i o n  e , g ,  'On t h e  m ove’

workbook

1 5 ,  a) perhaps t h e i r  b e i n g  a b l e  t o  g r a s p  t h e i r  own problem as

part  o f  a l a r g e r  v e r y  common problem - t o  blame not

t h e m s e l v e s  but t h e  s o c i e t y  which abandoned t h e i r  problem  

f o r  s o  l o n g  and l i m i t e d  t h e i r  r e a l  p o t e n t i a l

b) t o  a t t a i n  a g r e a t e r  t o l e r a n c e  and u n d e r s t a n d i n g  o f  d i f f e r e n t

c u s t o m s , b e l . l o f s  and other.!. ’ p ro b le m s ,  t h r o u g h  t h e i r  r e a d i n g

1 6 ,  a)  a b i l i t y  t o  s e e  end a s s e s s  h i s  own improvement

b) a b i l i t y  to  re  1 a t e  wh-i: i s  l e a r n t  t o  ei^eryday e x p e r i e n c e s
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1 7 ,  d e s i r e  f o r  f u r t h e r  e d u c a t i o n  ( e . g .  * 0 ’ l e v e l s )

1 8 ,  a)  r e g u l a r  a t t e - y t  e: id /or  complet  i o n  oC Ivim.vwork 

b') i n t e r e s t  in  words beyond p r e s e n t  s k i l l s

1 9 ,  i) a b i l i t y  t o  cope w i th  everyday s i t u a t i o n s  e , g ,  s h o p s ,  p u b l i c

t r a n s p o r t

b) t o  have a s e n s e  o f  ach ievem ent

c )  t o  r e a l i s e  a m b i t i o n s  r e g a r d i n g  c a r e e r

2 0 ,  .:j;radurilly t o  overcome a g g r e s s i v e  f e e l i n g  t o  s o c i e t y  i n  g e n e r a l

2 1 ,  lot.mcn.t: "1 have no e x p e r i e n c e  in a n s w er in g  any q u e s t i o n s

(X i s  my f i r s t  s t u d e u t ) - as y e t  i t  i s  beyond knowledge

2 2 ,  a!. H i t  y to  f i l l  in t i m e  s h e e t s  and su ch  l i k e  f  cutis f o r  work

23 ,  q)  t o  h e l p  h i s  sen  when he s t a r t s  s c n o o l

b) t o  j o i n  an F i i g l i s h  c l a s s  l a t e r  t o  improve grammar and

c o n s t r u c t i o n

2 4 ,  a )  d i m i n i s h  p e r s o n a l  a n x i e t y

b) draw h i s / h e r  own p e n s io n

c )  t e a c h  h e r  d a u g h t e r s  t o  read

2 5 ,  a)  a b i l i t y  t o  u n d er s ta n d  and f i l l  in  forms

b) g r e a t e r  f l u e n c y  i n  w r i t i n g

c)  a b i l i t y  t o  make q u a l i t y  co m par isons  when s h o p p i n g

2 6 ,  a) a b i l i t y  t o  use  a d i c t i o n a r y

h) c o n f i d e n c e  i n  c o m p l e t i n g  o f f i c i a l  formas

c )  t o  be in d ep en d en t  o f  o t h e r  p e o p l e

2 7 ,  a )  t o  r e a l i s e  l i t e r a c y  problf-m.s a r e  q u i t e  common

b) f o l l o w i n g  or  develCji ing h o b b ie s  v i a  r e a d i n g / w r i t i n g

c) now un de rs  t a  ad IT'g o f  g r a . m e t i c a l  s k i l l s
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28. a) a b i l i t y t c h e l p c h i l d r e n  ;:i t h  s c h o o l  work

b) a b i l i t y t o unders ta nd  i n s t i _.:t i o n s  r e g a r d i n g s a f e t y

n e d i c i n i cs

c ) a b i l i t y t o snop c o n f I d e m t l y and unai ded

29 . a) a b i l i t y to use d : ct i o n a r y

b) h a b i t u a l  u so c f  a good d i e t io na r y

c) economy o f s o l f - e x p r e s s i  an

3 0 , a) a b i l i t y t o shop in  ‘ superr.a r k e t  ‘

b) w i l l i n g nes s  t o do homework

31, a) ca g ern e 55 t o  work beyond ah t p r o s c r i b e d  t i m e

b) curoL'ie nt "or fu r  tr ier cdnc.-. t  i o n

c) c o n f i d e nee • t o a s s i s t  f a i l o w s t u d e n t s

32. t e a d in g  boo ks f o r p l e a s u r e

33. r e c o g n i t i o n o[ pal t e r n s  in  r p e l l i n g

3 4 , a) t a k i n g an i n t o r e s t  in  ro a d i I!g and word forma t io n

b) exPTC:: of a c t u a l  progre S3  a l rea d y  made

3 3 . get cy rircbiem i n t o  t e r s t a c t i v e

3 6 ,  a) a b i l i t y  f o r  t h e  eye  t o  go b e f o r e  t h e  v o i c e  when r e a d i n g

b) a b i l i t y  t o  r e a d  w i t h ' e x p r e s s i o n  and not  j u s t  read  each  

word s e p a r a t e l y

c )  c o n f i d e n c e  t o  work w i t h  o t h e r  s t u d e n t s  -  t e s t i n g  s p e l l i n g  e t c .

3 7 ,  a)  t o  have c o n f i d e n c e  in  t h e  t u t o r

b) t o  have a f r i e n d l y  r e l a t i o n s h i p  w i t h  t h e  t u t o r

(Comment; *'I f e e l  you s h o u l d  p i  .ce more em phas is  on t h e

t u t o r / s t u d e n t  r e l a t i o n s h i p " )
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3 8 ,  a)  a b i l i t y  t o  ranembor s i m p l e  gram m ati ca l  r u l e s

b) g a i n i n g  c o n f i d e n c e  w i t h  o t h e r  a d u l t s  a part  from t u t o r s  a m  

f  am i l y

3 9 ,  t h e  develop men t  o f  a more e n q u i r i n g  mind

4 0 ,  a) t o  p r o g r e s s  f u r t h e r  in  e d u c a t i o n  i . e ,  'O' l e v e l  E n g l i s h

b) t o  j o i n  r e c r e a t i o n a l  c l a s s e s  at. c o l l a g e

c)  t o  h e l p  g e n e r a l l y  in  t h e  Community i . e .  y o u t h  work,  

v o l u n t a r y  s o c i a l  wor k , e t c .

4 1 ,  a) t o  assume r o l e  o f  l e a d e r / o r g a n i s e r  in  s o c i a l  s e t t i n g  

b) a b i l i t y  t o  become h i m s e l f  a t u t o r  o f  i l l i t e r a t e s

4 2 ,  a) a b i l i t y  t o  r e  id menu p o s t e d  in  c a n t e e n  or  c a f e

b) a b i l i t y  t c  read  s i m p l e  p o s t e r s  on 'Works' n o t i c e  board

c )  e l i g i b i l i t y  t o  d r i v e  car  and f i n d  way by maps

4 3 ,  a)  r e c o g n i t i o n  o f  i n i t i a l  l e t t e r s

b) n o n - r o v e r s  W'. o f  l e t t e r s

c )  r e a d i n g  w i t h  c h i l d

4 4 ,  a b i l i t y  t o  u nd er s ta n d  and respond t o  p u n c t u a t i o n  marks 

4 5. a b i l i t y  t o  u se  p u n c t u a t i o n  marks c o r r e c t l y

4 6 ,  a b i l i t y  t o  w r i t e  more q u i c k l y  and c o n f i d e n t l y

4 7 ,  a)  an i n c r e a s e d  awaren es s  o f  v a r i o u s  at; =cts  o f  l i t e r a c y

b) c o n s t r u c t i v e  a t t i t u d e  t o w . r d s  t h e  pro o', cm

c)  a c t i v e  c u r i o s i t y  o v c r c c m ir g  p e r s o n a l  shame
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4 8 .  a b i l i t y  t o  e n j o y  t h e  w r i t t e n  word

4 9 .  l e s s e n i n g  o f  dependence  on t u t o r  -  move t o  s e l f - l e a r n i n g

50.  a b i l i t y  t o  v e r b a l i s e  e x p e r i e n c e s ,  however s i m p l e

51.  j o i n i n g  a c l a s s  i n s t e a d  o f  o n e - t o - o n e  t u i t i o n

52.  a)  a b i l i t y  t o  e x p r e s s  i d e a s  in  w r i t i n g ,  t o  und er ta k e  c r e a t i v e

wr: i  t  in  g

b) t o  t a k e  e x a m in a t io n s  g i v i n g  q u a l i f i c a t i o n s

53.  a)  a b i l i t y  t o  w r i t e  o n e ’ s name

b) a b i l i t y  t c  f i l l  in  forms

c )  f a m i l i a r i t y  w i t h  th e  o rd er  o f  t h e  a lp h a b e t  ( t o  ce a b l e  t o

u se  d i c t i o n a r i e s  and t e l e p h o n e  d i r e c t o r i e s )

54.  a) a b i l i t y  t o  g e n e r a l i s e

b) u s i n g  c o n t e x t  t o  work out meaning

c )  g o ing  back and c o r r e c t i n g  'without prompting

55 .  a) a b i l i t y  t o  s e e  and c o r r e c t  m i s t a k e s  unaided

b) a b i l i t y  t c  g e n e r a l i s e  and s e e  p a t t e r n s

c )  a b i l i t y  t o  read f o r  c o n t e x t  .-.nd meaning r a t h e r  th a n  j u s t

t r y i n g  sounds t o  l e t t e r s  
,,/;Ccm.T,cnt :

’• ( t u t o r ' s  own) i n c r e a s i n g  c o n f i d e n c e  t h a t  h e ,  as  an i n d i v i d u a l ,  

m i g h t ,  one day ,  make some s e n s e  out o f  i t  a l l "

56.  a b i l i t y  t o  read and w r i t e

57.  a) s t u d e n t ' s  p e r s i s t e n t  a t t em p ts  t o  work by h i m s e l f

b) s t u d e n t ' s  p l e a s u r e  and awmreness of  in c re m en ts  o f  s u c c e s s

58.  a )  a b i l i t y  t o  g e n e r a l i s e  - seme g e n e r a l  r u l e s  and a p p l y  tl.em

in p r a c t i c e

b) t o  re - d f o r  m̂ -.; e i n g  r a t h e r  th an  m - c h a n i c a l l y

59.  f u e l i n g  more c o n f i d e n t  at  work
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APPENT)IX C

A d d i t i o n a l  c r i t e r i a  o f  s u c c rs<; as  re c o rd ed  by Georg ina  I n g l e  by i n  

her en q u iry  conducted i n  1976 (under t h e  d i r e c t i o n  c f  Or, Margaret  

P e t e r s  o f  the  Cambridge I n s t i t u t e  o f  E d u c a t io n )

I

To th e  q u e s t i o n  "Wliat l e v e l  o f  achievement would you count  as 

s u c c e s s  f o r  your s t u d e n t ? ” twenty s i x  out  o f  t h i r t y  seven  t u t o r s  

r e s p o n d ed ,  as  f o l l o w s ;

1 .  Thr; a b i l i t y  t o  s t a y  ahead o f  h er  i n f a n t  son

2,  ‘dole t o  communicate by u s i n g  t h e  w r i t t e n  word

3.  " I f  he w ro te  a d e c e n t ,  a c c e p t a b l e ,  m o d e r a t e l y  w e l l  s p e l t  an I 

gTcr-a t i c a l  l e t t e r .  Gould a l s o  l i h e  him t o  have some u nd er s ta n d  in 

o f  t h e  b a s i c  s t r u c t u r e  o f  l a n g u a g e  and even  e n ioy r e a d i n g  and 

w r i t i n g , "

4,  A r e a d i n g  age o f  9 - 1 0  y ea r s  f o r  academ ic s u c c e s s  ( b r a i n  camageu)

5. ‘ 0* l e v e l  E n g l i s h

6 ,  J u s t  b e ing  a b l e  t o  r e c o g n i s e  n e c e s s a r y  words

7 .  When he i s  s a t i s f i e d  w i t h  h i s  r e s u l t s

8 .  Able t o  r e a d ,  w r i t e  and s p e l l  t o  a s a t i s f a c t o r y  s t a n d a r d

9,  When he can w r i t e  from d i c t a t i o n

1 0 ,  Able t o  re ad  independently  and t a c k l e  new l o n g  w ords .  A r e a d e r

f o r  p l e a s u r e  r a t h e r  tl ian j u s t  ’D a i l y  Mirror-Sun* f l u e n c y .  A 

s l i d i n g  s c a l e  o f  s u c c e s s  would have t o  be a d j u s t e d  eve ry  few  

months ,

1 1 .  A b i l i t y  t o  und er s tand  and w r i t e  s i t . p i e  E n g l i s h

1 2 ,  A b i l i t y  t o  w r i t e  r e p o r t s  (on Trade Union M e e t i n g s )  and make

s h o r t  n o t e s  on ,  e . g .  o p e r a t i o n  oC m a c h in ery ,  s p e l l  c o n f i d e n t l y ,  

use c u r s i v e  s c r i p t  not c a p i t a l s .
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1 3 .  To read  w i t h  f l u e n c y  an easy newspaper

1 4 .  E h c r t - t e r n  aim -  t o  re ad  a book! ( p o s s i b l y  La dy b ird )

11 » orovement in  s p e l l i n g s  o f  words which f o l l o w  a s i m p l e  r u l e .  

A ls o  common and u s e f u l  words

1 6 .  Too e a r l y  t o  s a y

1 7 .  To be a b l e  t o  p ic k  up any p i e c e  o f  p r i n t e d  m a t t e r  and read i t

f l u e n t l y .  To be a b l e  t o  w r i t e  c l e a r l y  and c o r r e c t l y

l b .  Ab le  t o  compete w i t h  o t h e r s  a t  Day R e l e a s e

1 9 .  T e t t e r  w r i t i n g  a b i l i t y  i . e .  u p r ig h t  i n s t e a d  o f  s l o p i n g  i n  a l l

d i r e c t i o n s .

20.  Read r e a s o n a b l y  d i f f i c u l t  took  f l u e n t l y ,  w i t h o u t  h e s i t a t i o n :  

w r i t e  f l u e n t l y .

2 1 .  S u c c e s s  a c h i e v e d  s o  f a r  ( a )  c o n f i d e n c e  t o  a d d r e s s  a s t r a n g e r ,

( b )  f i r s t  l e t t e r  e v e r  w r i t t e n  in  h er  l i f e ,  ( c )  e x p r e s s e s  

p l e a s u r e  in  rea d in g *

2 2 .  . a b i l i t y  t o  a p p ly  f o r  a s p e c i f i c  j o b .  S u c c e s s  i n  r e a d i n g  away 

from t h e  t u t o r - s t u d e n t  s i t u a t i o n .  F l u e n t  r e a d i n g ,  au to nom y,

23.  Able t o  e x p r e s s  i d e a s  on paper ,  c o r r e c t  s p e l l i n g  o f  b a s i c  w ords ,  

c o h e r e n t l y , r e a d a b l y ,

2 4 .  Keep one s t e p  ahead o f  her  c h i l d r e n ’ s r e a d i n g .  A b i l i t y  t o  cope  

w ith  o f f i c i a l  f o u r s  and l e t t e r s ;  r e a d  and use  r e c i p e s ,  re ad  

h o r o s c o p e s ,  'agony* columns,  h r i t e  l e t t e r s  t o  s c h o o l  and f a m i l y

2 5 .  When he can re g a rd  p r i n t  in  a n o s i t i v e  way, no t  s o m e th in g  t o  be

f e a r e d .

26.  I n i t i a l l y  - s e l f - m o t i v a t i o n  - t o  want t o  r e a d .  Having m as te red

t h e  r e a d i n g  s k i l l s ,  t o  th en  use  them in  eve ryd ay  l i f e  as  w ^l l

as read f o r  Dlca uure ,
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A .H .C h arn ley  -  AIMS AND ACHIEVEMENTS OF ADULTS IN REMEDIAL LITERACY 

SCHEMES: WITH SPECIAL REFERENCE TO CAMBRIDGESHIRE

The t h e s i s  i s  in  th r e e  p a r t s .  P art I  d e a ls  w ith  th e  co n 
c e p tu a l  background, p r in c ip a l ly  th e  m eaning and p la c e  o f  l i t e r a c y  
in  a d u lt  e d u c a t io n , to g e th e r  w ith  th e  p u rp oses o f  v a r io u s  p r o je c t s  
concern ed  w ith  mass a d u lt  l i t e r a c y  and th e  o r g a n is a t io n  o f  l i t e r a c y  
schem es in  C am b rid gesh ire . Part I I  i d e n t i f i e s  and c l a s s i f i e s  
T u tors*  aims and s u g g e s ts  th e  p o s s i b i l i t y  o f a d o p tin g  an e th o 
l o g i c a l  approach as an a p p r o p r ia te  m e th o d o lo g ic a l means o f  a n a l y s i s .  
P art I I I  d em o n stra tes  how q u o ta t io n s  from  ta p e -r e c o r d e d  in te r v ie w s  
w ith  T u tors and S tu d e n ts  may be a n a ly se d  t o  r e v e a l  s t r u c tu r e s  o f  
e v id e n c e  w hich in d ic a t e  c r i t e r i a  o f  a ch iev em en t.

The f in d in g s  su g g e s t  t h a t ,  in  th e  p r o c e ss  o f  a ch iev em en t, 
th e  improvement in  s k i l l s  was s u b s e r v ie n t  t o ,  and dependent upon, 
th e  enhancem ent o f  s e l f - im a g e .  The c r i t e r i a  o f  ach ievem en t w ere , 
in  order o f  im portance: a f f e c t i v e  p e r so n a l a c h ie v e m e n ts , a f f e c t i v e
s o c i a l  a c h ie v e m e n ts , so c io -e c o n o m ic  a c h ie v e m e n ts , c o g n i t iv e  
a ch iev em en ts  and e n a c t iv e  a c h ie v e m e n ts . C o n st itu e n t  s u b - c r i t e r ia  
w it h in  each  group a re  l i s t e d ,  and i t  i s  argued th a t  th e y  are  i n t e r 
r e l a t e d .  Any grou p in g  o f  c r i t e r i a  ch o sen  and a p p lie d  t o  any 
in d iv id u a l* s  p r o g r e ss  w i l l  c o n ta in  a t  l e a s t  one o f th e  prim e 

_ c r i t e r i a  l is t e d ._ in _ t h e a f £ e c t - iv e _p ersen a L -er - so e ia L -a e h ie v em e n t  
dom ain s, and t h e s e  a r e  synonymous w ith  th e  g e n e r a l aim s o f  a d u lt  
e d u c a t io n .

T h ese n o t io n s  are  s e t  in  th e  c o n te x t  o f  th e  U n ited  Kingdom 
l i t e r a c y  cam paign and t h e r e  i s  a c o n tig u o u s  d i s c u s s io n  o f  th e  
r e c r u itm e n t , t r a in in g  and u se  o f  v o lu n te e r  t u t o r s ,  th e  r o l e  o f  
b r o a d c a s t in g , a l t e r n a t iv e  sy stem s o f  t u i t i o n  and t h e  need fo r  
c o u n s e l l in g .


